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Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.

For this assignment the writer has chosen to focus on a 7-year-old girl called Raya (Raya is a made-up name), currently in year 2, who has experienced horrific trauma in her home environment which has left her in a situation where she is now a looked after child (LAC). Raya is the eldest of three sisters and lived with her mother, mother’s partner, and two younger sisters when ‘the incident’ happened. Raya does not have a relationship with her biological father. At the time of ‘the incident’ the three girls were 5 years (Raya), 3 years, and 11 months; Raya attended full time school in year 2 and her middle sister attended part time school. ‘The incident’ happened on a weekend in the evening when Raya and her youngest sister were in bed settled for the night sleeping. Raya’s mothers partner pushed her 3-year-old sister down the stairs causing her death. Raya’s mum did not report the incident until 12 hours later and when doing so was not completely truthful. This meant Raya’s mother and her partner had a custodial sentence and Raya and her baby sister were put into the care system, eventually being adopted by their Nan. Raya is aware of her mum being in prison because of her little sister’s death, but unclear on why. Raya’s attainment is decreasing from being above what is expected for her age and she struggles with her emotional wellbeing. The incident has had a huge impact on Raya’s emotional wellbeing which has had a negative impact on her focus and attention level hence, affecting her education. Not only does Raya have to process her sister’s death, but she has to make sense of her mother not being around anymore moreover, the fact that her mother was potentially involved in her sister’s death. This assignment will focus on Raya’s emotional development and how best to support her progress by implementing an intervention that will allow a continuation of progress, support for her wellbeing, and prevent the attainment gap widening from the level she was at prior to the incident. The intervention the writer chose to support Raya is called Emotional Literacy Support Assistant (ELSA), a humanistic intervention which aids the emotional needs of learners. Raya is taken out of the classroom setting twice a week and taken to a bright colourful room where there are calming activities she can do, with a glass of squash and a biscuit. Raya has the opportunity to talk to the trained ELSA and have emotional support and regulation. This gives Raya the chance to step away from the busy classroom to regulate, speak of any worries or general conversation, then return to class feeling more focused and ready to learn. There are also ELSA drop ins which can be provided for Raya if she is having an emotional day which is different to her assigned ELSA day. This is where an ELSA will drop into the class to speak with Raya and give her extra support. This is done in the regulation station in the classroom. The regulation station is available to all children if they are feeling overwhelmed or sad and need time to regulate throughout the day. According to Elsa Network (2017) if a child’s emotional needs are met, they are happier and more likely to learn. 
Gray and Macblain, (2015. Pp 180) recognise how a child develops the way they understand their emotions, moreover, manage their emotions impacts their learning significantly. According to Gray and Macblain (2015) Bruner believed your perception of the world and what is in it is moulded by your thoughts, how you are feeling, who you are with, and what you are doing. When considering Bruner’s theory and Raya’s situation it is relevant to say what Raya has experienced, the changes in her circumstances from being home with her Mum, and family as she knew it, to going into the care system and now being a looked after child; I assume Raya’s thoughts are possibly having a negative impact on her perception of the world and who is around her. In my opinion ELSA gives Raya the opportunity to regulate her feelings and gain clarity on her thoughts in the effort to give a better perspective on the world around her, who is in it, hence have better learning outcomes. It is crucial to ensure Raya’s emotional development is nurtured in order for her to continue to develop emotionally avoiding negative impacts to her education and wellbeing. According to Rose (2015) wellbeing in early years was characterised by Leavers, reflecting factors which are ‘openness and receptivity, self-confidence and self-esteem, vitality, enjoyment, relaxation, inner peace, and self-assurance. Leavers believed the children who displayed higher levels of these reflecting factors have a better capacity to learn, to be engaged more deeply, to be more motivated, and have a heightened interest to learn. Considering Leaver’s, and Bruner’s beliefs it is vital that Raya has the very best support when nurturing her emotional wellbeing for the best opportunity of development and progression using ELSA immediately in her early years. UNICEF believe a child’s development and education is paved by how they start out in life, and that having a bad start can have long-term effects. They believe a strong bond between a parent and their child is the best foundation for development and learning. According to UNICEF there are ‘wide and persistent equity gaps for young children’. Putting provisions in place for children who have less equity may decrease the danger of a wide attainment gap as a result of poor equity. OECD express the importance of the first five years of a child’s life. They believe within the first five years learning is more rapid that any other time in life providing a vital foundation for developing life skills. OECD believe this is also a period of high risk if a child has been a part of a disadvantaged home life where there are then likely to be poorer early learning outcomes than peers who have been from advantaged households. In terms of Raya she would be at ran increased risk of a negative impact of her attainment level (OECD, 2021). This would be supported by Bronfenbrenner’ who believe the culture and the context of the culture children are in is dynamic and constantly changing. He believes children have to relate to and interact with the changes they experience. Bronfenbrenner’s ecological model of individual development shows at the core of the model is the microsystem, which is Raya’s immediate interactions with her family, school, peer group. The mesosystem is where Raya is directly involved, type of home she lives in, and her classroom. The Exosystem is where Raya is not directly involved, her mothers work. The Macrosystem is Raya’s culture, and legal systems. Bronfenbrenner’s model can be analysed in terms of what may be having an impact on Raya’s development as what Raya has experienced has had a huge impact on all layers of Bronfenbrenner’s model. When analysing this model in terms of Raya’s experience; the microsystem has been impacted as Raya’s interactions with her mother and her middle sister have been taken away and for a while Raya lived with people she did not know hence, had not built those initial attachment bonds. Raya had lost that b-directional, influential, nurturing connection between her and her mother that would be agreed by Bronfenbrenner, UNICEF, Leavers, and Bruner has a positive impact on the development and learning of children (Macblain and Gray, 2015 Pp. 123-124). As a direct result of this experience the Mesosystem may have been an important factor in this model and Raya’s emotional wellbeing where this is the layer that Raya makes comparisons between her own experiences and that of her peers both in and out of school. Due to Raya’s circumstances Raya was moved from the neighbourhood she resided in and for some time lived in a neighbourhood she was not familiar with. Raya had to try to make new connections with new peers in the neighbourhood; the comparisons Raya could have been making between herself and her peers may have been more detrimental to her wellbeing as she was surrounded by and had moved away from families who still had those bi-directional influences in their lives making it apparent to her, she was now ‘different’. Raya’s Exosystem is where the school connects with social services and follow the right procedures to safeguard her rights and needs and to ensure Raya resides where she would have stability and the correct level of care and protection. To give Raya extra support the school links with social services to meet Raya’s immediate rights and needs. It is important Raya is safeguarded and her information is stored and shared for legal matters for her protection under section 28 of the Children Act 2004 (Welsh Government, 2019). On the layer of the macrosystem are the laws that must be adhered to according to UNICEF (2017) the United Convention on the Rights of the Child, article 3 states that ‘the best interests of the child must be top priority in all decisions and actions that affect children’. Article 20 states ‘if a child cannot be looked after by their immediate family, the government must give them special protection and assistance. This includes making sure the child is provided with alternative care that is continuous and respects the child’s culture, language and religion’ (UNICEF, 2017). It is paramount these rights are met for Raya to have the security she needs and to ensure the legal responsibilities teachers have are carried out by following the correct policies.
 It is relevant to say that when considering Bruner’s belief that a child’s thoughts, how you are feeling, who you are with, and what you are doing changes the way they perceive the world (Gray and Macblain, 2015. P.p 180); after Raya’s experience, she may have a different view of the world around her and who is in it now. However, Bronfenbrenner’s theory has been criticised due to the lack of attention to the psychology of children’s needs but more on the how their experiences affect the ways in which children move forward (Gray and Macblain, 2015. Pp124-126). It does not seem that constructivists Piaget, and Vygotski would agree with Bronfenbrenner, Leavers, and Bruner, who believes children learn and develop according to their cognitive capability and not initial attachment and nurturing. Piaget believed that children are ‘lone scientists’ making their own sense of the world, based on mental activity upon what they do. (Gray and Macblain, 2015. Pp 66).
Children who suffer Adverse Childhood Experiences (ACEs) have been through a traumatic experience prior to the age of eighteen. According to Brick and Nelson (2015) there is a growth of evidence to suggest the effect that adverse circumstances have on the child’s brain is likely to cause long-term cognitive and emotional changes. This opposes Piaget’s belief that learner’s development is not influenced by feelings that are connected to what they have experienced (Gray and Macblain, 2015. Pp 66). The evidence in Brick and Nelson’s (2015) article more supports the beliefs of Leavers, Bruner, Maslow, UNICEF, The Welsh Government, and the NSPCC who all believe a learner’s emotions are connected to their ability to be able to learn.  To measure how Raya is developing considering the effects of her ACE’s, it is important to assess her learning progress with the intervention being implemented. Initially, I would expect Raya to be withdrawn from making conversation during her regulation sessions but would see this as a prime opportunity to build trust with Raya in a calm and secure environment. When Raya begins to feel secure, I believe she may start to express her feelings when she feels she is having a sad day. It is my assumption that having these sessions and giving Raya the opportunity to feel secure and build that bond with her ELSA she may become more emotionally stable hence, experience a positive impact on her focus and attention to learn.  To counteract ACE’s Raya has experienced it may be helpful to adopt the four building blocks from the Healthy Outcomes from Positive Experiences (HOPE) framework. The four building blocks are relationships with adults and other children; safe, stable, and equitable environments to live, learn and play; social civic engagement; and opportunity for emotional growth. I believe ELSA provides the building blocks within the HOPE framework. The outcomes of PCE’s when providers, families, carers, communities adopt these methods support developing more resilience in children. PCE’s will encourage children to form stronger connections and positive relationships, give children a better sense of self-worth, belonging and build on skills needed to cope with stress levels in a healthier manner (AVA Health, 2023).  I believe a LAC that has been through ACE’s requires PCE’s through intervention to build their resilience to progress. According to NSPCC (2022) when comparisons are made between LAC and learners who have not been in the care system, attainment levels, and mental and physical health levels are lower. Their recommendation to support LAC is to provide a nurturing secure environment to help them overcome what they have been through. Emphasis on emotional wellbeing must be embedded throughout the system, proactive and preventative approaches to be taken, a voice and influence to be given to LAC, support and sustained relationships for carers, and LAC support networks to be strengthened to meet their emotional needs. In England and Wales there is a law that states LAC must receive a high standard of care and services which are catered to their independent needs. This law is the Children and Young Persons Act 2008 (NSPCC, 2022). 
The National Curriculum of Wales (2022) is a very humanistic, holistic framework which provides progression steps for learners to reach and move through to ensure gradual progression. For Raya this is an important framework as it will help assess where she is at with her learning, where she needs to go with her learning, and what steps she must take to get her there in order for her to continue to transition through the learning levels. The progression steps aim to cover what matter statements which allow learners to develop toward the four purposes (Welsh Government, 2019). To correlate with the progression steps, assessment must be carried out daily during every lesson to ensure data is collected and learners move along the levels accordingly. Having a solid framework available gives teachers the opportunity to gain an insight into where a learner is at, if a learner needs extra support, or if a learner needs to be further challenged. Teachers educate learners’ using the progression levels provided as guidance whilst instilling the values of the four purposes to create the best opportunities for their learners to be successful adults. It is important that teachers, learners’, families, and external partners engage with Raya’s assessment process (Welsh Government, 2020). Given Raya is a LAC it is still even more important to connect with her carer to encourage engagement for Raya’s assessment as she may be at a disadvantage due to her experience. This would mean Raya’s progress can be monitored to see if what she is going through is having an adverse effect on her learning, hence, may impact her development. Communicating with Raya’s carer will give a teacher an insight on what Raya’s mental state is coming in to school in the morning and likewise the teacher can give Raya’s carer an overview of the kind of day Raya has had. Having this communication can help the teacher and Raya’s carer gain knowledge of what to expect Raya’s emotional state to be in whilst she is with them. This will give a better opportunity to put extra provision in place or extra ELSA ready for a better opportunity to learn if Raya has had a particularly unsettled morning/day. It is important that although Raya’s circumstances leave her in a vulnerable situation the schools have an inclusive approach to her progression and development, hence cater for her individual needs. According to the Welsh Government (2016) an inclusive approach to all learners is vital as equal opportunities can then be met. One of the seven essential principles state ‘inclusion is a process by which schools, local authorities and others develop their cultures, policies and practices to include all children and young people’. Other states that ‘all children and young people should have access to an appropriate education that affords them the opportunity to achieve their personal potential’ (Welsh Government, 2016). 
Implementing ELSA is a humanistic, inclusive approach to Raya’s learning. It is important to consider Raya’s stress levels may be higher in comparison to her peers. According to the National Educational Psychological Service (NEPS, 2018) stress can affect our senses, organisation, forward planning, how we learn, think, and store information. When stress levels rise learners can go into fight, flight or freeze (NEPS, 2018). Raya is likely to become avoidant when she is having a sad day. This is a part of the freeze category where ELSA drop in sessions are required. The NEPS believe when learners are stressed, they find learning more difficult as they are focusing on keeping safe. Having regular ELSA sessions for Raya may minimise the levels of stress Raya is experiencing and allow her to engage in regular conversation. Dr Bruce Perry created a three R strategy to tackle high stress and reduced learning levels. Regulate, can be calming time to process thoughts and work on breathing; Relate, when the learner is calm is the time to then make them feel safe by letting them feel you understand; Reason, when the learner has had time to regulate and you have related to their situation, you can them encourage them to reflect and reason. When Raya is in regulation a lot of these strategies are adopted. Raya has the time to regulate away from the class where she can relax and be calm. The ELSA can relate and show empathy to what Raya is feeling making Raya feel safe and understood. The ELSA can then reason with Raya and give her time to reflect on why she feels and what her next steps are moving forward. There are many reasons why ELSA may have a positive impact of Raya. Trained ELSA’s have six key areas of focus: emotional awareness, self-esteem, anger management, social communication skills, friendship zones, and therapeutic stories. The ELSA training for teachers is underpinned by theorists such as humanist Maslow (1970), and his Hierarchy of Needs. Maslow’s Hierarchy of Needs is a pyramid with a lower order and higher order of needs. The lower order are elements of physical and emotional wellbeing needs to survive and the higher order are needs of influence and personal development. Maslow believed teachers should ensure the lower order needs are met before they should be concerned about the higher order needs of their learners. If the lower order needs are not met the learner will have difficulty responding and fully engaging with activities a teacher plans. Likewise, a learner who is unhappy, upset, or withdrawn (in freeze mode) may find taking part in daily classroom activity a challenge (Thomas and Lewis, 2016). The first layer of Bronfenbrenner’s Ecological Systems Theory, and the damage caused to Raya’s Microsystem may have had a damaging affect to Raya’s lower order of needs which the sole purpose of having an ELSA will try to improve therefore increase Raya’s chance of a better higher order of needs. Although, according to Aubrey and Riley (2020) Maslow was critiqued due to his narrow field of research and theory based on his own observations and choices rather than real individuals in this society with real jobs. Although there is considerable evidence to suggest the effectiveness of ELSA support for learners (Bristol.Gov, 2023), according to Dr Edwards (2015) 64% of ELSA’s confirmed they had found barriers in providing ELSA within their school setting in terms of allocating time, resources, and space to carry out ELSA sessions.
To conclude, the writer has analysed the impact towards learning when the emotional needs of a child is compromised during early childhood. Raya has been through ACE’s which she has suffered being detached from her mother and her sister, moved away from her family environment and what she knew to be normal life. It seems Raya’s ACE’s may have damaged the initial layer of the Ecological System model created by Bronfenbrenner which then have had an impact on the elements of the other layers being intensely required, for example school, social services policies, and UNCRC law, and ELSA interventions. This adverse experience could have certainly affected the lower order of Maslow’s Hierarchy of Needs which Raya needs to be able to access the higher order of needs. Utilising the outer layers of the Bronfenbrenner’s Ecological Systems Model, using policy and laws to safeguard Raya, and intervention such as ELSA may give Raya the PCE’s that are now lacking to improve the lower order of Maslow’s Hierarchy of Needs hence, aid Raya’s progression and development. Although Piaget did not agree with the Bronfenbrenner, Leavers, Bruner, Maslow, and that learning is affected by emotions there is heavy evidence that suggests that children who experience trauma in the first five years of life are at a learning disadvantage. The National Curriculum has been holistically created with a humanistic approach to the inclusion of all learner’s meaning Raya has the opportunity supported by the UNCRC who state children must be a top priority in all decisions and actions and LAC must have special attention and assistance. It is apparent that Raya being a LAC would really benefit from PCE’s to improve her emotional experiences and that ELSA supports many of the elements of the PCE’s. In my opinion a humanistic approach is by far the best approach for Raya’s learning. To take a behavioural approach for example consequence and reward would be to negative for Raya; to take a constructivist approach may be ineffective as Raya’s emotional disadvantage may have an impact on her ability to focus. It is vital to ensure daily assessment of Raya’s progression is recorded to analyse if the intervention that is being implemented is effective towards her learning progression. Upon regular assessment, where Raya is at, where she needs to go, and what steps she needs to take to get her there will give teachers the knowledge they need to aid Raya’s progression through the progressive levels moreover, to adopt the correct level of intervention; adding more sessions if she is emotionally compromised, or taking sessions away if Raya is progressing well enough. It is only right to consider the barriers that centre around ELSA and that for ELSA to be implemented there needs to be space available, trained staff, and resources. With this in mind I believe it would be detrimental for Raya to not receive PCE’s such as ELSA to gain regulation and meaningful relationships with someone she can trust. The evidence that supports the effectiveness of ELSA outweighs the weaknesses ELSA have experienced. If Raya is able to build positive relationships and have positive experiences there may be a chance that Raya will build resilience, prevent a widening of the attainment gap, and still thrive and achieve alongside her peers.
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