Question:
Context
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues, including how consent was gained and how you have considered the impact of the observation on the individual in need of care and support and/or their carers.  
300 words (+/- 10%: include your actual word count at the end of each section).

The observation that was undertaken was with a 16-year-old white British female. For confidentiality purposes I will be referring to this young person as C. C lives in an urban area of Wales with her grandparents and 3 younger siblings. 

C, along with her siblings were placed with their maternal grandparents on a Child Arrangements order. This order was put in place by court as the viability assessment from the fostering team was negative. C has been supported within the Intensive Team since the Child Arrangement Order was made, however, as C is doing well in placement with these relatives and has grown and developed into a positive young girl, a case transfer took place for C and her younger siblings to be supported under Team 14+.

When arrangements were made with C for this observation to take place, I gained her verbal consent and explained the purpose of the observation. It was discussed that it would be my manager who would be observing me and that I would be beginning her pathway planning during the observation. It was explained that now that C was 16 years old, I would be creating her initial Pathway Plan (Gov.Uk. 2025), and what being on a pathway plan entailed. I was mindful, as C has only recently come over to this team, and relationships have not been fully formed yet, that she may feel intimidated, or feel a power imbalance during this observation (Coady et al,. 2016). To ensure that C felt comfortable with the observation, I gave her opportunities to ask any questions she may have, arranged for it to take place in the family home and C was offered for her grandparents to be present. This helped reassure C and allowed for her to feel comfortable.
(Word count:293)


Question: 
Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their carers.   

You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice and the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012). 
1300 (+/- 10%: include your actual word count at the end of each section).

Prior to the observation with C, I engaged in reflective preparation to determine whether I had the necessary communication skills to work effectively her. I considered her age, emotional maturity, cultural background, and previous experiences with professionals. This reflection was informed by Kolb’s experiential learning cycle, which emphasises the importance of reviewing past experiences to inform future practice (Kolb, 1984). I used the core communication principles such as active listening, empathy, and the use of age-appropriate language. 

I had arranged the observation with C two weeks prior to it taking place and had also explained the meaning of Pathway Planning with young people. The purpose of this was to ensure that C had enough time to think of any questions she may have, and what information she felt would be relevant for her Pathway Plan. 


The “More than just words” framework represents a strategic approach developed by the Welsh Government to enhance the use of the Welsh language within health and social care services, ensuring that Welsh-speaking individuals can access support in their preferred language (Welsh Government, 2022). The Active offer was offered and discussed, and it was established that C prefers to communicate in the language of English, as this is her first language and the language the family use within the home. It is important that this observation was conducted in C’s choice of language to ensure that there is no miscommunication during translation, especially when using a non-preferred language, as this may undermine the validity of the Pathway plan (Ahern, et al., 2015).

When we arrived at the family home, I introduced my manager who I will refer to as D. To reassure C, I remined her that D was here to observe me and not her. We began the discussions with all four siblings there. I introduced each of them to D, making light jokes about the younger sibling being the mischievous one, with my aim being to make the C and her family feel comfortable, relaxed and to minimise the power imbalance (Coady & Lehmann, 2016). Once we had settled and had light conversations with the family, the younger three children went upstairs to allow to their sister some privacy for her pathway planning. Again, I asked C was she happy for her grandparents to be present, or would she prefer to go to another room. C repeated that she was happy for them to be present.

D and I sat on the sofa facing C. She was eager to engage and sat facing us on the floor. I asked C if she was comfortable, to which she said she was. The first aspect of the Pathway planning that we began to discuss was independent living skills. I maintained an open and relaxed posture to create a welcoming environment for C. I leaned slightly forward on the sofa to make the focus on C and used eye contact and gentle nods to show I was actively listening to her (Kindred, 2022). 

Education is an important part of Pathway Planning (Lindsey, 2023). I was mindful that during my last visit with C, she had been unsure about her decision for further education following her completing of The General Certificate of Secondary Education (GCSE). By working in line with the Codes of Practice and working collaboratively with C, we discussed her wishes and feelings (Social Care Wales, 2021). I supported her by discussing her educational options, such as sixth form, college, apprenticeships, or training, without overwhelming her. C shared that she had decided on sixth form and had now submitted her application. We then discussed her chosen subjects and what they entailed, which I feel helped her to feel comfortable and confident in the choices that she had already made (Lindsay, 2013). This approach underlines the principle of co-production and providing the young person with voice and control as stipulated in the social service and well-being Act (Wales) 2014.

C appeared somewhat reserved when on the topic of independent living skills. I felt this was possibly due to her grandfather attempting to answer some of the questions for her and he made comment to C only being able to cook basic meals. Family involvement in Pathway Planning can offer emotional support and insight into the information required (DfE, 2023). However, it may also limit the openness of the conversation, particularly when sensitive topics arise. I recognised this and felt C may be feeling embarrassed by her grandfather’s comment, so adapted my communication style by discussing the training flat that we have available. I explained that many of our young people get a chance to stay in it for up to 28 days at a time and it is where most of them develop their independent skills. C smiled and stated that she too would like this opportunity. 

Throughout the discussions, I prioritised C in person-centred approach by actively involving her in the planning process. I used open-ended questions to explore her preferences, future goals, and concerns in the different sections of the plan, ensuring that the pathway plan reflected her voice. This approach aligns with the principles of empowerment and participation, which are central to person-centred practice (Thompson, 2016). By validating C’s wishes and feelings, and encouraging open dialogue, I empowered her to take initiative and make her own independent decisions. This method reflects the values of dignity and respect, as outlined in the Code of Professional Practice (Social Care Wales, 2023). 

I felt as though the observation and Pathway planning with C was a success. When reflecting on the observation, preparing prior to the observation, and using a person-centred approach allowed for a respectful and empowering interaction. By prioritising C’s voice in her first initial Pathway Plan and adapting my communication to her needs, I was able to gain a sense of trust and her accurate wishes and feelings. 

Critically reflecting the experience made me realise that, although, grandparent’s involvement offered valuable insight into C’s support network, which is a critical factor in long-term planning (Gale & Parker, 2014), I felt that the quality of the Pathway Plan would have been different if we had been in a more private setting. Research suggests that young people are more likely to express personal aspirations and uncertainties when they feel psychologically safe (Ecclestone, 2012). The presence of her grandparents, while supportive, may have inadvertently influenced C’s responses.

A key learning outcome for me was recognising the value of care planning, where possible, with the individual on their own. This may have made C feel comfortable expressing herself freely. Due to this reason, I planned another visit with C shortly after and suggested we went out for a milkshake. It will not only allow me a more focused communication with C, but it will also help in strengthening our relationship as her new social worker (Munro, 2011).

Another key learning outcome was preparation. I prepared for the observation in terms of my communication methods considering C’s identity, however, there was one question C asked about her rights and entitlements as a care leaver that I had to look to D for support with. As the leaving care status differs depending for each person, I had to clarify whether C would be entitled to the leaving care grant following the end of the Child Arrangement Order at the age of 18. A Child Arrangement Order typically places a child with a parent or relative so does not make them a “looked after child” under the Children Act (1989), however, the arrangement with C’s grandparents was different with them still receiving fostering allowance. D confirmed that C was still entitled to the leaving care grant. I was not confident in my ability to answer C’s question correctly and did not want to give her the inaccurate advice. 

Overall, I feel as though I practiced successful communication techniques with C which allows us to work collaboratively to achieve her initial Pathway plan, in turn allowing me to identify her support needs.

(Word count:1329)



