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Introduction 
For this report, I was asked to plan and design my second micro-teach session; a blended learning 45-minute micro-teach session. Upon finishing my micro-teach session, I was then required to critically evaluate my experience and include an academic critique on the effectiveness of the contemporary pedagogies used, as well as the embedded cross-cutting enhancement themes, with regard to their impact on learning used in my session and how they were used to benefit the learning and teaching experience. I was then asked to conclude by making recommendations for my future improvement and personal professional development. I will again be using the Gibbs (1988) reflective cycle. By using a reflective model, it previously helped me to structure my reflection and break it down into six different stages: Description, Feelings, Evaluation, Analysis, Conclusion, Action Plan. (Appendix 1).
Description
My second micro-teach took place on the 19th of November 2019; it was delivered to eight members of my peer group. We each took turns in a similar order to how we previously taught our last micro sessions. The class table set up was arranged in a different order to last time, previously the tables were set out in rows, whereas this time they were put together in groups, I left the tables how they were as I wanted to experiment with how the students reacted and interacted with this new classroom set up. 
I chose a topic for my micro-teach that would coincide with my previous session; in my last micro-teach, we looked at the four pillars of development and what they consist of, to help understand how they are used to help coach and develop players. The current micro-teach followed this up by looking at how we actually coach, and the different coaching styles employed within sports, which can be used to help players learn.  I thought this would be appropriate as coaching can be easily related to teaching. With a variety of backgrounds and experiences of sport in the classroom, I thought the students could make the link between coaching and teaching and would be able to interact with the topic through their teaching experiences from the current PCET course. This subject will help students link heutagogy, andragogy and pedagogy in the sporting or coaching context and relate it back to their individual teaching experiences. I decided that the subject would be 'Introduction to Coaching' which is something that could be taught as part of the Sports Coaching module of the Sports Management degree course. Pedagogy is teacher-led which is more suitable for children or adults who need a bit more guidance. ‘Pedagogy is defined simply as the method, and practice, of teaching. It encompasses: teaching styles, teaching theory and feedback and assessment.' (TES, 2018).
'Merriam Webster dictionary online (2014) defines andragogy as "the art and science of teaching adults"... Knowles (1970) defined it as the art and science of helping adults learn.' 
'Heutagogy is a much more holistic approach which teaches students how to learn and gain the competencies and skills they need for their selected field. In simpler terms, pedagogy is faculty-centred education, andragogy is a student-centred education and heutagogy is self-directed and transformative.' (Halupa, 2015).
 
Session Plan
The lesson covered many aspects of the UK professional standards dimensions: area of activity, the core knowledge and professional values. These aspects have been taken into consideration during the lesson planning which included the learning activities and a PowerPoint. A diagram of the professional standards can be found in Appendix 2.
Within the Session I planned to have three stages; an introduction stage, development stage and a conclusion stage. During the introduction, the focus here was to recap over the previous session to get the students thinking along the lines of sport coaching, and how to develop players. In the development stage the focus was to have small group activities, this will also include the use of cross-cutting themes.
Areas of Activity 
A1 – Design and plan learning activities and/or programmes of study. 
This was achieved by creating a lesson plan to coordinate with my own teaching style.
A2 – Teach and/or support learning. By giving the students time to complete and work on different components of the coaching process.
A3 – Assess and give feedback to learners. I was able to achieve this by giving feedback to the students on their ideas and also by guiding them towards other answers they may not have thought about.

Core Knowledge
K1 – The subject material – To develop awareness of the coaching process and how to use it during a coaching session.
K2 - Appropriate methods for teaching, learning and assessing in the subject area and at the level of the academic programme; use of the information and resources in the power point slides and also in the selected video.
K3 - How students learn, both generally and within their subject/disciplinary area(s) – the students will learn with a combination of lecture, practical examples and small group discussions and work.
K4 - The use and value of appropriate learning technologies; use of a PowerPoint and video links throughout the lesson.
K5 - Methods for evaluating the effectiveness of teaching; use of small group work and question and answer throughout the lesson to be able to check for understanding and to ensure the learning objectives are met.
Professional Values
V1 – Respect individual learners and diverse learning communities; ensure everyone in the lesson is engaged and comfortable.
 V2 – Promote participation in higher education and equality of opportunity for learners by using small group work, it gives students the opportunity to share ideas and experiences.



AIM OF LESSON

To develop awareness of the coaching process and how to use it during a coaching session.
To be able to observe a session plan and be able to identify the elements implemented.



LEARNING OBJECTIVES – The learners should be able to:
Discuss why we coach players.
Identify the process of coaching.
Be able to plan, prepare, conduct and evaluate a coaching session.
Evaluate different coaching styles and how they communicate with players.

Contemporary Teaching Strategies
Within the micro-teach, I implemented a number of contemporary teaching strategies such as collaborative learning, where I asked the students to take part in group work. 
'Collaborative learning is an educational approach to teaching and learning that involves groups of learners working together to solve a problem, complete a task, or create a product.' (Laal and Ghodsi, 2012).
This gives the students opportunities to discuss and come up with the answers and ideas together. Due to the number of students I had on the day, I paired up the students and allowed them time to discuss the challenges and come up with the solutions together. I also included programmed instruction in the form of discussions video demonstrations looking at different coaching styles such as question and answer, autocratic, democratic and guided discovery approaches.
As well as contemporary teaching strategies, my micro-teach also relates to cross-cutting themes that are included in the micro-teach. Cross-cutting themes is 'Important curriculum content which is to be covered across subjects (or disciplines or learning areas), rather than being taught and learned in one particular subject.' (International Bureau of Education, n.d.).
Placing the students in groups to work encourages and develops teamwork skills, improves communication and problem-solving skills and gives the students an opportunity to be more creative, which will also help them outside of the classroom, in employment and everyday life skills.
Feelings
When I began planning the micro-teach, I felt a lot more relaxed and confident; I knew I wanted to follow on from my previous session and I was comfortable with what I was looking to teach. I successfully planned the lesson, created the lesson plan and PowerPoint presentation and was looking forward to teaching it, as it is a topic I enjoy talking about and about which I feel quite passionate. On the day I was more prepared for this second micro-teach as I knew what to expect and also what was expected of me. As the other students taught their own microteach sessions I started to feel a little nervous as I felt the standard was much higher. I used the nerves as energy and as soon as I started teaching, the nervous feeling went away and I felt confident again. It especially helped again that it was a topic I was very familiar with and I felt the students were engaged and enjoying the session. I thought my timings were a lot better this time, spending enough time on each section of the PowerPoint and giving the students enough time to think and come up with different answers to the questions I posed them. I felt the use of the videos helped give a better demonstration of what I was talking about; the videos showing the different coaching styles that can be used and also helping the students by using the VAK teaching strategy, which helped them better understand the different styles of coaching, by having a visual and auditory demonstration in the video rather than me just explaining how the coaching styles are achieved. 
'One of the most common and widely-used categorizations of various types of learning styles is Fleming's VARK Model (sometimes VAK - and acronym for the Visual (V), Auditory (A) and the Kinaesthetic (K) sensory modalities) which provides the learners with a profile of their learning styles, based on the sensory modalities which are involved in taking in information.' (Sree Nidhi and Chinyi, 2017).
I was very happy with the input from every student; they were all very attentive and tried their best to understand the topic I was teaching, and I feel some of the students with less experience of sports coaching, could relate and link the subject and what I was explaining, back to their own teaching experiences. After the lesson I received very positive comments from Module Tutor, Mark Flagg, who was assessing me on the day, and also from the rest of the group. They all seemed to enjoy the lesson and gave me some positive feedback, which was really positive, but it would also have been useful to receive some constructive criticism as I feel this could have given me the opportunity to improve in the future. I understand it is quite difficult for my peers to be critical as they may be afraid that they may say something which might offend. 
Evaluation
Overall, I thought the session went very well; I believe I accomplished my aims and objectives, as well as putting on an enjoyable and engaging session. I have gained more experience in teaching within the classroom, trying out different teaching techniques and strategies; I thought the change in classroom table set up, enhanced the engagement in the room, which further improved communication and teamwork and this is definitely something I will look to use in the future. I have been very lucky in both my recent micro-teach lessons, the students have always paid close attention and engaged well. I understand this might not have always been the case, as I have had some different experiences during my placement, where I have had to work a little harder to gain the students attention. After my session I was pleased to receive positive feedback on my teaching style and content of my lesson, but as previously mentioned it would also be useful to receive some constructive criticism.   
Analysis
As mentioned, the students engaged well and were very attentive throughout the session. I am becoming more comfortable in planning and teaching a selected topic in front of the group; also by following on with a similar topic to my last micro-teach, this has provided more structure to my sessions, so it’s easier both for me to deliver, and for the students to follow.  I prefer the use of PowerPoint slides to keep me on track and it also helps with the timings of the session, this is also easier for the students to follow. I mentioned in my previous micro-teach that I would like to include a Kahoot quiz to check and measure understanding. I think the inclusion of this at the end of the micro-teach was a not only a good way to end the session, with a fun quiz to make the lesson enjoyable, but it did check for understanding. I noticed from the quiz results which members of the group were absorbing the information I was relaying, and also which students may need a little bit of extra support. This could give me the opportunity to reach out to certain students and schedule in some one-to-one support and it is definitely something I will look to use more in the future while also looking at other ways to check for understanding.
Conclusion
I designed my second blended learning micro-teach session, which this time was slightly extended to 45-minutes, and I delivered it to the same group as previously. I believe I structured and planned the session well and improved from my last experience. I felt a lot more relaxed and confident going into this one, which I felt reflected in my teaching style.  
I took VAK into consideration when placing a series of short videos into the PowerPoint, this will help aid the learning for some people who would prefer a visual demonstration over me just talking, and describing how things work. I was very pleased with how the students reacted to my session; I feel from the feedback that they were all, engaging with the topic and enjoying the lesson and that was reflected in the quiz results at the end. 

Action Plan
In the future, I feel I will be quite confident going into a teaching environment and providing a good level of control and engagement of a classroom. Although I am aware that things will not always run so smoothly, with students who are disengaged or more immature, so I will need to prepare for more challenging times. I will continue to research different opportunities and strategies to keep students engaged and different ways for them to learn. If I was to deliver the same session again, I think I might adjust some of the information in the PowerPoint to make it a little bit more challenging for a group of sports coaches. I will continue to include ways to check for understanding and feedback, through the online quizzes, which I felt benefited me, enabling me to understand how much the students were able to absorb in the 45-minute session. I could look to repeat a similar quiz as a starter at the beginning of the next lesson to help refresh and recap the previous lesson.
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Appendix
Appendix 1: Gibbs (1988) Reflective Cycle.
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Appendix 2: UKPSF (Professional Standards Dimensions Framework). 
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UKPSF Dimensions

Areas of Activity Core Knowledge Professional Values

A1 Design and plan learning
activities and/or programmes of
study

A2 Teach and/or support
learning

A3 Assess and give feedback to
learners

A4 Develop effective learning
environments and approaches to
student support and guidance

A5 Engage in continuing
professional development in
subjects/disciplines and their
pedagogy, incorporating
research, scholarship and the
evaluation of professional
practices.

K1 The subject material

K2 Appropriate methods for
teaching, learning and assessing
in the subject area and at the
level of the academic
programme

K3 How students learn, both
generally and within their
subject/disciplinary areals)

K4 The use and value of
appropriate learning
technologies

KS Methods for evaluating the
effectiveness of teaching

K6 The implications of quality
assurance and quality
enhancement for academic and
professional practice with a
particular focus on teaching

V1 Respect individual learners and
diverse learning communities

V2 Promote participation in higher
education and equality of
opportunity for learners

V3 Use evidence-informed
approaches and the outcomes.
from research, scholarship and
continuing professional
development

Va Acknowledge the wider
context in which higher education
operates, recognising the
implications for professional
practice.

The UKPSF Dimensions from http://www.heacademy.ac.uk/assets/documents /ukpsf
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