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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.
	
	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Revise accurate Harvard referencing, including citing authors within the body of the text.
	Read online and on Moodle about the correct way to reference within the body of text.

	Targed/Target 2
	Ensure that you engage with a wide range of research-informed literature and use these to critically analyse and support your findings.
	Widened the scope of my literature by reading the ‘essential reading’ list on Moodle. 

	Targed/Target 3
	N/A – only two targets set. 
	



















Introduction
This assignment will be written in report form and will focus on how the placement school I taught in while on my first professional teaching experience focuses and develops one aspect of their school development plan (SDP). This report aims to analyse one aspect of the SDP in detail while also providing a level of critique about the subject. The aspect that I have chosen to focus on in this report is how the school plans to develop the digital competency target of their SDP. The target is described as following in the SDP: ‘To further develop the provision of the Digital Competency Framework, whilst also improving pupils’ awareness of how to stay safe whilst using the internet and social media.’ 
In order to keep the school being analysed anonymous, I will follow BERA guidelines on how to keep the school confidential and anonymous (Bera.ac.uk, 2018). 


School context
The school that where I was placed during my first professional teaching experience is a Welsh speaking primary school located in the Swansea area of South Wales. There are around 600 students who attend the school. The school has a nursery where around 120 children attend for half of the day, every day. 8.4% of the students in the school receive free school meals (FSM), which is lower than the national average of 19%. The school has identified that approximately 13% of the students have additional learning needs (ALN) which is lower than the national average of 25% (Mylocalschool.gov.wales). 
















Literature Review
This section of the report will be a review of the literature that already exists around the school development process and will also focus on the aspect of the schools’ SDP that I have chosen to focus on within this report which is the Digital Framework Competency. 
Firstly, it is important to define what a school development plan is. One author describes a schools SDP as being vital to the students’ learning as the concept of community is significant in a child’s development both inside and outside school. The author describes that children learn more efficiently when challenged and have communication with caring adults in an environment that supports the child and the learning (Haynes. N.M et al, 1996). The author also explains how the school’s management team is the main component of the SDP (Haynes. N.M et al, 1996). A school development plan and the way in which it is implemented forms a crucial piece of evidence that inspectors utilise to create evidence in order to make a judgement on how the school is being managed and how efficient the school is (Bennett et al, 2000). There are two main approaches to school development according to (Brighthouse and Woods, 2013). The first approach is a pragmatic and rational approach that increases accountability and the second approach is a method that’s creative and stresses ownership along with personal motivation.
The involvement of the stakeholders of the school in terms of development plan is vital for any school. Key stakeholders of a school are identified as the students, the parents, the teachers as well as the boast of governors (Odhiambo. G, 2012). Parents have a close relationship with the school, as having a strong working relationship is key. Parents have specialised knowledge regarding their children and having them share this knowledge with teachers helps teachers create their own pedagogy and can be considered equal to teachers in the learning process of the child (Whalley. M, 2007). 
‘A global recognition of students’ rights requires school organizations to recognize, value and provide for diversity’ (Carrington, S et al, 2004). Traditional methods do not focus on inequalities and do not provide the opportunities for many students to achieve an increased range of life chances as they will be less well equipped to achieve the high-standards that are required (Thomson. N, 2011). This links to the new curriculum that is being made in Wales, where the importance of having a diverse and inclusive curriculum where the arts, drama, design and technology are included just as much as the more traditional subjects such as mathematics, the sciences and core languages.

Digital competency
Digital competence within the new curriculum for Wales, is weighted the same as both Literacy and Numeracy in order for students to be able to achieve a range of wider skills that are essential throughout education and also life (Gov.wales). Digital Competence is described as playing a hugely powerful role in the lives of children in today’s technology driven world for a variety of different reasons such as communicating, networking, entertainment as well as educational experiences (Gov.wales, 2018). 

Within the European Union, only 11% of people aged 16-24 have failed to undertake in any activities that are internet-related (Ala-Mutka. K, 2008) which certainly shows the importance of having a considerable understanding of how to correctly utilise the internet. One study relating to digital competency explains that digital competence develops skills of collaboration and communication but one of the most important skills that needs to be taught is how to be secure and protected by using the internet (García-Pérez, R, 2016). The author (Gudmundsdottir, G.B, 2018) says that there needs to be a greater emphasis on helping newly qualified teachers (NQT) in bringing digital competence into their lessons as many NQT’s report a poor quality of ICT training while completing their teaching education. Research by (Tomczyk, Ł., 2020) states that digital competency can make a teacher’s life more difficult as not only do teachers have to prevent risk situations happening offline, but must keep up to date with any situations that may pose a threat to students when online. 

Having conducted a review of some of the literature that currently exists surrounding the topic of the Digital Competency Framework, it’s evident that providing students with the opportunity to develop and gain skills about technology is hugely important in today’s technology driven world. Teaching students how to be safe online needs to go hand-in-hand with developing these skills, in order to ensure students are aware of how to conduct themselves online and the danger they could encounter should they not behave in the correct way. 














Developing an action point

This section of the report will discuss and analyse the school development plan. The school have set themselves 6 targets in total in order to develop. These targets each have a specific member of staff who are in charge of ensuring that these targets will be worked on and ultimately achieved. Each member of staff is noted on the SDP next to the target that they are in charge of. There is then an assessment-criteria that comes at the end of each of the targets that have been set which explains in what timeframe or how the school will know if they have succeeded or failed in trying to achieve the target. 

Target number five looks at developing the Digital Competency Framework (DCF) within the school and especially improving pupils’ awareness of how to stay safe online and social media and the target that has been chosen to be focused upon within the report. The Digital Competency Framework (DCF) became a priority to the school due to the DCF being a cross-curricular responsibility within the new Curriculum for Wales, alongside literacy and numeracy. The school also saw an increase in serious incidents that took place with regards to their students and social media therefore deeming that the provision is inconsistent across the school. 

Self-evaluation

Self-evaluation is the process where the school takes time to reflect upon their own performance. The school then proceeds to utilise their findings in order to map out how well they are performing, strengths, weaknesses and how they can improve. The school self-evaluated and deemed that the number of issues arising with students utilising social media 

The school have created questionnaires where staff will provide information about their confidence surrounding the provision of teaching e-safety and will ensure that each member of staff utilise the resources available to them on HWB about providing lessons around the topic of e-safety. The e-safety policy is to be revisited and the changes to the policy will be agreed upon with the school governors and the revised e-safety policy will be exhilarating and communicated clearly across the school. While it is hugely beneficial that these are being done, they could have been created for members of staff sooner, which could potentially have lessened the amount of e-safety issues the school encountered.



Data analysis
The school utilises Incerts and core data to track how the students are developing their digital competency skills in school. Data is being used more and more throughout schools in order to help teachers make high-quality and correct decisions (Schildkamp. K, 2017). Data will be collected and analysed by lesson observations, reading through the students’ books and talking to learners. There will need to be clear examples of cross-curricular DCF tasks where students have had to use QR codes, tasks using the ‘Green Screen, recording tasks, filming tasks and consistent use of HWB throughout tasks. There will also be consistent examples of e-safety lessons. 
 
Involving Stakeholders

Involving stakeholders is used greatly across all aspects with the school. The school and the headmaster believe greatly in utilising stakeholders in any way possible, in order to gain experiences for the students. The school have used every chance possible in improving their provisions for e-safety, with the school organising talks from people from SWGfl online safety during their staff meetings that take place after school on Monday’s. This is a great way of each member of staff to enhance their teaching of e-safety by gaining new ideas from people who specialise in the topic. In order to gain attention of younger aged students in the Foundation Phase, the school have organised that ‘Smarti the Penguin’ would visit the school to discuss e-safety with each class in the Foundation Phase. 

Making lessons cross-curricular is not always easy due to the number of laptops or iPads available to each class. Therefore, the school have created a plan that members off staff will observe each other teaching in order to see where bringing in digital competency into lessons could be done more often. This has been found to have been an effective way of improving the provision by the school. The school have then organised that two members of staff attend training on ‘MineCraft Education’ in order for the school to be able to utilise this application on HWB. Using ‘MineCraft Education’ is a very good way of getting students involved in digital competency as they are able to problem solve by using this app. 

Strategic Planning

The school has continually planned in a strategic manor throughout their development plan in order to achieve their target. In order to constantly monitor their progress within the Digital Competency Framework, the school have changed the way in which they plan lessons. They have designed a framework that is clear and consistent that allows teachers to create lesson plans that incorporate the DCF. At the end of each term, a report will be created by the teacher who leads the DCF within the school, showing the progress that is being made within the DCF. 

Measuring Impact

Each target within the SDP has a success-criteria. The way the school will measure the impact of whether or not targets have been met, is to see whether the carefully planned success-criteria has been met. These will then be observed and monitored by the head of the DCF within the school along with the senior management team. The school could aim to use a more data driven way of measuring impact in the future, such as a percentage increase in a certain area. 

























Reflection and Evaluation

The developments that have been made by the school will be looked at within this section of the report.  

The school has provided students with a ‘coding club’ where students are taught how to code. This has been a big and so far, successful step taken by the school. A large number of pupils have jumped at the chance to take part in the coding sessions that are run by a teacher within the school. This links in hugely well with the new Curriculum for Wales where it’s stated that having the skills to be able to use digital technology in a creative manor is becoming an increasingly common feature of the modern-day workplace. By providing their students with this opportunity, the school also links with the section of Successful Futures where it explains that the competences the competences ‘should not primarily be predicated on rapidly changing technologies, but should focus on pedagogy, deeper skill development, transferability, and understanding, as well as potential application of these competencies’ (Donaldson, 2018). Ensuring the development of digital competences is vital within the curriculum and the school are doing this very effectively. 

Having had time to read the school development plan of my first professional teaching experience school, it strikes me that the time in which the school have aimed to achieve their targets are very realistic and achievable. It is evident that the school have planned carefully and developed a timeline that is attainable for each member of staff. Evidently, the school have used SMART goals in order to plan and also achieve their targets. SMART goals are goals that are specific, measurable, attainable, relevant and timely (Conzemius. A, 2009). Having targets that are SMART ensures that the school are striving to focus on targets that will help all stakeholders within the school. The school have also arranged that each term a meeting will be held with the governors in order to reflect and how to move forward on what’s been done. 

With regards to the issue of e-safety that the school identified, the way that the school have used their stakeholders to help them solve the issue is very effective. A local police officer visits the school on a regular basis to communicate with students and further explains how to be safe while using the internet as well as explaining the implications should students utilise their power on social media in the wrong way. I believe this is very effective and have seen through my own personal experience within the school, how serious the students take this, especially when it comes from a police officer. 

If I were to make any recommendations towards the way DCF is being used, would be that the school seeks to raise money or structure their budget differently in order to purchase more computers, laptops and iPad’s for their students so that students were able to have one of these technology items each during lessons, rather than having 5 per class and having to wait to use one as I feel this would further enhance the students’ development within the DCF. Another recommendation I would make is that the school continue to reflect and evaluate on a regular basis as this will allow them to pick up on areas that could be improved and work on them promptly, rather than waiting until the end of the process to realise that thing’s haven’t worked as well as they should have or something needed to be tweaked a little. Overall, I believe the school has done an excellent job of implementing the DCF into their curriculum and I am sure, having seen the enthusiasm throughout the school regarding the DCF, that this will continue and students will continue to gain valuable skills that they will have throughout their lifetimes. 























Conclusion

As previously stated, this assignment is a report demonstrating how a school develops one aspect of its School Development Plan (SDP). The school that was chosen was the school that I was placed in for my first professional teaching experience. Digital Competency was the aspect that I chose to focus on during the report. 

I believe I have gained a sufficient knowledge of school development plans in the time that I have had within schools. Throughout my career as a teacher, I will gain more knowledge about SDP’s as I gain more experience within the profession. I have learned the importance of SDP’s through having the chance to read and analyse the schools SDP and by having a discussion with the Headmaster and the importance of having clear targets and a strategy of how to reach these targets. The Headmaster also stated the importance of having the whole staff of the school to ‘pull the same way’ in order to achieve their targets. 

During my career as a teacher I believe I am now far more aware of how SDP’s are utilised and would be able to communicate my own ideas of how targets could be achieved particularly once I have gained more experience. I will also ensure that when I have a job in a school that I read the SDP promptly in order to ensure that I am fully aware of the targets that the school are striving to achieve and therefore can do my upmost to help each of these targets to be achieved. 
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