Motivation in Second Language Learning
Second language learning is a complicated process which involves many factors. Generally, there are six factors that are vital to second language learning. They are: intelligence, aptitude, personality, motivation, learner preferences, and age. 
First, intelligence “refers to performance on certain kinds of tests”. Some experiemnts have shown that intelligence plays a more important role in the development of reading, grammar, and vocabulary than oral productive skills like communication and interaction. And we should bear in mind that traditional IQ tests don’t cover every aspect of abilities. 

The second factor is aptitude, and there is no doubt that some people are endowed with exceptional aptitude of learning languages, which means they can learn quickly. The Modern Language Aptitude Test (MLAT) and the Pimsleur Language Aptitude Battery (PLAB) are the most frequently used methods to test it. As the teaching approach becomes more communicative, aptitude is gradually regared as unrelated to language acquisition. Consequently, little research is carried out to prove, for example, the “ability to identify and memorize new sounds” is useful in a meaning‑oriented classroom instruction. Even successful language learners may be weak in some components of aptitude. So it is advisable that teachers adopt proper classroom teaching activities according to student’s different aptitude profiles. 

Next is personality. It’s hard to demonstrate the effects of personality in specific experiments as it is difficult to identify and measure. And there is no consistent conclusion of a similar personality like extroversion. But we should pay attention that inhibition has been proved to be a negative force in second language acquisition by Alexander Guiora and his colleagues. Despite “the confused picture of the research on personality factors”, it is believed that personality has a great influence on the success of language acquisition. 

Motivation is also key to successful second language learning. But scholars haven’t reached an agreement on the question that being highly motivated is the cause or effect of successful learning. Motivation can be defined in terms of learners’ communicative needs and their attitudes towards the speakers of the language. One important factor of affecting motivation is “the social dynamic or power relationship between the languages”. In the classroom settings, Graham Crookes and Richard Schmidt (1991) provide teachers some suggestions to increase students’ motivation. Teachers may make about forthcoming activities at the opening stages of lessons to attract students into the lesson. Meahwhile teacher may use startegies like varying the activities, tasks, and materials, and use co-operative rather than competitive goals.   

We should also pay attention to learner preferences which mean that learners have their own preferred ways of learning. Some students are “visual” learners, and some “aural” or “kinesthetic”. Students usually have strong beliefs about how they should be taught, which are based on their previous learning experiences. Unfortunately, little work has been done in this area. 

Age is another important factor. The hypothesis suggests that there is a critical time when the brain is predisposed successful language learning, which ends somewhere around puberty, or even earlier. And it is proved by Mark Patkowski’s experiment. Johnson and Newport also find that there is a critical period for attaining full native‑like mastery of a second language. However, older learners may perform better in the early stages of second language learning. In 1978, Catherine Snow and Marian Hoefnagel-Höhle’s experiment showed that adolescents and adults learned faster than children in the first few months of learning Dutch, however, the children were able to catch up, or had surpassed the adults on several aspects later on. But overall, the adolescents remained the highest levels of performance.
After a general summary of the above factors, next I will discuss motivation in detail. Motivation has always been regarded as the key to language learning. Whether it is listening, speaking, reading, writing or grammar teaching, if the students’ learning motivation cannot be stimulated, then the expected results can’t be achieved.

Due to the complexity of motivation itself, the definition of it still hasn’t reached an agreement. Williams, Marion, and Robert Burden believe that motivation is a behavior that evokes cognitive and emotional consciousness about actions and maintain considerable effort in order to achieve the desired goals. Their concept is from the perspective of cognition and social constructivism. Johnstone regards motivation as a goal-driven force, while Ellis argues that motivation refers to the effort that learners put into learning a second language as a result of their need or desire to learn it. Dornyei believes that motivation is an action caused by incentives, which can be continued without external interference until the goal is reached. Researchers have tried to study the theory of motivation from different perspectives, but they have not been able to include all of its factors, and it is more difficult to describe its basic nature and characteristics in a simple and clear way. 

Gardner and Lambert divide motivations into two types: integrative motivation and instrumental motivation. Integrative motivation means that learners like and appreciate the language they learn, have a special interest in the second language community, and expect to participate in or integrate into the social life of the community and be accepted by them. Instrumental motivation means that learners regard the target language as a tool for a specific purpose, such as passing a certain exam, obtaining a certain position, etc. Gardner believes that learners with integrative motivation tend to be more successful in acquiring a second language than learners with instrumental motivation, that is, integrative motivation has a greater effect on language learning. But we can’t ignore the instrumental motivation, which still affects the learning effect of learners greatly in a certain period of time. In a Gardner experiment, two groups of learners were asked to perform English-French vocabulary connection tests. One group of learners were told that if they would get a reward of £10 if they did well, while the other group had no such rewards. It turned out that the group with rewards did significantly better and spent much more time on it. This undoubtedly illustrates the huge impact of instrumental motivation on learners. Therefore, correctly understanding and using students’ integrative motivation and instrumental motivation can not only effectively promote teaching, but also achieve better teaching goals.

Ellis makes a more comprehensive summary of motivation. He thinks that motivation refers to the attitudes and emotional states that affect the degree of learners’s effort in learning second language, and he divides motivation into four categories: in addition to integrative and instrumental motivation, there are intrinsic motivations, which are derived from the learners’ inherent interest in performing different learning tasks, and resultative motivations, which are derived from successful learning. These four categiries are not mutually exclusive or completely different, but complementary to each other. At a certain moment or at the same time, the learners may be integrated or instrumental. Motivation may be the cause of learning or may originate from learning. In addition, motivation is dynamic in nature.
Factors affecting motivation include learner’s own factors and external factors. Learner’s own factors include learning attitude and achievement needs. First, motivation and attitude interact and influence each other. Attitudes can be divided into positive and negative attitudes. If learners have a negative attitude towards the target language and its culture, they will show indifference, rejection and even hostility towards the target language community and their values. Their motivation for learning is naturally not high. Conversely, if a learner has a positive attitude towards the target language and has a strong desire to learn, then the learner’s motivation will be very high. Second, learners’ learning interests can affect their learning motivation. People generally participate in activities they are interested in with great enthusiasm. Like motivation, interest can be divided into direct interest and indirect interest. Direct interest refers to the interest caused by learning content and learning activities, while indirect interest refers to the interest caused by the results of learning activities. Although direct interest is good, it does not last long, while indirect interest can keep learners strong enthusiasm towards language learning. Therefore, teachers should pay attention to cultivate students’ indirect interests in the teaching process, and urge students to adopt self-driven strategies to improve their academic performance and efficiency. In addition, Dornyei deems that sense of achievement is a very important factor of motivation in foreign language learning environments. The success of learning encourages students to study harder and re-experience the good feeling of success. Many students have the desire and need to succeed. Students’ motivation to learn is high when success is expected. However, easy success has a negative impact on improving and motivating students’ learning motivation. Because if students can effortlessly complete all learning tasks, they may lose interest and motivation when they encounter similarly difficult learning tasks. Similarly, if students feel that the learning task is too difficult and the probability of failure is high, their learning motivation will also decrease.

In terms of external factors, first of all, what kind of learning tasks teachers arrange for students will directly affect their learning motivation. The learning tasks should be meaningful, valuable and challenging in order to stimulate students’ motivation. And teachers need to consider the difficulty of the tasks. Teachers should arrange students with tasks of medium difficulty, and follow the steps from simple to complex, so that students can obtain a sense of accomplishment and become self-confident. Secondly, teachers’ rewards and punishments also affect students’ learning motivation. Studies have shown that appropriate rewards can significantly improve students’ motivation for learning. Of course, praise and rewards must not be abused to prevent students from being blindly confident. We know that even two teachers adopting the same teaching methods may have quite different teaching outcomes. Teachers who are friendly and kind to students, conscientious and responsible for work, are more favored by students. Therefore, it can be said that teachers’ enthusiasm and investment in teaching and students is one of the important factors affecting students’ motivation. If teachers can establish a friendly and cooperative relationship with students, it will help the formation and development of learning motivations.

Overall, motivation is one of the most active factors in the process of second language acquisition. If learners have a clear motivation for learning, they will overcome difficulties in learning with perseverance, maximize their learning potential, and choose more effective learning strategies to acquire the target language, so as to ultimately achieve the desired learning effect. Teachers should help students establish scientific, reasonable, and correct foreign language learning goals, create meaningful language learning environments for students, and actively cultivate students’ internal motivations. Only by taking corresponding measures to stimulate the learning motivation of second language learners can the relevant needs be transformed from a passive state into an active state and become a driving force that actually works. Finally, we should notice that all the variables discussed above correlate with each other. The same lables can be used to describe different sets of behavorial traits. But it doesn’t mean that one factor is the cause of another one even though they occur together. It is still a long way to explore the variables as there are no clear definitions of them and specific methods for measurement. Despite the unconclusive relationship between these personal factors, teachers should try to take learners’ motivation, personalities and learning preferences into consideration to create a environment that will enable every student to become successful in second language learning.
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