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Introduction
The environment in which children learn is paramount when it comes to their learning and how they learn. It can affect their emotional well-being and be the deciding factor on motivation within the classroom and how children approach their learning. An effective learning climate can be positive in many ways. Environments that are supportive as well as positive and trusted. They can create spaces where children feel a positive sense of identity. Inclusive environments where children participate in their learning and in decision making so they can flourish in their education is where they will succeed (Education.gov.au, 2021). In an effective learning environment, relationships are positive with teachers, parents and students and communication enhances positive attitudes towards learning. It will also provide meaningful experiences. A classroom climate is created through attitudes and actions and does not just happen without strategies and qualified practitioners.
This portfolio will look at six different elements of learning climates and how they are effective towards facilitating the way in which children think and approach their learning. The elements are, Assessment for Learning, Enabling Environments, Growth Mindset, Social and Emotional Aspects of Learning (SEAL), Visible Learning and Positive Behaviour Management. There are many different theories on how children learn and techniques that support this. and some will be discussed within the portfolio. 
Assessment for learning
The Assessment Reform Group (ARG) (2002) cited in, (Mansell, James and the Assessment Reform Group 2009) define Assessment for Learning (AfL) as, 
‘The process of seeking and interpreting evidence for use by learners and their teachers to decide where the learners are in their learning, where they need to go and how best to get there’. 
Assessment for Learning has been a contentious area within policy and decision making. Many schools are used to teaching to the test and exam results are the focus within pedagogical approaches which is shown to have a negative effect on pupils and how they view their own abilities (Harlen and Deakin-Crick, 2002). Summative assessment, which is used at the end of a pupils learning is a way in which examiners or teachers can evaluate what a pupil has learnt. It is a one-way form of assessment and has been used throughout education in the United Kingdom for many years, especially when approaching national testing. Usually through pre decided questions. This means that pupils are not able to develop their learning as it is a measure of what they already know at one particular time. That is not to say that summative assessment is negative, it can be valuable in determining where a child is at in their learning journey (Spendlove, 2009). More recently, Afl which has also been known as formative assessment is used to provide a more informal way of assessing pupils within the classroom. Afl is now considered a core part of effective pedagogy. However, being able to promote dialogue within pupils as well as identifying their abilities, and the strengths and weaknesses within them, can sometimes prove difficult for teachers. Teachers may have their own values and ideas to what teaching may be or mean (Mansell, James and the Assessment Reform Group, 2009). Afl is a way of helping pupils to communicate amongst themselves and within groups to problem solve, learn and develop in a way that can meet their own learning needs. The principle of Afl is that pupils understand what they are aiming for and where they are in regards to achieving that aim (DCSF, 2008). It is important that teachers have the skills needed to assess the attainment of pupils and to be able to plan ahead when facilitating children’s learning so that they achieve their aims. Feedback is what enables learners to progress in their learning, through knowing the success criteria for particular tasks to reflecting on how a task went. Whether it be with peers or family (Spendlove, 2009). The effectiveness of AfL can be determined through feedback. The channel of communication between a pupil and teacher is central to effective learning. This has been successfully demonstrated through Gaer Primary School who have made AfL part of their school ethos by creating a feedback and marking policy. The school has also developed toolkits and models for peer and self-assessment. By adopting the SMART approach, the school has managed to create success criteria that all children understand and enables teachers to close the gap in knowledge (Estyn, 2021). One of their methods include the ‘six thinking hats’. Each hat represents a different reflection on what has been learned, for example, the black hat represents what the pupil thought went well. Each child is using deeper thinking to understand their own learning and in turn allowing peers to understand each other’s points of view. It is a discussion where the teacher can assess on a continuum which saves time and allows the children to learn for themselves (Wiliam, 2011). Wiliam (2017) also supports the discussion of strength and weaknesses within peer assessment and its importance important for progression. Not everyone agrees that AfL is as effective as it seems. Didau (2014) argues that learning is distinct from performance and that throughout lessons children may be prompted through verbal and visual cues, he goes on to say that information may not be retained after the lesson has finished which contradicts the aims of Afl. 
Enabling Environments
The Early Years Foundation Stage (EYFS) emphasizes the importance of enabling environments, consisting of the Outdoor Environment, the Indoor Environment and the Emotional Environment. Theorist Friedrich Froebel believed that a child’s environment is as important as what a child learns and that practitioners create the environments which support the physical and emotional wellbeing of all children. These principles have been intertwined into the EYFS and their approach to education in practice (Early-education.org, 2021). Froebel also believed that active play and experiential learning was an integral part of the way children learn and the early years of a child’s life was the most important to set the foundations on which the rest of their education and lives are built (Tovey, 2017). 
Throughout the EYFS observation is an important part of a practitioner’s role. The EYFS Statutory Framework sets out in its overarching four principles the importance of an enabling environment and the duty of practioner’s and parents to have strong relationships so that all children have their individual needs met (REFGOVENGAND). Practitioner’s need to understand how a child learns and observation is what will determine this.  the EYFS adopts a child-led approach and lets children be active participant learners in their own learning. To support this an enabling environment is essential. 
There are many factors that create the emotional environment. Relationships are at the forefront of this environment. The way in which people behave, speak, interact or include each other can have a positive effect on social and emotional well-being. Hodgman (2011) argues that children whose social and emotional well-being is poor are more likely to have negative relationships. This means they could go on to have later menta health issues as well as academic problems and even a life involving crime. 
An enabling environment will make sure children become capable, resilient self-assured and confident learners (SureStart, 2021) as well as have the physical and mental space to learn and grow. What is important when creating these environments is to focus on the processes and not necessarily the outcome which sometimes can seem more appealing to adults. An aspect of Assessment for Learning (AfL) would come into play here as the way in which a child learns is key to their learning journey (REF). 
Outdoor learning or the Outdoor Environment can be a place of rich and varied learning experiences especially when facilitated properly by practitioners. Being outdoors gives children the opportunity to benefit from space and freedom and use their imaginations. They can expel unwanted stress by using energy through play. Such as walking, running hopping or skipping. Activities such as these increase motor skills and provide health benefits. Children who do not use the outdoors are more likely to be at risk from obesity which can lead to heart disease, diabetes even cancer (Tovey, 2011). 
The Indoor Environment needs to be an extension of the outdoor environment where possible to create free flow for children between spaces. Having a welcoming, attractive and stimulating environment all constitutes to an enabling environment. A good example is to have zones of learning, a reading corner where children can relax and immerse themselves in books. The layout should facilitate a child-led approach to learning but also be planned by practitioners so children achieve their maximum potential where possible. 
Lamphey Primary School in Pembrokeshire demonstrates how the free flow between the indoor and outdoor environment works well within their school. Within the early years setting they have two enclosed outdoor classrooms which open onto the school’s nature garden, providing a stimulating environment which offers a natural setting to allow children to express themselves and get the most from outdoor learning (Lamphey School, 2021).
Growth Mindset
Growth mindset is a theory that is based around the belief that the way we learn can be improved and that our brains are malleable (TES, 2021). Dweck (cited in Hochanadel and Finamore, 2015) says that whatever a student believes about their intelligence, whether it is a fixed mindset or a growth mindset has a great effect on their motivation, achievement in school and learning. To put growth mindset into perspective it does well to realise that it is not necessarily the child’s ability to do well at something but how their morale may be affected. If a child is told they are not good at spelling for example they may accept this and adopt a defeatist attitude. If a child is told that they can achieve better marks through persistence and ‘grit’, they are motivated to strive for more. 
Growth mindset messages may come in the form of criticism, for example, ‘if you try harder, you will do better’. Others are praised into a fixed mindset, by teachers or parents saying ‘well done that is excellent’, or ‘you have done very well’ (Nottingham, 2013). The premise behind this is that praise may have the opposite effect on what is anticipated. Being called gifted does not allow for growth. The whole concept of growth mindset is that children evolve in their learning and even after they have finished school they naturally and enthusiastically want to learn more as well as have the tools to gain knowledge independently. Evidence of effective use of growth mindset has been shown in Oakleigh House school in Swansea. The school itself is of mixed ability and is a non-selective school. The school adopted a new school ethos of ‘challenge for all’, the idea that all children see the learning journey as steps to a bigger goal. What was noticed after adopting a whole school approach to growth mindset was that the well-being and the attainment of pupils increased. Pupils feel confident to take on challenges and new activities whereas previous they were in a fixed mindset (Estyn, 2021). 
There is of course an argument against the theory of growth mindset and that is the idea of false growth mindset. This is where people including teachers believe they have a growth mindset or in fact say they have one when they do not. This could be because they do not want to admit to having a fixed mindset. What this means is that the environment they create for others including pupils is not achieving the desired effect (Didau, 2021). This would undoubtedly have a negative effect on learners if what Dweck says is true the investigations undertook by herself and team had to have the perfect environment for studying.  This was proven in Burry Port Primary school where there were inconsistencies in their approaches which were not adopted by everyone. This negatively affected pupils and was due to a lack of theoretical knowledge from teachers. To improve this, teachers adapted a formula for teaching which had a positive effect (Estyn, 2021). as mentioned above there is effective practice shown within schools. What has also been shown is the way growth mindset can increase social mobility and children who receive Free school Meals (Fsm) who in many cases score significantly lower in exams, have been able to adopt a growth mindset and increase their attainment. 

Social and Emotional Aspects of Learning – S.E.A.L
The term SEAL heads five main areas; self-awareness, managing feelings, motivation, empathy and social skills. Even though the Social and Emotional Aspect of Learning is not taught as a standalone subject it is incorporated into children’s schooling through different subjects. Usually through lessons such as PSHE (Personal Social and Health Education). SEAL helps children learn to be resilient in their learning and in their lives, it helps to build and sustain friendships and helps them persevere through difficult times. It also allows them to respect each other and stand up for their rights and be accepting of cultural differences. SEAL skills can be implemented through different subject areas and reinforce how children react to and understand different situations. A good example of this is talking bout characters feelings in an English lesson. It allows children to develop empathy which is an important emotional skill (REF). Improving behaviour and attendance was a high priority in the United Kingdom when SEAL was introduced, and many issues children had related to the lack of certain emotional skills needed to engage or act appropriately. Emotional Intelligence as a concept meant ensuring all children were able to understand the reason’s they feel a certain way and how to react. Not all agree with the SEAL programme. Craig (2007; 2009, cited in, Horton 2010) suggests that children in a negative thought pattern, maybe down to grief or depression may ultimately feel worse if their attempts to improve their emotional well-being do not work. One study of twenty-five Local Authorities (LA) reported that the SEAL programme showed significant improvement in children’s awareness of emotons in others, social skills and relationships but a significant negative change when it came to their own emotions their teachers and academic work s well as attitudes towards school (Clarke et al, 2015).
 There are many effective methods in delivering SEAL and different schools may use different approaches. More recently throughout many school’s mindfulness has become common practice. According to the Department for Education (DfE) (2018), the way a school approaches mental health and behaviour should consist of a whole school approach. Mindfulness is an area of learning that can benefit children of all ages when taught regularly. It has been proven that children who practice it have a greater level of resilience as well as a higher interest in achieving personal goals. In relation to SEAL it has also been shown that mindfulness reduces anxiety as well as reactivity, aggression and oppositional behaviour (Twinkl, 2021). This works by enabling children to be in the present, and can be provided through different techniques, such as ‘Brain Breaks’. Allowing children to focus on their breathing for a few minutes at a time to clear their minds of any stressful thoughts or worries they might be having allowing them to think clearly. However, it could be argued that the use of mindfulness in schools is not a replacement for SEAL as it is important that children do not get complacent in circumstances where there is the need for change (Edutopia.org, 2021). 
As mentioned above SEAL is no longer a standalone subject but incorporated into the curriculum through different strategies and policies. Statistically children in deprived areas are more inclined to have behavioural and emotional issues. Woodlands Primary School in Cwmbran highlights the effectiveness of their strategies which in some instances are provided to families from the birth of their children. Involving a network of support to those who experience difficult circumstances such as trauma or poverty. As well as this there are tailored programmes to adapt to individual needs for children to develop social skills and self-esteem (Estyn, 2021). The outcome of these strategies showed improvements in different individuals behaviours allowing them to adapt in a positive way to overcome social and emotional barriers. 
Visible Learning
Visible learning is about ensuring that learning is visible to teachers and to students. So that teachers can see if they are having an impact on learning and so that students are able to become their own teachers. Becoming their own teachers is an integral part of becoming lifelong learners. Hattie (2012) explains how it is important that teachers and students work together to achieve visible learning. The ability for teachers to know where a child is in their learning is important so lessons can be planned effectively on the basis of what children can and cannot do.  In contrast to classrooms where children are passively listening to teachers it is about peer-to-peer discussion and the teacher really listening to children and understanding what they need to learn or have already learned. Visible learning comes about through ensuring that the learning objectives are clear and that the intended outcomes are understood by everyone. Using success criteria means that teachers and students have a way of knowing that the learning has been learned and that all students understand concepts rather than just finishing activities. It can benefit students if they are involved in determining their own success criteria so that they feel more engaged with their learning. Challenging each student will mean knowing children individually in their levels of prior achievements and adapting to this so that they want to learn. Commitment from students comes from being challenged. Peers increase competition and can be an influential source of commitment because of pressure. The teacher facilitates the learning and gives feedback as do peers, using Assessment for Learning (Lang, 2013). Feedback is effective through assessment capable learners who can act on the feedback they have been given (Hattie, 2012). Pembroke Dock Community school shares its good practice with other educational organisations. The school has developed the use of visible learning and assessment in relation to one of the four purposes of the new curriculum. It encourages ambitious capable learners and uses information gathered from pupils to improve teaching. As well as this, teachers enable pupils to understand and recognize when something is difficult and encourages a growth mindset approach. The school has a marking policy which provides effective feedback so learners can adapt and evolve in their learning as can the teachers. This is how visible learning looks when implemented on a whole school level with all teachers and pupils participating and the effects mean more positive learners who know how to learn (Estyn, 2021).
Positive Behaviour Management
Children may react differently to different experiences when in a learning environment. The goal of the teacher is to facilitate development as well as behaviours within the classroom that promote effective and positive learning. Behaviourism theory is based on the relationship between a stimulus and a response. There are two types and behaviourists call it conditioning; operant and classical. Operant conditioning is the reinforcing of positive behaviour with rewards and is seen as the more powerful of the two (Pritchard, 2013). This also works with negative behaviour and punishments. Within a classroom setting this may look like praise or gold stars for good work or sitting quietly when supposed to. Punishment may be asking a child to sit outside if disruptive. This is all operant conditioning and reinforces different behaviours within children. Skinner’s theory of learning highlighted reinforcement instead of rewards. It is important to reinforce children’s best efforts and not to create jealousy within classroom environments so that it is fair for all. In more recent context, the use of feedback is given in a positive way using behaviour-based principles. Even though it can seem intrinsic to also reinforce negative behaviour children respond better to the reinforcement of positive behaviour. Even though holding back rewards can work well in some cases the likelihood can also be feelings of humiliation and resentment which can have the opposite effect to the desired outcome. 
Language is a key component in positive classroom management. Use of language when addressing behaviour is a skill that can avoid confrontation. Teachers who provide a positive choice to pupils can avoid conflict successfully through this method. Morgan and Ellis (2011) state that most teachers find challenging behaviour the hardest to deal with as it affects other learners. Qureshi and Alborz (1992) and Hastings and Remington (1994) cited in, Morgan and Ellis (2011) define five types of challenging behaviour, 
· Aggressive behaviour
· Destructive behaviour
· Self-injurious behaviour 
· Stereotype behaviour 
· Socially or sexually unacceptable behaviours

It is important to understand that there may be a variety of reasons for a child’s challenging behaviour. They have a cause and a purpose. Some examples might be that it is acceptable at home to act that way or they are angry or sad, frustrated or hurt or even a hidden disability. Effective teaching may involve looking further into the history of the child to gain a better picture of their personality and lifestyle.  Applied Behaviour Analysis (ABA) is one method that supports the idea of reinforcement within its methods. Vargas (2013) suggests that whatever teachers do will affect their students lives in significant ways. So, it is up to the teacher to ensure they are productively and positively affecting the lives of their students. In these instances of challenging behaviour a Behaviour Analyst would withhold reinforcement for certain behaviours and reinforce others all the while gathering data to measure what works. 
Criticisms of the reinforcement approach incite the question, are the teachers trying to understand the child? And the reason for their behaviour? Children may rebel at times and is it also a possibility that children feel powerless with adults having all the power? Expecting a conformity can negatively affect children and how they see themselves. 
However, play based learning can enhance social and emotional well-being in children and build strong relationships with peers. 
Conclusion
The responsibility of an effective learning climate used to remain solely on teachers and their teaching methods. In todays learning environment it can be said that teachers and students alike are responsible for learning. The varied number of strategies used in education today has and can have a profound effect on children in the classroom. The ability to adapt to individual needs means that all children can receive a learning experience that is positive and effective. This coincides with the United Nations Convention on the Rights of the Child where every child has the right to an education. What can be seen through the climates mentioned above is how vital it is to have teachers and practitioners who are qualified, enthusiastic and effective at facilitating each strategy through their teaching methods. Children who have empathetic teachers and want the best outcome for them have the opportunity to thrive in their learning environments. This is also true for parents and guardians who also appreciate effective teaching and build strong relationships with their child’s school community. Sustained relationships promote social and emotional well-being which has been acknowledged in this portfolio. Looking to the future these strategies have a prominent place within the education system and will go on to produce lifelong capable learners. 
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