REFLECTIVE REPORT


Part 1
Effective classroom management is one of the most significant measures of a teacher's performance (Rijal, 2014). The structure and functions of teaching, learning, and assessment have all changed due to the incorporation of technology, and newer approaches to classroom management, and place greater emphasis on constructing an atmosphere centred on learner engagement (Karagianni et al. 2023). Due to the rising availability of blended university courses and my online teaching experience, this research will concentrate on student engagement, primarily in online teaching and learning. 

There is a rising cultural recognition that teaching is more complex and sophisticated than just transmitting knowledge, which sparks debate over what teaching strategies are effective for improving learner engagement (Perry et al., 2018). Recent research indicates that teaching metacognition enhances students' overall performance and educates students to plan, monitor, and evaluate their learning (DeJaeghere et al., 2023; Perry et al., 2023; Karlen et al.m, 2023). It is essential to encourage students and faculty in the development and reflective management of new information, as well as in an individualised approach to learning, to revitalise educational processes, and create new competencies and skills that connect students' learning to the real world (Rebah et al, 2023). The Welsh Professional Standards for Further Education has also emphasised this, stating the need for educators to maintain and develop their knowledge of not only their subject matter but also their teaching and assessment strategies (Welsh Government, 2017). Contemporary teaching reforms now emphasise the significance of developing students' metacognitive abilities through various collaborative learning strategies. In response, the Welsh Education Sector is reforming pedagogies to support autonomous learning (Curriculum and Assessment (Wales) Act, 2021).

In order to effectively support student learning outcomes, it is essential to examine how these shifting learning environments are altering the concepts of behavioural engagement among students in the online world (Mamun and Lawrie, 2023). Modern teaching strategies, as well as new pedagogical approaches and learning theories, can help to create a learning environment that emphasises experiential learning and incorporates students' experiences. These strategies promote effective classroom management and optimise educational outcomes for online learning (O'Flynn et al., 2023). Students and staff play mutually important roles in enhancing students' satisfaction, and student engagement and a sense of belonging are essential components (Armellini et al., 2021). This presents a challenge for institutions, which requires them to reassess their priorities, policies, processes, and practises in order to make it possible to realise a culture of belonging (Thomas, 2012). Learners are more likely to engage if supported by educators who interact with students, the content being taught and the teaching process itself. However, in order to accomplish this, teachers need support (Bryson and Hand, 2007). A study by Crawford et al. (2020) confirmed that an online educator must have a solid understanding of critical online pedagogy and effectively employ technological pedagogical content knowledge. Thus, the required results for teaching and learning in an online environment can be achieved by combining relevant digital educational technologies with a flexible understanding of 21st-century pedagogical frameworks and learning theories (Saib et al.,2023). Research demonstrates that incorporating frameworks such as TPACK or technology, pedagogy, and content knowledge is critical for effective teaching with technology (Koehler and Mishra, 2009). The TPACK framework provides insight into an individual's existing knowledge of topics and increases student engagement and student experiences in higher education (Zhou et al., 2022; Glowatz & O'Brien, 2017). Research conducted by Moore (1989) found that the formula of student-content, student-teacher, and student-to-student contact were the three most critical interactions for learning environments. Moore's research has evolved into a paradigm commonly recognised in the study of interrelationships between a teacher and student, still being emulated in face-to-face and online teaching environments today (Nguyen et al., 2022). The efficacy of these partnerships is intimately tied to and displayed through the level of behavioural engagement displayed by the students. However, many aspects of the online learning process can influence student participation (Paulsen & McCormick, 2020). The essential engagement strategies for online education are similar to face-to-face teaching. They involve the importance of educators offering students performance feedback and opportunities for questions and discussions (Kim et al. 2023), and lack of planning, training, and preparation can directly impact the quality of learning in online environments (Ho et al. 2023).

One of the most challenging difficulties for teachers in providing equal educational opportunities is classroom management; whether online or in-person professional skills are tested by the inclusion of students with additional learning needs and the changing complexity of needs (Stenhoff et al., 2020). Teachers who are 'self-aware' and 'socially and emotionally mature' are more likely to be able to run their classrooms in a manner that encourages students to learn and grow (Djiigic & Stojijkovic, 2011). Learning environments that foster a sense of 'belonging' can help students participate confidently and meaningfully in their learning experience (DiGiacomo et al., 2023). Environmental aspects within the classroom that encouraged a sense of 'belonging' included opportunities for debate, engagement with peers, and the perception that one's racial or ethnic group was represented in the curriculum (Ahn, 2023). In addition, numerous studies support the correlation between emotional engagement and academic performance and the benefits of incorporating new teaching strategies, such as gamification techniques (DiGiacomo et al., 2023; Ahn, 2023; Nguyen et al., 2022; Chun-Heng Ho et al., 2023). According to recent findings, these strategies improve educational approaches and environments, making them friendlier, more entertaining, and more relatable to the younger generation (Chaidi et al.,2022). 

In conclusion, digital technologies offer the means to organise, use new knowledge and transfer information (Bakola et al.,  2022). However, an effective online learning environment must consider teachers' diverse perspectives and the classroom's emotional well-being. It offers opportunities for authentic communication and a platform for coaching and mentoring support and growth based on collaborative learning and practice (Bloomberg, 2022). However, the quality of interactions between teachers and students is the fundamental component of efficient classroom engagement (Chun-Heng Ho et al., 2023; Thomas et al., 2017). Students' daily lives are increasingly dominated by technology and digital media, necessitating the incorporation of interactive teaching techniques to make teaching strategies feel contemporary (Al Yakin et al., 2023). Effective student engagement must be consistent with the objectives of the curriculum, and students need a sense of belonging in the learning environment, which teachers can provide by offering support, guidance, and encouragement. (DiGiacomo et al., 2023). The development of a dynamic online learning environment can be evaluated by the subject matter taught and the quality of student interactions throughout their experience (Nguyen et al., 2022). If student engagement is to be effective, academic staff would therefore benefit from training and support on how to engage students, particularly when teaching via online platforms (Martin & Bolliger,2018). Reflection and professional development help teachers adapt to changing student expectations and teaching standards, update their content knowledge, and learn effective online learning strategies (Ho et al., 2023).


Part 2

The following discussion is based on my observations of two practitioners. Using Gibbs' reflective model (Gibbs,1988), I will compare my second online observational experience to my first online solo teaching experience.
Observation 1
Experience: As part of my teaching qualification, I am required to conduct two observations of teaching professionals to observe the different teaching strategies used for student engagement and behaviour management. My first observation was of a lecturer teaching Level 6 policing students about 'stop and search' and 'offensive weapons'. It was held on the Policing BSc on the 9th of February, 2023, at the Swansea Business Campus. The aim of this observation was to focus on how learner engagement was managed during the sessions and critically reflect on strategies and approaches used. There were ten students in the class, including myself and the teacher. The teacher was very welcoming and explained the learning objectives upon me entering the room, she then introduced me to the class and joked that she felt she was being evaluated on her abilities as a lecturer, but I reassured her that this was not the case. Throughout the lecture, I sat in the back to observe and was encouraged to participate in the lesson. Throughout the session, students were encouraged to participate in discussions during the interactive workshop. The teacher-led dynamic class discussions and responded to disruptions in the classroom when discussions veered off course. The students discussions did regularly go off topic and the lecturer frequently said "right lets move on". Throughout the session she frequently directed the students to make an attempt to answer the questions that the other students posed. At the end of the class, she reviewed the material in great detail and then administered a pop quiz on the spot to check the students' comprehension of the material. The students were very vocal and clearly enjoyed the session.
Feelings: Before the observation took place I was excited and was looking forward to the session because the topic is one that interests me. When compared with the initial observations I made at the start of the course, I found that I was more at ease. I am now familiar with members of the staff, and I have built positive working relationships with them. Because of this, I was happy to engage and participate in the discussions that were taking place. Some of the students were perplexed about another member of staff in the class, but after the lecturer introduced me, they were then happy and relaxed. The students were fully engaged and contributed continuously to the discussions. I was attentive and considerate during the observation. At the end of the session, I couldn't help but participate in the final pop quiz. This was well received by both the lecturer and the students, and it was a fun activity. It was encouraging to see the students fully engaged and enjoying their learning experience.
Evaluation: Due to the fact that the lecturer did make a joke at the beginning, stating that she believed she was being evaluated on her ability to lecture, I found myself unconsciously trying to reassure her through friendly gestures that she was doing a good job throughout the entirety of the session. When I considered that another member of the team might be influenced to feel judged by my presence, I found that I was forced out of my comfort zone. This one comment took me by surprise, and as a result, it altered both my thoughts and feelings throughout the rest of the session. This surprised and reassured me, as it showed that I am not the only one who gets nervous when someone else observes.
I was humbled and surprised by the level of professionalism displayed to me throughout the session by the lecturer. I enjoyed listening to the lecture's application of the legislation in a real-world context and her experiences within the police force. The students responded well when the lecturer told them to 'move on' and when they got louder and were disruptive, she repeated herself and made herself louder and more forceful. The students then stopped and started listening.  I think the loud discussions were a direct result of the relaxed learning environment. Students clearly felt comfortable and were willing to participate. I also liked the way she incorporated a formative assessment, she did a verbal pop quiz to see if students understood the lesson content and I will utilise this tactic in my future sessions.
Analysis: As the students were joining the police and this lecturer was helping them through the process, there was a level of respect; her way of dealing with disruption and getting students back on track was right for the situation. However, in comparison to the content that I teach on the law programme, these loud debates would not be beneficial as lessons are content-heavy and require a high level of concentration. Even though I would not use these types of discussions in my sessions, I enjoyed watching the students relaxed and participate fully; this level of engagement was a direct result of the relaxed learning environment. I thought it was useful and interesting when the teacher utilised a teaching method called "scaffolding," which provides support to students until they reach a level of competence with a given task.



Observation 2
Experience: For my second observation I observed an online Public Law class for Level 4 students. Prior to conducting these observations, the structure and expectations of online learning were unfamiliar to me. As this was my first time observing an online session, the situation felt awkward and, I couldn't sense the class's atmosphere. There were 33 students in the class, but only four had their cameras turned on. In addition to the assignment, students were introduced to academic writing during the session, which served as an introduction to the module. I expected students to participate more in the lesson but instead found the teacher talking to herself a lot.
My first solo online teaching experience was the same class I observed the week before. As it was the student’s second week in the module, they seemed more confident and happier to collaborate with the tasks I had provided (Appendix C). I encouraged the students to talk within the chat function and ask questions openly, and I managed to deliver the content online with no technical issues. Prior to starting the lesson, I researched how to share my screen in presenter view and made sure I did not encounter any technical issues throughout the session. I also incorporated an extra monitor on my computer, so I can simultaneously teach and see the students at the same time.
Feelings: I found online observation quite perplexing, as I did not experience the same emotions I would have in person, and I did not feel engaged in the session. This was not due to the lecturer or her teaching techniques, but rather to the observational setting. As a result of the nature of the session and the impersonal nature of the computer screen, I was unable to gauge the level of engagement within the class.
In contrast, when I completed my first teaching session online, I found the impersonal approach to teaching quite comfortable and enjoyed the teaching experience. I was able to relax and engage with the students hiding behind the veil of Anonymity.
Evaluation: When observing online It was difficult to assess the level of engagement of the students without physically being present in the classroom. One or two students did respond to questions and participate in discussions. However, because it was the first session, the students did not know each other, and there was little collaboration among the students.
Since conducting the observation, I have taught online within this module many times. Surprisingly, the impersonal nature of online works in my favour. When teaching face-to-face, I am frequently nervous before teaching. However, when I teach online, the impersonal nature allows me to be more confident and show my true nature. This has surprised me, and I have since thoroughly enjoyed teaching online. Despite extensive lesson planning and preparation, I sometimes need help remembering content due to my own ALN, which has affected my confidence. When I teach online, I have all my resources at my fingertips, which gives me the self-confidence I do not have when teaching in person. I've learned the value of incorporating icebreakers into online classes and I believe it is essential that students feel at ease and confident when speaking in class. In line with the professional standards, I used relevant resources to support learning, including the use of ICT (Welsh Government, 2017). I achieved this by utilising an anonymous platform for the students to post their research on ‘who is your MP?’ (Appendix C).
Analysis: A dynamic online learning environment is measured not only by the subject matter taught but also by the quality of interactions with students (Nguyen et al., 2022). The fundamental engagement strategies for online education are similar to those used in face-to-face instruction. They emphasise the significance of teachers providing students with practical activities, performance feedback as well as opportunities for questions and discussions (Kim et al., 2023). In future, I will monitor the learner’s progress by integrating different assessment techniques via online platforms like Microsoft forms  and continue to support the student’s progression by encouraging learners to seek learning opportunities and utilise services within the university (See Appendix A).
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	Teacher

	Teacher A

	Date
	09/02/23


	Group
	Policing Students


	Topic/Context
	Offences Against the Person


	Notes on the lesson:

	I conducted my first observation on a teacher teaching level 6 Policing students on ‘stop and search’ and ‘offensive weapons’. There were ten students present. All were either in the process of joining the police or had already been accepted as special constables. The atmosphere was very relaxed, and the lecturer and students engaged freely in discussions. Students were constantly asking questions, and the lecturer was happy to accommodate them. The lesson was delivered in a traditional manner with the use of a PowerPoint to inform students on the current and relevant Acts with regard to offensive weapons and stop and search powers.

The students seemed very engaged and had a level of respect for the lecturer as she used to be a police officer herself and had lots of exciting stories to make their content relevant, putting information into a real-world context.

In comparison to my last observations I conducted in the university, I felt surprisingly relaxed and as the lecturer has been working alongside me for a number of weeks, she felt comfortable to engage me within the lesson and asked for my input on numerous occasions. I found the content being taught was very interesting and I thoroughly enjoyed the lesson.








	

	What I have learned:

	Providing a relaxed learning environment is important for engaging students and allows them the freedom to ask questions and engage in discussions. 
	





	

	Targets to improve my own practice (mapped to professional standards):

	To build effective relationships with the students, I am teaching. This will allow them to feel comfortable and confident to participate in discussions. 
	











Teacher Observation Form 
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	Teacher

	Teacher B

	Date
	30/01/2023


	Group
	Public Law


	Topic/Context
	Welcome to the module 

	Notes on the lesson:

	









	My second observation was conducted online by a teacher teaching level 4 students studying law and legal practice. There were thirty students present in the class. This lesson was the first week of the 2nd semester. As the qualification they were studying is a certificate of higher education, they had only recently started the course, and this was one of the first modules they were studying. The content that was being delivered was thoroughly thought out and took into consideration that the students had no prior knowledge of higher education. A considerable amount of time was used to explain the expectations of studying at this level and how to structure and layout an academic essay, and the meaning of referencing. Despite the students looking slightly overwhelmed, the information was clear and concise, and there were lots of opportunities for the students to ask questions, and they were fully engaged with the lesson. The online session was. Conducted through a PowerPoint that was shared Via the teacher’s computer, and the chat function was used frequently for students to ask questions and to engage with other students online. Activities were incorporated into the lesson and many tasks were utilised to ensure that the content had been understood and that the students were engaged.

	What I have learned:

	









	From observing this lesson, a considerable amount of planning needs to be in place to conduct an online lesson. Students typically only engage some of the time; therefore, you move through the content quicker. It is always helpful to have a backup exercise just in case. At some points, I did feel for the lecturer as she was speaking to herself a lot. Sometimes people would turn off their cameras, and she was left Posing questions in silence.

	Targets to improve my own practice (mapped to professional standards):

	
	
To learn to use and utilize online platforms that provide a level of anonymity, I feel that this may increase the engagement of learners online and help them to participate in lessons.
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Lesson Plan
	Topic: Welcome to Public Law
	Class: CertHE Law and Legal Practice-Online 


	Date: 6/02/23

	Length of lesson: 2hrs
	Number of students:25

	Resources required:
Computer 



	Aim of Lesson
· Introduction to public law is and what it includes.




	Learning Outcomes – The Learners Should Be Able To:


· Demonstrate an understanding of Public Law 





	Previous student knowledge required for the session:	

No prior knowledge required




	Anticipated difficulties (if applicable):
Internet connection


	Professional Standards (where are these being met within the session)

1. Plan and deliver effective learning, teaching and assessment 
2. Enable learners to share responsibility for their own learning and assessment 
3. Value and promote diversity, equality of opportunity and inclusion 
4. Demonstrate commitment to learners, their learning, safety and well-being 











Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Slide


	Introduction




Development 
























Plenary/conclusion




	Recap on Last Week.

Questions from Last week?



What is a Constitution?



The three principal branches of state in the UK?


Should we get rid of the monarchy? 



The role of government and parliament. 












What to expect Next Week


Questions 
	Brief overview of what we covered last week. 

Q&A



Assess prior knowledge
+
Discussion 

Description



Debate



Description
Activity 2 – Who is your local MP?
Research Task- What is the difference between House of Commons and the House of Lords?

Feedback to class


What is the difference between Government and Parliament?





Overview


Q&A
	1-3





4



5




6




7-10






11






12


13





	Assessment Strategies: when and how are they included within the lesson?


Questions and Answers 
Ongoing Discussions
Virtual hand signals. 






	Informal reflection (to be completed after the session)
In reflection, I am very happy with how the lesson went. I felt calm and relaxed and enjoyed Teaching online. Students seemed happier and more engaged with the practical tasks provided this week and spoke to each other via the teams meeting. 


I didn't experience any technical difficulties, and I was able to share my screen with no difficulty and the students participated in Group work.


































Module: Managing Behaviour and Supporting Learner Engagement
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Action Plan

What do I want to accomplish?

Why do I want to accomplish this?

Twould like to educate myself on effective online teaching strategics.

I want to do this to develop good practice in my specialist arca and its

Specific What are the requirements? pedagogy and to utilise contemporary platforms as an assessment tool for
SRR learning, progression and engagement.

It requires me to learn effective methods and familiarise myself with learning
resources to support learners' engagement through ICT and eLearning.

How do I measure my progress? I'will ask my current online students for module feedback.

How will I know when the goal is accomplished? Iwill know when the goal is accomplished when I feel more confident in my

Measurable abilities to create and utilise Online platforms for assessment and engagement.

Through the students' active responses to specific leaning activities and the
level of communication from the students.

How can the goal be accomplished? I will Utilise staff training and online resources available to further my

Achievable What are the logical steps I should take? ‘““’_""Edge i e _

1 will also speak to my students and ask them which platforms they feel would
be more beneficial to their learning experience.

s this a worthwhile goal? 1 feel this goal is worthwhile as I have recently been offered an hourly paid

1s this goal in line with my long-term objectives? lecturing position Teaching classes online. I feel that this goal will benefit not

Relevant only the students, but benefit my future professional development.

My long-term goal is to become a university lecturer, so any professional
development that benefits my professional growth and the experience of my
students is in line with my long-term goals.

How long will it take me to accomplish this goal? I feel that I would be more confident creating and utilising online resources by

Time- When am I going to work on this goal? JuBei2025,

Bound

As I'have already started my online teaching position, I am already putting

steps in place to further my knowledge in this arca.
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