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SJEU5005: The Three R’s 
Evaluate one approach which supports the development of one strand of the Literacy and Numeracy Framework in Foundation Phase or Key Stage Two.




[bookmark: _GoBack]     This assignment will be based upon the Literacy and Numeracy Framework, it will evaluate approaches which support the development of oracy across the curriculum in Key Stage Two (Learning Wales, 2014). Literacy has a significant focus through the curriculum, it is important because it provides vital skills for young people in their later life, such as succeeding in school, gaining access to the job market and supporting their own child’s learning (National Literacy Trust, 2017). UNICEF (1989, pg. 9) The United Nations Convention of the Rights of the Child article twenty eight states that all children and young people have the right to a good quality primary education, children should also be encouraged to achieve the highest possible level of education which they are capable of. If someone has low literacy skills then this could cause them problems such as unable to fill out forms, read instructions on medicines or being unable to read road signs and transport timetables (National Literacy Trust, 2017). Neaum (2012) states that literacy is important for children in order to offer economic stability in the future, it also enables children to function well within society. Mercer (2000) says that literacy is important as language is something that people use every day, in order to think and act together.
   In 2008, the non-statutory Skills Framework was introduced but this shown little influence on the standards of literacy and numeracy, along with the influence of this skills framework and the dissapointing programme for international student assessment (PISA) results in 2009, the LNF became a statutory requirement in 2013, which meant that all schools had to apply this framework (Dauncey, 2013). Due to the importance of literacy within schools and the declining standard of literacy provision, the National Literacy and Numeracy Framework (LNF) acts as a planning tool to support teachers and schools in delivering high quality lessons, it aims to describe what the literacy expectations are for pupils in each year group as well as helping to determine learner progress and what steps are needed to progress further (Welsh Government, 2013). The LNF aims to ensure that all learners are given the opportunity to develop excellent literacy and numeracy skills and provides a continuum of development to further development throughout their time at school (Welsh Government, 2016). The LNF was not created to simply improve low level literacy skills but also to identify pupils whom are working beyond the age related expectations and challenge their abilities further (Welsh Government, 2012). The LNF is split into components which are literacy and numeracy which are then divided into strands, each strand is split into elements and then aspects, it covers learners from the age of five to fourteen and is broken down into year groups (Welsh Government, 2013). The Welsh Government (2016) said that the LNF will not change following the introduction of the new curriculum in 2022, the expectations of literacy and numeracy within the new curriculum will still be mainly based upon the LNF and it will play a part in the developed areas of learning for language, literacy and communication as well as mathematical development. Since this framework has been in place, Estyn (2015) said that it has encouraged schools to see links between these core subjects and other subject areas such as physical education, religious education and science, it has also provided schools with the opportunity to share good practice. The Welsh Government (2012) states that the LNF is important as it gives schools in Wales an expectation of standard of Literacy and Numeracy delivered throughout the Curriculum. 
   Neaum (2012) states that literacy is made up of two components which are speech and reading, these both allow children to become literate and communicate with others. Similarly, Keefe and Copeland (2011) describes literacy as being something that all people are capable of and is a fundamental part of human experience making it a human right. Although, Frankel, Becker, Rowe et al (2017, pg. 7) state that literacy is a “process of using reading, writing, and oral language to extract, construct, integrate, and critique meaning through interaction and involvement with multimodal texts in the context of socially situated practices”. These three definitions all recognise that literacy is vital to ensure interaction with others and ensuring that everybody can feel included within society (Frankel, Becker, Rowe et al, 2017). There are four aspects to oracy within the LNF, these are speaking, listening, collaboration and discussion (Learning Wales, 2014). These aspects can be delivered through many approaches such as circle time, roleplay, storytelling and problem-solving activities (Whitehead, 2010). In Year Three, learners should be able to understand which language is appropriate to use in more formal situations, be capable of keeping in a ‘role’ during roleplay, whilst completely a task within a group successfully and they should be able to explain their thoughts and ideas in an understandable way with varying expression to aid listeners (Welsh Government, 2013). Following Year Three, the pupils should expand on these core aspects developing more of an understanding and building confidence (Welsh Government, 2013). 
   The Welsh Government (2016) say that in order to improve literacy teaching throughout the curriculum, it is important that schools adopt a shared approach so that the standards of teaching are consistent. According to Estyn (2011a) in key stage two pupils should be building on knowledge they have already developed in the foundation phase, there should be an expressive and exciting literacy environment where speaking, listening, reading and writing are all of a high quality. One very important quality of literacy within the classroom is ensuring that there are good language role models for the children to imitate (Estyn, 2011a). Mercer (2000) said that children learn not only through participating in activities but when they are provided with information and explanations and instructed on how to behave. Alexander (2008) discusses the idea of dialogic teaching which involves interactions with pupils to encourage them to think in different ways, it provides the children with questions that require an in-depth answer as well as promoting discussions and argumentation. According to Wilson (2004) it can sometimes be difficult to encourage a reluctant talker in key stage two, in order to overcome this, it is important not to pressure the learner to contribute to conversation. Instead, the practitioner should give the child small errands to do during the lesson, such as visiting a member of staff in the office with a message, this can help to build confidence (Wilson, 2004). Another way of building confidence through communicating is through the buddy scheme, this can often help pupils who are reluctant to talk to make new friends and join conversations with other pupils (Whitehead, 2007). This can also be done through hand puppets in a group activity as it can extend talk through the puppets, Michell (2006) found that children can sometimes feel protected through a puppet when expressing their opinions. 
   Vygotsky (1978) emphasizes the importance of interaction to develop cognition which is the process of developing knowledge and understanding through thinking, experience and the senses. Estyn (2011b) said that children learn through active involvement within the classroom as well as through active participation being able to teach their partner what they have learnt. Similarly, Halliday (1978) supports this idea saying that children learn through interactions with other participants. However, Wilson (2004) recognizes that it can be difficult for children to understand the type of communication needed for different situations, such as in the classroom, at home or around members of the public. The Welsh Government (2013) says that at the beginning of key stage two children should begin to understand the language which is most appropriate for formal situations. A good way of practicing this type of language is through role play as the children can pretend to be in different environments, like at a supermarket or at their grandparent’s house (Wilson, 2004). 
   Barratt-Pugh and Rohl (2000) stated that Piaget’s perspective on teaching literacy has great importance as it promotes the participation of ‘real’ literacy activities. Barratt-Pugh and Rohl (2000) said that oral language is something that is developed from birth and is active learning, it emerges over time through literacy activities. Piaget (1975) constructed the idea of ‘cognitive conflict’ which stated that children build their intellectual development of the world by using their experiences and being exposed to other children’s experiences and perspectives which allows them to challenge their own opinions. Coutlas (2015) emphasized Piaget’s view on the importance of children learning through social interaction as this shapes the way that they think as individuals. Mercer (2000) said that Piaget could have underestimated the importance of dialogue between adults and children, as children often learn through discussion about experiences rather than just the experience itself. 

   There are several activities which can aid the teaching of literacy within key stage two. According to Neaum (2012) rhymes, poems, songs, music and stories are important within a child’s education because they are enriching, engaging and fun. These things in particular can aid the teaching of literacy as it can enlarge the quality of language which children are exposed to (Neaum, 2012). One of the most common approaches adopted within the classroom when aiming to develop oracy is storytelling and roleplay, this dates back to an approach used by cavemen to communicate, educate, share and connect (Halliday, 1978). Neaum (2012) recognizes the importance of books, stories and storytelling, as it allows children to show expression of a wide range of emotions, it also has the potential to connect with the child’s own cultural heritage. Hibben (2016) found that there were many benefits of oral story-telling such as becoming more self-confident, working collaboratively with others and being able to represent themselves. Corbett and Strong (2017) emphasizes the importance of storytelling with actions as it helps children to understand connective actions which are regularly used in storytelling, this allows them to then use these words within their own storytelling. Valdez-Gainer (2018) describes storytelling and ‘story acting’ as being a student-centered literacy practice which not only aids their understanding of how words feel and their ideas, but it also nurtures the child’s academic identities as they begin to see themselves as being capable readers, writers and dictators. 
   Storytelling also gives the opportunity for role play within children’s literacy development, it allows children to re-tell a story using different expressions, body language or even use their imagination to alter the story (Hibbin, 2016). This would help to improve children’s speaking as it would help them to speak clearly and vary their expression so that the audience can fully understand the story (Learning Wales, 2014). By allowing children to tell various stories with different structures enables them to understand and retell more complex stories (Peck, 1989). Peck (1989) said that storytelling promotes oral language development as well as written expression which makes it a useful tool within the classroom. Whitehead (2010) says that by allowing children to retell stories they are able to pool together their literacy strengths and their creative ideas sharing knowledge together. Corbett and Strong (2017) stated that using storytelling with actions stimulates the child’s imagination, also giving children the opportunity to understand new vocabulary alongside an action. 
   More recently, digital storytelling has been used within the classroom, according to Miller (2009) this is when the practitioner combines a narrated soundtrack with music and voice, this gives children the understanding of various skills such as pace, when the story is being read more quickly it reflects a tense or excitable moment whereas if it is being read more slowly, then this can reflect a mysterious or fearful mood. Barratt-Pugh and Rohl (2000) promote the use of interactive storybooks as it allows children to take control of their own learning without their learning being completely teacher initiated. It allows children to rewind back to sentences which they didn’t understand, or replay phrases and find the definitions of words, this helps to improve children’s problem-solving as they are using their own initiative (Barratt-Pugh and Rohl, 2000).  Miller (2009) also expressed that digital storytelling can help to expose children to wider vocabulary as they be seeing visuals of the meanings to words which will help them to understand, something which is not possible through physical story telling. 
    Heulfan Primary School raised the level of achievement in literacy by choosing a book with repetitive language in a specific target area then using activities based around the book for two weeks, allowing them to develop their oracy skills in target areas (Estyn, 2018). According to Estyn (2018) the students at the end of key stage two has all achieved level four and over half of the students had achieved level five. This would raise the achievements as this would give the pupils the opportunity to improve their weaknesses and explore ideas about the book in detail (Wray, 2004). Another school in Monmouthshire found that their literacy levels of achievement improved by providing key stage two pupils with small group sessions, this allowed them to take it in turns, speaking, listening to each other and reading silently (Estyn, 2011b). This helped to raise levels of achievement as the pupils were able to practice using talk to complete a task in a small group, as well as explaining their ideas and thoughts clearly so that others can understand (Learning Wales, 2014). 
   Children can struggle with making a link between sounds and letters, in order to overcome this the practitioner could use phonics, otherwise known as graphophonics (Barratt-Pugh and Rohl, 2000). Phonics are a learning aid which allow children to see sounds and letters in context, it helps children to understand that words are made up of sounds (Barratt-Pugh and Rohl, 2000). For example, turkey, hockey, key etc. Wyse and Jones (2002) argues that this approach is not very effective as it can result in children becoming overly reliant on the phonics and coming up with nonsense words when reading aloud. But, Wray (2004) argues that phonics are useful because they give children the opportunity to decode words in order to extend their vocabulary when in key stage two. However, it is argued that phonics should not be used past the foundation phase as this can lead to a confusion in the pronunciation of more complex words (Makin and Whitehead, 2005). 
   Shirenewton School in Monmouthshire also invested in a complete phonic literacy scheme which provided the children with good quality reading materials as well as phonics to aid them in reading the books out loud, children were able to borrow the phonics and take them home (Estyn, 2011b). This allowed the pupils to study at home with their parents and family, the is important to the child’s oracy development as the learning takes place in a comfortable environment with no pressure (Whitehead, 2010). Although, during storytelling it can be difficult for parents to understand the correct prompts to challenge the child’s oracy, Whitehead (2010) provides prompt cards for parents that relate to specific books, this is something that Shirenewton School may benefit from. Coutlas (2015) stated that the best way to guide children’s spoken language is through ‘scaffolding’ which is when the practitioner prompts the learners to reflect or express their conflicting opinions. 
   There is no doubt that the introduction of the LNF has improved literacy standards within Wales since 2013, the Welsh Government (2015) said that pupils had now began developing good literacy and numeracy as it was a key priority within the curriculum, however awareness of the LNF was very low to begin with. This is something which continued to improve in the years following its introduction (Estyn, 2018). There are many approaches which aid the teaching of oracy within the Literacy and Numeracy Framework, however all of them have strengths and weaknesses (Barratt-Pugh and Rohl, 2000). More importantly, these approaches all aim to improve the standard of literacy within the classroom (Makin and Whitehead, 2005). The English-Speaking Union (2019) stated that there are many benefits to teaching oracy as it helps to improve a range of different skills such as resilience, self-awareness, social, emotional and interpersonal skills. These skills are vital especially within a child’s development as this begins to shape the individuals that they will become (Neaum, 2012). 
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