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Oxford Learner’s Dictionary (2024) provides the definition of quality being ‘the standard of something when it is compared to other things like it; how good or bad something is’. This definition describes the word quality very well, however quality in early years education is paramount when running and caring for children in a setting. Quality in early years education Is important regarding many different areas and aspects of a high standard and quality setting. An article by Siraj-Blatchford and Wong (2006) highlights how quality can be perceived differently to each childcare setting and how there are many different methods of evaluating and measuring the quality of settings, the article also emphasises that the way quality is measured in the childcare setting will therefore impact on the creation of policies within the setting and the opinions of stakeholders in the environment. 

In the early years it is not only essential that the polices and the methods of measuring quality are effective, but also important that the staff that are employed by the setting have the previous experience and correct qualifications to support children. In a study it was found that in a well-run setting the staff who had a qualification in childcare focused on educating children in the areas of Maths and English using sophisticated pedagogy, whereas staff without childcare backgrounds or qualifications only focused on providing creative activities, when the untrained staff worked with trained staff it was found that a high level of sustained shared thinking was taking place and the more knowledgeable other was providing guidance to the other staff member, this highlighting the need for staff to be of a good quality and have the qualifications to be able to support children in all areas of development (Siraj-Blatchford, Sylva, Mattock, Gilden and Bell, 2002). 

In the Early years it is essential that there are always multiple methods of measuring, scoring and receiving feedback on the levels of quality within different settings. Measuring and assessing different areas of a facility will provide insight to managers and parents to identify what the setting is doing well and what areas the setting need to improve on therefore improving the quality of the setting, including parents in the process of assessment to potentially gain insights from the people who know their children the best to influence their setting to their children positvly.  (Rouine, McDonnell and Hanafin, 2020). 

One method that can be used to assess the quality of a childcare setting is the Early Childhood Environment Rating Scale (ECERS), this was developed by Thema Harms, Richard M. Clifford and Denny Cryer (Hopkins, 2019). ECERS have been adapted by different country’s to measure the quality of settings around the world, this highlighting the popularity and how adaptive it is to be used globally. The ECER Scale is used to carry out research and inspection of an environment and its equipment and the impact that these facilities will have on a child that would be in attendance of this setting. (Sylva, Siraj- Blatchford and Taggart, 2003). The ECERS quality assessment tool entails 35 individual items or requirements that are divided into 6 subscales: Space and furnishings, Personal Care routines, Language and literacy, Learning activities, Interaction and Program structure. Each item can be scored on a 7 Point scale, 7 being Excellent and 1 being inadequate (Environmental Rating Scale, no date).  
One advantage of the ECERS method is that this assessment can be carried out in a short time period only requiring half a day of childcare to complete observation and assessment, this beneficial for staff and children as it will not disturb large periods of the day, However gaining an understanding of how the setting performs effectively and the equipment in the current  rotation will be hard to asses in a short period of time therefore effecting the score outcome for the setting undergoing assessment (Calder, 1996). 
The ECERS assessment method measures how the environment that the child is learning, playing and developing in supports their individual growth and transitions. The ECER Scale is held highly by practitioners and their settings as the reflection of high quality facilities emphasise the future outcomes that will follow the children while in their care, having a high scale score will promote the setting and the difference that they can shape children’s growth, on the other hand not receiving a high ECERS mark can illuminate the setting as not performing highly therefore not making an improvement to children’s growth and development making the setting environment irrelevant to supporting children’s needs (Setodji, Schaak and Le, 2018). 
The ECERS assessment tool is an effective assessment framework for improving the quality of childcare facilities across the globe, highlighting what the highest standard facilities and resources can provide for children’s growth and development. As stated by Calder (1995) limitations of using the ECERS assessment tool is that the focus is emphasising the environment that the children are and the experiences that is provides them with whereas the children are not the only people who use the setting, Calder (1995) Believes that to correctly asses the quality of a setting that it should take into account how the experience effects other stakeholders with the setting including parents and staff members Long, Wilson, Kutnick and Telford  (2006) supports this point as opinions from members of childcare settings greatly benefit the children’s development and relationships between parents and staff create a strong workforce and unity for children. 

Overall, the ECERS method of assessment is effective when measuring settings and what their environment can provide for children, the ECERS assessment also provides the setting with a great outline of feedback that can be used to enhance the quality of the setting by making improvements to provisions and levels of pedagogy (Reinking, 2015). Feedback being provided to settings will also motivate settings to make improvements to better their previous marks or if their score is already considered a high level, it is essential these settings maintain a continuous standard of care and education for the children in the setting and quality can always be improved and children’s development is paramount in these care settings (Vandell and Wolfe, 2000). 

Another Method that can be used to assess early years is the Sustained Shared Thinking and Emotional Well-being Scale (SSTEW). The SSTEW scale is used to assess the quality of adult support when promoting sustained shared thinking and emotional wellbeing in children (Siraj, Kingston and Melhuish, 2023). In child care settings it is important to acknowledge the importance of high quality interaction between adults and children and how these important interactions promote and extend the quality of children’s thinking, the SSTEW scale was introduced to measure the interactions that occur in settings to highlight the support that staff can provide the children and relationships that can be built through these interactions (Howard, Siraj, Melhuish, Kingston, Nielsen-Hewett and De Rosney, 2018) supporting  John Bowlby and Mary Ainsworth’s theory of attachment and the importance of providing children with a key person that they can go to when they are in need and seek support benefiting emotional wellbeing when in the childcare setting (Ainsworth, 1978). 
The SSTEW scale has 14 items these are divided into 5 Subscales: Building Trust and Confidence, Social and Emotional well-being, Supporting and extending Language and Communication, Supporting Learning and Critical thinking and Assessing Learning and Language. This routine is similar to the ECERS assessment tool following the same setup of subcategories and items (Hoare, no date).   
When SSTEW scale evaluation is being carried out the assessor will be looking closely at how the practitioners use explorative langue to spark the curiosity of the children in the setting, assessors want to identify that practitioners have their own understanding of topics that are currently being studied or explored, and can be capable of relying a broad understanding of different topics to children in their care to expand knowledge, it is important that practitioners continue their professional development by taking time to expand knowledge  on upcoming topics in the childcare facility, expanding prior knowledge will ensure interactions between staff and children meet the higher levels of the SSTEW scale (Waters and MacDonald, 2020). 
An advantage of using the SSTEW scale to evaluate the quality of interactions in childcare setting is the importance of practitioners spending time with the children and creating relationships to initiate sustained shared thinking, having these meaningful relationships and trusting connections with the children in the setting, having these relationships allows the setting to feel a strong sense of unity and a safe place for children to thrive with the key workers in the setting this will encourage exploration, effective and meaningful  ideas to spark sustained shared thinking will then arise (Kingston and Siraj, 2015). A disadvantage of the SSTEW scale is similarly they are carried out on only a short period of time when in a setting, settings can be unpredictable as children could become reserved as they are aware there’s a new person in the setting and staff members being aware of assessors in the environment could become overwhelmed and not perform to the best of their abilities therefore not reflecting the setting in a correct standard(Early Year’s Service, no date) (Penninckx and Vanhoof, 2015)  . 
Evaluating feedback that would be received after having a SSTEW assessment practitioners reflect on their own pedagogical practice and where self-assessment can be carried out, self-reflection is always beneficial on improving practice and confidence in practitioner roles, the SSTEW scale provides feedback to the practitioner, this feedback can be adopted by the practitioner to pursue Continued Professional Development (CPD), practitioners expanding their knowledge and boosting experience will be beneficial for all areas of the setting including other staff, parents and children who are involved in the working day of the setting, This feedback that will be provided will motivate settings to improve results in anticipation of the next assessment and maintain a high standard of care for the children in the setting (Wieduwilt, Lehrl  and Anders, 2023). The SSTEW scale is an effective way to assess pedagogy in the early years and highlight areas of improvement, the SSTEW scale is an efficient tool when partnered with the ECERS environmental assessment tool for both assessments to assess the environment and also, the staff that attend and preserve the childcare faculties around the world and maintaining professional and educational settings. 

In early years it is essential that quality care is present in everyday practice, providing access to high quality settings for children and their families to join. When supporting families and children it is essential the staff in the setting are equipped with the ability to form emotional and professional attachments to children and their families to support them in multiple areas of development and in addition safeguard them and their families, using the SSTEW scale to evaluate staff and provide feedback is one positive method that can be used to promote educated and experienced staff members. The assessment methos using the ECERS allows the childcare facilities to evaluate the equipment and the ability and expansions it provides children with when learning, the environment where children learn and grow needs to be stimulating and also challenging children to push the limits of development and fun. Both these scales provoke childcare leaders and settings to promote the consistence of quality throughout all areas of development, quality is different to everyone, and it is essential to always improve and adapt to new opinions and suggestions to better childcare facilities to support the next generation of children. 
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