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	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	I feel the rubric that has been created is done in good detail and covers all 3 domains of learning.

	Which aspects do you consider could have been improved in this piece of work?
	I feel I could have gone into more detail when reflecting on the assessment. 

	What have you found most satisfying whilst undertaking this submission?
	Discovering the importance of assessment and the variety of assessment methods that are available to use.

	
ASSESSMENT CRITERIA
	Learning
Outcomes


	GRADE

	
	
	Poor
0-25%
	Unsatisfactory
26-39%
	Satisfactory
40 – 49%
	Good
50 – 59%
	Very Good
60 – 69%
	Excellent
70 – 85%
	Exceptional
86– 100%
	
  %

	Quality of rationale and detailed outline of assessment rubric
	1, 2, 3 
	
	
	
	
	
	
	
	50%

	Pupil report
	2
	
	
	
	

	
	
	
	25%

	Reflections on the assessment process
	1, 2, 3
	
	
	
	
	
	
	
	25%

	It is expected that students will present work that is proof read, correctly referenced and adheres to the Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
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Rationale
Metzler (2011) explains the standards of learning from pupils create a quality and successful physical education program. It is vital for teachers to be able to observe pupils and assess if their standards are to a satisfactory level. In order for teachers to assess and observe, they must follow an assessment criteria document of some sort. Through the use of an assessment criteria document, it provides guidelines for the teacher to be able to assess if the pupil is under achieving based on meeting their standards. Variety of tasks and settings where students are given opportunities to demonstrate their knowledge, skill understanding and application of content in a context that allows continued learning and growth (Siedentop & Tannehill, 2000, pp. 178-179). Furthermore, Metzler (2011) states that the use of assessment can help indicate the teachers views on their lessons. The assessment can demonstrate to the teacher that the majority or all of the pupils are under achieving in the lessons objectives and may need to modify the lesson or objective or the future. Metzler also explains in an article in 2011 that assessment is done for three crucial purposes in physical education. “1. To describe how much learning has taken place within a given amount of instructional time) a lesson, a unit, a year, or the entire program) and to use that information to plan future lessons and units. 2. To judge or evaluate the quality of that learning (usually for grading). 3. To make decisions for improving instruction when one or more standards are not met to a satisfactory level” (Metzler, 2011).
The cornerstone of alternative assessment is the scoring rubric, which is used to determine the quality of the learning demonstrated by students (Lund, 2000). A rubric is a great additional assessment method which uses a scoring guide to enable to evaluate the quality and standards of a pupil. The use of a scoring rubric creates an attempt to communicate the expectations of quality around a task. Ultimately a rubric that scores pupils standards are used to delineate consistent criteria for grading. However, the use for a rubric criterion is majorly effective in physical education as it is work efficient, consistent, objective, and importantly quick in order to assess pupils. 
The rubric that has been created (below) focuses purely on the three domains of learning which are physical, cognitive, and affective (Bloom, 1956). During 1956, Bloom and a committee of educational professionals created the idea of three taxonomies which are know as the learning domains, these domains were created to enhance pupils learning skills. These domains were purely focused in the rubric created due to being very important in physical education as pupils should be engaged in authentic, motivating lessons that will build their physical literacies while developing skills in the three domains of learning and health-related fitness (Advancement Courses, 2016). Garn and Byra (2002) also state teachers who teach physical education are given the unique chance to enhance student learning in the psychomotor, cognitive, and affective domains. Rink (1998) suggest physical education may be the only subject area where students can develop all three domains simultaneously. As seen in the rubric below, there are five different grading sections available. Each grade provides a scoring system beginning from 1 point and finishing with 5 points. The reason of beginning with 1point and not 0 was due to not wanting to dishearten any students and always making sure all students will gain a point no matter how they perform. The scoring system helps provide a clear outsight on the progress of the students results and where they can improve to be. The rubric then allows to calculate the three scores from the 3 learning domains to give a total score out of 15 to provide an overall physical education score.
The physical domain is often referred to the psychomotor domain and concentrates purely on physical competency, fundamental motor skills, health and skill related fitness, technique and psychomotor skills, all skills which are key in all physical education lessons and everyday life. Physical education lessons can help develop or improve psychomotor skills through the use of correct activities and drills. It is important to ensure all pupils perform in physical activities frequently and correctly to ensure healthy growth and development. This will help promote a healthier body composition, stronger bones and muscles, and improved cardiovascular fitness.  Romiszowski expressed the importance of physical development (psychomotor domain) and the value of physical skills in an article in 1999. “Physical, or psychomotor, skills are in evidence whenever people perform practical activities in a competent manner, whether in the world of sports, the world of work, or the world of leisure” (Romiszowski, 1999). The physical domain is very different to the cognitive and affective domains due to it being a lot easier to assess and identify if the goal or learning outcomes have been met.
The cognitive domain that concentrates on the students’ development of knowledge, intellectual and mental skills. Without learning and teaching in the cognitive domain, pupils are less probable to understand the meaning of rules, develop decision making skills, or develop strategies or tactics to perform in activities, sports, and games. The cognitive domain is similar to the physical domain due to both domains being able to improve and increase throughout childhood and adulthood (Haak, 2016). Physical education can help benefit a pupil’s cognitive needs in a variety of ways such as, enhance comprehension, improved problem – solving skills, boosts confidence and encourages continuous learning (Indeed, 2019). As previously stated, assessing cognitive may become a little bit difficult compared to assessing psychomotor skills, however, Schuman (1996) defines three foundational learning theories through the use of cognitive domains, which can enable teachers to assess the domain in a clearer sight. The three learning theories are; “1. Behaviorism – Based on behavioral changes. Focuses on a new behavioral pattern being repeated until it becomes automatic.  2. Cognitivism – Based on the thought process behind the behavior. Changes in behavior are observed, but only as an indicator to what is going on in the learner’s head. 3. Constructivism – Based on the premises that we all construct our own perspective of the world, based on individual experiences and schema. Focuses on preparing the learner to problem solve in ambiguous situations” (Schuman, 1996).
Lastly, the affective domain, this domain addresses the pupils’ feelings, attitudes, values and social side. Martin and Reigeluth (1999) suggest the affective domain was very unclear for some time years back and made it extremely difficult for educators to assess until there was a better understanding of what it was. However, in 1986 Martin and Briggs came to a conclusion and listed 21 various terms related with affect, involving self – concept, mental health, group dynamics, personality development, morality, attitudes, values, ego development, feelings, motivation and social (Martin and Reigeluth, 1999). Ackerson (1992) states that the term ‘affect’ is generally known to be used to define programs dealing with personal and social development. “Affective education refers to education for personal – social development, feelings, emotions, morals, ethics; it is often isolated in the curriculum (Ackerson, 1992; Beane, 1990). Stone – McCown and mcormick (1999) suggest that development of emotions through affective domain is an indispensable foundation towards a component of cognitive development.
Furthermore, it is evident of the importance of assessing students based on the three domains of learning to ensure all pupils enhance and develop improved health related fitness in physical education. Through the use of the rubric assessment, pupils will be able to identify what level there are currently performing at, and what they can potentially progress to if need be. The results from the rubric can be used through a radar graph (diagram below) to give students a clearer picture of their progressions and standards. The radar graph has been used in a variety of games in recent years to demonstrate statistics which students can relate too, through the use of this it can help motivate students to constantly progress to encourage a better and more improved score.
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	In Need of Development (1 Point)
	Room for Improvements (2 points)
	Good (3 points)
	Very Good (4 points)
	Excellent (5 points)
	

	Physical
	The pupil demonstrates weak physical skills in a variety of activities and is in need of developing improvement.

When demonstrating a physical skill, the pupil is unsure of correct technique and efficiency.

The pupil does not show great competency in physical movements required to achieve intended result.

The pupil 
participates in most activities but shows a poor level of fitness and needs a frequent rest during cardiovascular and strength activities and needs improvements.



	The pupil demonstrates adequate skills but can still have room for improvement.

When demonstrating a physical skill, the pupil attempts to use correct technique but is often unsuccessful in executing them.

The pupil occasionally displays competency in physical movements required to achieve intended result.

The pupil participates in all activities and demonstrates they are somewhat fit. However, pupil may need few rest periods in some cardiovascular and strength activities.
	The pupil demonstrates good skills during activities.

The pupil demonstrates the correct technique when performing a physical skill and is often successful in doing so.

The pupil sometimes demonstrates good examples of transferring skills from one activity to another.

The pupil usually shows competency in physical movements required to achieve intended result.

The pupil participates in all activities and shows that they have generally good fitness levels, with needing only little rest.
	The pupil demonstrates very good skills during activities.

The pupil demonstrates good examples when to use the correct technique in activities and executes them very well.

The majority of the time the pupil demonstrates very good examples of transferring skills from one activity into another.

The pupil consistently demonstrates competency in physical movements required to achieve intended result.

The pupil participates in all activities and shows great examples of good fitness levels and doesn’t need rest periods.
	The pupil demonstrates excellent skill during activities.

The pupil demonstrates excellent examples on when to us the correct technique in activities and executes them perfectly.

The pupil will always display excellent demonstrations of examples of transferring skills from one activity to another.

The pupil consistently demonstrates competency in physical movements required at a high standard to achieve intended result.

The pupil participates in all activities and displays excellent examples of brilliant fitness levels and shows no sign of needing a rest period.
	

	Cognitive
	The pupil occasionally has difficulty listening and can often not understand the task that has been set.

The pupil demonstrates poor examples of decision-making during activities and is in need of improvement.

The pupil does not attempt to solve problems or help other solve any problems.

The pupil lacks confidence and motivation during activities and doesn’t want to be included.
	The pupil occasionally listens and often need another explanation on the task that has been set.

The pupil demonstrates an adequate of examples of decision-making during activities and still has room for developing improvement.

The pupil may not suggest or refine solving problems but is willing to try out solutions suggested by teammates.

The pupil lacks confidence and motivation during activities but does make an effort and tries to include themselves.
	The pupil will listen during activities and occasionally understand the task that has been set but may ask some questions to gain further knowledge.

The pupil displays a good set of examples of decision-making during activities.

The pupil will suggest and refine solving problems and will also try out solutions suggested by others.

The pupil does have confidence and motivation to participate in activities and will also make an effort to be included in all activities. 

	The pupil will listen during activities and will always understand the task that has been set out.

The pupil always displays a really good set of examples of decision-making during activities and understands when they’ve taken the wrong decision.

The pupil will always try to suggest and refine problem solving methods and will also always try out solutions suggested by others.

The pupil is very confident and always has motivation in all activities in place and will always make sure they’re included in every session.
	The pupil will always listen during activities and will always understand the main purpose of the task ahead with no questions needed to be asked.

The pupil always demonstrates a brilliant set of examples of decision-making and understands the importance of making the correct decision.

The pupil will always actively think and look for suggestions and solutions to solve problems.

The pupil has a great amount of confidence and motivation and will never shy away from any activity.
	

	Affective
	The pupil sometimes chooses not to participate in activities with other certain pupils.

The pupil does not show any leadership skills during any activities.

The pupil can often fall out with fellow teammates and is sometimes unwilling to consider other opinions.

The pupil will rarely provide useful ideas when working cooperatively.
	The pupil does decide to participate in activities and does get on well occasionally with teammates.

The pupil shows glimpses of leadership in activities and occasionally voices their opinions.

The pupil rarely has any trouble with fellow teammates when working cooperatively and will allow others to voice their opinions.

The pupil will attempt to provide useful ideas with peers when working cooperatively.

	The pupil will participate in all activities and work well with teammates.

The pupil does show good signs of leadership and will voice their opinions in a good manner.

The pupil doesn’t have any trouble working with peers and will allow others to voice their opinions.

The pupil will attempt to provide good and useful ideas with peers when needed.
	The pupil will always participate in activities and work really well with teammates and will always try hard.

The pupil shows very good signs of leadership in most activities and will always voice his opinions for others to hear.

The pupil works well with other teammates and doesn’t get into any trouble and will always let others voice their opinions and ideas.

The pupil will always try to provide good and useful ideas with peers when needed.
	The pupil will always participate in all activities and work extremely well with others and always try hard as an individual and as a team.

The pupil will always demonstrate brilliant leadership skills in all activities and will always voice his opinion and suggestions.

The pupil works extremely well will always help others when needed. The pupil will also listen and acknowledge their teammates opinions and ideas.

The pupil will always provide very good and useful ideas with peers when needed.


	

	Total
	
	
	
	
	
	






   Assessment Radar Graph Results
Report
The pupil scored an overall score of 8 points out of 15 during the physical education assessment, scoring 3 points in the physical domain, 2 points in the cognitive domain, and 3 points in the affective domain. Overall, the pupil performs at a good standard of skill when it comes to a physical domain, the pupil demonstrates good technique and skills when participating in activities. The pupil usually shows competence in physical movements but does have room for improvement. The pupil does offer good examples of transferring skills from one activity to another but can have room to do so more frequently. However, the pupil does participate in all activities and does demonstrate a good example of fitness levels needing only little rest.
Moving onto the pupil’s cognitive domain, overall, the pupil does have room for improvement when it comes to this domain. The pupil shows many examples o only occasionally listening to instructions and will often need a second explanation on the task that has been set. The pupil has room for improvement when it comes to decision-making in activities, demonstrating adequate examples. However, the pupil my not suggest any solving problem ideas but can be willing to try out solutions that have been suggested from others/teammates. The pupil does seem to lack confidence and motivation during the activities but does make an effort to include themselves.
Lastly, the affective domain, overall, the pupil demonstrates a good standard of this domain. As previously mentioned, the pupil will include themselves in activities and will always participate and work well with others. The pupil also shows good examples of leadership and will voice their opinions if they are confident to do so. The pupil works well with others and does not have any trouble in doing so. The pupil will attempt to provide good and useful knowledgeable idas with peers if needed.
The radar graph that has been created demonstrates the pupils results well and shows the potential where the pupil can reach if they work hard enough. Overall, the pupil works well in physical education and does perform at a good standard, however there can be room for improvement. To enable the pupil to improve, I suggest maybe joining a sports club or some kind outside of school hours, to help develop and improve all three learning domains to ensure a well-rounded result for the future.

Reflection
After critically reflecting on the assessment that has taken place, overall, the rubric assessment worked pretty well. Metzler (2011) explains that the rubric assessment has many advantages for teachers to use. One of the main advantages for this assessment criteria was being able to specifically choose what was needed to be assessed and how it was possible to identify. The rubric offers the opportunity to be designed to monitor the specific learning standards or outcomes planned by the teacher (Metzler, 2011). Due to this advantage, the educators can feel confident that the targets are clear for all students to learn. Another advantage I found through using this rubric was that due to being assessed on the three domains of learning it can help reflect on the students that may not be the most dominant when it comes to being physically active, however the rubric can demonstrate a positive result based on cognitive and affective domains to encourage and motivate students. Although I found the rubric assessment an overall success and discovered many advantages, I also felt there was disadvantages that can occur with the assessment. Metzler (2011) explains that the rubric can require some trial – and – error time to et the assessment in working order for its proposed use. One of the main disadvantages that occurred to me when using the rubric assessment that was created was if another educator was to use the rubric and assess the students in the same manner. The educator may assess the same student as myself and grade them with different scores, therefore the rubric assessment may not be as clear for some. Metzler (2011) also discusses another disadvantage the rubric can hold which is time consuming for both the teacher and the students. The rubric can take a lot of time for the teacher to create and can take long to review. Due to many of the tasks requiring extended time for students to plan their activity, it usually means the teacher needs time to review each completed assessment. 
Overall, I thoroughly enjoyed the use of the rubric assessment as it provides a clear scoring system enable to ensure all students their current grade and where they need to improve and develop. The only limitations to the use of this assessment was not being able to assess the student in various different activities to ensure a well overall fair grade. 
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