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Abstract
During the COVID -19 pandemic, students were provided with online learning to continue with ongoing education. Online learning research on adult students' experiences and perceptions of online learning during the COVID - 19 pandemic has mainly been focused on schools and universities, with little progress achieved in the Further Education sector. 

This case study explores the experiences and perceptions of FE adult students online learning during the COVID‐19 pandemic. A semi-structured interview consisting of three open-ended questions was conducted through a focus group from a local FE college health and social care levels 2 and 3 students for this case study.  The students faced challenges of teaching and learning issues, including; online learning not engaging in face-to-face contact; there was not a lot of guidance around online learning. Technology often did not work, limited Wi-Fi signal.

Acronyms 
FE    Further Education 
Chapter 1: Introduction 
1.1 Background

This research study will explore the effects of the Coronavirus Disease 2019 (Covid-19), a disease that developed in Wuhan, a city in China, and the transition to online learning for adult students studying health social care levels 2 and 3 at a Further Education (FE) college who would typically before the pandemic be taught on campus. 

The COVID -19 pandemic has shaken the education sector; the outbreak forced many FE colleges, especially adult learners studying health and social care. Face to face teaching was discontinued, and many semesters have gone by with an uncertainly of ordinary teaching returning as it once did before. Learning opportunities will have a negative effect due to social distancing (Rieley, 2020). 

Online learning has been an increasingly important area in the FE sector and plays a fundamental role in the ongoing development of adult learning during the COVID - 19 pandemic (Welsh Government (WG), 2020a).
Online learning is often addressed within policy and the media as distance learning and e-learning. However, between both terms, there are significant differences; the use of digital materials e-learning is frequently referred to as online learning as it essentially does not reside at a distance, learning away from a workplace or classroom (Organisation for Economic Cooperation and Development (OECD), (2020a). Moreover, blended learning is also used as a traditional teaching method to balance natural classrooms and online learning, digital methods (Bozkurt, 2019). Furthermore, due to the COVID-19 crisis, teaching methods of distance learning measures were put in place to enforce physical distance within the FE organisations for all learners who attend courses that are face to face (Department for Education, 2020).   
To avoid the spread of COVID 19, pandemic classes of  FE began to switch to online teaching and learning face to face. In the early stages of the pandemic, the research identifies that adult learners are struggling with many issues, challenges, concerns, and limitations, including the constraints of lack of training in Information and Communications Technology (ICT) and teacher-student interaction (Adnan and Anwar, 2020). Many of these challenges, concerns, and limitations for the FE teachers and adult students include difficulties in adjusting, lack of teaching and learning resources, issues with the internet and network, mental health, and adult student academic performance (Unung, 2020). In addition, the lack of training and adoption of new technologies created negative personal experiences amongst most adult learners to adapt to new technologies that previously did not exist in education for many years until the end of the 1980s (WG, 2020b).
1.2  Research Focus
The new online learning and assessment experiences through the COVID 19 pandemic significantly impact adult learners across the FE sector. The pattern of change has not been an even one, where local and national governments policies, broadband, access to equipment, demographics and location have all played parts (Tümen, 2020). Moreover, when the lockdown was announced, most adult learners had some online learning experience, but not enough (Daniel, 2020). Furthermore, adult learners face further challenges in continuing their studies through trying to find the time to care for others and, or home-schooling young children, managing time well, and having discipline and motivation (Adnan and Anwar, 2020). The importance of this issue is that there is a risk of adult learners falling behind, lacking resilience, engagement, or not having access to digital learning resources (United Nations Educational, Scientific and Cultural Organization, (UNESCO, 2020). 
In particular, teachers were abruptly making arrangements for the complete switch of providing teaching and learning from face to face and blended learning to virtual learning (La Velle and Reynolds, 2020). Platforms such as Moodle, Microsoft teams, and Blackboard varies in FE institutions’ and most teaching staff are aware and familiar with these (Bozkurt and Sharma, (2020). However, despite the rapid change, teaching staff may not have been trained enough and needed proper CPD/ training to adapt to the delivery of modules and new pedagogical methods (Schleicher, 2021). 
A literature review identified some research gaps during this research, set out within the conclusion (Creswell, 2018). 

1.3 Aims and Objectives.
This research study aims to investigate the impact of online learning during COVID – 19 on a group of further education health and social care adult students. 
The following four objectives will be carried out in order to achieve the aim:
· Explore recent research on online learning.

· Explore the barriers and opportunities of implementing online adult learning at the learner level during the COVID-19 pandemic.  

· Explore students’ experiences of online learning during the COVID-19 pandemic. 

· Explore students’ perceptions of online learning during the COVID-19 pandemic.

Chapter one captured the importance of the impact of 'Online Learning: and the effects of COVID-19 on Further Education Adult Students'. Chapter 2 will review the literature from selected peer-reviewed research articles and studies considered valid and significant to the research study after going through the methodological process of the Critical Appraisal Skills Programme (CASP) (2020) qualitative review checklist. Four themes were identified and found within the selected literature. In the next section, the four themes selected will be discussed. The first theme will explore and begin with: What is the recent research on adult online learning?  

Chapter 2: Literature Review 
2.1. Introduction 

A literature review is a piece of academic writing placed in context on a specific topic that demonstrates understanding and knowledge and critically evaluates material. The main objectives of a literature review cover the content of evidence, theories, existing research, discussion, conclusions on existing research through gaps, critical evaluation, and identifying strengths and weaknesses (The University of Edinburgh, 2022). 
This research study will explore students from a FE college studying a course in levels 2 and 3 in health and social care for 18 years and over. A wide of information will be collected through semi-structured focus group interviews consisting of three open-ended questions. This information will evaluate the impact of online learning during COVID – 19. 

The database is accessed through the University of Wales Trinity Saint David library and journals that have been peer-reviewed from the year 1980 to 2021. 

 The review of the literature within this research case study will be focused on the following four objectives :

· Explore recent research on online learning.

· Explore the barriers and opportunities of implementing online adult learning at the learner level during the COVID-19 pandemic.  

· Explore students’ experiences of online learning during the COVID-19 pandemic. 

· Explore students’ perceptions of online learning during the COVID-19 pandemic.

By exploring the above areas of literature, a substantial impact on the research is contributed. By creating empirical data and using a narrative methodology for a case study, this research will adopt a qualitative, constructivist/interpretivism paradigm, examining participants' narratives from a focus group and studying a health and social care course. The study aims to explore the lived experiences and perspectives of online learning during the COVID-19 

2.2. Theme 1. What is the recent research on adult online learning? 

This research case study aims to state the significance and understanding of adult learners’ overall online learning experiences and perspectives before and during the COVID - 19 pandemic.
Before the COVID - 19 Pandemic hit education sectors, policymakers widen the participation in adult online education by increasing learning capacity to promote alternative pathways to gaining academic qualifications (Department for Education, 2019).
In the study ‘The difference between emergency remote teaching and online learning’, Hodges et al. (2020) mention that online learning provides an extension of opportunities, especially during the time of the COVID 19 pandemic. Bulman and Fairlie (2016) agree with Hodges et al. (2020) and mention that online learning is possibly a key enabler in developing new skills and allows flexibility in supporting working-age adults. Rasheed et al. (2020) study 'Challenges in the online component of blended learning' agree with Bulman and Fairlie (2016) and Hodges et al. (2020) and mention that it has been remarkable during the last decade the growth of adult online learning where there were very few adult learners; however, they argue research investigating the factors associated with adult online learning has focused on FE institutions, adult learners still rely on traditional classroom learning such as handwriting and whiteboards.
According to Lederman (2020),  in the study of ‘How the shift to remote learning might affect students, instructors and colleges, much more recent attention has been focused on providing adult online learning due to the ongoing COVID - 19 pandemic. OECD (2020c) agrees with Lederman (2020) and argues that during the COVID - 19 pandemic, online learning has become essential for adult learners who typically take courses offline. Furthermore, according to The United Nations Educational, Scientific and Cultural Organisation (UNESCO) (2020), adult learners have good learning outcomes in online courses; however, those who learn offline may find it difficult to adapt when there can be a lack of interaction from teachers and fellow students who are familiar.
According to Adedoyin and Soykan (2020), in the study of the ‘Covid-19 pandemic and online learning: The challenges and opportunities, understanding adult learners’ experiences and perspectives help those to understand the factors of satisfaction or impact that online learning has on adult learners inside and outside of the classroom. World Bank (2020a) agrees with Adedoyin and Soykan (2020) and argues that many adult learners have reported online learning as beneficial; however, many say they have struggled with work responsibilities to balance studies. OECD (2019) agrees with UNESCO (2020a) and argues that by improving adult online learning experiences, FE institutions could benefit and increase enrolment by investing in online teaching in the near future and continuing with offline teaching with the help of further training in the IT department. Furthermore, Mohmmed et al. (2020) agree with OECD (2019) and argue that having data on positive experiences of adult online learning can help improve student learning and enrolment for future courses.                                                                   OECD (2020b) agrees with Mohammed et., (2020) and, in particular, argues, due to the COVID - 19 crisis in the circumstances of growing unemployment, there could be a cost-effective resolution in FE education infrastructure investment in the number of learners in online learning; this could have significant advantages through online learning and expand the FE provision of adult learning. However, Lai and Widmar (2021) argue this would be mainly for productivity advantages for the economy and job seekers opportunities to sustain employment and be provided with upskilling and reskilling that is valuable and high quality and an alternative to an instruction face to face. Understanding the full ability of online learning and the existing restrictions addresses the COVID-19 crisis learnt lessons. 
2.3. Theme 2. What are the barriers and opportunities of implementing online learning at the learner level during the COVID 19 pandemic?                                                                                                                                                                                                                                                                       

Several studies, including Aboagye et al. (2020) ‘COVID-19 and E-learning: The Challenges of Students in Tertiary Institutions’ have begun to attempt and evaluate the impact of adult online learning during the COVID 19 pandemic through a narrative approach, systematic reviews, and independent reviews; however, many governmental, policymakers and practitioners studies are still ongoing due to the pandemic being a relatively new disease. In addition, ICT platforms for lectures, meetings, social networking, and engagement are widely used to defeat the social distance enforced by the pandemic; however, to some degree, most adult participants are not fully trained in this area (Department for Education, 2020). 

According to Aristovnik et al. (2020), in the study of ‘Impacts of the COVID-19 Pandemic on Life of Higher Education Students’: A Global Perspective Sustainability, the further education sector shifted from classrooms to online learning; online education has become the primary type. To ensure the COVID - 19 do not spread, online learning is considered the best option, despite studies indicating that this type of education is a challenge and is not beneficial to all learners. Bryson and Andres (2020) agree with Aristovn et al. (2020) and argue that research into online approaches highlights a basic understanding of ICT amongst adult learners. However, ICT has helped the adult learner become more aware of the language and cultural aspects, learn to work out devices, help to create effective communication, and find valuable and relevant information. Cutri (2020) agrees with Bryson and Andres (2020) and argues that research also shows adult learners can participate in meaningful and creative activities that can provide structure and improve behavioural and emotional well-being. 
According to Gillis and Krull’s (2020) study ‘COVID-19 Remote Learning Transition in Spring 2020: Class Structures, Student Perceptions, and Inequality in College Courses’, the COVID-19 pandemic crisis has caused disruptions in preparedness, learning methods, and traditional teaching. Almaiah et al. (2020) agree with Gillis and Krull (2020); however, they also argue that users of online learning mention that teaching materials and contacting teachers are managed through accessible access to the platforms, and this will also keep the cost down of travelling expenses, printing off assignments that are associated with traditional learning. World Bank (2020b) agree with Almaiah et al. (2020) and mentions in the study they conducted, ‘The COVID-19 Crisis Response: Supporting Tertiary Education for Continuity, Adaptation, and Innovation’ online learning reduces the administration in the effort of attendance and learners leaving classes and the recording of preparing lectures.                                 Fernandez and Shaw (2020) agree with World Bank (2020b) and argue that online learning methods are seen by learners and teachers as a lifesaver when sometimes they have to adjust to difficult circumstances that might arise in their personal life and, therefore, this can prevent them studying in a face to face educational organisation setting, and mention at the same time learners can become self-directed learners. Altawaty et al. (2020) agree with Fernandez and Shaw (2020) and argue that FE teachers and learners mention within their study that applying practical skills to theoretical knowledge is missing in online learning, which can only be a face to face experience, especially when the learners’ course placement is in a health and social care environment. Guangul et al. (2020) agree with Altawaty et al. (2020) and mention in the case study they conducted ‘Challenges of remote assessment in higher education in the context of COVID-19: a case study of Middle East College. Educational Assessment, Evaluation and Accountability there may be limitations to objective questions in online assessments or even technology that is misused or issues of online learning platforms.                                                 

Aristovnik et al. (2020) agree with Guangul (2020) and argue that adult learners report online assessment experience is much more comfortable than sitting down for an examination in a timed environment. Kamarianos et al. (2020) agree with Aristovnik et al. (2020) and argue that in the survey they conducted, many adult learners preferred to present their presentation assessment through face-to-face teaching as they felt it is unnatural in an online setting. 

The Office for Standards in Education (OFSTED) 2020) has reported on the online learning experiences of adult learners in overcoming barriers and identifying the factors of successful completion. Furthermore, a significant part of the literature on experiences at the learner level of adult online learning is on the emotional well-being and mental health during the COVID 19 pandemic. ESTYN (2021) agrees with OFSTED (2020) and argues that emotional well-being and mental health have put further pressure on adult learning through additional pandemic challenges. For example, many adult learners reported they have to worry more about finances, which leads to sleeping issues, mental health issues, feeling unmotivated, anxious, and distracted. In addition, Lassoued et al., 2020) mention that numerous adult online learners feel they are behind with their studies and training and find it immensely difficult to concentrate at home, where there are many distractions from family life and easily wandering on the internet to explore other interests instead of studying. 
2.4. Theme 3. The lived experiences of online learning during the COVID 19 pandemic

Alnajjar et al. (2020) study ‘Faculty Experiences with Emergency Transition to Online Teaching amid COVID-19 Pandemic in a Health Science University of eleven adult learners’ experiences of online learning has been reported to be sufficient for their learning, easily accessible to find and well designed, and pre-recorded videos can provide an experience that is engaging and interesting, proving that lecturers support adult learners. Osman (2020) agrees with Alnajjar et al. (2020) and suggests that simply navigating the portal’s layout can support adult learners with little digital literacy knowledge. However, in another study conducted by Hyseni (2020), who agrees with Osman’s (2020) findings and argues that adult learners complained of having an extensive or unrelated selection of learning content and information. Interestingly, Hyseni (2020) also argues that a learning topic that has too much information and extensive can overcrowd the adult learners and those who have difficulties in learning and are restricted in the ability to concentrate during online classes. Realyvásquez-Vargas et al. (2020) agree with Hyseni (2020) and mention in the study they conducted ‘The impact of environmental factors on academic performance of university students taking online classes during the COVID-19 Pandemic in Mexico’ that due to the enlarged workload within online learning affected fatigue, performance and challenges of learners dropping out of their courses. UNESCO (2020b) agree with Realyvásquez-Vargas et al. (2020) and mentions that 30,383 students from 62 countries had the same outlook on online learning during COVID 19; they were affected by the considerable workload and teachers not giving out appropriate leadership; this has led interruption in their performance and loss of interest in learning online.                        Dutta and Smita (2020) agree with UNESCO (2020b) in the study they performed, ‘The Impact of COVID-19 Pandemic on Tertiary Education in Bangladesh: Students’ Perspectives, that adult learners’ challenge for online learning has been challenging in using online platforms such as Microsoft Teams and Zoom application. Agung et al. (2020) agree with Dutta and Smita (2020) and mention that online learning devices are being used and are incompatible; 85% of students use a smartphone, and only 15% of students use laptops.                                       Scagnoli et al. (2019) ‘Students’ insights on the use of video lectures in online classes’ agree with Agung et al. (2020) that the preferred access method for learning online is the use of a smartphone. Drane et al. (2020) agree with Agung et al. (2020) and Scagnoli et al. (2019) and argue that devices must be technological appropriate to adapt to online learning.                                                       However, to provide access to the relevant devices, students often depend on their parents to supply them, which could be a problem due to the issue of costs.  
According to Alawamleh et al.'s (2020) study ‘The Effect of Online Learning on Communication between Instructors and Students during Covid- 19 Pandemic’, gathering information, knowledge, and thoughts and exchanging ideas is a process of effective communication. Moreover, communication through face to face is the same as online communication; being understood and heard, information being exchanged and bonding and developing relationships with teachers and students. Kamarianos et al. (2020) agree with Alawamleh et al. (2020) and argue that many adult learners highlighted that they would like to participate in the discussion forums where there is a lack of use to discuss the assignments together or have a chat. Srinivasan (2020) agrees with Kamarianos et al. (2020), however, argues that many adult learners may fail to take up this offer of being shy, reserved or just not having the time to do so. Dutta and Smita (2020) agree with Srinivasan (2020) and argue that this concern could be resolved if there is a focus on a reliable online learning platform that both teachers and adult learners can easily access; by doing this, the teacher has in-depth training to create innovative thinking and innovative solutions; making the online learning exciting, and relevant to the course.

Wenjun et al. (2020) conducted a study on ‘The psychological impact of the COVID-19 epidemic on college students in China and found the shift in online learning from face to face learning associated COVID - 19 with adult learners having issues with mental health that included depression, anxiety and stress. These issues were caused by uncertainty about the future and changes in lifestyles. Bodla (2020) agree with Wenjun et al. (2020) and explains in the findings of their study 'E-learning experience of students in higher education institutions during the COVID - 19 pandemic: A primary survey’ many adult learners' experiences of the pandemic were through the lack of communication with relatives and class peers, worrying about the health of loved ones, a feeling of loneliness and the fear of the situation of the pandemic. Esteban et al. (2020) agrees with Bodla (2020) and argues that addressing learners’ concerns is critical in supporting adult learners to continue their studies online during the pandemic. Rajkumar (2020) agrees with Esteban et al. (2020) mention that during the pandemic, adult learners’ concerns must be provided with the proper support, including sufficient learning materials, and interaction is effectively maintained so that the adult learner does not feel they are alone and can not cope.  
2.5. Theme 4. What are the lived perceptions of online learning during the COVID 19 pandemic? 
In a study conducted by Bali and Liu (2018), 'Students perceptions of online learning and face-to-face learning courses’ social segregation and online learning have become valuable educational tools. Regardless of the time and location, they can offer flexibility to students. Online learning can provide feedback in real-time; students can receive answers and ask questions spontaneously, enabling education courses to be swiftly completed and benefits from time-saving. In agreeance with Bali and Liu (2018), according to Bestiantono et al.’s (2020) study, ‘How do students’ perspectives on online learning during the COVID-19 pandemic? Adult online learners mention that conventional learning is not as favourable and comfortable to communicate as online learning. However, Syauqi et al. (2020) may argue in the study they conducted, ‘Students’ perceptions toward vocational education on online learning during the COVID-19 pandemic’ that some adult learners mention during online learning, there were many significant challenges that arose, including for example; electronic devices were lacking; connections caused poor internet; however, most notably the subjects that of practical and clinical- based, gaps of teacher and learning evaluation are insufficient, and activities for personal development are seen as the most negative perception of online learning. 
Bryson & Andres's (2020) study of  ‘Covid-19 and rapid adoption and improvisation of online teaching: Curating resources for extensive versus intensive online learning experiences’ mentions that previously to the COVID 19 pandemic, FE adult learners had little or never experienced online learning in any form since most FE teachers will only use a platform for powerpoints and information on the assignment; this presented many challenges of attending lessons through the difficulties and lack of familiarity of electronic devices, software, and hardware with poor internet connections. Hamadi et al. (2021) agree with Bryson and Andres (2021) and argue that having little or no involvement with online learning must be addressed to the teacher and IT department so that students do not have difficulty in self-discipline in maintaining their learning and the process of learning is not impeded through a lack of transparency which will lead to teachers and students having an interaction that is deprived.  

According to The International Public Policy Observatory (TIPPO) (2021), health and social care adult students' learning is mostly around practical and clinical based situations and therefore interacting with patients in real life is crucial to their studies. The British Medical Association (BMA) agree with TIPPO (2021) and argues in the study they published, ‘The hidden impact of COVID-19 on patient care in the NHS in England’ that there has been a lack of placements, and therefore this affects patient interaction and assessment from their tutors and assessors during the COVID 19 pandemic. Kuhfeld et al. (2020) agree with BMA (2020) and argue that online learning is not a replacement for practical and clinical education and that it is crucial that a clinical setting has actual patients for learning.  

Determining the perceptions and challenges of adult learners during the outbreak of COVID 19 online learning, many studies, including Agarwal and Kaushik’s (2020) ‘Student’s perception of online learning during COVID - 19 pandemic’ argue FE has for several years discussed implications in the face to face learning versus online learning through the perspective of social interaction, presence and satisfaction before the COVID - 19 pandemic came in to force. Poth (2018) agrees with Agarwal and Kaushik (2020) and argues that promoting subjective learning, active cognitive, adaptation, self-discovery, student satisfaction, and socialisation research indicates that incorporating a constructivist model can help reach their goals. Al-Rahmi et al. (2019) agree with Poth (2018) and argue that a constructivists view maintains that social presence in online learning is the essential factor and is defined and contributes to the experience of the classroom; also, it perceives the learner to be authentic while at the same time of having the ability to project being emotional and sociable. 
According to Alshurafat et al.’s (2021) study ‘Factors affecting online accounting education during the COVID-19 pandemic: an integrated perspective of social capital theory, the theory of reasoned action and the technology acceptance model’,
in a community of online learners, learning can be supported by affective and cognitive objectives to build up communication successfully, whether based on technology or traditional classrooms.

Akcaoglu and Lee (2016) agree with Alshurafat et al. (2021). They also stated that social presence and interaction are equally critical in learning and teaching experiences, especially online or even face-to-face learning. 
Akyol, Z., & Garrison, D. R. (2014) agree with Akcaoglu and Lee (2016) and state that to enhance learners’ knowledge and improve learning, applying the social aspect is unsurprisingly expected also explains the social learning theory and social interaction relationship. Learning through social interaction, the dynamics of classrooms become more active, and learning becomes more meaningful, productive, successful, and essential. Social interaction positively affects learning outcomes achievement and identifies the engagement of learning and promotion. 

Overall, online learning or face to face courses must have the most crucial aspect and satisfaction. 
Alsadoon’s (2018) study in ‘The impact of social presence on learners’ satisfaction in mobile learning’ mentions that satisfaction is contributed by the teacher and adult learner and both their interactions with each other and satisfaction with: the support and directions of the teacher; learning to commit on their own as well as course policies. Including the social presence, interaction, and satisfaction in online and face to face learning environments can measure the learners’ suitability. Warwick Institute (2022) agree with Alsadoon (2018) and argues that to enhance and promote learning, the learning theory suggests that adult students must be involved in active learning to gain experiences of reflecting on real-life contexts within their theory and practical assignments. Applying reflective activities will create deeper learning or thinking critically. 
2.6. Conclusion. 
This chapter began by reviewing the literature on the impact of online learning during COVID – 19 on a group of further education health and social care students. Four themes related to the study were identified as Theme 1 - What is the recent research on adult online learning? Theme 2 - What are the barriers and opportunities of implementing online learning at the learner level during the COVID 19 pandemic? Theme 3 - The lived experiences of online learning during the COVID 19 pandemic and Theme 4 - What are the lived perceptions of online learning during the COVID 19 pandemic? 

The literature review identified that the recent research on adult online learning during the Covid 19 pandemic provides an extension of opportunities, online learning is potentially a key enabler in supporting working-age adults to develop new skills and allows flexibility. It also identifies how remarkable adult online learning has grown during the last decade; previously, there were very few adult learners, and much more recent attention has been focused on providing adult online learning due to the ongoing COVID - 19 pandemic. However, FE institutions mention that adult learners still rely on traditional classroom learning, such as handwriting and whiteboards and those adult students who do learn offline may find it difficult to adapt when there can be a lack of interaction between teachers and fellow students who are familiar. Many adult learners have reported online learning as beneficial; however, many say they have struggled with work responsibilities to balance studies.

The barriers and opportunities of implementing online learning at the learner level during the COVID 19 pandemic mentioned within the literature review highlights a basic understanding of ICT amongst adult learners, caused disruptions in preparedness, learning methods, and traditional teaching, the cost of travelling expenses, printing off assignments that are associated with traditional learning helped adult students considerably and a lifesaver if there is a personal issue; they can pick up the recording of the lesson at a later stage. 

Moreover, adult students mention that applying practical skills to theoretical knowledge is missing in online learning and can only be a face to face experience, especially when the learners’ course placement is in a health and social care environment. The literature mentions there are limitations to objective questions in online assessments or even technology misused or issues of online learning platforms. Furthermore, they prefer to present their presentation assessment through face-to-face teaching as they feel it is unnatural. Experiences of emotional well-being and mental health through worries about finances lead to sleeping issues, mental health issues, and feeling unmotivated, anxious, and distracted. Lastly, it is mentioned that adult students find it difficult to concentrate at home, where there are many distractions such as family life and exploring the internet for other interests instead of studying.

The lived experiences of online learning during the COVID 19 pandemic mentioned within the literature are of different findings, and some may say that online learning has been reported to be sufficient for their learning; easily accessible, well designed, and pre-recorded videos can provide an experience that is engaging and interesting. Others mention that adult learners complained of having an extensive or unrelated selection of learning content and information, challenging in using online platforms such as Microsoft Teams and Zoom application. It is mentioned that online learning devices are being used and are incompatible; 85% of students use a smartphone, and only 15% of students use laptops; communication - forums where there is a lack of use to discuss the assignments together or have a chat. Learners have issues with mental health that include depression, anxiety and stress. The lack of communication with relatives and class peers, worrying about the health of loved ones, a feeling of loneliness and the fear of the situation of the pandemic.

The lived perceptions of online learning during the COVID 19 pandemic mentioned in the literature can offer flexibility to adult students and provide real-time feedback; adult students can receive answers and ask questions spontaneously, enabling education courses to be swiftly completed and benefit from time-saving. However, not all literature is reported adult online learning as a positive; some challenges arose of electronic devices lacking; connections caused poor internet; most notably the subjects that of practical and clinical- based; a lack of placements, and therefore this affects patient interaction and assessment, gaps of teacher and learning evaluation are insufficient, and activities for personal development are seen as the most negative perception of online learning. Social interaction, presence, and satisfaction are problems among adult students in online learning.
Therefore, the main themes reoccurring within the literature for Theme 1 - What is the recent research on adult online learning? It is difficult to adapt, a lack of interaction, beneficial, struggle with work responsibilities to balance studies.

Theme 2 - What are the barriers and opportunities of implementing online learning at the learner level during the COVID 19 pandemic? The reoccurring themes highlight a basic understanding of ICT, disruptions in preparedness, learning methods, and traditional teaching, applying practical skills to theoretical knowledge is missing, limitations to objective questions in online assessments, preferred to present their presentation assessment through face-to-face teaching,  issues of online learning platforms, experiences of emotional well-being and mental health, feeling unmotivated, difficult to concentrate at home, and the opportunities of online learning is the cost of travelling expenses.

Theme 3 - The lived experiences of online learning during the COVID 19 pandemic positive reoccurring themes are: sufficient for their learning, easily accessible, well designed, engaging and interesting. 

The negative reoccurring themes for the students' experiences are; extensive or unrelated selection of learning content and information, challenges in using online platforms such as Microsoft Teams and Zoom application, online learning devices being incompatible, and lack of communication between class peers and teachers, mental health, feeling of loneliness.
Theme 4 - What are the lived perceptions of online learning during the COVID 19 pandemic? Positive reoccurring themes are: offering flexibility to students, real-time feedback, and time-saving benefits. However, the negative reoccurring themes were: electronic devices lacking; connections caused poor internet;  practical and clinical- based; a lack of placements,  interaction and assessment, gaps of teacher and learning evaluation, social interaction, presence and satisfaction.

Chapter 2 reviewed the literature from selected peer-reviewed research articles and studies considered valid and significant to the research study after going through the methodological process of the Critical Appraisal Skills Programme (CASP) (2020), a systematic, qualitative review checklist. Four themes were identified and found within the selected literature. Chapter 3 presents a discussion of the methodology and methods used.
Chapter 3: Methodology and Methods 
3.1. Methodology 
This chapter will present the methodology and methods for this research study of students' studying a course in health and social care levels 2 and 3, experiences and perceptions with online learning during COVID-19.
In designing this research and having reviewed the literature on methodology consistently, it is seen that adopting a constructivist-interpretative paradigm is favoured for understanding participants’ backgrounds and experiences to generate data on the sample studied. The researcher relies on qualitative data collection methods and analysis to develop patterns of meaning through the constructivist-interpretative approach (Biggam, 2015). 

According to Creswell (2014), using a constructivist/ interpretivist paradigm approach enables participants of this case study to reflect upon their experiences through online learning during the COVID 19 Pandemic. In addition, Creswell (2013) suggests that when literature and existing knowledge are sparse, qualitative research is suitable for exploring new topics during the coronavirus pandemic. According to  Creswell (2007, pp15), people construct or form an experience through what they learn, and ‘Qualitative research is an inquiry process of understanding based on distinct methodological traditions of inquiry that explore a social or human problem. The researcher builds a complex, holistic picture, analyses words, reports detailed informants’ views, and conducts the study in a natural setting’.
Adopting a constructivist-interpretative paradigm conveys the findings between the researcher and the study participants to undertake social interaction to witness realities in current events, cultures and new ideas being produced (Bryman, 2016). 

The researcher gained ethical permission from the UWTSD Ethics Committee by following the ethical frameworks of UWTSD Research Ethics & Integrity Code of Practice, UWTSD Research Data Management Policy and BERA Ethical Guidelines for Education Research (BERA, 2018). 

3.2. Research Methods

A qualitative research design will be adopted for this study to understand a group of people’s purposes, incentives, or views concerning a situation or problem. This research design is a method of empirical research. This research design is appropriate for this study as it will stimulate imperative evidence concerning students’ thoughts on using online learning during the COVID-19 pandemic. The purpose of this study was not to generate a theory to explain a phenomenon; the grounded theory will be rejected due to this reason. Data will be collected through focus group discussions to converse experiences and perceptions of online learning during the COVID-19 pandemic. 

The research design and approach will be covered in this chapter as to why the design selection was chosen. It also includes data collection and analysis, the relationship between the researcher and participant, a description of the participants, data collection, and data analysis and ethics.
3.3. Case Study 
A narrative research case study is adopted to conduct this study to help answer the research question ‘Online Learning: What are the Effects of COVID-19 on Further Education Students?’
The narrative strategy adopted within this case study helps gain insight into valuable experiences and helps draw out how the COVID 19 pandemic has affected participants now or/and in the future. In addition, narrative analysis has become helpful in making sense of other people’s lives by telling stories to inform social researchers who can use specific questions for specific answers (Gray and Diloreto, 2016).

A narrative approach is interested in the social interactions between interviewer and interviewee and can encourage and influence how an account is presented. Moreover, it is also concerned with the story-telling components or characteristics. Therefore, understanding and analysing interviews or other data to adopt a narrative approach is better than solely focusing on the rules that interact with conversational forms or the content. Furthermore, a narrative approach will account for the interviewee’s account, interactions with the interviewer, and content (Anderson and Kirkpatrick, 2015).

A significant advantage of using a case study approach is that it enables a researcher to closely examine the data within a specific context. In addition, case studies operate with a rigorously restricted focus and have a detailed and in-depth understanding of what has to be studied to facilitate the construction and restrict the scope of the research. Thus, case studies can engage with complexity through depth and simplify experiences related to small groups or organisations (Creswell, 2013).                                                                                                                                                                              

Case studies are productive grounds for conceptual and theoretical development and can generate new ideas and new thinking through data and existing theories, and it is valuable when new thinking occurs. However, there are some limitations to case study research; for easy analysis, there is too much data, multiple and more extensive studies could be expensive, and analysing and collecting them can be time-consuming. Furthermore, the value and credibility of any findings could be highly weakened if there is any cutting of corners within the research (González-Gómez et al., 2016). 

3.4. Interviews 
The narrative research case study methods of data will be collected through semi-structured focus group interviews consisting of three open-ended questions (See Appendix 4 for further information). The narrative research case study will use a semi-structured interview adapted and based on the study’s main research question and objectives as the data collection tool (Sakren, 2020). 
According to Cohen and Crabtree (2006), semi-structured interviews can be time-consuming through preparation, setting up and conducting; the process is not easy or quick when transcripts can take many hours of analysing an enormous degree of records and sometimes many hours of transcribing. However, Williams (2015) mentions that semi-structured interviews are brilliantly suitable for several tasks, open-ended questions, or group interviews. Williams (2015) also mentions that open-ended questions permit the participants to react to their statements and do not give participants prearranged answer choices. In addition, open-ended questions allow researchers to take a rounded and thorough look at the studied issues and provide more options and opinions.
The following three research questions will be addressed below to achieve the objectives:
· What are the lived experiences of online learning during the COVID 19 pandemic?

· What are the lived perceptions of online learning during the COVID 19 pandemic?

· What are the barriers and opportunities of implementing online learning at the learner level during the COVID 19 pandemic? (Creswell, 2014).

The narrative research case study participants are health and social care adult students from a FE college in Wales aged 18 and onwards. The researcher (I) selected a focus group of four adult participants through college e-mails provided by a module lecturer within the FE college. An invite through e-mail was sent out to the participants containing details about the research case study and a link to the semi-structured interview through a virtual recorded interview in Microsoft’ Teams’ (of course, with the interviewee’s permission) due to social distancing requirements (World Health Organisation, (WHO), 2021). Cohen et al. (2018) state that it is essential to consider participants’ motivations in participating when recruiting them for a research study. Cohen et al. (2018) mention that interviews, observation, and narratives can make the accounts of practices manageable. Furthermore, obtaining a small sample of four participants is an adequate sample size to explore personal experiences, thoughts, feelings, and beliefs about the topic in a semi-structured interview can discover descriptive data (Creswell, 2014). 

For participation in the study, the inclusion criteria were: 

· Enrolled in a health and social care course. 
· A voluntary adult learner (WHO, 2021). 
Preparing for the semi-structured interview from the study’s main research question, ‘Online Learning: The Effect of COVID-19 on Further Education Students’, required an interview development, introduction, opening questions, and core in-depth questions. After that, there were transcribed data from the semi-structured interviews to find out the patterns since the data analysis in qualitative research involves identifying, coding and categorising themes or patterns found in the collected data; the researcher will then encode data (Creswell and Poth, 2017). 
3.5. Ethics 
All research and participants will be treated according to the ethical guidelines and frameworks of the University of Wales Trinity Saint David (UWTSD). Previously to commencing the formal research process, ethical permission from the UWTSD Ethics Committee, consent forms and participant letters, an overview of the research topic, terms and conditions were sent out to all four participants so that they fully understood the purpose of the research, and that they are also in agreeance to participate in the study. The researcher (I) demonstrated to the participants that participation is voluntary and that they can withdraw their consent. Their rights and autonomy are protected and safeguard their privacy and the information of where they can access the study results upon completion (BERA, 2018).

The researcher (I) completed an ethics form and had approval from the Ethics committee at the University of Wales Trinity Saint David Swansea to research ‘Online Learning: What are the Effects of COVID-19 on Further Education Students?’ (See Appendix 1).
According to the British Educational Research Association (BERA) (2018)
there may be expected risks that may adversely affect any participants, university, and the researcher, such as:

Risk to participants:

· Emotional distress.

· Psychological harm. 

· Personal data (British Educational Research Association (BERA), 2018).
Specific ethical considerations will be taken into consideration. Therefore, all participants will be treated with respect and courtesy (Social Research Association, 2021).

The following consideration of ethical issues was addressed:
· The main research methods are defined to participants in advance.
· It is explained to participants that their contribution to the research is voluntary.

· Written consent for participation.

· Participants may withdraw from the research at any time and for any reason.

· Data will be treated with complete confidentiality, and if published, it will not be identifiable as theirs.

Risk to the researcher :

· Emotional distress.

· Conflict of being a lecturer. 
· Possible disclosures and accusations following a focus group of misrepresenting views.  
The researcher (I) will have an ethical responsibility to safeguard their own physical and psychological well-being to mitigate the risk of emotional distress, conflict of being a lecturer and possible accusations and disclosures following a focus group of misrepresenting views. The researcher (I) seek support and guidance from the supervisor, module lecturer and fellow researchers. The researcher (I) was also aware of institutions’ legal responsibilities and moral duty towards the safety of staff and students (BERA, 2018).
Risk to the University:

· Reputational damage. 

· Data protection, using results unethically.

· Risk of students withdrawing data and dropping out.

The researcher (I) ensured:

· The guidelines adhered to the University of Wales; Research Ethics & Integrity Code of Practice are ethically agreed upon.

· Data protection is acted upon, as are anonymity and confidentiality. 

· That they conduct their research to the highest possible standard. 

Participants will be informed through a letter of explanation regarding confidentiality and anonymity (See appendix 2 for further information). The confidentiality and anonymity of individual participants were guaranteed: researchers must respect confidentiality ethically and legally appropriate (BERA, 2018). 
Confidentiality is defined in the Oxford Dictionary as the state of keeping or being kept secret or private. (Oxford Dictionary, 2021). Ethics literature and confidentiality are commonly viewed as similar to the principle of privacy (John et al., 2021).                                                                                                                                                                                                                  Anonymity protects the identity of research participants through various processes designed to anonymise them and what researchers can do to ensure they do not disclose identifiable information about participants. Participants were not named in the write-ups and material submitted for publication, and all participants will be informed about the details of the study (Allen, 2017). 
Before commencing the interview, participants will be asked to read the consent statement and were offered the choice to either consent to their participation or not before the participant commenced to complete their response. Consent was also required for the interviews to be audio recorded (See Appendix 3 for further information).
The interview will begin with three semi-structured questions (See Appendix 4 for further information) to answer through a link to the Microsoft’ Teams’ interview  (Cohen et al., 2018). 
The pandemic COVID-19 has presented challenges in conducting qualitative research; however, education professionals recommend using the Microsoft Teams app. Microsoft’ Teams’ is an online platform with specific data protection requirements when conducting recorded interviews; this includes confidentiality and anonymity and is strictly essential for the case study. In addition, Microsoft’ Teams’ can also record and transcribe research interviews to collect data for thematic analysis. Microsoft’ Teams’ can also simplify focus groups through sharing, collaborating, and communicating to facilitate interviews. This type of research relies less on measurable data and statistics and more on direct sources; recording interviews is vital to getting evidence for correctness and timelines, two things vital for this case study (The St George’s University of London, 2022). 
Again, reminding all the participants that participation in the study was voluntary, and adult learners could withdraw from the study if they wished to do so. 
Managing participants’ data before or after any data is collected, researchers must think about how to store it safely and appropriately. To meet the needs agreed with the participants during the consent process, consideration is given to the level of anonymity, pseudonymisation and passwords. Effectively creating data represents the research process as being accurate. Rather than blanking out the information collected in the semi-structured interviews, it would be easier to edit identifying information, generic descriptors, pseudonyms, audio-visual, and transcribed data  (BERA, 2018).                                                  
Installation of a firewall will be considered and implemented to secure the computer system that implements protection through a password. This system controls data files and encrypts confidential data or sends confidential or personal information through e-mails (UK Data Service, 2021). 

The most appropriate and helpful way of informing the participants about the findings of the research case study is by first sending a summary write up of all findings to the group by accessing a link within an e-mail. Secondly, there will be an agreed time when a feedback discussion could occur with the researcher and participants. However, this depended on work or personal commitments or current restrictions of the pandemic. Lastly, and ideally, the route of discussing the case study outcomes was via the course tutor and the students (BERA, 2018). 
3.6. Reliability/ Validity and Trustworthiness 
Through the help of the participants' college tutor, the reliability and validity of the research case study will be followed up with enhanced checks and sent to the participants to review for approval and make comments on the interview transcripts. Previous to the consent form being filled out and data collection, I enhanced trustworthiness by establishing an earlier meeting with the participants and college tutor to introduce myself and make them feel at ease and, of course, myself, before the scheduled focus group meeting (Jessop, 2012).
3.8. Data Analysis Approach 
Using a thematic analysis, the research will be analysed and interpreted so the reader will understand. The data will gather a concept of themes from the recorded focus group interview meeting that lasted 59 minutes. The themes will be based on the three research questions and thematically divided into sub-themes so that the interviewers would get an in-depth understanding of the issues (Clarke and Braun, 2013). Finally, the thematic investigation addresses the gaps based on the data analysed. To construct an analytical narrative based on the data, comparing and contrasting coded units will create valuable descriptors, such as phrases, single words, and actions in videos, to clarify the process (Newton, 2010).
The themes will be based on the three research questions and thematically divided into sub-themes so that the interviewers would get an in-depth understanding of the issues (Clarke and Braun, 2013). Finally, the thematic investigation addresses the gaps based on the data analysed. To construct an analytical narrative based on the data, comparing and contrasting coded units will create valuable descriptors, such as phrases, single words, and actions in videos, to clarify the process (Newton, 2010).

The Welsh Government (2015) mentioned that technical and practical issues around the delivery of online education had raised some critical questions; however, reflecting on the emergence of a crisis on the role of education and the contribution of lifelong learning to climate action, the role of the seven aims of the Well-being of Future Generations (Wales) Act (2015): 

· A prosperous Wales

· A resilient Wales 

· A healthier Wales 

· An equal Wales 

· A Wales of cohesive communities 

· A Wales of vibrant culture and thriving Welsh language 

· A globally responsible Wales 

Related to the research study’s significance, the Well-being of Future Generations (Wales) Act (2015) aims to help support social recovery and shape a sustainable future. It also helps us live in a society that we want to live in through approaches of growth in economics to our relationship with nature, right through to social and economic inequalities that we tolerate within nations and globally. 
The decision to shut/ partially close educational establishments has created a demand for the education sector to ensure a continuity of learning through online/ distance learning. 
Chapter 3 will present a discussion of the methodology and methods used. Chapter 4 will present the results and main findings.
Chapter 4: Results 
4.1. Introduction 
This chapter will analyse transcripts from the semi-structured focus group interviews consisting of three open-ended questions based on the study’s main research question: ‘Online Learning: What are the Effects of COVID-19 on Further Education Students?’ Along with four objectives: explore recent research on online learning; explore the barriers and opportunities of implementing online adult learning at the learner level during the COVID-19 pandemic; explore students’ experiences of online learning during the COVID-19 pandemic and explore students’ perceptions of online learning during the COVID-19 pandemic. 

Guided by Braun and Clarke (2022), I used a case study analysis method for data to be sorted, coded, categorised, and reviewed. Interview transcripts were read closely, and I  highlighted similarities and differences through responses. To review their transcriptions accurately, I gave the adult students’ an opportunity to check them through. A constructivist interpretative approach was used to examine the experiences and perceptions of online learning during the COVID 19 pandemic. According to Braun and Clarke (2022), using this approach, data develops patterns of meaning in qualitative data collection methods and analysis.
The interpretation and results of the data analysis described the main themes that impacted online learning through the experiences and perceptions of an adult FE focus group studying health and social care.  

4.2. Profile of Participants
Participants in the study consisted of levels 2 and 3 FE students who had experienced online learning in a health and social care course.
4.3.  What are the lived experiences of online learning during the COVID 19 pandemic? 

When I asked participant 1 what are their lived experiences of online learning during the COVID 19 pandemic, they expressed that ‘as an adult learner, online learning was a new concept for them due to previously only having a face-to-face teaching’. They complained that ‘online learning is not engaging as face-to-face contact and there was not a lot of guidance around online learning’.

‘Technology very often did not even work for you, limited Wi-Fi signal; I found, in the beginning, the surge in people wanting to engage with online learning affected the quality of the service’. 

‘The capabilities of the session were not enhanced in the beginning, and we did not have the opportunity to engage in small group discussions and the full knowledge of the capabilities of online learning; I feel there are a lot of the areas that I have not fully acknowledged because it was a completely new experience, however, further down into the pandemic there were breakout rooms, but there was not an opportunity really to have that personal tuition, you could not discuss individually on your difficulties, concerns or questions. 'I think it is largely the Wi-Fi and the signal and the numbers of people wanting to participate; those are the two things that I did not feel helped personal tuition; you could not discuss your difficulties, concerns, or questions individually.

 I asked the same question to participant 2  - 'What are the lived experiences of online learning during the COVID 19 pandemic? Their reply was very similar to participant 1: ' I would not say it is very supportive as for the interaction, it is not giving you that one to one, lacking unity with the teacher.

'You get support in the classroom around your coursemates, the one-to-one thing is very important, especially to me because I need support, but it is nice to know that you have got that there if you need it.

‘It is hard to communicate, especially with a more extensive classroom and depending on the different subjects. You could be in a class of 30 people, or you could be in a class of 12 people, and it all depends on what subject you are doing.
‘Most of the time when you are in college, you can go and find a teacher, you can go and ask them a question about something you are doing, but because you are on being online, it can be difficult., whether they reply in time for your coursework when it is due, or whether you have got like an exam and you want to have someone to help you with the question, and it is just like the time management is not as well managed online as is in the college. 
When I asked participant 3 the same question as participants 1 and 2, they had a similar view. ‘The disadvantage was internet access, due to not having a computer at home, we were using mobile phones. 
‘As a mature student, technology sometimes is complicated, so using a new programme was sometimes confusing. However, with constant use of the programmes, I finally understood better.

‘Sometimes it was difficult to participate in activities because sometimes the teacher requested to research something while you were connected to zoom or the Microsoft team. Then to research on a mobile phone, you have to close one window to open another. 

However, they did mention ‘At the start of my online learning session was good, as I was at home relaxing, not spending money on the bus tickets or having to wake up very early to sort my son out for school, this was just relaxing. However, this experience was turning boring and stressful. Bored because there was no direct interaction, such as the breaks and conversations with other students.  

‘Stressful because my placement was postponed due to the Covid 19 social distancing.  For this course, one of the requirements was to achieve a certain amount of hours for the practical session to pass the course.  Luckily, I managed to complete 180 hours before the lockdown was implemented. However, I heard other students’ concerns’. 

‘Not everything was a disadvantage; having online lessons, I learned to manage my time better. I was working in a hospital, and the lesson was recorded. I was coming home from work, and I would listen to the morning lesson in the evening. Therefore, I was not missing any lessons when I was working. ‘However, the recorded lesson also has a disadvantage; I could not ask questions and get an immediate answer. Therefore, I had to send an e-mail to the teacher and wait until a few days for the answer. Comparing this with a face-to-face lesson where I could get an immediate response.    

Participant 4 did not go into detail when I asked the same question as I did to participants 1, 2, and 3; however, they did have similar experiences:

 ‘My experiences were challenging as I was not used to online learning. I had to get used to teams’ overall functions, e.g. how to access the link, create a link and admit people, and the online safety regarding safety functions’.
‘I also felt detached from my peers and felt that most conversations were lost in translation’.

‘The transition was very new to me as before the pandemic; I never used any of those platforms’.
4.4. What are the lived perceptions of online learning during the COVID 19 pandemic? 
I started the second question by asking participant 1 ‘if they could explain the perceptions of their online learning during the COVID-19? Furthermore, what did they think had caused these perceptions? 

Participant 1 explains ‘My perception was that online learning allowed me to revisit the recordings of that interaction. It allowed me to revisit that engagement; I know some did not find it beneficial to them. 'Whether that is because they are not technology savvy, for a better word or whether their learning style does not come. I am open to all opportunities and different means of learning, and I have got quite an open mindset. 'Where there are challenges, I am happy to engage with them, and you know, if I fail, that informs me that is where my learning is. That is where my weaknesses are, and that is what I need to develop.  

‘Not everybody understands what you know and when learning occurs. At what point does learning occur, and where knowledge is gained? Furthermore, because I have always wanted to grow and develop, I am happy to engage in any new device and no means of delivery.

Participant 2 was asked the same question as participant 1, ‘What are the lived perceptions of online learning during the COVID 19 pandemic?’ 

They explained that their lived perceptions of online learning are ‘My day is quite isolating. I am an individual who very much bounces off people; I do not tend to like being sat in a room on my own. I know you are in an environment where you can speak to people, but online, you cannot speak to people. You are all speaking at the same time, so when I am sitting in a room on my own, I do not have anything to go off, or when someone says something, they will trigger something in my mind to then say something about something else and like I feel like when you are online, as soon as someone says something but the time, something in your mind says oh I know the answer to that as well. The teachers are asking a question; by the end, you have lost interest because you got to wait for them to see the hand symbol. However, so many students want to answer the question, so much time has gone, and you find that they may not have even chosen you, and then you do not know it is the right or wrong answer; there is no feedback on what you thought. 

Participant 2 had a similar view to participants 1 and 3.

Participant 3 was asked the same question as participants 1 and 2  ‘What are the lived perceptions of online learning during the COVID 19 pandemic? Their response was much the same as participant 2. 

‘My perception was that the students were not getting the necessary knowledge they needed. Being at the house is a relaxing environment; the students can put their cameras off and do home duties without paying attention to the lesson; this could limit the students’ learning; in my experience, sometimes the online lessons were for two hours with only two hours 15 minutes breaks. It was at the time when my son was arriving from school. What I was doing was switching my camera off to cook a meal, and at the same time, I was listening to the session; it was good in some parts cos I was multitasking; however, sometimes, I was concentrating on my cooking rather than my lesson, and when the teacher was asking a question, I could not answer because I was concentrating on another thing; this happened a few times. So having classes for two hours and listening to the teacher talking without much break was not good for my concentration; I had to go back to the recorded lesson to understand better.   

'There was another issue, teachers were working at home, and sometimes their internet would go off, or the computer was not working properly throughout the session. Teachers do not have a choice other than finishing the session and passing it on to another week. I was disappointed when that happened as I was missing essential classes. It impacted my learning, especially when I had an assignment to do, and without information, it became more difficult.   

Online presentations have pros and cons. However, my view on presentations online is more effective, and students can be more engaging in the activities. 

Participant 4 is asked the same question as participants 1, 2, and 3, ‘What are the lived perceptions of online learning during the COVID 19 pandemic?’ Their response was simple ‘It is difficult to do online learning, and I prefer face to face.  

4.5. What are the barriers and opportunities of implementing online learning at the learner level during the COVID 19 pandemic?
Question 3 started with participant 1, and they were asked ‘what are the barriers and opportunities in implementing online learning at the learner level during the COVID-19 pandemic? So, could you explain what are the barriers and opportunities of online learning at the learner level?
'You can schedule sessions. Two students to engage at any time of the day. It does not require the student to travel to settings to engage with the program. As I said, it provides you with a recording of the engagement that's taken place. 

'Provides you with an opportunity to engage with various groups of students in different situations. Throughout the tutorial, without having to move seats or anything like that through the breakouts facility. 

'Knowing that it was going to be a new way of learning and going forward allowed me to practice using the devices and become familiar. For example, with the different capacity of teams, or zoom, whichever form of delivery was being set up.  It also gave everyone a fair opportunity to come and commit or contribute to the session. So, for example, if you had a student who is not that confident, they could share their opinions and knowledge via the chatbox. Moreover, there is an equal opportunity to engage in discussions through the handset and having the tutor taking control of who? Who gets to discuss it? They have the control mechanisms available to them to control the interaction between students, so no one student gets to dominate conversations. 

'For the barriers, I do not think you get the total quality of the interaction. Furthermore, I think there is something about to face to face. Participation is all down to nonverbal. Nonverbal communication, so such as body language and that. 

'The other thing is that there is an option for students to leave their videos off. So although they are attending the session, that does not necessarily mean they engage and follow the session, so I think that is a disadvantage. 

'As I said, it does offer flexibility, but then that flexibility of engagement could be open to abuse. You might know a case of  Nonattendance where students indicate that they have joined but are not present. 

Participant 2 was asked the same question as participant 1, ‘what are the barriers and opportunities in implementing online learning at the learner level during the COVID-19 pandemic? So, could you explain what are the barriers and opportunities of online learning at the learner level?

'So I think when for example, in college, if you are absent for the day, you can not catch up on someone's book, or you can go to the teacher and say, what have you been through? However, if you are not very well and did not attend that session, you can go back to the recording and have something to go off. 

'The recorded lesson, you have got something to write down for yourself in your own words; I think it also allows time to think. There can be constant talking in a classroom, and you are not given that independent time to think about what you are writing about. 

'When you are in your environment, you are given time to think about it and read through it because someone else will be talking to the teacher or something like that, giving you time to focus on what you are doing.

'The barrier for me is that I can do technology to a degree, but I like to be in person and speak to myself. 

'But, the destruction of being online is being able to go on your phone because you can be. You can be on the same device in your camera, and your mic will still be on, but it could be flicking through something, and no one would know. So it is just the extra distraction of a digital device, but I think the good thing they have recently implemented group work within the environment; as much as it is not as good as being in a group in-classroom lesson, it is still something to go off. 

Participant 2 had a similar view to question 3 as participants 1 and 4.  

Participant 3 - I asked participant 3 the same question as participants 1 and 2 ‘what are the barriers and opportunities in implementing online learning at the learner level during the COVID-19 pandemic? So, could you explain what are the barriers and opportunities of online learning at the learner level? 

'The barriers were that I could not continue with my placement; therefore, my practical learning stopped. 'This was a limitation as my future career is based on nursing. Nevertheless, without practice, it is not easy to get confidence. 

As English is not my first language, sometimes I needed support in my learning; it was challenging to get that support. The lesson was for one or two hours, and when the lesson finished, the teachers were offline, so I was sending emails and getting a response was taking days or maybe a week.  It was not helping me; my class decided to set up a Whatsapp group, so between us all, we were helping each other and also, I have a special friend in class that was helping me.

Their response was very different from participants 1, 2, and 4, and perhaps because this learner is a level 3 student where placements are compulsory for learning practice; however, they did mention that they needed more support as suggested by participants 1, 2, 4. 

Participant 4 is asked the same question as participants 1, 2, and 3, ‘what are the barriers and opportunities in implementing online learning at the learner level during the COVID-19 pandemic? So, could you explain what are the barriers and opportunities of online learning at the learner level? 

'The barriers are feeling isolated from having that peer one to one support and one to one conversation with your lecturer.

'I found it very difficult to concentrate at home with a house full of people.

'I had more time to study as there was no travelling time to get to uni.

'I also managed to save some money.

'Benefited from having breakout rooms, found it more interactive.

Participant 4 had similar views with participants 1 and 2 to question 3.

4.6. Conclusion
This chapter started by analysing transcripts from the semi-structured focus group interviews consisting of three open-ended questions: ' What are the lived experiences of online learning during the COVID 19 pandemic? Secondly,' What are the lived perceptions of online learning during the COVID 19 pandemic? Furthermore, finally, 'What are the barriers and opportunities of implementing online learning at the learner level during the COVID 19 pandemic?, based on the study’s main research question: ‘Online Learning: What are the Effects of COVID-19 on Further Education Students?'  Participants were informative when conveying their views and seemed honest, reliable and forthcoming in expressing their views on online learning during the COVID 19 pandemic. 
Chapter 4 presented the results and main findings. Chapter 5 will discuss the results and interpretation of the Data. 
Chapter 5: Discussion of Results and Interpretation of the Data 2000 words. . 

In the first question, the participants were asked, 'What are the lived experiences of online learning during the COVID 19 pandemic? After analysing the interview transcripts through close reading, highlighting similarities and differences in views of the participants, the results of this study indicate that participants 1, 2, 3, and 4 reported and agree that online learning is not engaging as face-to-face contact; there was not a lot of guidance around online learning. Technology often did not work, limited Wi-Fi signal; however, the recorded lesson also had a disadvantage; participants could not ask questions and get an immediate answer. Therefore, they had to send an e-mail to the teacher and wait until a few days for the answer. Comparing this with a face-to-face lesson where they could get an immediate response. 
The transition of online learning was very new to the adult participants as before the pandemic and never used any of those platforms; Microsoft teams and zoom. Dutta and Smita's (2020) study ‘The Impact of COVID-19 Pandemic on Tertiary Education in Bangladesh: Students’ Perspectives, agree with the participants in the study of online Learning: What are the Effects of  COVID-19 on Further Education Adult Students? (2021) ‘The Impact of COVID-19 Pandemic on Tertiary Education in Bangladesh: Students’ Perspectives, argue that adult learners’ challenge for online learning has been challenging using online platforms such as Microsoft Teams and Zoom application.                                                                                                The Department for Education (2020) study Coronavirus (COVID-19): guidance for apprentices, employers, training providers, end-point assessment organisations and external quality assurance providers agree with the participants in the study of online Learning: What are the Effects of  COVID-19 on Further Education Adult Students? (2021) Moreover, argue that ICT platforms for lectures, meetings, social networking, and engagement are widely used to defeat the social distance enforced by the pandemic; however, to some degree, most adult participants are not fully trained in this area. Again, Dutta and Smita's (2020) study 'The impact of COVID-19 Pandemic on Tertiary Education in Bangladesh: Students’ Perspective agrees with the Education Department (2020) and argue that this concern could be resolved if there is a focus on a reliable online learning platform that both teachers and adult learners can easily access; by doing this, the teacher has in-depth training to create innovative thinking and innovative solutions; making the online learning exciting, and relevant to the course.                      Bryson & Andres's (2020) study of  ‘Covid-19 and rapid adoption and improvisation of online teaching: Curating resources for extensive versus intensive online learning experiences’ mentions that previously to the COVID 19 pandemic, FE adult learners had little or never experienced online learning in any form since most FE teachers will only use a platform for powerpoints and information on the assignment; this presented many challenges of attending lessons through the difficulties and lack of familiarity of electronic devices, software, and hardware with poor internet connections. Bryson and Andres's (2020) study of  ‘Covid-19 and rapid adoption and improvisation of online teaching: Curating resources for extensive versus intensive online learning experiences’ agree with the participants in the study of online Learning: What are the Effects of  COVID-19 on Further Education Adult Students? (2021) and the Department of Health (2020) argue that research into online approaches highlights a basic understanding of ICT amongst adult learners.
In the study ‘The difference between emergency remote teaching and online learning’, Hodges et al. (2020) disagrees with the participants of the research study online Learning: What are the Effects of   COVID-19 on Further Education Adult Students? (2021)  and would argue that online learning provides an extension of opportunities, especially during the COVID 19 pandemic. Bulman and Fairlie's (2016) study 'Technology and education: Computers, software and the Internet” agrees with Hodges et al. (2020) and mentions that online learning is potentially a key enabler in supporting working-age adults to develop new skills and allows flexibility. Rasheed et al. (2020) study 'Challenges in the online component of blended learning: A systematic review agree with Bulman and Fairlie (2016) and mention that it has been remarkable during the last decade the growth of adult online learning where there were very few adult learners; however, they argue research investigating the factors associated with adult online learning has focused on FE institutions, adult learners still rely on traditional classroom learning such as handwriting and whiteboards.                                                              According to Lederman (2020),  in the study of ‘How the shift to remote learning might affect students, instructors and colleges, much more recent attention has been focused on providing adult online learning due to the ongoing COVID - 19 pandemic. OECD (2020c) study 'The potential of online learning for adults early lessons from the covid 19 agrees with Lederman (2020) and argues that during the COVID - 19 pandemic, online learning has become essential for adult learners who typically take courses offline. Furthermore, according to UNESCO (2020a) study 'COVID-19 educational  disruption and response', adult learners have good learning outcomes in online courses; however, those who learn offline may find it difficult to adapt when there can be a lack of interaction between teachers and fellow students familiar. 
There was not much engagement in small group discussions, and they could not discuss their difficulties, concerns, or questions individually. It is difficult to communicate, especially in an extensive classroom and depending on the different subjects, there was no direct interaction, such as the breaks and conversations with other students; felt detached from peers, and most conversations were lost in translation. There is a lack of one-to-one support; the participants considered this significant and learned to manage their time better.                                                     Alawamleh et al.'s (2020) study ‘The Effect of Online Learning on Communication between Instructors and Students during Covid- 19 Pandemic’ disagrees with the participants of the research study online Learning: What are the Effects of   COVID-19 on Further Education Adult Students? (2021) and would argue that gathering information, knowledge, and thoughts and exchanging ideas is a process of effective communication.                                                      Moreover, communication through face to face is the same as online communication; being understood and heard, information being exchanged and bonding and developing relationships with teachers and students. Kamarianos et al. (2020) study 'Towards an Understanding of University Students’ Response in Times of Pandemic Crisis (COVID-19)'  agree with the participants of the research study ‘Online Learning: What are the Effects of  COVID-19 (2021) on Further Education Adult Students? that many adult learners highlighted that they would like to participate in the discussion forums where there is a lack of use to discuss the assignments together or have a chat, however, again argues that many adult learners may fail to take up this offer of being shy, reserved or just not having the time to do so.                                                       Alshurafat et al.’s (2021) study ‘Factors affecting online accounting education during the COVID-19 pandemic: an integrated perspective of social capital theory, the theory of reasoned action and the technology acceptance model’ agree with Kamarianos et al. (2020) and mention that in a community of online learners, learning can be supported by affective and cognitive objectives to build up communication successfully, whether based on technology or traditional classrooms.
In the second question, the participants were asked, ‘What are the lived perceptions of online learning during the COVID 19 pandemic? Furthermore, what did they think had caused these perceptions? 
'Participants mentioned feeling isolated and did not feel they could speak up on a question that the teacher would ask; they lost interest due to waiting for them to see the hand symbol; so many students wanted to answer the question, so much time has been wasted, and found that they may not have been chosen to answer the particular question, and felt frustrated as they did not know if it is the right or wrong answer; there is no feedback on what they thought. 

There were perceptions that the students were not getting the necessary knowledge they needed. Bryson and Andres (2020) agree with the participants in the research study ‘Online Learning: What are the Effects of  COVID-19 on Further Education Adult Students? (2021) and argue that research into online approaches highlights a basic understanding of ICT amongst adult learners. However, argue that ICT has helped the adult learner become more aware of the language and cultural aspects, learn to work out devices, help to create effective communication, and find valuable and relevant information. Cutri's (2020) study ‘Faculty readiness for online crisis teaching: Transitioning to online teaching during the COVID-19 pandemic' agrees with Bryson and Andres (2020) and argues that research also shows adult learners can participate in meaningful and creative activities that can provide structure and improve behavioural and emotional well-being. 

Some participants put their cameras off and did home duties without paying attention to the lesson; this could limit the students learning; however, online learning allowed them to revisit the recordings of that interaction. Lassoued et al. (2020) study ‘An exploratory study of the obstacles for achieving quality in distance learning during the COVID-19 pandemic’ agrees with the study participants ‘Online Learning: What are the Effects of   COVID-19 on Further Education Adult Students? (2021) and argue that numerous adult online learners feel they are behind with their studies and training and find it immensely difficult to concentrate at home, where there are many distractions from family life and easily wandering on the internet to explore other interests instead of studying. 
In the third question, the participants were asked ‘what are the barriers and opportunities in implementing online learning at the learner level during the COVID-19 pandemic? So, could you explain what are the barriers and opportunities of online learning at the learner level? 

Participants mentioned that they could schedule sessions, and students could engage at any time of the day. It does not require the student to travel to settings to engage with the program and allows them to engage with various groups of students in different situations. Agarwal and Kaushik’s (2020) study ‘Student’s perception of online learning during COVID - 19 pandemic’ disagree with the participants in the study of online Learning: What are the Effects of   COVID-19 on Further Education Adult Students? and argue  FE has for several years discussed implications in the face to face learning versus online learning through the perspective of social interaction, presence and satisfaction before the COVID - 19 pandemic came in to force. Poth (2018) agrees with Agarwal and Kaushik (2020) and argues that promoting subjective learning, active cognitive, adaptation, self-discovery, student satisfaction, and socialisation research indicates that incorporating a constructivist model can help reach their goals.                                                                                                                                                     Al-Rahmi et al. (2019) agree with Poth (2018) and argue that a constructivists view maintains that social presence in online learning is the essential factor and is defined and contributes to the experience of the classroom; also, it perceives the learner to be authentic while at the same time of having the ability to project being emotional and sociable. 

Throughout the tutorial, without having to move seats, the breakouts facility allowed them to practice using the devices and become familiar with Microsoft teams and zoom. Some of the participants felt there was a fair opportunity to attend and commit or contribute to the lessons, and there was an equal opportunity to engage with discussions through the handset and having the tutor taking control of who, so no one student gets to dominate conversations. 

As mentioned before, some participants welcomed the recorded lessons, having to take notes in their own words; In a classroom, there can be constant talking, and they are not given that independent time to think about what they are writing about. Some participants had more time to study as there was no travelling time to get to college, and they also managed to save some money and eventually benefited from having more interactive breakout rooms.                                    Alnajjar et al. (2020) study ‘Faculty Experiences with Emergency Transition to Online Teaching amid COVID-19 Pandemic in a Health Science University of eleven adult learners’ would agree with the participants' views of the research study ‘Online Learning: What are the Effects of   COVID-19 on Further Education Adult Students? (2021). Furthermore, mention that experiences of pre-recorded videos can provide an experience that is engaging and interesting, proving that lecturers support adult learners.                                                                                                        Almaiah et al. (2020) agree with the participants in the study ‘Online Learning: What are the Effects of  COVID-19 on Further Education Adult Students? (2021); however, they also argue that online learning users help keep the cost down of travelling expenses, printing off assignments associated with traditional learning.
Many participants did not think they got the total quality of the interaction for the barriers and preferred it face-to-face. Bali and Liu's (2018) study 'Students perceptions of online learning and face-to-face learning courses’ disagrees with the participants' view in the research study ‘Online Learning: What are the Effects of  COVID-19 on Further Education Adult Students? (2021) argues that social segregation and online learning have become valuable educational tools. Regardless of the time and location, they can offer flexibility to students. Online learning can provide feedback in real-time; students can receive answers and ask questions spontaneously, enabling education courses to be swiftly completed and benefits from time-saving. 
There was an option for students to leave their videos off; however, they felt that although the students were attending the lesson, it did not necessarily mean they engaged and followed the lesson. The distraction of mobile phones was also mentioned where they could quickly look up other interests that were not related to the online lesson. Agung et al. (2020) study 'Students’ perception of online learning during COVID‐19 pandemic: A case study on the English students of STKIP Pamane Talino' agrees with the study ‘Online Learning: What are the Effects of   COVID-19 on Further Education Adult Students? (2021) and mention that online learning devices are being used and are incompatible; 85% of students use a smartphone, and only 15% of students use laptops. Scagnoli et al.'s (2019) ‘Students’ insights on the use of video lectures in online classes’ study agree with Agung et al. (2020) that the preferred access method for learning online is a smartphone. 
One participant mentioned that they could not continue with their placement due to the COVID - 19 pandemic's and the practical learning stopped, causing them to become anxious and have difficulties in the practical learning of their course. Altawaty et al. (2020) study 'Experts opinion on the IT skills training needs among healthcare workers' agree with the participants in the study ‘Online Learning: What are the Effects of  COVID-19 on Further Education Adult Students? (2021) and argue that FE teachers and learners mention within their study that applying practical skills to theoretical knowledge is missing in online learning, which can only be a face to face experience, especially when the learners’ course placement is in a health social care environment. According to The International Public Policy Observatory (TIPPO) (2021), study 'health and social care adult students'  learning is mostly around practical and clinical based situations and therefore interacting with patients in real life is crucial to their studies.                                                                                                                                                                        

The British Medical Association (BMA) agree with TIPPO (2021) and argues in the study they published, ‘The hidden impact of COVID-19 on patient care in the NHS in England’ that there has been a lack of placements, and therefore this affects patient interaction and assessment from their tutors and assessors during the COVID 19 pandemic. Kuhfeld et al. (2020) agree with BMA (2020) and argue that online learning is not a replacement for practical and clinical education and that it is crucial that a clinical setting has actual patients for learning.  

Again, support in learning is mentioned, and the teacher's lack of communication with delayed responses to emails from the teacher, feeling isolated and not having the one-to-one support, and difficulty concentrating at home.  

Understanding how online learning has impacted adult learning within a FE college context is crucial to research; however it is time to take stock of the current Covid -19 situation to gather lessons for practitioners, but it can develop the evidence on what works, best knowledge and practice; FE adult students can play an important role to increase adult learning to be effective and improve outcomes (Joyce, 2020). 

Chapter 5 discussed the results and interpretation of the data. Chapter 6 will present the conclusion and recommendations and the researcher's reflection.
Chapter 6: Conclusions and Recommendations Researcher's Reflection
6.1. Conclusions 
This research study aimed to investigate the impact of online learning during COVID – 19 on a focus group of further education health and social care adult students, with the help of four objectives to answer the main question ‘Online Learning: What are the Effects of   COVID-19 on Further Education Adult Students?’  Three research questions were thematically divided into sub-themes so that the interviewers would get an in-depth understanding of the issues. What are the lived experiences of online learning during the COVID 19 pandemic?; What are the lived perceptions of online learning during the COVID 19 pandemic? What are the barriers and opportunities of implementing online learning at the learner level during the COVID 19 pandemic?.

The literature review identified some research gaps during this research. Most studies investigating FE education and adult online learning experiences, perceptions and approaches have applied quantitative research methodology, and very few used qualitative approaches. Education, particularly teaching and learning, is closely related to social sciences; therefore, the current study attempted to do a qualitative study to understand the issue and fulfil the research gaps (Creswell, 2018). 

 The transition of online learning was very new to the adult participants as before the pandemic and never used any of those platforms, Microsoft teams and zoom; however, to some degree, most adult participants are not fully trained in this area.
After analysing the interview transcripts through close reading, highlighting similarities and differences in views of the participants, the results of this study indicate that online learning is not engaging as face-to-face contact; there was not a lot of guidance around online learning. Technology often did not work, limited Wi-Fi signal; however, the recorded lesson also had advantages and disadvantages. There is a lack of ICT and teacher-student interaction, difficulty adapting to online learning, and challenges of family life through feeling unmotivated, anxious and distracted. Teaching staff may not have been trained enough and needed proper CPD/ training to adapt to the delivery of modules and new pedagogical methods, causing disruptions in preparedness, learning methods, and traditional teaching,
Implications in face-to-face learning versus online learning are missing through the perspective of social interaction, presence and satisfaction, lack of communication, lack of placements, and applying practical skills to theoretical knowledge. The flexibility benefits time-saving, however, there are struggles with work responsibilities to balance studies, teaching and learning evaluation gaps, and pre-recorded videos provide an alternative to having to miss lessons, and finally, learners are becoming self-directed.

The literature review supported similar findings of the experiences and perceptions found in the focus group of further education health and social care adult students. However, the literature views adult learners as having issues with mental health, feeling loneliness and the fear of the situation of the pandemic, including insufficient learning materials. None of those findings was mentioned in any questions when asked about barriers, experiences and perceptions of the adult students within the focus group.

Participants shared their disappointments, shortcomings, and expectations and are hopeful that the FE college would consider change due to their lived experiences and perceptions of online learning.
This research case study gives information and hints to those in the FE sector about how adult students view online learning. 

 6.2. Recommendations
Addressing online learning barriers during the COVID - 19 will allow adult learners to overcome responsibilities of family and work-life, which is particularly important when studying a FE course. It is suggested that much more online training is needed for existing skills and acquiring new ones, along with the following recommendations:

· Improved course design

· Delivery methods

· Immediate feedback

· Courses on computer use

· Social communication tools to nurture learner interaction.
6.3. Researcher’s Reflections
Since the beginning of conducting this research case study, it has motivated me to continue to strive to complete it on time, although there have been ongoing issues that have occurred within my life resulting from the COVID 19 Pandemic has begun, such as internet problems, mental health issues, bereavement of a dear friend, family illnesses and needs. The research question ‘Online Learning: What are the Effects of COVID-19 on Further Education Students?’ reflects on the difficulties of my educational career through being a newly qualified Health and Social Care lecturer after the pandemic was announced. My motivation has influenced the research process by understanding what fellow students may be experiencing simultaneously; it is simply looking through the same lens as I do (Colao et al., 2020). 

Chapter 6 presented the conclusion and recommendations. Chapter 7 will present the reference list.
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Chapter 7 presented the researcher's reflection and reference list. Chapter 8 will present the appendices.
Chapter 8: Appendices

8.1. Appendix 1: Ethics Form
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Where research activity is carried out in collaboration with an external organisation

	10
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☐

	
	If Yes, please attach a copy of any final approval (or interim approval) from the organisation (this may be a copy of an email if appropriate).




SECTION E: Details of Research Activity

	1
	Indicative title:
	‘Online Learning: What are the Effects of COVID-19 on Further Education Students?’



	2
	Proposed start date:
	19th December 2021
	Proposed end date:
	25th April 2022

	
	Introduction to the Research (maximum 300 words per section)

Ensure that you write for a Non-Specialist Audience when outlining your response to the points below:

· Purpose of Research Activity

· Proposed Research Question

· Aims of Research Activity

· Objectives of Research Activity

Demonstrate, briefly, how Existing Research has informed the proposed activity and explain

· What the research activity will add to the body of knowledge 

· How it addresses an area of importance. 

	3
	Purpose of Research Activity

Many policymakers widen the participation in adult online education by increasing learning capacity to promote alternative pathways to gaining academic qualifications. However, recently much more attention has been focused on the provision of adult online learning due to the ongoing COVID 19 Pandemic (Lederman, 2020).The purpose of this case study is to state the significance and understanding of the overall online learning experiences and perspectives of adult learners before and during the COVID  19 Pandemic. According to Adedoyin and Soykan (2020), understanding adult learners experiences and perspectives help those to understand the factors of satisfaction or impact that online learning has on adult learners inside and outside of the classroom. World Bank (2020) agrees with Adedoyin and Soykan (2020) and argue that many adult learners have reported online learning to be very beneficial; however, many say they have struggled with work responsibilities to balance studies. 

The education system was enforced to shift from classrooms to online learning; online education has become the primary type (Aristovn et al., 2020). Bryson and Andres (2020) agree with Aristovn et al. (2020) and argue that research into online approaches highlights a basic understanding of ICT amongst the adult learner. However, ICT has helped the adult learner become more aware of the language and culture aspects, learn to work out devices, help to create good communication, and find valuable and relevant information. Cutri (2020) agree with Bryson and Andres (2020) and argue that research also shows adult learners can participate in meaningful and creative activities that can provide structure and improve behavioural and emotional well-being.

The COVID-19 Pandemic crisis has caused disruptions with preparedness, learning methods, along with traditional teaching (Gillis & Krull, 2020).
Much research has reported upon the online learning experiences of adult learners in overcoming barriers and identifying the factors of successful completion. Furthermore, a significant part of the literature on experiences of adult online learning is on the emotional well-being and mental health during the pandemic (Office for Standards in Education (OFSTED) 2020). ESTYN (2021) agrees with OFSTED (2020) and argue that emotional well-being and mental health have put further pressure on adult learning through additional pandemic challenges. For example, many adult learners reported they have to worry more about finances, which leads to sleeping issues, mental health issues, feeling unmotivated, anxious, and distracted. In addition, numerous adult online learners feel they are behind with their studies and training and find it immensely difficult to concentrate at home, where there are many distractions through family life (Lassoued et al., 2020).

Many adult learners' experiences of learning have been reported to be sufficient for their learning, easily accessible to find and well designed, proving that lecturers support adult learners. Simply navigating the portal's layout can support adult learners who have little knowledge of digital literacy (Osman, 2020). However, in another study conducted by Hyseni’s (2020), many adult learners complained of having an extensive or unrelated selection of learning content and information. Pre-recorded videos can provide an experience that is engaging and interesting. However, a learning topic that has too much information and extensive can overcrowd the adult learners.                                                                                                                                         Dutta and Smita (2020) agree with Hyseni’s (2020) and declare that in their qualitative research, adult learners' challenge for online learning has been difficult in using online platforms such as Microsoft Teams and Zoom application. However, Dutta and Smita (2020) also argue that this concern could be resolved if there is a focus on the online learning platform.

Experiences of online assessments have been reported that adult learners feel much more comfortable with having the flexibility and freedom to manage at their own pace through researching information rather than sitting down to an examination in a timed environment (Aristovnik et al., 2020). Damsa et al. (2019) agree with Aristovnik et al. (2020)  and argue that adult learners benefit from no longer being required to print off assignments or travelling to campus and can instead control their learning activities to their pace. Kamarianos et al. (2020) agree with Damsa et al. (2019) and argue that in the survey they conducted, many adult learners preferred to present their presentation assessment through face-to-face teaching as they felt it is unnatural in an online setting. 

Feedback from adult learners around communication is quite positive by feeling comfortable receiving good feedback, providing problem resolutions, and providing quality care (Srinivasan, 2020). Kamarianos et al. (2020) agree with Srinivasan (2020) and mention that many adult learners

highlighted they would like to participate in the discussion forums where there is a lack of use to discuss the assignments together or just have a chat. However, many adult learners may fail to take up this offer through being shy, reserved or just not having the time to do so (Alawamleh et al., 2020).
Historically,  research investigating the factors associated with adult online learning has focused on the employability and adaptability of the existing workforce and how it has become an essential issue in social policy agendas such as a decline in birth rates, a rise in life expectancy and a reduction in early retirement (Bulman and Fairlie, 2016). Rasheed et al. (2020)  agree with Bulman and Fairlie (2016) and mention that it has been remarkable during the last decade on the growth of adult online learning where there were very few adult learners.                                                                                                                                                

Organisation for Economic Cooperation and Development (OECD) ( 2020) agree with Rasheed et al. (2020) and argue that during the COVID 19 Pandemic, online learning has become an essential role for adult learners who typically take courses offline. According to many FE institutions,  adult learners rely on traditional classroom learning such as handwriting and whiteboards. Furthermore, according to The United Nations Educational, Scientific and Cultural Organization (UNESCO) (2020), many adult learners have good learning outcomes on online courses; however, those who learn offline may find it difficult to adapt when there can be a lack of interaction from teachers and fellow students who are familiar. OECD (2019) agrees with UNESCO (2020) and argues that by improving adult online learning experiences, FE institutions could benefit and increase enrolment by investing in online teaching in the near future and continuing with offline teaching. Furthermore, having data on positive experiences of adult online learning can help improve student learning and enrolments for future courses (Mohmmed et al., 2020).
Several studies have begun to attempt and evaluate the impact of adult online learning during the COVID 19 Pandemic through a narrative approach, systematic reviews, and independent reviews; however, many governmental, policymakers and practitioners studies are still ongoing pandemic being a relatively new disease. In addition, ICT platforms for lectures, meetings, social networking, and engagement are widely used to defeat the social distance enforced by the pandemic; however, to some degree, most adult participants are not fully trained in this area (Department for Education, 2020).

(this box should expand as you type)

	4
	Research Question

‘Online Learning: What are the Effects of COVID-19 on Further Education Students?’

(this box should expand as you type)

	5
	Aims of Research Activity

The key aim of this case study is to explore the impact of online learning during COVID – 19 on a group of further education health and social care students.

(this box should expand as you type)

	6
	Objectives of Research Activity

· Explore recent research of online learning.

· Explore the barriers and opportunities of implementing online adult learning at learner level during the Covid-19.  

· Explore students’ experiences of online learning during COVID-19 pandemic. 

· Explore students’ perceptions of online learning during COVID-19 pandemic.

(this box should expand as you type)

	
	Proposed methods (maximum 600 words)

Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. You do not need to justify the methods here but should instead describe how you intend to collect the data necessary for you to complete your project.

	7
	Methods.

A narrative research case study approach will be adopted to conduct this study to help answer the research question ‘Online Learning: What are the Effects of COVID-19 on Further Education Students?’

A significant advantage of using a case study approach is that it enables a researcher to closely

examine the  data within a specific context. In addition, case studies operate with a rigorously restricted focus and have a detailed and in-depth understanding of what has to be studied to facilitate the construction and restrict the scope of the research. Thus, case studies can engage with complexity through depth and simplify experiences related to small groups or organisations (Creswell, 2013).

Case studies are productive grounds for conceptual and theoretical development and can generate new ideas and new thinking through data and existing theories, and it is valuable when new thinking occurs. However, there are some limitations to case study research; for easy analysis, there is too much data, multiple and more extensive studies could be expensive, and analysing and collecting them can be time-consuming. Furthermore, the value and credibility of any findings could be highly weakened if there is any cutting of corners within the research (González-Gómez et al., 2016).

The narrative research case study methods of data will be collected through a semi-structured focus group interviews consisting of three open-ended questions. The narrative research case study will use a semi-structured interview adapted and based on the study's main research question and objectives as the data collection tool (Sakren, 2020). According to Cohen and Crabtree (2006), semi-structured interviews can be time-consuming through preparation, setting up and conducting; the process is not easy or quick when transcripts can take many hours of analysing an enormous degree of records, and sometimes many hours of transcribing. However, Williams (2015) mentions that semi-structured interviews are brilliantly suitable with several tasks, mainly with open-ended questions and one / one interviews. Williams (2015) also mentions that open-ended questions permit the participants to react to their statements and do not give participants a prearranged set of answer choices. In addition, open-ended questions allow researchers to take a rounded and thorough look at the studied issues and provide more options and opinions.
The following three research questions are addressed below to achieve the objectives:

· What are the lived experiences of online learning during the COVID 19 pandemic?

· What are the lived perceptions of online learning during the COVID 19 pandemic?

· What are the barriers and opportunities of implementing online learning at learner level during the COVID 19 pandemic?  (Creswell, 2014).

The participants of the narrative research case study are adult learners of a FE college in Wales and are aged 18 and onwards. The researcher will select four participants through social media and college e-mails provided by a module lecturer within the FE college. An invite through e-mail will be sent out to potential participants containing details about the research case study and a link to the semi-structured interview through a virtual recorded interview in Microsoft 'Teams' (of course, with the interviewee's permission) due to social distancing requirements (World Health Organisation, (WHO), 2021).

Cohen et al. (2018) state that it is essential to consider participants' motivations in participating when recruiting them for a study. Cohen et al. (2018) mention that interviews, observation, and narratives can make the accounts of practices manageable. Furthermore, obtaining a small sample of four participants is an adequate sample size to explore personal experiences, thoughts, feelings, and beliefs about the topic in a semi-structured interview can discover descriptive data (Creswell, 2014).
For participation in the study, the inclusion criteria are:

· Enrolled in a health and social care course.

· A voluntary adult learner (WHO, 2021).
Preparing for the semi-structured interview from the study's main research question,‘Online Learning: The Effect of COVID-19 on Further Education Students’ will require applicable interview development, introduction, opening questions, and core in-depth questions. After that, there will be transcribed data from the semi-structured interviews to find out the patterns since the data analysis in qualitative research involves identifying, coding and categorising themes or patterns found in the collected data; the researcher will then encode data (Creswell and Poth, 2017).
The themes will be based on the research questions, which will thematically be divided into sub-themes so that the interviewers will get an in-depth understanding of the issues (Clarke and Braun, 2013). 

Finally, the thematic investigation provides to address the gaps based on the data analysed. To construct an analytical narrative based on the data, comparing, and contrasting coded units will create valuable descriptors, such as phrases, single words, and actions in videos to clarify the process (Newton, 2010).
(this box should expand as you type)


	
	Location of research activity

Identify all locations where research activity will take place.

	8
	Online - Microsoft Teams, both researcher and participants will access it this way.

(this box should expand as you type)

	
	Research activity outside of the UK

If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do the research then please state this.

	9
	N/A.

(this box should expand as you type)


	10
	Use of documentation not in the public domain: Are any documents NOT publicly available? 


	NO
	☒

	
	
	YES
	☐

	11
	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with the current data protection law of the country in question and that of England and Wales.

(this box should expand as you type)


	
	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015?
	YES
	NO

	12
	A prosperous Wales
	☒
	☐

	13
	A resilient Wales
	☒
	☐

	14
	A healthier Wales
	☒
	☐

	15
	A more equal Wales
	☒
	☐

	16
	A Wales of cohesive communities
	☒
	☐

	17
	A Wales of vibrant culture and thriving Welsh language
	☒
	☐

	18
	A globally responsible Wales
	☒
	☐

	19
	If YES to any of the above, please give details:

	
	The decision to shut/ partially close educational establishments has created a demand for the education sector to ensure there is a continuity of learning through the use of online/ distance learning. 
Technical and practical issues around the delivery of online education have raised some critical questions, however, reflecting on the emergence of crisis on the role of education and the contribution of lifelong learning to climate action, the role of the seven aims of the Well-being of Future Generations (Wales) Act (2015) can support social recovery and in the shaping of a sustainable future. It also helps us to live in a society that we want to live in through approaches of growth in economics to our relationship with nature, right through to social and economic inequalities that we tolerate within nations and globally (Welsh Government, 2015).




SECTION F: Scope of Research Activity

	
	Will the research activity include:
	YES
	NO

	1
	Use of a questionnaire or similar research instrument?
	☐
	☒

	2
	Use of interviews?
	☒
	☐

	3
	Use of focus groups?
	☒
	☐

	4
	Use of participant diaries? 
	☐
	☒

	5
	Use of video or audio recording?
	☒
	☐

	6
	Use of computer-generated log files?
	☐
	☒

	7
	Participant observation with their knowledge?
	☐
	☒

	8
	Participant observation without their knowledge?
	☐
	☒

	9
	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	10
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally, or emotionally harmful / offensive?
	☒
	☐

	11
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	12
	Investigation of participants involved in illegal activities?
	☐
	☒

	13
	Use of procedures that involve deception?
	☐
	☒

	14
	Administration of any substance, agent, or placebo?
	☐
	☒

	15
	Working with live vertebrate animals?
	☐
	☒

	16
	Procedures that may have a negative impact on the environment?
	☐
	☒

	17
	Other primary data collection methods. Please indicate the type of data collection method(s) below.
	☒
	☐

	
	Details of any other primary data collection method:

Narrative research case study, Interviews – Focus group of 4 participants, Open-ended questions x 3

(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants

If there are no participants then do not complete this section, but go directly to section H.

	
	Who are the intended participants:
	YES
	NO

	1
	Students or staff at the University?
	☐
	☒

	2
	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	3
	Vulnerable adults?
	☐
	☒

	4
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☐
	☒

	5
	Prisoners?
	☐
	☒

	6
	Young offenders?
	☐
	☒

	7
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	8
	People engaged in illegal activities?
	☐
	☒

	9
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent.


	☐
	☒

	
	Details of any other participant groups:

(this box should expand as you type)
	
	


	
	Participant numbers and source

Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	10
	How many participants are expected?


	4 participants

(this box should expand as you type)

	11
	Who will the participants be?


	Health and social care students from a further education setting.

(this box should expand as you type)

	12
	How will you identify the participants?
	The researcher proposes to select four participants from a health and social care college setting through the support provided by a module lecturer within the college, who the researcher has previously been in contact through a professional working capacity. An invite through e-mail will be sent out to potential participants containing details about the research case study and a link to the semi-structured interview through a virtual recorded interview in Microsoft 'Teams' (of course, with the interviewee's permission) due to social distancing requirements (WHO), 2021).

(this box should expand as you type)


	
	Information for participants:
	YES
	NO
	N/A

	13
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	14
	Will you tell participants that their participation is voluntary?
	☒
	☐
	☒

	15
	Will you obtain written consent for participation?
	☒
	☐
	☐

	16
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	17
	If the research is observational, will you ask participants for their consent to being observed?
	☐
	☐
	☒

	18
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	19
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☐
	☐
	☒

	20
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	21
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	22
	If NO to any of above questions, please give an explanation 

	
	(this box should expand as you type)


	
	Information for participants:
	YES
	NO
	N/A

	24
	Will participants be paid?
	☐
	☐
	☒

	25
	Is specialist electrical or other equipment to be used with participants?
	☐
	☐
	☒

	26
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	27
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	28
	If YES to any question, please provide full details 

	
	(this box should expand as you type)


SECTION H: Anticipated Risks


	Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  
	

	1
	Full risk assessment completed and appended? 
	Yes 
	☐

	
	
	No
	☒

	2
	Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	
	Risk to participants:

· Emotional distress.

· Psychological harm.

· Personal data.

(this box should expand as you type)
	How you will mitigate the risk to participants:

Specific ethical considerations are to be taken into consideration. Therefore, all participants will be treated with respect and courtesy (Social Research Association, 2021).

The following consideration of ethical issues will address:
· The main research methods will be defined to participants in advance.
· It will be explained to participants that their contribution to the research is voluntary.
· Written consent for participation.
· Participants may withdraw from the research at any time and for any reason.
· Data will be treated with complete confidentiality, and if published, it will not be identifiable as theirs.
There are no expected risks to the researchers and the university that may adversely affect any participants (British Educational Research Association, (BERA), 2018).
Before commencing the interview, participants will be asked to read the consent statement and be offered the choice to either consent to their participation or not before the participant commences to complete their response.  The interview will then begin with three semi-structured questions to answer through a link to the 'Teams' interview (Cohen et al., 2018).
The confidentiality and anonymity of individual participants will be guaranteed, and consent will be required for the interviews to be audio recorded. However, researchers must respect confidentiality in an ethically and legally appropriate manner (Allen, 2017). There will be an agreed route when discussing feedback with the participants, either through e-mail, face-to-face, or Microsoft 'Teams'. Ideally, feedback will be given face to face or virtual feedback via Microsoft 'Teams’.

Confidentiality is defined in the Oxford Dictionary as the state of keeping or being kept secret or private. (Oxford Dictionary, 2021). Ethics literature and confidentiality are commonly viewed as similar to the principle of privacy (John et al., 2021).                                                                                                                                             Participants will be informed through a letter of explanation regarding confidentiality and anonymity.

Anonymity protects the identity of research participants through various processes designed to anonymise them and what researchers can do to ensure they do not disclose identifiable information about participants. Participants will not be named in write-ups and material submitted for publication.                                                                                                            All participants will be informed about the details of the study. 

Participation in the study is voluntary, and adult learners could withdraw from the study if they wish to do so. Managing participants' data before or after any data is collected, researchers must think about how to store it safely and appropriately (BERA, 2018).
To meet the needs agreed with the participants during the consent process, consideration will be given to the level of anonymity, pseudonymisation and passwords. Effectively creating data represents the research process as being accurate. Rather than blanking out the information collected in the semi-structured interviews, it would be easier to edit identifying information, generic descriptors, pseudonyms, audio-visual and transcribed data.                                                                                                                                 Installation of a firewall will be considered to secure a computer system that implements protection through a password. This system can control data files and encrypt confidential data or send confidential or personal information through e-mails (UK Data Service, 2021).

(this box should expand as you type)

	3
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	N/A

(this box should expand as you type)

	4
	Risks to the investigator
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to the investigator:

· Emotional distress.

· Conflict of being a lecturer.

· Possible disclosures and accusations following a focus group of misrepresenting views.

(this box should expand as you type)
	How you will mitigate the risk to the investigator:

The researcher has an ethical responsibility to safeguard their own physical and psychological wellbeing to mitigate the risk of emotional distress, conflict of being a lecturer and possible accusations and disclosures following a focus group of misrepresenting views. The researcher will seek support and guidance from their supervisor, module lecturer and fellow researchers. The researcher is also aware of the legal responsibilities as well as the moral duty of institutions towards the safety of staff and students (BERA, 2018).

this box should expand as you type)

	5
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to the University:

· Reputational damage. 

· Data protection, using results unethically.

· Risk of students withdrawing data and dropping out.

(this box should expand as you type)
	How you will mitigate the risk to the University:

The researcher will ensure:

· The guidelines adhered to the University of Wales; Research Ethics & Integrity Code of Practice are ethically agreed.

· Data protection is acted upon as is anonymity and confidentiality. 

· That they conduct their research to the highest possible standard.

      (BERA, 2018). 

(this box should expand as you type)

	6
	Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

	
	Risk to the environment:

None.(this box should expand as you type)
	How you will mitigate the risk to environment:

(this box should expand as you type)


	
	Disclosure and Barring Service

	
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES


	NO


	N/A



	7
	Does your research require you to hold a current DBS Certificate?
	☐
	☒
	☐

	8
	If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.
	


SECTION I: Feedback, Consent and Confidentiality

	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	The most relevant and useful way of informing the participants about the outcome of the research study has been considered by firstly, sending a summary write up of all findings to the group by accessing a link through e-mail. Secondly, there will be an agreed time to when a feedback discussion can take place with the researcher and participants, depending on work or personal commitments and/or current restrictions of the pandemic. Lastly, and ideally, the route of discussing feedback will be given either face to face or virtual feedback via Microsoft 'Teams’ (BERA, 2018).

(this box should expand as you type)

	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	Before commencing the interview, participants will be asked to read the consent statement and be offered the choice to either consent to their participation or not before the participant commences to complete their response.  The interview will then begin with three semi-structured questions to answer through a link to the 'Teams' interview (Cohen et al., 2018) 

Ethical Considerations
Specific ethical considerations are to be taken into consideration. Therefore, all participants will be treated with respect and courtesy (Social Research Association, 2021).

The following consideration of ethical issues will address:
· The main research methods will be defined to participants in advance.
· It will be explained to participants that their contribution to the research is voluntary.
· Written consent for participation. 
· Participants may withdraw from the research at any time and for any reason.
· Data will be treated with complete confidentiality, and if published, it will not be identifiable as theirs.
There are no expected risks to the researchers and the university that may adversely affect any participation (British Research Association, (BERA, 2018).
(this box should expand as you type)

	3
	Confidentiality / Anonymity

Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	The confidentiality and anonymity of individual participants will be guaranteed, and consent will be required for the interviews to be audio recorded. However, researchers must respect confidentiality in an ethically and legally appropriate manner (Allen, 2017). There will be an agreed route when discussing feedback with the participants, either through e-mail, face-to-face, or Microsoft 'Teams'. Ideally, feedback will be given face to face or virtual feedback via Microsoft 'Teams’.

Confidentiality is defined in the Oxford Dictionary as the state of keeping or being kept secret or private. (Oxford Dictionary, 2021). Ethics literature and confidentiality are commonly viewed as similar to the principle of privacy (John et al., 2021).                                                                                                                                             Participants will be informed through a letter of explanation regarding confidentiality and anonymity.                                                                       

Anonymity protects the identity of research participants through various processes designed to anonymise them and what researchers can do to ensure they do not disclose identifiable information about participants. Participants will not be named in write-ups and material submitted for publication. All participants will be informed about the details of the study. 

Participation in the study is voluntary, and adult learners could withdraw from the study if they wish to do so. Managing participants' data before or after any data is collected, researchers must think about how to store it safely and appropriately (BERA, 2018).
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SECTION J: Data Protection and Storage

	
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	1
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural, or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.
	x
	

	
	If YES, provide a description of the data and explain why this data needs to be collected:

	2
	The pandemic COVID-19 has presented some challenges in conducting qualitative research; however, many education professionals recommend using the Microsoft Teams app. 

Microsoft Teams is an online platform that can record and transcribe research interviews to collect data for thematic analysis. Microsoft Teams have also specific data protection requirements when conducting recorded interviews; this includes confidentiality and anonymity and is strictly important for the case study. The confidentiality and anonymity of individual participants will be guaranteed, and consent will be required for the interviews to be audio recorded.
Microsoft Teams can also bring simplicity to focus groups through sharing, collaborating, and communicating to facilitate interviews. This type of research relies less on measurable data and statistics and more on direct sources; recording interviews is crucial to getting information for accuracy and timelines, two things vital for this case study (The St George's University of London, 2022). 
(this box should expand as you type)

	
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	3
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	☐
	×

	
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	4
	(this box should expand as you type)



	Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?
	YES
	NO
	

	5
	Manual files (i.e. in paper form)?
	☒
	☐

	6
	University computers?
	☒
	☐

	7
	Private company computers?
	☐
	☒

	8
	Home or other personal computers?
	☒
	☐

	9
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☒
	☐

	10
	“Cloud” storage or websites?
	☒
	☐

	11
	Other – specify:


	☐
	☒

	12
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:

	
	To meet the needs agreed with the participants during the consent process, consideration will be given to the level of anonymity, pseudonymisation and passwords. Effectively creating data represents the research process as being accurate. Rather than blanking out the information collected in the semi-structured interviews, it would be easier to edit identifying information, generic descriptors, pseudonyms, audio-visual and transcribed data.                                                                                                                                 Installation of a firewall will be considered to secure a computer system that implements protection through a password. This system can control data files and encrypt confidential data or send confidential or personal information through e-mails (UK Data Service, 2021).
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	Data Protection

	
	Will the research activity involve any of the following activities:
	YES
	NO

	13
	Electronic transfer of data in any form?
	☐
	☒

	14
	Sharing of data with others at the University outside of the immediate research team?
	☐
	☒

	15
	Sharing of data with other organisations?
	☐
	☒

	16
	Export of data outside the UK or importing of data from outside the UK?
	☐
	☒

	17
	Use of personal addresses, postcodes, faxes, emails, or telephone numbers?
	☐
	☒

	18
	Publication of data that might allow identification of individuals?
	☐
	☒

	19
	Use of data management system?
	☐
	☒

	20
	Data archiving?
	☐
	☒

	21
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):

	
	N/A

(this box should expand as you type)

	22
	List all who will have access to the data generated by the research activity:

	
	· The researcher (Myself).

(this box should expand as you type)

	23
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	· The researcher (Myself).

(this box should expand as you type)

	24
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	Kept for the length of the project then the raw data will be destroyed. Once the dissertation has been marked and I have graduated all data will be destroyed.

(this box should expand as you type)

	25
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	N/A - MA Dissertation Project

(this box should expand as you type)

	26
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
	YES
	☒

	27
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒


SECTION K: Declaration
	
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above-named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	1
	Signature of applicant:
	J.T.Williams
	Date:

03/01/22 /  22/02/2022


For STUDENT Submissions:

	2
	Director of Studies/Supervisor:
	
	Date:
22/02/2022

	3
	Signature:
	

	


For STAFF Submissions:

	4
	Academic Director/ Assistant Dean:
	
	Date:

	5
	Signature:
	
	


	Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:

☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☐
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above-named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.


	RESEARCH STUDENTS AND STAFF ONLY

All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.

You will be informed of the outcome of your claim by email; therefore it is important that you check your University and personal email accounts regularly.

	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.


This form is available electronically from the Academic Office web pages: https://www.uwtsd.ac.uk/academic-office/appendices-and-forms/
8.2. Appendix 2
	
	Rhif Adnabod Cyfranogwr: 
Participant Identification Number:
	

	GANIATÂD CYFRANOGIAD
	 PARTICIPANT INFORMATION SHEET



	Teitl Y Prosiect: / Project Title: ‘Online Learning: What are the Effects of COVID-19 on Further Education Students?’




Dear Participant  3
My name is Julie, and I am studying at the School of Childhood and Education. I want to invite you to participate in my research project. This project will seek to investigate ‘Online Learning: What are the Effects of COVID-19 on Further Education Students?’ and aim to understand how online learning has impacted adult learners within a FE College context during COVID 19. Through your participation in the semi-structured interview through a virtual recorded interview in 'Teams', I hope to ascertain and understand how online learning has impacted adult learners within a FE College context during COVID 19. The interview should not take about 15 - 20 minutes to complete, but there is no time constraint. There are also no right or wrong answers. Attached to this letter is an instruction and a consent form. 
We understand that your time is at a premium, but your opinions are precious to us. After careful and precise analysis of the data obtained from the interviews, I will be happy to provide you with a copy of the findings at your request. The results of this interview will hopefully enhance my understanding of ‘Online Learning: What are the Effects of COVID-19 on Further Education Students?’ and the data will be kept for the duration of the project and upon completion of the project any raw data held, will be destroyed. Results of the research will be fed back to your module lecturer.
We thank you in advance for your time and participation. If any questions do arise, feel free to contact me at your convenience. 
Julie williams ( jwilliams.145855@uwtsd.ac.uk)
	ENW A CHYFEIRIAD YR YMCHWILYDD
	NAME & ADDRESS OF RESEARCHER

Julie Theresa Williams

23 Cenarth Drive

Pant Farm

Cwmbach

Aberdare

Mid Glamorgan
CF44 0NH
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	Rhif Adnabod Cyfranogwr: 
Participant Identification Number:
	113

	FFURFLEN GANIATÂD CYFRANOGIAD
	PARTICIPATION CONSENT FORM

	Teitl Y Prosiect: / Project Title: ‘Online Learning: What are the Effects of COVID-19 on Further Education Students?’



	Enw'r Ymchwilydd / Name of Researcher:
Julie Theresa Williams.


                Blwch Cychwynnol / Please initial box 
	1
	Cadarnhaf fy mod wedi darllen a deall y daflen wybodaeth dyddiedig XXXX ar gyfer yr astudiaeth uchod. Rwyf wedi cael y cyfle i ystyried y wybodaeth, gofyn cwestiynau, ac rwyf wedi cael ateb boddhaol i’r rhain.
	I confirm that I have read and understand the information sheet dated for the above study. I have had the opportunity to consider the information, ask questions and have had these answered satisfactorily.
	

	2
	Deallaf fy mod yn cymryd rhan o’m gwirfodd a bod croeso i mi dynnu’n ôl ar unrhyw adeg, heb roi rheswm.

	I understand that my participation is voluntary and that I am free to withdraw at any time, without giving any reason.


	

	3
	Deallaf y gellir defnyddio unrhyw wybodaeth a roddir gennyf mewn adroddiadau, erthyglau neu gyflwyniadau gan y tîm ymchwil.

	I understand that any information given by me may be used in future reports, articles or presentations by the research team.


	

	4
	Deallaf na fydd fy enw’n ymddangos mewn unrhyw adroddiadau, erthyglau neu gyflwyniadau.

	I understand that my name will not appear in any reports, articles or presentations.


	

	5
	Cytunaf i gymryd rhan yn yr astudiaeth uchod.

	I agree to take part in the above study.


	

	Enw’r Cyfranogwr Name of Participant


	
	Llofnodwyd

Signature

	Ymchwilydd

Researcher


	Julie Theresa Williams
	Llofnodwyd

Signature
J.T.Williams.


	Cewch wrthod cymryd rhan yn yr astudiaeth hon. Cewch ddod â’ch cyfranogiad yn yr astudiaeth hon i ben unrhyw bryd. Os penderfynwch barhau’n ddienw, bydd sicrhau hynny’n flaenoriaeth a chymerir pob cam ymarferol i guddio pwy ydych. Os yw’n well gennych fod yn anhysbys, ni fydd unrhyw wybodaeth yn eich enwi ar dapiau sain na thrawsgrifiadau o’r cyfweliad hwn nac o unrhyw un arall.  Ni fydd neb yn clywed unrhyw dapiau sain nac yn gweld unrhyw drawsgrifiadau heb eich cydsyniad o flaen llaw. Bydd deunyddiau a grëir yn sgil y cyfweliad hwn neu unrhyw gyfweliad arall yn aros yn gyfrinachol. 

	You may decline to participate in this study. You may end your participation in this study at any time. If you decide to remain anonymous, maintaining your anonymity will be a priority and every practical precaution will be taken to disguise your identity. If you prefer anonymity, there will not be any identifying information on audiotapes or transcripts of this or any interview. No-one will hear any audiotapes or see any transcripts without your prior consent. All materials generated from this or any interview will remain confidential.




	Ar ôl llenwi’r ffurflen, dychwelwch hi yn yr amlen a ddarperir (lle bo’n berthnasol).  Rhoddir un copi i’r cyfranogwr a chedwir y gwreiddiol yn ffeil y tîm ymchwilio yn:

	When completed please return in the envelope provided (if applicable). One copy will be given to the participant and the original to be kept on the file of the research team at:



	ENW A CHYFEIRIAD YR YMCHWILYDD

	NAME & ADDRESS OF RESEARCHER

Julie Theresa Williams

23 Cenarth Drive

Pant Farm

Cwmbach

Aberdare

Mid Glamorgan




	
	


8.4. Appendix 4
Interview Schedule 
The University of Wales Trinity Saint David is conducting an evaluation on ‘Online Learning: What are the Effects of COVID-19 on Further Education Students?’

The interview will last for 15-30 minutes. 

I would like to take this opportunity to thank you for taking the time to engage with the study. 

CONSENT ……EVALUATION: …….PROJECT 

I …………………………………………………….consent to Participate in the Evaluation of 'Online Learning: What are the Effects of COVID-19 on Further Education Students?’ project with the University of Wales Trinity Saint David : 
I also understand that although the data from this study may be published, my identity will be kept confidential. 

(Signature) (Date). 

_____________________________________________

Interview Schedule (continued).
	Name 
	Participant 3



	Organisation 
	Coleg Y Cymoedd




	Question One  



	· What are the lived experiences of online learning during the COVID 19 pandemic?

(Prompt - Please could you explain the experiences of your online learning during the Covid 19 pandemic?)    

(Prompt -  Who and what has caused these experiences?)



	Question Two



	· What are the lived perceptions of online learning during the COVID 19 pandemic?

(Prompt - Please could you explain the perceptions of your online learning during the Covid 19 pandemic?)   

(Prompt -  Who and what has caused these perceptions?)



	Question 3

	· What are the barriers and opportunities of implementing online learning at the learner level during the COVID 19 pandemic? 
(Prompt - Please could you explain what are the barriers and opportunities of implementing online learning at the learner level during the COVID 19 pandemic?)
(Prompt - How have you responded to the online learning strategies devised to support your studies during COVID times?)

(Prompt - What further support would improve your online learning during the COVID 19 pandemic).

Many thanks for taking the time to be interviewed.
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