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1. Introduction
Reflection is an organised thinking process where learners go through their experiences to enhance their proficiencies, performance, and decision-making. The Gibbs Reflective Cycle offers a helpful framework as it helps the learners in six stages: description, feelings, evaluation, analysis, conclusion, and action planning to engage more with the process of academic development (Praveena et al., 2025; Bager-Charleson, 2020). Reflection in particular holds much significance among university students because it aids in the development of critical thinking, academic autonomy, and efficient study practises (Moon, 2013). In this report, I consider the knowledge I have acquired in the Academic Skills course through the prism of three important skills time management, paraphrasing, and referencing. Based on my experiences in Task 1, Task 2, and in-classroom events, I outline my progress, my challenges and development plans.
[bookmark: _Toc194656418]2. Description of Experiences 
Time management, which is the capacity to plan, prioritise and get tasks done effectively was one of the key academic skills that I came across (Claessens et al., 2007). Task 1 academic skills timed quiz involved answering various types of questions in 45 minutes. Despite knowing the material, I wasted much time on the initial questions, leaving me time-starved at the end. This experience made me realise that I cannot have knowledge without pacing.
Paraphrasing, the second skill, means presenting source ideas in new words and sentences keeping their original meaning (Keck, 2014). In Task 2, I made notes on one of my academic texts and compiled a paraphrased paragraph. My first effort was based more on words replacement and the activities in the classroom showed that real paraphrasing should be based on deep interpretation of ideas before rewriting them.
The third competency I focused on was APA referencing, which is a useful skill in recognising the sources, preventing plagiarism, and presenting the academic work in a professional manner (Pears and Shields, 2019). By conducting frequent classroom activities, I mastered the formatting of in-text citation, reference list and punctuation mistakes. I was confident that I did little wrong in the beginning, but with practise, I started becoming better at it. 
[bookmark: _Toc194656419]3. Personal Reflection
[bookmark: _Toc194656420]3.1 Evaluation 
Looking back on these experiences, I realise that there are positive sides and challenges. In Task 1, I was not apprehensive as I knew the referencing and integrity questions. However, after some time, I became nervous and realised that I had not paced properly. This area of weakness was recorded in the last part and I was disappointed afterwards because I felt that I could have done better.
Task 2 was more motivational since I was used to note-making and I liked to extract the key points. However, paraphrasing was problematic; I was unsure about altering sentence structure due to a lack of confidence that I was writing an academically correct version. According to my feedback, my paraphrase was too similar to the original, which lowered my marks.
On the other hand, mentioning activities assisted me in gaining confidence. Each week I made fewer mistakes with the formatting and punctuation. I was pleased when I managed to use APA rules without help. Moreover, the module demonstrated some areas of strength with regard to referencing, growing confidence in note-making and areas of weaknesses with regard to paraphrasing and time management.
[bookmark: _Toc194656421]3.2 Analysis
The reason behind the occurrence of these outcomes assisted me in examining my learning process. For time management, my challenges were associated with lack of a strategic plan. According to Hafner et al. (2015), many students fail to find the right balance because they overestimate the duration of tasks or cannot spend time on them accordingly. This was the case in Task 1, I took the quiz sequentially, without giving myself mini deadlines per section. The pressure that I experienced during the middle of the quiz was because of poor pacing and not poor knowledge. In the future, time allocation frame works might aid in eliminating this problem.
My difficulties with paraphrasing also are well justified. Keck (2014) emphasises that novice authors prefer to use lexical substitution in their writing due to the fear of distorting the original message. This is similar to my behaviour: I remained too close to the wording as I was not certain of my interpretation. The later introduction of classroom teaching explained that paraphrasing involves reading, comprehension of the text, and then remembering and writing. This approach changed my attitude towards the idea of paraphrasing as a mechanical process to a cognitive process of comprehension and synthesis. As I practised more, I started producing structurally different sentences without changing the meaning, but I still require some practise.
I performed better in references, and this can be attributed to the concept of Schon (1983) of reflection-in-action, which involves adjusting during the execution of a task. I made corrections instantly when I saw mistakes in spacing or punctuation. This active correction process enhanced my accuracy with time. The act of referencing is based on clear and consistent rules, and thus the sequential character of APA made this easier than paraphrasing where personal creativity and involvement of the mind is necessary.
My experiences positively contributed to learning module content. I was able to know that successful academic performance requires knowledge as well as transferable skills that include organisation, interpretation and academic integrity. I noticed the strengths in rule-based tasks (referencing) and the weaknesses in tasks that demand restructuring of ideas (paraphrasing). The strategies I should improve on to achieve this are paraphrasing frameworks, time-based practise, and guided revision plans. These are the skills that will back my future assignments in all modules.
[bookmark: _Toc194656422]4. Conclusion 
The Academic Skills module has played a pivotal role in assisting me to become a reflective and independent learner. The Gibbs Reflective Cycle enabled me to review my developments in the areas of time management, paraphrasing, and referencing in a systematic manner. My experience revealed that, as referencing is becoming a major strength, paraphrasing and time management are yet to be developed. These experiences have made me realise why planning, practising cognitive interpretation, and using consistent academic conventions are important.
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