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Aim of the research
The research project will be undertaken in a Swansea based school with around 1,200 learners (Class Charts, 2024; My Local School, 2024).

The research question that will be explored is “What are teacher perceptions and understanding of trauma informed approaches in drama lessons?”.

As mentioned in the ethical approval form, please refer to Appendix 1 respectively, the overall aim of this research project is to explore the teacher’s opinions, considerations and implementation of trauma informed approaches and practice in a drama classroom.

Mental health charity and training provider, Young Minds (2018), describe adverse childhood experiences as a potentially traumatic and stressful event that occurs during adolescence or childhood. According to NHS England (2024), there are several scenarios that accumulate towards an ACE, including sexual/ physical abuse, witnessing domestic violence or becoming bereaved, abandoned or having parents go through a divorce to mention a few. The impact of having an ACE can potentially be lifelong, with significant mental health issues being the leading concern, where 48% of children have faced 1 or more forms of adversity (NHS England, 2024; Young Minds, 2018; Knott, 2023).

This research will focus on teachers' existing knowledge of a trauma informed approach in the classroom and how it plays into being a responsive teacher, and how they adapt their practice to achieve this. There will be five teachers who will form part of the study group. There is one drama specialist and four non-specialist drama teachers who will be observed. There will be no comments made on the learners' interaction, as the research objective is to gain insight into the teachers’ perceptions only.

Ethical Considerations 
There are several considerations that must be made when conducting a research project, to ensure the respect and integrity of the process and individuals involved are protected.
The British Educational Research Association (2024), known as BERA, produced guidelines around ethical research practice. BERA (2024) states that it is fundamental when undertaking research that the participants must be held in the highest of respect, with them understanding their rights towards the research process. Participants are to be aware of their right to anonymity, continuation of participation as well as the right to withdraw from the process at any time without reason.
As aforementioned, one of the key ethical aspects includes maintaining the anonymity of all participants and ensuring that all information gathered is kept confidential. The researcher's duty is to ensure that the participants are safeguarded throughout the process, a concept that Kaiser (2009) and Wiles et al. (2008) describe as important when conducting research. This will be achieved by assigning the participants random numbers when they have completed the questionnaire and observations, a strategy that is regarded as strong by Wiles et al. (2008) when considering the confidentiality of participants. 
 
All five participants will be addressed verbally in an informal manner, with a brief description of the research project and how it will impact future teaching practice regarding my professional learning, as part of the Professional Standards for Teaching and Leadership (2019). 
Should the five teachers decide to contribute to this research process, they must complete a consent form that allows them to be observed during a drama lesson and complete a digital questionnaire. All observation notes and questionnaire responses will be produced digitally to reduce the risk of identifying the participants, furthermore all documents will be stored on Microsoft One Drive that is password protected and requires two-factor authentication to access, mentioned in the ethical approval form. Please refer to appendix 1. 


Overview of relevant literature
The literature specifically surrounding the knowledge and implementation of trauma-informed approaches in drama lessons is limited. The literature explored has been separated into categories based on Adverse Childhood Experiences (ACEs) and trauma informed approaches in education. The sources vary from scholarly literature, research- based documentation and Government policy. This research project seeks to identify any strengths and weaknesses in this area of study and could contribute to future teaching practice.
The first prominent theme that emerges from the literature is the lack of training and resources provided for teachers around trauma informed approaches in the classroom.
Research from Berger, Bearsly and Lever (2020) and Alisic (2012) share a common thread of some teachers left feeling unsupported by a lack of policy and guidance around implementing a trauma informed approach in a classroom. Furthermore, both pieces of literature explicitly explore the necessity of providing educators with training on a trauma informed approach and how to implement the process properly to avoid teachers becoming emotionally burdened. Berger, Bearsly and Lever (2020) subtly suggest that if there is no change, the result will be that educators will become reluctant to attend work due to feeling inadequate, however this speculation may not always be the case. Alisic’s (2012) study is limited as it could be considered outdated, yet it provides in-depth insight into the experiences of teachers and how practice can be improved.

Another significant aspect of implementing a trauma informed approach is the context of the learners you are teaching and understanding their potential triggers. A huge factor behind adjusting a pedagogical approach is related to adverse childhood experiences that learners may have faced. Covid-19 has undoubtedly had a huge impact on education as stated by Knight et al. (2023). They conducted a research study focusing on strategies to mitigate the effects of Covid-19 on young learners in Wales. The study focuses on key aspects of life that are likely to affect a young person, and the repercussions that could potentially impact them for life. This source bares limitations due to the age of the participants in the study being five years old and under. Despite this being the case, all state schools in Wales were directed by Welsh Government procedures because of Covid-19, therefore it could be argued that the impact of this event is everlasting. 

Robertson, Goodall and Kay (2021) state that there are strong associations with learners who have got ACE’s and behavioural, emotional and cognitive difficulties. They argue that learners who show an ACE related response to a situation in a classroom can often be met with disciplinary action from teachers, as it is often perceived as intentional. Even though this may be the case, they provide suggestions such as building positive classroom management strategies, creating a consistent learning environment, as well as being able to predict behaviour patterns, while building a strong rapport with learners. Whilst these suggestions appear to be straight forward, they do not consider some realistic educational factors, for instance, the number of learners who will be taught and the lack of contact time available to build those relationships. This presents a challenge for teachers, particularly in drama lessons where the contact time with learners is usually two lessons a fortnight. 

The Welsh Government produced a review of the Adverse Childhood Experience Policy in 2021, focusing on the priorities of Prosperity for All in Wales. The review provides an in-depth insight into the Welsh Government being concerned about the overall impact of ACE’s. However, the Welsh Government fails to indicate what specific preventative measures will be put in place to ensure that the people of Wales overcome the impact of ACE’s and thrive. The Welsh Government (2021) have stated that they are committed to making sure that all children have the opportunity to achieve their potential by having the best start in life. They discuss that this is not only the responsibility of educators, but the community around them.

An additional theme that occurs frequently through literature are strategies that can be applied to pedagogical approaches. Brunzell, Stokes and Waters (2015) discuss a model of working with learners who have had an Adverse Childhood Experience, known as the Trauma-Informed Positive Education (TIPE), focusing on three aspects of learning that are deemed as necessary for learners with ACE’s. Brunzell, Stokes and Waters (2015) assume that if TIPE is used correctly within education it will result in learners being able to regulate themselves within triggering situations, be more likely to build positive relationships with teachers and build psychological resources to ensure there is growth in terms of character and wellbeing. 

Wolfsdorf, Scott and Herzog (2019) express a different perspective on the topic of learner wellbeing and providing trigger warnings. They discuss that even though the implementation of trigger warnings protects learners with traumatic histories from difficult topics; by doing this it could prevent artistic expression and academic freedom. 

Research Methods
Qualitative and quantitative data each offer unique strengths and face specific limitations when applied to research projects. As the research is focused on teacher practice and not on learner participation, the teachers will be observed and questioned on the impact of facing learners with ACEs depending on the year group they are teaching along with the content they are delivering. There will be a strong focus on how the teacher approaches the themes and storylines of theatre to ensure that learners are not negatively affected by them.  

There were many considerations made as to which research methods would be most suitable for this project. Interviews were considered as they can be detailed, with some technology being able to record and transcribe the conversation to ensure no information is missed (Uwe, 2018). This idea presents itself as a strength, the decision that questionnaires would be more useful and focused on the information that is required for this research, with opportunities for participants to provide opinions and make anecdotal references to their personal experience and practice. This method was found to be impractical as there would be too much similarity between the questionnaire and the interview questions. As well as this, another limitation to using interviews would have been that they are time-consuming for myself and the participant. The preparation would have had to be meticulous to ensure all the information necessary was gathered, however time is something not a lot of individuals have during a school day. Despite the benefits of this method, the limitations far outweigh the strengths in terms of what is best for this research project.
The research methods most appropriate for exploring what teacher perceptions and understanding towards trauma informed approaches in drama lessons are a blend of questionnaires and lesson observations. The questionnaire will gather qualitative and quantitative data through a combination of open, closed and scaled questions. The open questions will give the participants the opportunity to expand on their answers and create a clear scenario for the researcher to focus on (Leavy, 2020).  
Qualitative data, which in this case will take place as lesson observations, open-ended and scale-type questions, can provide a deep insight into the context of human behaviour, allowing the researcher to explore motivations and attitudes (Leavy, 2020). This depth of understanding can lead to a more holistic view of the subject matter, which is particularly valuable in exploratory studies. However, qualitative data sometimes lacks the reliability and statistical rigor found in quantitative methods, making it challenging to present findings without potentially being biased or subjective (Khankeh et al. 2015). 
According to Carifo and Perla (2007), additional qualitative methods such as the Likert scale provide a clearer insight into the opinions of individuals. Subedi (2016) and Royeen (1985) describe using Likert scales for data collection as simplistic and reliable, as well as easy to measure. Regardless of the strengths that come with this form of qualitative data collection, the limitations are significant and must be carefully considered. Research conducted by Tanujaya, Prahmana and Mumu (2022) explore the credibility of Likert scale data collection. They discuss concerns around the misconceptions of data analysis regarding this type of data collection, as well as the important factors to consider when creating a questionnaire including scale questions. Firstly, the researcher must determine whether the data collected will be ordinal or interval to ensure correct analysis (Blaikie, 2003). Another important factor is whether to include a mid-point, and if so, which words to use for it (Cox, 1980; Garland 1991; Singh, 2006). 

One immediate strength found when presenting the questionnaire to the study was the speed in which responses were received, as well as the detail included in the answers. Studies have shown that researchers who have strong connections to participants are more likely to receive a fast and in-depth response to questionnaires (Sargeant and Harcourt, 2012).  The questionnaire was sent to five consenting participants with an 80% response rate. For circumstances unbeknown, one individual chose not to participate in the questionnaire and failed to respond to any contact attempt. This could be considered as a limitation of research studies in general, resulting in a smaller focus group than expected. On the other hand, the reliability of the current focus group provides greater benefits.

Throughout the process, it has been reiterated to the study group that all responses to the questionnaire will be anonymous, therefore an honest approach when answering is recommended. The limitations recognised from producing a questionnaire
An additional method of investigation utilised will be observations. The observations will take place in lessons, subject to the participants providing consent. 

Observational research techniques display significant advantages over other qualitative data collection methods when the focus of research is on understanding actions, roles and behaviour in a classroom setting (Griffiths, Ewing and Walshe, 2011). These techniques are particularly useful when capturing the structures and processes that underpin classroom dynamics and pedagogy, providing insights that may not be available through other methods. Another consideration made into ensuring a lesson observation is accurately recalled is to gain consent of all learners to record the lesson. This option holds great potential as it can be viewed by the researcher as many times as possible, but it may not be practical in a drama classroom and could be deemed unsafe. Furthermore, it could also jeopardise the quality of the results (Ice, 2004) as the participants may act out of character due to a camera being present. 

Explanation of Case Study. 
As an early career teacher, it is incredibly important to understand and become a research informed practitioner (Furlong, 2015) with an emphasis on evidence-based research (Walters & Sharpling, 2020). It is the practitioner's responsibility to delve into wider reading to ensure we are providing a high standard of practice in the classroom. By undertaking a close to practice research project (Lewis et al. 2018), it will provide a deeper understanding into the role of a researcher as well as a novice teacher.
When finding a line of inquiry and approaching it as a case study, it must be considered that this is a qualitative method of research. The purpose of a case study is to focus on an event or situation that involves a single person or a group of individuals and explore the complexities of real-life circumstances (Priya, 2020; Crowe et al, 2011). Furthermore, a case study approach can be extremely supportive when used for exploratory purposes, with the potential to produce foundational information where the prior is lacking in literature. Stake (1995), a prominent author of case study research, shares a strength of a case study approach is that it can be descriptive, providing the researcher with context-rich data and potential patterns that can enhance the uniqueness of the case.
Crowe et al (2011) discuss the notable work that Stake (1995) has contributed towards case study research, stating that Stake has categorised the three different ways case studies can be approached. 

Firstly, an intrinsic case study focuses on a unique phenomenon identified by the researcher, which is then investigated further to understand how it is distinct from other phenomena.
Secondly, an instrumental case study uses a specific case to gain a deeper understanding of a broader issue.
Finally, a collective case study involves focusing on multiple cases either at the same time or one after another to gain a comprehensive understanding of the issues surrounding a particular phenomenon or topic.
Despite the fact that the different types of case studies can be categorised, according to Crowe et al (2011), they are not mutually exclusive and can blend into each other, creating a blur between the definitions of what type of case study it is. It begs the question, is there a necessity for categorisation if there is not exclusivity between the different types? 
Even though there is an emphasis for researchers to gain a deeper insight into this type of qualitative data, there are examples of misconceptions that can occur when using a case study approach, with Flyvbjerg (2006) describing case study approaches as potentially misleading, with suggestions that the misconceptions indicate that the reliability, validity and theory behind using a case study approach is the central issue.
These five misunderstandings indicate that it is theory, reliability, and validity that are at issue. Some of the misunderstandings that are most linked to this research project is that case studies can have a bias that tends to confirm the researchers preconceived notions. Furthermore, Flyvbjerg (2006) discusses the difficulty of making a concise summary of findings due to the detailed and unique nature of case studies. This information suggests that the nature of the case study findings may make it challenging for researchers to use the results to create generalised conclusions that link to a broader context. These limitations must be considered when creating a case study as it is important to build on these skills when working towards improving my professional practice. 
On one hand there is a discussion on the lack of reliability around that case studies have in terms of research, despite this, the practicality of quantitative data is extremely valuable to the research when attempting to gain a deeper understanding of a situation. As well as the discussion of context-rich data, Stake (1995) shares how a case study can be flexible in terms of the methods that information can be collected and how the information can be transformed into a vivid scenario for the reader to visualise. Even though there are perspectives around the significance of the limitations, the strengths clearly outweigh these views. 
Overall, an exploratory case study approach is the most fitting method for this research project, as the qualitative nature can create a detailed narrative, as well as a deeper insight into what perceptions and knowledge teachers have towards a trauma informed approach in drama lessons.
Data Presentation and Analysis Methods. 
The data collected will be presented in various ways to ensure that it has been analysed correctly in addition to drawing meaningful conclusions based on the results (Magdum, 2022).  
Due to the quantity of Likert scale questions used in the questionnaire aspect of data collection, most of the data presented will be in the form of pie charts as a visual representation of the results. Some may argue that there are limitations to having visual representation of data, with Keim et al. (2006) describing it as giving the reader information overload, with the possible inability to interpret the results correctly. Granted that this may be the case for some visually represented data, however, the data presented in the pie charts is seen to be succinct and clear, a method supported by Yin (2018), who believes in enhancing the clarity of data presentation with a visual image. 
Furthermore, the quantitative nature of the open-ended questions asked in the questionnaire calls for the method of narrative analysis to be applied to ensure that the participants’ experiences are taken into consideration. It allows the researcher to recognise the participants’ context from a holistic perspective, as mentioned by Cowger and Tritz (2021). Moreover, the use of thematic analysis provides the ability to identify any common threads in responses between the participants. Symon and Cassell (2012) endorse the use of thematic analysis where it is important to consider what the participant said without interpreting the information by how they said it. Thematic analysis will support the researcher in identifying common threads in responses, particularly in the questionnaire, thus giving the researcher the insight into where there are gaps in the literature and how to fill them.
When considering whether the data collected is credible, a strategy endorsed by Carter et al. (2014) is the triangulation of data to ensure it is valid. Due to the choice of data collection methods, it was not possible to use triangulation to scrutinise the credibility of data. 

With regards to transferability of the information in connection to the research question, it is likely that it can be applied on a wider scale. In addition to secondary school settings, this could potentially be applied in primary school settings, with Knight et al. (2023) suggesting that mitigating circumstances in education should begin at a younger age to prevent a potentially negative outcome for learners. It could also be expanded and transferred through subject disciplines other than drama, with potential for lessons to be learned outside of the compulsory curriculum. This can be achieved by practitioners having more awareness of the language and tone they use, in a classroom setting or not. Murphey and Sacks (2019) describe this as a shift in the usual patterns typically found in classrooms. By practitioners having the awareness to adapt their pedagogical approaches, it suggests that there could be a long-lasting positive impact on learners.

Results 
The information derived from the questionnaires and observations has been enlightening and has provided a new perspective to this area of study that was not previously considered. Comparatively, there were aspects of the results that were unsurprising and harmonise with the literature, with consistent themes arising around the topic of training provision, please refer to appendix 5a, b, c and d, questions 5 and 10, respectfully. 

One prominent theme that frequently occurred when analysing the data was the idea of students being triggered by the material that was chosen for drama lessons. Throughout the questionnaire responses, words trigger, or triggering appeared five times. This suggests the participants are aware, to a certain extent, of trauma-informed approaches and how they manifest themselves in a classroom. The recognition of triggers indicates that the participants involved in the research have understood what may cause these obstacles in drama lessons, the impact on all individuals involved and how they can overcome these events. This is shown in the quote from participant 1; 

“I would alter the theme or story of the script if I knew there were any pupils who might be triggered by the content because of their experiences.”

Bernadowski (2021) expands on the techniques that can be implemented into practice to overcome the obstacles that occur with childhood trauma. They discuss that one of the key strengths to being trauma informed is by the educational settings providing a comprehensive support to learners, such as specialist staff who trained in mitigating the effects of trauma on a learners’ social and academic development. 
While this could be a credible idea, the participants have repeatedly mentioned that they require training to develop this knowledge (please refer to Appendix 5a, b, c and d under Question 10, respectfully, This suggests that the aforementioned information from Berger, Bearsly and Lever (2021) could be strongly associated to the consistent lack of training provided to practitioners. This could result in practitioners becoming exhausted and unable to undertake their jobs, as predicted by Alisic (2012).


An additional theme that occurred frequently in the questionnaire, was the suggestion from participants that they require further training to ascertain extra knowledge to improve their practice. As well as this, participant number three discussed the idea of observing other practitioners in action, as seen in the quote below; 

“As a non-specialist I would like to observe lessons where these approaches are consciously considered, as well as reading more professional literature on the topic.”

This provides insight into the extent of the knowledge that this participant has by sharing that they are not a drama specialist and therefore requires realistic examples of a trauma informed approach in action to inform their practice. 
From the literature review, it could be argued that there in fact does need to be more training provided for teachers in developing knowledge of trauma informed approaches, as this research aligns with what has been previously mentioned. 

A further motif recognised in the questionnaire results is the aspect of teacher accommodation through pre-planning. The accounts provided in the questionnaire indicate a general awareness among participants that certain themes or topics can be avoided by adjusting the content, rather than altering pedagogical approaches. By modifying the lesson content, teachers demonstrate their ability to consider learner circumstances. This key theme has been discussed in the literature review, sharing the impact of pedagogical strategies that can be adopted by teachers, additionally the literature review shows how effective planning can be when the learners’ personal circumstances are specifically considered during the process.

With regard to the observation results, they were somewhat lacking in valuable information due to a low number of learner-teacher interactions where pedagogical strategies had to be considered and adapted. As a researcher, this could be considered disappointing, however, it provides more clarity into the possible number of incidents that might or might not occur during lessons. As there were preconceived notions held for these phenomena that unexpectedly did not meet the expectations anticipated, they could be due to the researcher’s own experiences in teaching or because the researcher was in the room with learners, creating an atmosphere of unfamiliarity. This suggests that similarly to Myers (2012), there can be implications of being present in a room when observing. 

As highlighted earlier, a key theme that consistently arose in the questionnaire results was the facet of pre-planning to avoid situations in lessons. A scenario materialised in the observations, where accommodations were made instantly by the teacher to support the learner. An occurrence that is not too dissimilar from one response in the questionnaire.
The observation was with a year 7 class rehearsing for an upcoming assessment. The teacher gave clear instructions that each group would have a dress rehearsal at the end of the lesson to build confidence by performing in front of their peers.  As the lesson progressed, the teacher circulated the room and provided each group with generalised feedback on how to improve. As the teacher was walking towards a different group, two learners approached them and expressed that one group member was extremely anxious and reluctant to perform in any capacity. 

At this point, the teacher needed to make an important decision about their response to this conversation. The teacher hesitated and said;
“what? Not at all?”  to which the learners responded by shaking their heads.
The teacher paused and replied by saying “I’ll tell you what, if you carry on rehearsing for the rest of this lesson, and when we come to perform, your group can stay in the audience. And you can perform it just to me at lunchtime instead so there is no pressure. How do you feel about that?”

Referring to the literature review, Robertson, Goodall and Kay (2021) suggest that learners with ACE’s would be more likely to be perceived as intentionally behaving in a challenging manner. It is unknown whether the reluctant learner had ACE’s, however regardless of this, the teacher was responsive to their needs and ultimately created a positive learning environment by using their discretion. 

Conclusion and Recommendations
In conclusion, the research shows that the participants perceive trauma informed approaches as important in daily practice. They also presented a general understanding of the approaches through adapting lessons accordingly. As discussed by Brophy and Rohrkemper (1981) it could be argued that this is responsive teaching rather than a trauma informed approach. However, Estyn (2020) reported the differences and how to implement best practice going forward.
In light of the research undertaken, I would adjust the structure and modify the questionnaire to provide more clarity on the perceptions of teachers, and not just the extent of their knowledge. 
I would collect initial data in the form of an un-structured questionnaire, to gather a stronger base of understanding for what teacher perceptions and understanding is towards trauma informed approaches in drama lessons. As well as this, I would consider including elements regarding the effects of the covid-19 pandemic to discern if there are connections between this event and the effects of ACEs to enhance the clarity and effectiveness of the research. By introducing a blend of these questions, this approach balances the breadth and depth of information, thus providing a comprehensive view of the topic. 
Secondly, I would undertake lesson observations as previously completed. Instead of just observing the teacher interaction and adaptation, I would also look at the impact this has on the learners involved, resulting in consent required from all classes involved in the observations. A project this large would require far more time to complete. 
Finally I would interview the teacher post lesson observation to gain clarity into the decisions and approaches chosen. The result of these research methods being used would heighten the credibility of the data gathered as triangulation could be used (Carter et al. 2014).
Overall, this research project has significantly impacted my perspectives on teaching and learning, giving me food for thought on how to be a research informed practitioner. I have considered the professional standards for teaching and leadership throughout my research. I believe that my professional learning has been impacted the most, with a deep insight into the importance of wider research and how to use it effectively to improve my practice. Furthermore, I found that this research has given me the confidence to continue my research from working alongside professional networks and communities.
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