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Collier (2019) proposed storytelling is an effective component to a child’s learning, in which enhances the areas of literacy and language (Badrkhani, 2018). NHS Wales (2015) recommends storytelling to be incorporated into children’s everyday activities. Similarly, Children’s Bureau (2017) supports this, stating it benefits speech patterns and communication skills, stimulating brain development, allowing children to understand the spoken language, and promoting early language acquisition (Hamer, 2012). Storytelling has benefits to a child’s phonological awareness, supporting the enhancement of receptive and expressive language (NDNA, 2019) of which are significant skills that facilitate learning to read and write (Felt, 2019). National Literacy Trust (2017) states digital storytelling provides opportunities to develop language and literacy skills.

In line with the Foundation Phase Framework, supporting children’s skills in oracy, reading, and writing is embedded in all areas of learning across the curriculum, specifically in the New Curriculum, Language, Literacy, and Communication where enhancing opportunities are provided through storytelling (Welsh Government, 2015a). Practitioners incorporating storytelling into children’s language and literacy learning as well as other areas of learning, allows skills to develop in which facilitates the individuals to become competent, fluent readers, writers, and communicators (Welsh Government, 2021). In addition to this, it allows room for continuous extension to their language and literacy skills through actively engaging in rich language experiences (British Council, no date). 

Family Lives (2021) believe reading from an early age increases the opportunities for early language learning, enhancing children’s interests to reading and becoming able readers. Similarly, Parvin (2014) concludes children’s language development emerges when they are babies, in the womb. This constructs the importance of the spoken language by the mother from as early as 22 weeks during pregnancy (Scottish Book Trust, 2021). Therefore, Welsh Government (2015b) confirms from the age of 6 months, they can recognise objects such as books, responding through actions and facial expressions whilst supported by the adult with gestures as a precursor to language (National Literacy Trust, 2019). Moreover, Parlakian and MacLaughlin (2021) agree reading to babies at an earlier stage provides a crucial platform to their language development. However, further state that the foundation of language development in the baby’s brain expands in advance of ability to communicate through words. 

Upon reflection, inclusive interactions such as facial expressions, body movements, questioning, and props were identified in the traditional recording. Tonge, Jones, and Okely (2019) define these as good quality interactions. Bowkett (2021) suggests that children are able to experience and witness the facial expressions of the storyteller, with use of props. This in return, enables children to experience a wider and visual understanding of the story and the definitions of unfamiliar vocabulary when parts of the story are acted out with props and voices, representing the feelings of each character. Similarly, Shelley (2017) states the strategies used during the traditional storytelling promote children’s language and making sense of the world in literacy concepts. 

Furthermore, it is evident within the traditional recording props such as puppets, books and backdrops were used. The storyteller appeared to follow steps throughout the story book, reinforcing the story with use of the scarecrow and the woodland creature puppets. Kröger and Nupponen (2019) views that puppets can be an effective pedagogical tool when used appropriately. The puppets used by the reader in the traditional recording allow children to experience and feel the emotions of the characters for example, how the woodland creatures feel before and after they cuddled up in the scarecrows straw stuffing (Griffiths, 2004). In agreeance, Victoria State Government (2019) states puppets promote interest and visible understanding of the stages within the storytelling experience, promoting children’s reading as well as speech and language. They further discuss that use of books with puppets encourage the readers enthusiasm, enhancing the quality of storytelling, in which is the key component in promoting oracy, reading, and emergent writing from a young age (Coram Beanstalk, 2017). However, Kröger and Nupponen (2019) continue to state that use of props support children’s interpretation of the story when answering questions during participation. This is shown through the recording as the children were able to interact to the storytellers’ questions and identify the scarecrows kindness, supported by the puppets as well as the pictures within the story book. 

Similarly, Robinson (2015) shares that use of props such as the reading book and puppets are techniques of promoting language involvement and facilitate adults reading the story. With use of visual tools children can observe the readers physical actions and behaviour through language concepts and model this in their own storytelling, expanding and developing their oral language and literacy skills. The storyteller supports this statement within the traditional recording. The reader carries out the steps from the storybook, placing each woodland creature into the scarecrows hat, pockets, and boots. However, to fully support the behaviours and actions indicated within the storybook, the adult could provide sensory materials that link within the storytelling for example the crops and wood, building the scarecrow to stand in the tuff tray. This supports Robinson’s (2015) statement, providing children with rich, literacy resources and cultural experiences to promote communication, reading, and eventually writing (Satriani, 2019).

Early Years Wales (no date) views the readers traditional storytelling as a language-rich experience in which encouraged participation in the spoken and future, written word, and ethical behaviours. In line with the Foundation Phase Framework outcomes, this enables children to clarify their understanding with use of questions throughout and to participate with the storytelling experience, promoting future knowledge to retell structured stories independently (Welsh Government, 2015a). 

Although the presenting skills from the storyteller previously stated were all visible in the digital recording, the use of props were not identified. However, demonstration through the recording shows without the use of props, allows the practitioners hands to be free to ensure the children’s understanding is supported in other ways such as with use of gestures and pointing. Lowry (2016) states the practitioner’s use of gestures shown allows clarification and word to picture correspondence. Within the recording, it is recognised the storyteller interacts with the digital story as well as the children through pointing to where the children believed the ripening corn was on the interactive whiteboard (Griffiths, 2004). Similarly, Early Childhood Research (2019) discuss gestures during storytelling support children’s oral skills as well as enhance their ability to retell the story. In agreeance, Lowry (2016) continues to view oracy and gestures as connected components in which promote further development of reading and writing once the spoken language has been challenged and understood. 

Nair and Yunus (2021) share that digital storytelling can promote children’s speaking skills and strengthen early literacy interaction (O’Byrne et al., 2018). Additionally, Stadler and Ward (2010) believe engaging in stories enable children to hear the patterns and rhythms of language, improving decoding. However, during the digital recording, it is noticeable to the observer that the storyteller had to turn away from the audience when changing the digital slides of the storybook. Also, glares on the digital book were visible in the digital recording, causing difficulty to identify the words. Insights Association (2018) discuss the importance of rhythm and pace during storytelling and how it promotes the children’s interest. In comparison, Barnard (2017) discusses the importance of consistent eye contact and interaction with the audience. This allows the children to continuously engage within the story by improving their concentration and allowing further language and literacy learning to be processed continuously. To develop on the storyteller’s presentation skills, preventing the children from losing interest and to continue a consistent pace throughout the storytelling experience, additional animations such as timing the slides may be added to the PowerPoint storybook. This in return would reduce the storyteller’s back facing the audience, allowing consistent language and interaction, enhancing children’s learning and language development to be strengthened (Raising Children Network, 2021). 

Furthermore, the reader demonstrates use of rhythmic gestures throughout the digital storytelling activity, showing hand movements and actions of Farmer Wallace using the hammer to put the nails into the wood and further on, pushing the scarecrows pole into the ploughed field (Griffiths, 2004). Similarly, to support the storytellers’ skills, Universitat Pompeu Fabra Barcelona (2019) express rhythmic gestures are useful visual sources in which promote children’s recount of the story as well as understanding the structure and meaning, enhancing the confidence and skills to narrate independently (Vilà-Giménez, Igualada, and Prieto, 2019). This can support the children’s language and literacy skills from as young as early years, retelling the story as well as overall, everyday communication, vocabulary, writing and reading (Isbell, et al., 2004). 

Welsh Government (2018) state the Digital Competence Framework (DCF) ensures that all children develop their digital skills with cross-curricula experiences and interactive literacy activities in education, supporting the National Literacy and Numeracy Framework (LNF). However, National Literacy Trust (2017) recommends the use of digital technology to be incorporated into children’s learning. This tool is said to have positive impacts on children’s digital competence, promoted by digital storytelling and enhancing reading and oral development (Donaldson, 2015). Therefore, providing access to digital learning enhances their digital skills and their digital literacy achieving progression steps in line with Year 1 of Welsh Government (2019), the ability to interact and work with others digitally. 

(Mariah’s Art and More, 2015) believes children are born to become competent, natural learners in language. In relation to both traditional and digital recordings, with an effective storyteller promoting children’s oracy, reading, and writing, children have the opportunity to experiment and become familiar with the rules of the language, known as a Language Acquisition Device in Chomsky’s theory (1984) (Campbell, 2016). However, in line with Cambourne’s (1988) theory cited in Rushton, Eitelgeorge, and Zickafoose (2003), for language and literacy skills to be promoted in oracy, writing, and reading, the practitioner must ensure the storytelling experience is engaging (Rahiem, 2021). Without effective and engaging activity, children will not be able to be effectively involved in the Seven Conditions of Learning process and develop their communication and reading skills (Crouch and Cambourne, 2017). Similarly, Ress (no date) clarifies for language and literacy to develop, children must first listen to the language being spoken, highlighting the importance of early communication, and reading with babies. Both recordings support the theorists’ facts, providing the children with an engaging experience through captivating movements enhanced by props, actions, voices, and enthusiasm.  

Within the traditional recording, the use of tone and emphasis illuminated through the readers storytelling. Through observation, it is evident that the tone of the readers voice shone through in the traditional recording, consistently. This showed as the reader conveyed and demonstrated the emotions in the recording clearly, emphasising each sentence within the storybook. The reader illustrates the changes of emotions through providing different tones throughout the story. This becomes evident, observing how the storytellers voice changes, emphasising loud and deep tones when the mice scamper up the tall golden stalks, when the farmer became angry and the seasonal changes occur, representing the coldness (Griffiths, 2004). Additionally, to the tones and emphasis, the pace of the storyteller was apparent. However, it is visible that the presentation skills were also delivered within the digital recording. Upon reflection, it is clear to the eye that the presenters’ tone of voice, emphasis and pace were no comparison, delivering an exciting and interesting storytelling experience in which enhanced the children’s reading and literacy and language learning (Maureen, Van Der Meij, and De Jong, 2020). Furthermore, Kidmunication (2012) state the importance of tone and emphasis during storytelling. Children are able to identify the emotions and reasoning behind the language with the storyteller’s presentation. Presenting a story with these skills allows children to experience a literacy rich experience, bringing the story to life.

To conclude this analysis of traditional and digital storytelling, regardless of how stories are demonstrated; with physical props such as books and puppets or delivered digitally through PowerPoint, both are equally important when promoting children’s oracy, writing, and reading. Storytelling is an effective tool to enhance children’s literacy and language skills. Research found throughout the analysis, the importance of presentation skills and how they bring the story and atmosphere to life. Children should be read stories from early years to promote the early opportunities of language development. Within the New Curriculum, children are encouraged to enhance digital literacy skills to promote spoken word, reading and writing. 
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