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The heart of global education is to enable young people to participate in shaping a better, shared future for the world. Teaching pupils about global affairs in an authentic way can broaden their knowledge on acceptance and understanding of diverse cultures and others around them. It can teach them empathy as they learn more about the diverse types of living styles. It can open their eyes to see that their lifestyle is not how someone else may choose to live. (HonorsGradU, 2022). 
Global education emphasises the unity and interdependence of society, by developing a sense of appreciation of cultural diversity, affirmation of social justice and human rights. As well as building peace and actions for a sustainable future at separate times and places. Globalisation also has cultural, ecological, economic, and psychological dimensions that are not immune to power politics. It is also about the making and use of resources, about the finding and affirmation of identity, about the construction and communication of meaning, and humanity shaping and being shaped by nature. (Political Science Notes, 2022). Global education promotes positive values and assists students with the tools to take responsibility for their actions and to see themselves as global citizens who can contribute to a more peaceful and sustainable world. (Global education, 2022)
This essay aims to analyse and present empirical data on experiences teachers encounter working with children and young people across different settings in Kenya. Research on inclusive education has been scarce in previous years, this paper will explore good practice, neurodiversity, and social models of disability with empathy of aspects of the global challenges facing an inclusive education in Kenya.
The principles of inclusive education have been finding ways of working with and engaging children and young people with special educational needs for many years. However, it is difficult to change the process of the teachers’ thinking about a student with disabilities. (Emerald, 2022). Access to a basic education for all students is an essential goal for many countries around the world. The need for an inclusive education continues to intensify.  Access to basic education for many pupils with disabilities in Kenya remains an unwelcome challenge. Large class sizes, inadequate funding, limited teacher training, cultural perceptions, and lack of disability awareness increase this challenge. In 2009, the Kenyan government introduced a national Special Needs Education policy framework that provides comprehensive strategies and policies that improve services for people with disabilities. Creating awareness, revamping the curriculum, incorporating technology, providing teacher training, and improving data collection are some of the recommendations included in the policy framework to enhance special education services and welcome inclusive practices. (Kiru, E., 2018).
Development experts predicted that getting rid of education fees completely would allow millions of children from less fortunate families access to education around the world. Unfortunately, this initiative would be proven wrong and despite the implementation of Free Primary Education (FPE) over 1 million pupils are still not receiving access to education. Ace Africa has found, children in rural Kenya experience numerous barriers to education which are unrelated to the cost of school fees. The wrong gender is just one example of this, gender can be seen as a central barrier to education. Studies state that girls can miss over 2 months of school a year due to menstruation, a problem which their male peers will not experience. Many are convinced that menstruation is shameful, and excluding this reason, girls still would not receive sanitary supplies and will therefore have no other option than to stay home during their period. Hunger and poor nutrition are some of the other barriers against education in rural Kenya which is highly underreported. Poor nutrition can affect a child’s cognitive abilities as well as their focus and concentration in school. Good nutrition is a key element in preparing for good learning and focus. In addition, there are several indirect costs of education such as uniforms, books, pens and learning materials which can put many students off from attending school. Although education is theoretically free in practice, parents or students are forced to pay for ‘compulsory items’ such as uniforms or else may face refusal from school. (Ace-africa.org. 2022).
At the moment Kenyan primary education is free up to 8th grade however, regular school attendance is a barrier due to low family incomes. Furthermore, the government requires families to share the costs at secondary school level, which has significant negative consequence for pupils from poor families. Reports show that over 1.2 million children of school-going age are out of school and involved in practices such as child labour to supplement family income. There is also a 27% primary level dropout rate related to poverty issues. The transition rate from primary to secondary schools is at an all-time low. Only 50% of pupils completing standard 8th grade proceed to secondary level due to lack of school fees or insufficient facilities. This situation is distressing and can have long-term consequences, such as teenage pregnancies and low earning potential. (Ace-africa.org. 2022).
Scholarships offer support to some students; however, they are limited only to a few. There are also cases in which children seek after school work to support their families, so they are able to raise the money needed for school fees. The children can often be as young as 13 years old. Unfortunately, it is quite common to find young people walking long distances to seek work to help pay their fees. Their wages are then taken up on daily essentials such as shoes and toiletries. These extra barriers cause the drop-out rate for disadvantaged students to be particularly high. (Nehemia team e.V. 2022).
Kenya has come across difficulties in improving an underfunded school system with school reforms that promise changes in overall structure and curriculum design. The increasing cost of education is pushing the global goal of “Education for All” (EFA) out of the reach of children from poor families, leading to a further increase in the number of dropouts. (The United Nations. 2022).
Most of the problems within the education sector come from the general increase in poverty levels and inequalities country wide. Although the enrolment trends have been higher in recent years, completion rates have consistently been below the half mark due to high numbers of dropout rates. Education is a powerful tool and one that can be used to survive in the current millennium. For the generation of today, knowledge and communication skills are an absolute necessity. It is for this reason that governments try to provide their citizens with education, and Kenya is no exception to this rule. Education must be seen as a basic human right and need. Emphasis must be on it. The ultimate success of Kenya’s education system will be measured by its ability to give inclusive access to all learners and provide qualified skills into the labour market to drive the economy. (Nehemia team e.V. 2022).
The UN and its partners in Kenya are working towards achieving the Sustainable Development Goals: 17 interconnected and ambitious goals which address the major development challenges that are faced by people in Kenya and worldwide. The Sustainable Development Goals are a global call to action to end poverty, protect the earth’s environment and climate, and ensure that people everywhere can enjoy peace and prosperity. These are the goals the UN is working on in Kenya. (The United Nations. 2022).
Using a developed Wales as a comparison to an underdeveloped Kenya, there is a distinct contrast, with raising standards for all being a government commitment in Wales. By working across boundaries, we can be confident of a prosperous Wales where education from the earliest age will be the foundation for a lifetime of learning and achievement. This revised plan of action is designed to support the delivery of ‘Ambitious and Learning,’ one of the key themes as set out in Prosperity for All: the national strategy (2017). It is through the implementation of the actions in this plan that we will support all our young people to make the most of their potential. We will build ambition and encourage learning for life, and equip our children and young people with the right skills for a changing world. (Gov.Wales. 2022).
The Welsh Government aim to ensure a more sustainable development as a central organising principle for organisations. The Welsh government have put strategies in place that are able to provide Welsh higher education institutions with support and structure to embed education for sustainable development and global citizenship across all activities and areas of learning. (Glover, A. and Peters, C., 2022).
“Nowadays, there are more highly educated people than in the past, which in theory should assure them fast placement into the labour market. However, the number of unemployed people with higher education is rising in many countries, and this leads to economic, social and political problems.” (Glover, A. and Peters, C., 2022).

In 2008, the Ministry of National Education began to modify the national core curriculum for general education and school vocational training programmes. The new curriculum moves from a narrow, subject-related requirements, to more general transferable skills and competencies defined by learning outcomes. The main focus is now on experimentation, scientific inquiry, problem-solving, reasoning and collaboration. The learning outcomes guide examination standards, which have shifted focus from assessment of knowledge to evaluation of more general life skills. The new curriculum framework for general education sets the same programme requirements for the first year of all types of upper secondary schools. These new regulations also increase the autonomy of schools to be able to develop their own programmes and work more independently instead of referring only to programmes and textbooks from the list accepted by the ministry. Teachers are given the ability to adapt and develop lessons appropriately to better suit the pupils needs. One size does not fit all, and the same applies to education. Pupils learn and grow in diverse ways and at different rates. Teachers need to nature this and not think of it as a barrier. School principals have been granted flexibility to manage instruction time defined for subjects in the curriculum framework. They are simply required to ensure that outcomes defined in the national curriculum have been attained. (Oecd.org. 2022). 

     “At the turn of the millennium, the UNESCO World Education Report 2000 was devoted to the topic “The right to education: towards education for all throughout life”. It argued that “education” could not be taken to mean only “schooling” and that “the time to learn is now the whole lifetime,” thus expanding the concept of lifelong learning. Education is “continuum, coextensive with life” (UNESCO, 2000a, p.19).


UNCRC, or The United Nations Conventions on the Rights of the child, forms the basis of all of work UNICEF carry out. It is currently the most complete statement of the rights of the child that has ever been created, as well as the largest international human rights treaty there has been in history. (Unicef UK. 2022). UNCRC is a legally-binding international agreement that has set out the civil, political, economic, social, and cultural rights of every child, regardless of their race, religion, or abilities. (Savethechildren.org.uk. 2022).
The UNCRC consists of 54 articles, these are there to pave the way to children’s rights and how the governments will need to work together to ensure they are readily available to all children. Under the terms of the convention, governments are required to meet children’s basic needs and help them to reach their full potential. Central to this is the acknowledgment that every child has fundamental rights. These include the right to: Life, survival, and development. Protection from violence, abuse, or neglect. An education that enables children to fulfil their potential. Be raised by, or have a relationship with their parents, express their opinions and to be listened to. (Savethechildren.org.uk. 2022).
Abraham Maslow, the founder of humanistic psychology, developed the Hierarchy of Needs, in which a person's motives are explained within a five-level hierarchical pyramid with basic needs starting at the bottom and needs for self-actualization, such as identity, at the very top. Before Maslow died, he was able to identify a sixth tier of need, where it was believed that very few people could achieve in their lifetime, self-transcendence. Self-transcendence is a person's ability to obtain a unitive consciousnesses through illuminations and insights gained from life altering experiences. Such a person views the world and their purpose in relation to other human beings on a more global scale and is aware of the impact they have not just within their own boundaries, but on the entire world. Two things are now making it possible to reach Maslow's previously elusive sixth level, the massive migration of people all over the world and modern technological advances in communication. With rapid globalization people are now instantly connected to communities all over the world. This led to a unique way in defining oneself, a different world view, and the birth of the global or world citizen. Global citizens are bound together with a common purpose, a global perspective, and joint responsibility for the fate of the planet. They belong to a global community that defines itself not so much by race, religion, or region, but by the definition of what it is to be human; they elevate themselves beyond the immanence to which they were previously resigned to by society. They are indeed emulating the level of transcendence Maslow described. A position where one takes responsibility for oneself and the world, a transcended freedom that knows no boundaries. (Web.s.ebscohost.com. 2022). 
The African Charter on the Rights and Welfare of the Child (ACRWC) states that the Charter of the Organization of African Unity recognises the paramountcy of Human Rights, without distinction of any kind such as race, ethnic group, colour, sex, language, religion, or political opinion, national and social origin, fortune, birth, or other status. The Rights and Welfare of the African Child was adopted by the Assembly of Heads of State and Government of the Organisation of African Unity. It recognized the need to act appropriately to promote and protect the rights and welfare of the African Child. The situation of most African children remains critical due to the unique factors of their socio-economic, cultural, traditional, and developmental circumstances. It needs to be recognised that for the child to develop their personality they should grow up in a family environment and within an atmosphere of happiness, love and understanding. Recognising that the child, due to the needs of their physical and mental development, requires particular emphasis on their health, physical, mental, moral, and social development, and also requires legal protection in conditions of freedom, dignity, and security. Taking into consideration the virtues of their cultural heritage, historical background and the values of the African civilization which should inspire and characterise their reflection on the concept of the rights and welfare of the child, considering that the promotion and protection of the rights and welfare of the child also implies the performance of duties on the part of everyone, reaffirming adherence to the principles of the rights and welfare of the child contained in the declaration, conventions and other instruments of the Organisation of African Unity and in the United Nations and in particular the United Nations Convention on the Rights of the Child. (African union 1999). The United Nations Sustainable Development Goals (SDGs) set out an ambitious agenda for transforming the world for people, planet, and prosperity. We share this ambition in Wales and we are committed to making our contribution to the goals. As we look back on the progress since the SDGs were agreed in 2015, we should reflect on our actions to better prepare us for Agenda 2030. (United Nations, 2019). 
How do we analyse present empirical data on experiences teachers encounter working with children and young people across different settings in Kenya? According to charity Build Africa, few teaching staff in African countries receive any further support or training beyond their initial qualification. With resources extremely limited, and lack of age-appropriate books, games, and other materials for pupils, ultimately leading to high dropout rates and low morale and motivation in teaching staff. Contributing to these findings is Africa’s lack of access to the internet. In 2016 a survey populated showed only 25% of people living in Africa could access the internet. Enviably this has led to outdated recourses and martials. A new initiative based in Kenya called Brck wish to instigate a difference. With their overall goal of getting people in Africa connected. (Design week, 2008).
How have the policies and frameworks created to assist the inclusivity of disability education across Kenya been implemented across the different social-economic areas and geographical layout of the country. How has this been implemented within schools in urban areas, where culture is becoming more westernised and liberal. And how have these policies been implemented in rural areas where Religious and ideological beliefs are still prevalent, strong, and often the driver behind Kenya's traditional education. Kenya has now passed a new policy with the aim of making education accessible, to ensure all children with disabilities have the option of going to school. Some alterations include, providing space, resources, and training in mainstream schools so that children with and without disabilities can learn alongside their peers. (CBM, no date).
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