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The role of the Teaching Assistant as a provider of pastoral care to students. In education, the term ‘pastoral care’ refers to supporting the pupil. Cross and Lester (2014) suggest that in order to achieve this you must focus on the pupil as a whole. Taking care of their emotional and social needs, in parallel with their academic progress. The care that is given needs to be fully inclusive and focused on the individual. Pastoral care is included in many policies and practices and is connected to teaching and learning. Examples of these include, The Building a Brighter Future: Early Years and Childcare plan (2013) and Every Child Matters (2003). A 2012 UNISON report suggested that the teaching assistant (TA) role is varied, they elaborate on this, stating that TA’s have ‘a mix of responsibilities; contrasting roles and an overlap between pastoral, pedagogic and administrative duties’ (UNISON, 2012, p.3). John Dabell (2020) suggests, that without the pastoral support given by TA’s, many children would struggle to access any kind of learning. This paper will discuss the different roles TA’s undertake in schools, and the reasons why these measures are required. It will also draw on the authors personal experiences as a TA in their educational setting. The setting will be referred to as school A for benefit of this assignment.
UNISON (2012) suggest that the majority of school leaders consider TA support to be an integral part within schools, and that schools would look very different without. Statemented children may struggle to stay in mainstream, potentially leading to an increase of specialist schools. Vulnerable children could possibly suffer from lack of care and appropriate interventions, which can lead to lower attainment and poor mental health. The TA’s relationships with pupils is seen as the most important role they played within a school (UNISON, 2012). According to Egan (2014) building a good relationship with pupils, starts with trust, this process requires partnership, as it can be fragile; therefore, it needs to be established quickly. The relationship needs to be solely focused on helping pupils gain ‘life-enhancing outcomes’ (Egan, 2014, p.8). A good relationship will help to achieve good outcomes, alongside with solving problems and developing the right opportunities. 
 With pastoral care at the foremost of a TA’s role, it can take many forms: classroom support, one to ones, working in nurture groups, Elsa’s, and family liaison officers. Poznial (2018) suggests, that often the role of pastoral care is to support pupils from vulnerable or disadvantaged backgrounds. A pupil may require care, with coming to terms with a bereavement or parental separation. They may be on the child protection register through domestic, sexual, physical abuse or neglect. A child can also come from poverty or have caring responsibilities. Any of these adverse childhood experiences would require extra support and care. According to Chamberlain and Mullineux (2012) the highest rate of child poverty in the UK, can be found in Wales. With 53% of parents skipping meals to feed their children, placing immense pressure on family relationships. In the author’s county, the rate of free school meals is 1.8% above the national average. This report believes that the only way out of poverty is education, starting from a young age. Teaching families about engaging with their children and how to create a learning environment at home, in doing so breaking the cycle of poverty.
School A’s latest Estyn report (2018) notes that the percentage of free school meals calculates at 26%, this is 6% higher than county’s average of 20%.  As a school, the first tier of Maslow’s hierarchy of needs (1943) has been considered, with meeting the physiological needs of struggling parents and their children in these difficult times. A Higher-Level Teaching Assistant came up with the idea, to provide food and clothing to families that may need extra support. The school has adopted this idea. ‘Give if you can, take if you need, swap if you like’. With the success of this venture and the support of the local Reverend, it is being considered if practical to roll this programme out to the rest of the school, with the hopes of accessing hard to reach families. Policies such as, Building a Brighter Future: Early Years and Childcare Plan (2013) are used in support to promote good health, involving pupils in learning, giving them the right platform to achieve. This can be realised by having quality early years education and childcare. For example, Flying Start, wrap arounds and good primary education.
In addition, school A’s ethos is that every child is valued and feels proud of their accomplishments. An inclusive curriculum is available for all our children. Promoting independence, where children can learn from their mistakes, done in a safe and secure environment (School. A, 2020). The setting has a TA dedicated to pastoral support for pupils, parents, and carers. The role of Family Liaison Officer is available throughout schools’ hours. The Family Liaison Officer can provide information and educational services with access to a wide range of multi-agencies. She investigates and responds to concerns, offering a listening ear. Liaising daily with school staff and management to effectively resolve problems. She can also provide early interventions. By working closely with Team around the Family (TAF). TAF arrange meetings with the child, young person, parents or guardians and practitioners that are involved in the care of the pupil. Their main aim is to create a plan in supporting the needs of the child and family, by making positive changes (Issuu, 2011).
According to research, children can often see TA’s as someone in whom they can share their feelings with, asking for help in supporting their social needs. A TA is able to provide this by managing behaviour, mediating, and ensuring inclusion (Tucker, 2009). This can be achieved when using professional and dedicated TA’s in pastoral care, such as Elsa’s, which are run by highly qualified TA’s that have received the correct training from an educational psychologist. Their main aim is to support and guide children through any emotional upheaval, that they may be experiencing in their lives. Depending on the issues, an Elsa may work with more than one child and take a small group. These sessions would normally run at the same time every week, to maintain consistency. If a child is to achieve good attainment, then the well-being of the child will need to be met. With sessions provided by an Elsa they can be seen to be of great help in achieving that goal (ELSA Network, 2017).
 Nurture groups are also used to help with inclusivity of pupils that need support with social, emotional, and behavioural problems. For example, these children may be struggling in mainstream school and may become overwhelmed or get easily frustrated. These groups can be led by TA’s which have been trained in nurture theory and practice. They are there to identify problems with learning and put in place effective interventions. This is monitored through a framework called the Boxall profile. It is used alongside Goodman’s strengths and difficulties questionnaire and is an effective assessment tool. Sessions are often held in a designated classroom with a small group. Classrooms are designed to feel welcoming, reassuring, and secure. Sessions develop positive relationships, building their self-esteem. Along with formal curriculum learning, pupils take part in emotional literacy sessions, turn-taking games, and nurture breakfasts. As literature reports suggests, these groups have been successful in returning a large number of pupils back into mainstream school with improved outcomes (Welsh Assembly Government, 2010). 
Working with pupils aged three to four, School. A strongly believes in pastoral care and the nurturing of positive relationships. As a setting, teaching manners, respect, and kindness is paramount. The author establishes routines and the understanding of rules quickly. For example, sitting nicely, sharing toys, and having kind hands and feet. This demonstrates co-operation, negotiation, and positive choices. Again, teaching pupils to take care of their learning environment. In this case, looking after toys/books and tidy  up when finished, creating an independent child. Levine and Philips (2020) suggests that, being consistent in a child’s daily routines will help them to predict what comes next. Having experienced these routines several times before, it provides them with the confidence in their own abilities. ‘Chores for children as a way of building a sense of responsibility and self-reliance, developing executive functions, teaching teamwork and nurturing empathy’ (Levine and Philips, 2020). These experiences are provided in the authors’ setting with opportunities to wash their dishes, collect, don, and remove their own coats and bags, change into wet weather gear, for outdoor learning. Also opening lunch and using the toilets independently. In addition, to the pastoral support provided to the pupils, the same can be extended to parents or carers. Building upon good relationships, having an open-door policy, and giving opportunities for formal or informal chats. Unfortunately, due to the restrictions that are now in place, keeping the lines of communication open are extremely important. In spite of this, we offer additional links to access communication, through the use of the Hwb account, email, telephone, and Twitter.
In conclusion, the role of a TA, plays an incredibly important part within pastoral care in education. There is an abundance of adverse childhood experiences that many children can go through. Without the intervention TA’s provide, pupils may never go on to achieve their full potential in life. Literature research shows that one of the primary parts of a TA’s role is focused on the needs of the pupil (UNISON, 2012). TA’s have shown they can work at a professional level, in supporting children and young people, through traumatic experiences. Classroom assistants can take on a natural role in pastoral care, as pupils can find TA’s more approachable. The role itself lends more time for pupils, giving them undivided attention, thereby, building upon good relationships, and as a result helping pupils with their well-being and in turn improving their chances of achieving better outcomes. 
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