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Task 1

Relevant areas of the National Policing Curriculum: 
Understanding the Police Officer Role.

You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened.  


	
Critically evaluate the strategic role of the College of Police in professionalising policing in the U.K.

Evidence how you are working to fulfil the role of a modern professional police officer now that you are in your final year of probation.

Critically reflect upon how your final year of probation has seen your role as a police officer change. 


Consider the strategic Policing requirement, Policing Vision 2025, the Workforce Transformation 2018 and the College of Policing’s 5 Year Strategy.



2000 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

Introduction 

My career in the UK police force, particularly during my probation, has been shaped by continuous personal and professional growth. This essay examines a more recent domestic abuse incident that I responded to and explores how my experiences and personal development over the past two years, have shaped my strategy when approaching these situations. In addition, I critically evaluate the impact of the College of Policing on the role as a police officer within the UK. I examine how I carry out my duties as a police officer and examine how strategic frameworks such as policing vision 2025, the workforce transformation 2018 and the college of policing’s five-year strategy, have all influenced my development. It also contrasts the approach I have been taking for the last two years, with the valuable lessons I learnt from responding to a domestic abuse incident of this nature as a probationary officer for the first time.
  
The domestic abuse incident I responded to, was a turning point in my career thus far because the circumstances were almost identical to one of the calls I responded to while on probation with my tutor. The call began routinely enough, but it soon became apparent that it posed a threat to not only myself but also my colleagues and the victim. When I got there, I saw that the victim had injuries and that her partner was more than likely the perpetrator. The threat was ever growing because the male was obviously intoxicated and becoming increasingly aggressive to police presence in his home. I tried to de-escalate the situation with communication, but it became very apparent that using force would be the only way to get this male out of the home and under arrest.
 
This incident served as an eye opener of the difficulties that come with policing, especially when it comes to situations of domestic abuse, when there is always a risk of harm to all concerned. The Authorised Professional Practice (APP) on domestic abuse guidelines from the college of policing are highly beneficial in highlighting the significance of victim protection and efficient risk management (College of Policing, 2022.) Body-worn cameras (BWV) are essential in recording the event, guaranteeing transparency, capturing evidence of the incident and assisting officers in conforming to more comprehensive policing tactics, which was in this instance using reasonable force to the situation presented (Dymond and Hickman 2017, pp.1-5.)
 
The College of Policing has played a pivotal role in developing my views and approach to domestic abuse calls as a police officer. Its guidelines, such as the APP on Domestic Abuse and the Code of Ethics, are useful tools that have influenced how I carry out my duties rather than merely being ideas (College of Policing, 2022.) Its core principles such as integrity, accountability, and fairness are highlighted in the Code of Ethics. Principles that proved to be of great importance during the incident and the eventual decision that I came too. More specifically, the decision to use force was made after giving considerable thought about necessity and proportionality, which is consistent with the Code's emphasis on decision-making. By upholding these values, I could be sure that my actions were ethically and legally correct (College of Policing, 2024.)
 
Authorised Professional Practice (APP) on domestic abuse is one framework for addressing such complicated issues. The risk assessment and victim support guidelines had an essential part in developing my approach to situations such as this. I made a dynamic assessment while under pressure and with ever changing circumstances and keeping the victim's safety, my own safety and my colleague’s safety, as my top priority and in line with these standards. However, it transpired that, even though these frameworks are thorough, real-world circumstances and human beings are unpredictable and often involve complexity, calling for rapid decision making and dynamic adjustments to the approach (College of Policing, 2015) as the situation unfolds.
 
It can be difficult to put theoretical guidelines into practice when operating under pressure in rapidly changing situations. For example, even though de-escalation is an essential part of the APP, there are circumstances that escalate above the point at which de-escalation is possible. The importance for improved scenario-based training to properly prepare officers for unforeseen circumstances was made evident by this incident (Sunde 2024, pp.1-24.) 
Adapting to these situations where communication fails, requires ongoing physical training. I have been able to stay up to date with the increasing necessity for use of force at incidents and the increase in violence against police officers, because of the training courses offered by the College of Policing. My ability to protect myself and others effectively, has improved due to regular refresher courses and the newly adopted scenario-based courses. Feedback systems in these courses and courses being conducted by officers with years of experience, have also helped me improve my overall skills and learn from the mistakes I found myself making two years ago (College of Policing, 2023.)
 
Reflecting on the last year of my probation, I can see how much my role as a police officer has evolved. I have moved on from being closely supervised, to acting independently and in many cases I now take the lead at incidents. This domestic violence case was a clear demonstration of how my confidence and competence have developed. Compared to my first few months on the job, when I would often hesitate or look to my tutor for direction, I now make decisions swiftly and with greater certainty and confidence. Handling the escalating situation in an unfamiliar environment required quick thinking, strong communication, and the ability to adapt under pressure skills that have improved with experience.
 
It is also worth noting how my role within the team has changed. With two years of experience, I often find myself attending calls with newer officers, many of whom are still finding their footing. Officer attrition is a growing problem, as highlighted in recent reports, with many officers leaving before completing their three-year probationary period (Police Federation, 2022). This has placed more responsibility on those of us who remain, and during this domestic incident, I realised that I was the more experienced officer attending the scene. This tested my current experience that has developed over the last two years, along with my newfound abilities. Furthermore, it also reinforced the importance of teamwork in handling high-stress situations.
 
Being a student police officer has also presented some difficulties for me to address outside of the workplace. Amongst the most challenging parts of my development that I have experienced, have been the psychological impact of dealing with violent incidents, the physical strain of working irregular hours with shift work patterns that can change with little notice being given, and the requirement to maintain a healthy work-life balance with my friends and family. It has been crucial to have a solid support network outside of the workplace. I found that debriefing with my colleagues was essential for processing and learning from events such as this domestic abuse incident. By talking about what worked well and what may be the better course of action next time, I am able to keep improving and approach the next incident as a better police officer than I was before. (College of Policing, 2013).
 
 
The use of strategic frameworks has had a significant positive effect on my development as a police officer. My decision making and effectiveness at incidents have been influenced by the College of Policing's five-year strategy, Workforce Transformation 2018, and Policing Vision 2025.
The College of Policing’s five-year strategy focuses on raising professional standards and promoting evidence-based practices (College of Policing, 2014). This strategy has guided my approach by emphasising the importance of using research and evidence to inform practices. Integrating evidence-based approaches into daily practice ensures actions are grounded in the latest research. For example, applying the National Decision Model (NDM) in the domestic violence incident structured my decision-making in dealing with the male, aligning it with current best practices (College of Policing, 2013).
 
The Workforce Transformation 2018 plan emphasises the need for a diverse and professionally skilled police workforce capable of adapting to the changing demands of modern times (Martin 2022, pp.931-946.) The focus on professional development has been central to my probation as a PCDA policing student. Training programs on emerging issues such as cybercrime, mental health, and community engagement have equipped me with the skills needed to address a broad range of challenges. Continuous professional development opportunities have been vital for preparing me for the evolving landscape of policing.
 
The Policing Vision 2025 advocates for a modern, efficient police service leveraging technology and data and highlighting community engagement (NPCC, 2025). This vision has influenced my practice through the adoption of digital tools such as BWV and advanced data analytics. These technologies have enhanced operational efficiency and transparency. For example, BWV footage from the domestic violence incident provided crucial evidence, supporting the legal process but also demonstrating a commitment to transparency which can be made readily available to the public should issues of transparency and accountability arise when use of force is required (Webster et al, 2022).
 
The strategic frameworks highlight the importance of community engagement. Building strong relationships with the community and understanding their concerns is crucial. During my probation, I have had the opportunity to participate in operations that focus on the nighttime economy of my sector of work and also within the neighbourhood policing role. Focussing more on the community and spending more time with its members, rather than the quick hits of responding to one emergency call after another. These efforts have highlighted to me the importance of a positive police and community relationship, as public trust in the police service in the UK is at an all-time low (IOPC, 2023).

Strengthened community relations has provided valuable insight into the local needs and priorities of my area. Aligning with the strategic vision of enhanced community engagement, I have quickly noticed the impact of my efforts on the community I currently serve. I have found when attending calls to the same reporting person perhaps for the fourth or fifth time that week, I have a better understanding of their needs and thus handling that particular incident far better than I would have in my tutorship. 
 
My professional progress has also been impacted by these strategic frameworks. The focus on lifelong learning and skill development has shaped my approach to my overall professional development. Taking part in training courses, pursuing further education, and being involved in a mentorship have all been essential to my professional development. The strategy objective of creating a workforce that is knowledgeable and flexible has complemented my professional development and matched my personal objectives.
 
 
Conclusion
 
In conclusion, the domestic violence incident I responded to during my final year of probation highlights the complexities of modern policing. Strategic frameworks like the College of Policing’s guidelines, Policing Vision 2025, and others have shaped my approach and development as an officer. Reflecting on this experience, it is clear that a combination of personal growth, ongoing training, and adherence to these strategic frameworks is essential for navigating the challenges of policing today. The contrast between my early probationary experiences and my more recent work underscores the importance of experience and continuous learning in becoming an effective and professional police officer.
Looking ahead, I plan to continue refining my approach, focusing on enhancing my leadership skills and remaining adaptable in the face of the evolving challenges of modern policing.
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Relevant areas of the National Policing Curriculum:  
Communication Skills, social media, Communication Strategy 
 
You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened.  


  
	
Critically evaluate your experience of the use of social media as a means of informing and engaging with the community and promoting policy initiatives.

Consider the force policy on using social media for professional information and engagement purposes. 
What social media platforms are used by policing?
What are the benefits and risks of using social media?


 
2000 words (+/- 10%: include your actual word count at the end of each section) 




ANSWER: 

Introduction

Modern policing relies heavily on effective communication, particularly when interacting with the community during high-risk occurrences. Due to its ability to quickly disseminate information and encourage public participation, social media has emerged as an essential instrument in policing within the UK. In situations like missing children, prompt communication can make all the difference to the outcome.

This essay is a reflection on my experiences as a student police officer and my involvement during an incident were by an 11-year-old child was reported missing and, because of their age, was considered a high-risk missing person. The main emphasis is on the use of Facebook to include the community in the search for the missing child and the collection of information offered by its users. I critically evaluate force policy on utilising social media when requesting assistance from the public, as well as the advantages and disadvantages of using social media for public information. Additionally, this essay considers the relevant South Wales Police policies on professional use of social media and how they align with national guidelines.

In this case, the South Wales Police were alerted to the disappearance of an 11-year-old child. Due to the child’s age and the circumstances surrounding the disappearance, the case was classified as high-risk. Missing persons are categorised into three risk categories which is determined by attending officers own risk assessments and information gathering before being passed to senior ranking officers who will decide a grading (Met.police.uk, 2022).
High risk is met when there is an immediate risk to the person’s life or a significant threat of harm, new policy with missing persons also states any children 11 years or younger are deemed high risk instantly (College of Policing, 2024). The police, along with the immediate community the child went missing from, needed to respond quickly to this incident. I was the attending officer to the last known address the child went missing from and co-ordinated the missing persons checklist and initial checklist. 
This is always a time critical responsibility and as much information surrounding the missing person needs to be gathered to achieve the best possible attempts in returning the person. These early steps involved speaking with the family to obtain personal information specific to the missing child, reviewing local CCTV footage, and conducting a comprehensive investigation into the child's last known whereabouts (College of Policing 2016). 

A significant amount of time had passed since the child had been reported missing so a decision was made to expand the search by engaging the public on social media, specifically Facebook. Facebook was chosen because of its wide reach in the local area and the ability to quickly spread critical information. A post was created detailing the child’s description, the circumstances of their disappearance, and a request for anyone with information to come forward. It included a recent photograph of the child and urged members of the community to share the post widely. 

When there is a significant risk present to the missing persons, or they have been missing for a long period of time, South Wales police will appeal to members of the public through Facebook. This decision is not made lightly and also comes with its own risks to those related to the missing persons, as it is essentially making their traumatic incident public. Once it is made public through the internet it can be almost impossible to get back. It also opens up the option for false information to be provided to those related to the missing individual in attempts to mislead or cause distress (South Wales police, 2024).

As the responding police officer, I assisted the investigation by collecting key information regarding the child and a most recent picture, making sure it was appropriate for social media. I also obtained a consent form from the child's legal guardian. It is crucial that as much information is gathered in the missing persons checklist, as it will significantly strengthen the ability to locate them (College of policing, 2016). 
Formal approval from the mother was necessary before the material could be distributed because of the age and vulnerability of the child. Collaborating closely with the Public Service Centre, I underscored the need for the post to be genuine, concise, and sensitive to the family's situation while considering public safety.
The necessity for quick and extensive information distribution in this situation, led to the choice  of using Facebook. Social media is an effective tool for policing because of its ability to share information quickly, especially in situations where time is of the essence. The message was shared hundreds of times in minutes after it was made, greatly increasing the police's appeals audience. This illustrates how Facebook can effectively mobilise community assistance in times of high risk (Ciobotaru, 2022).

However, there were some challenges. The handling of false information was one of the major problems. Some members of the public started making speculative comments on the page as it became more popular, which could have misled the investigation. The dissemination of inaccurate or unsubstantiated material has the potential to undermine investigations in high-risk scenarios, such as missing child cases such as this, and add unnecessary stress to the family. In order to reduce the possibility of false information spreading, South Wales Police's social media strategy places a strong emphasis on monitoring and controlling post comments. In this instance, the communication team had to promptly take down deceptive remarks and make clear the official investigation's course of action (Howlings, Solymosi, 2023).

Another challenge was the balance between public engagement and protecting the privacy of the child and their family. While public appeals are necessary when dealing with missing persons of a high risk, they must be conducted with sensitivity to avoid exposing the family to unnecessary media attention or violating their privacy. South Wales Police’s policy on social media use, stresses the importance of protecting personal data, a crucial consideration in cases involving minors. Ensuring that the post adhered to these guidelines was essential in maintaining the public's trust and the integrity of the investigation.
South Wales Police has a comprehensive policy on the use of social media, which is aligned with the national standards set by the College of Policing. The policy outlines the dos and don’ts of professional social media use by officers and staff, ensuring that communication remains ethical, lawful, and effective in engaging the community (College of policing, 2022).

The primary goal of the policy is to ensure that social media is used to promote transparency, foster trust, and provide the public with accurate information in a timely manner. However, it also sets strict guidelines on how sensitive information is shared, particularly in cases involving vulnerable individuals such as children. The policy emphasizes the need to avoid sharing any content that could compromise an investigation or put individuals at further risk. For instance, officers are instructed to ensure that any images or descriptions used in posts are accurate and relevant to the appeal (South Wales police, 2024).

One of the key benefits of using social media in policing is the ability to reach large numbers of people quickly and effectively. In the case of the missing child, Facebook enabled South Wales Police to broadcast the appeal to a broad audience, maximizing the chances of locating the child. The public’s ability to share the post expanded its reach exponentially, transforming the community into a collective search team.
Social media also promotes transparency in policing. By providing real-time updates, the police can keep the community informed, fostering a sense of involvement and trust. Additionally, social media platforms allow for two-way communication, enabling the public to contribute information or ask questions, which can aid investigations (Ciobotaru et al, 2022).

Additionally, police departments can utilise social media to highlight positive outcomes of investigations, such as in this case the safe return of missing persons, which can have a positive effect on police-public relations. This is especially important for South Wales Police since building good ties with the community can enhance co-operation with incidents in the future and overall encourage a sense of shared accountability among the public. Social media also enhances operational effectiveness within police departments. The ability to reach a large audience quickly allows for rapid intelligence gathering. During the incident involving the missing child, not only did Facebook facilitate the sharing of information, but it also provided a channel for community members to report sightings and tips directly to the police. This direct line of communication can streamline investigations and reduce the time officers spend conducting house to house enquiries and limiting them to a single community should missing persons travel out of force (Bullock Et Al, 2021).

Social media sites are useful resources for assessing public opinion. Police are able to determine community tension and concerns by keeping an eye on conversations and remarks regarding the incident. Officers can use this information to tailor their communication strategy and make informed strategic decisions by addressing specific community concerns or false information. Such proactive participation might further limit the risks connected with misinformation, as it allows departments to address rumours before they escalate.
Even though social media must be utilised immediately in situations like high risk missing person cases, its greater value is in encouraging continued community involvement. The police can foster public participation in with investigations by actively promoting crime prevention measures, community programs, and public safety tips on social media. This allows police forces to stay visible and engaged (Ralph & Robinson, 2023).

For instance, South Wales Police regularly create campaigns that educate the public on how to report suspicious activities or participate in neighbourhood watch programs.  Sharing these through Facebook engages the community in these discussions and creates a sense of ownership and partnership in public safety, reinforcing the idea that effective policing is a collaborative effort. (South Wales police, 2024).
The advancement of technology demands that police departments constantly update their awareness and training with new and emerging social media platforms. Officers must be competent not just with the ability to manage social media efficiently but also with the understanding of how to navigate the ethical and legal considerations involved with its use. 
This entails being aware of concerns about permission, data privacy, and the possibility of public reaction against the police (The Police Foundation, 2014).
In order to effectively reach and engage a varied range of the public, the police must also stay aware of developing trends and variations in user behaviour as social media platforms undergo constant updates. In order to effectively engage with all segments of the community, it is necessary to diversify communication tactics, as younger members of the public could favour sites such as Instagram or TikTok over Facebook as technology advances, putting the police on the backfoot.

In conclusion, the use of social media in policing, particularly during high-risk incidents such as missing children, presents both opportunities and challenges. My experience with South Wales Police in the case of the 11-year-old child illustrated the power of Facebook to mobilise community support and gather critical information. While the benefits of transparency, public engagement, and operational efficiency are clear, the risks of misinformation and privacy breaches must be managed effectively.
The policies guiding South Wales Police’s social media use, provide a framework for navigating these complexities, emphasizing the importance of ethical communication and community trust. As policing continues to evolve in the digital age, agencies must remain adaptable, employing innovative strategies that not only address immediate concerns but also foster long-term community relations. By embracing social media as a tool for engagement and collaboration, police forces can enhance their effectiveness and build stronger, more resilient communities.

Total word count: 1937











Task 3

Relevant areas of the National Policing Curriculum:  
Leadership and Teamworking 
 
You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened.  


	
Critically evaluate and evidence your flexibility in leadership style.
 
Critically analyse leadership strategies that you have developed to manage a range of different operational situations.

Consider leadership models commonly used in policing.
How were you able to apply a change in leadership style/strategy to reflect changing circumstances?
  
 
2000 words (+/- 10%: include your actual word count at the end of each section) 
 




ANSWER:

Introduction 

Effective leadership and teamwork are critical to the success of policing operations, where officers must continuously adapt to diverse challenges. From routine patrols to high-pressure emergency situations, police leaders need to demonstrate flexibility in their approach, tailoring their leadership style to meet the specific needs of their team and the operational demands at hand. In this dynamic environment, clear communication, trust-building, and providing the right level of guidance are essential for fostering collaboration and ensuring success. 

This essay will reflect on my own experiences as both a probationer and a police officer with two years' service, examining how I have adapted my leadership style to support the development of probationers and improve team performance. Drawing on well-established leadership theories such as Leader-Member Exchange (LMX), transformational leadership, and situational leadership, I will explore how flexibility in leadership coupled with open communication enhances team cohesion, promotes individual growth, and contributes to effective policing. Ultimately, this essay demonstrates how the ability to adjust leadership styles based on situational and individual needs is fundamental to achieving operational success and fostering professional development within policing teams.

Flexibility in leadership style refers to how leaders adjust their methods and behaviours to influence, guide, and direct their teams effectively. In the context of policing, leaders must demonstrate a variety of leadership styles to address the unique needs of their teams, individuals, and operational situations. The ability to adapt one’s leadership style is essential for maintaining effective teamwork, promoting officer development, and ensuring successful operations (Schou and Storm,1980, pp. 26-28.) As an independent police officer now with two years of experience, I have had the opportunity to reflect on the differences between my leadership approach while I was a probationer and my now current leadership style. During my probationary period, I was the recipient of guidance and mentoring, relying on my tutor constable for support, supervision, and direction. At that time, the focus was on developing my competence in policing tasks and understanding the roles of leadership in operational settings. 

As an experienced police officer, I now find myself in a position to lead and guide newly enrolled student police officers, particularly probationers during their 12-week tutorship. Acting as a mentor, I have found myself applying a democratic leadership style, where input from the probationer is encouraged and valued. This approach fosters open communication and collaboration, enabling the probationer to feel empowered to make decisions while still under guidance. In a democratic leadership approach, decision-making is shared, and probationers are given the opportunity to contribute their ideas and perspectives. This involvement promotes ownership and encourages independence, vital for growth and confidence as they transition to independent officers. By empowering them with more autonomy while still providing direction and support, I aim to foster their development and decision-making capabilities in a way that aligns with the principles of democratic leadership.

Democratic leadership is often particularly beneficial when mentoring probationers, as it strikes a balance between support and independence. It encourages collaboration and creativity, making the probationer feel like a valued team member. The focus is on guiding the probationer to become self-reliant, with open lines of communication that allow for constructive feedback and continued growth. The democratic leadership style also emphasises trust-building, ensuring that the probationer feels confident in making decisions, while knowing that support is available when necessary. By adopting this approach, I aim to empower probationers and help them gain the confidence to make decisions independently in their future roles (Hendriks and Karsten, 2014, pp.41-56.)

In contrast, when I was a probationer, I was more reliant on my tutor constable’s directive leadership which can also be understood as authoritarian leadership. 
The authoritarian leadership style is often employed during the early stages of a police officer’s career to ensure that tasks are completed correctly and efficiently. This leadership style is characterised by clear, direct instructions and close supervision. In my experience as a probationer, the authoritarian leadership style was essential for learning the fundamental skills required in the role. My development in the early weeks required clear instruction and close monitoring to ensure that the tasks were performed accurately and in accordance with procedures. The authoritarian style focuses on maintaining control and efficiency, with the leader making decisions and setting clear expectations. While it can be perceived as restrictive, it provides the structure and direction necessary for probationers to develop a strong foundation in their role (Huang Et Al, 2022, p. 707.)  

The authoritarian leadership style involves centralised decision-making, where the leader dictates actions, rules, and procedures. This is particularly useful in situations that demand strict adherence to protocols, where compliance is crucial. In the early stages of training, a probationer may require close supervision to ensure they understand expectations, protocols, and the importance of accuracy. The authoritarian approach is often used in these contexts because it reduces uncertainty, ensuring that the probationer learns the ropes and adheres to the necessary standards.

However, as probationers grow in their role, the leadership style can transition from more authoritarian methods to a democratic approach. This shift is essential for fostering the probationer’s development into a more independent and confident officer. By employing a democratic leadership style later in the probation period, I allow the probationer to take on more responsibility, make decisions collaboratively, and develop the critical thinking skills they will need as they progress in their career. This flexibility in leadership style has proven to be effective in building trust, confidence, and competence. By adjusting my approach based on the situation, I can offer the appropriate level of support and autonomy, helping the probationer grow as an officer while also ensuring that they meet the necessary standards of performance (Ramshaw and Simpson, 2019, pp. 47-69.)


In policing, leadership strategies must be adapted to suit the specific challenges of each operational situation. Policing often involves high-pressure and fast-paced ever-changing scenarios, where decisions must be made quickly, and team coordination is crucial. At other times, the work is less urgent and requires focus on building relationships, routine patrols, and ensuring community engagement. A key leadership strategy involves selecting the most effective leadership style for the situation at hand. Situational leadership theory by Hersey and Blanchard offers valuable insight into how leaders must assess the maturity and readiness of their team members to determine the appropriate style of leadership. This approach suggests that the leader should adjust their behaviour based on the development level of their followers and the task at hand (Ramakanth, 1988, pp.1-16.)

In routine or low-risk situations, a transactional leadership style would be favoured, focusing on clear task completion and maintaining discipline. For instance, during a regular patrol or a routine call, focus would be predominantly on managing the task efficiently, ensuring that the probationer understands the procedures and expectations, but also empowering them to complete the task independently. This style helps maintain order and ensure that objectives are achieved with minimal guidance (Semuel and Siagian, 2015, pp.146-153.)

However, when dealing with more complex or high-stress situations, such as a critical incident or emergency response, a transformational leadership style may be more suitable. This style is effective in motivating the team and encouraging them to perform at their best, even under stress. During critical incidents, clear communication, decisive action, and a supportive approach are essential. For example, during a response to a violent crime scene, clear instructions to a team are critical in securing golden hour enquiries and apprehension of any outstanding suspects.  This ensures that they remain focused and calm to deal with the task at hand. Transformational leadership fosters a sense of shared purpose and encourages team members to rise to the occasion (Smirnov et al, 2019, pp.236-241.)

When working with a probationer, I have had to shift between different leadership styles depending on the situation. For example, during an incident involving the apprehension of a suspect, I would provide more guidance and direct supervision, using a more directive style. Once the situation is under control and less urgent, I would then transition to a more coaching or democratic style, helping the probationer reflect on their actions and discuss any areas for improvement. This adaptability ensures that the probationer receives the appropriate level of support, allowing them to develop confidence while remaining aligned with the operational needs of the team (Hersey and Blanchard,1969, pp 111- 130.) 

There are several leadership models commonly used in policing that offer valuable insights into how leadership can be structured and applied effectively. The transformational leadership model, for example, is widely employed in policing to inspire change, motivate individuals, and foster innovation within teams. Transformational leaders focus on developing relationships with their followers, creating a sense of shared purpose, and encouraging personal growth. This model is particularly useful in high-stress situations or when addressing challenges such as community relations or organisational change (Vito Et Al, 2014, pp.809-822.)
Another important leadership model in policing is situational leadership theory, which I have referenced earlier. This model suggests that the most effective leadership style depends on the readiness and capabilities of the followers, as well as the complexity of the task. A leader must be able to adjust their approach depending on the task’s demands and the developmental level of the individuals they are leading. In my experience, I have found this model to be particularly helpful in adapting my approach when working with probationers (Adamska-Chudzińska, and Andraszak, 2024, pp. 23-40.)

The Leader-Member Exchange (LMX) theory is also important in policing. LMX emphasises the relationship between leaders and their followers, suggesting that the quality of these relationships directly impacts the effectiveness of the team. Police officers with higher-quality leader-member exchanges experience more trust, respect, and support from their respective leaders, which in turn enhances job satisfaction and performance. In my own experience, applying elements of LMX has helped me build strong, positive relationships with my superiors, colleagues and police officers in their probationary phase, enabling open communication and collaboration (Bauer and Erdogan, 2015, pp.3-9.)
When I reflect on my own leadership approach, I recognise that elements of all three models, transformational leadership, situational leadership, and LMX are relevant in my policing experience. Each model offers valuable tools for addressing the different challenges I face in both routine operations and high-pressure scenarios.

Conclusion 

In conclusion, effective leadership and teamwork are vital to the success of policing operations, and the ability to adapt leadership styles to both the situation and the individual is essential. Through my experiences as both a probationer and a now independent police officer with two years of service, I have gained valuable insights into the importance of flexibility in leadership. By applying a combination of democratic, authoritarian, and situational leadership approaches, I have learned to meet the developmental needs of probationers while maintaining the necessary standards of performance. Leadership models such as transformational leadership, situational leadership, and Leader-Member Exchange (LMX) provide useful frameworks for understanding how to adjust leadership styles in response to varying operational demands and team dynamics.

As I continue to develop my leadership skills, I recognise that maintaining a balance between providing direction and fostering independence is key to building trust, enhancing team cohesion, and supporting individual growth. Ultimately, the adaptability of leadership styles in policing not only ensures operational success but also contributes to the continuous professional development of student police officers. 
By cultivating a leadership approach that values communication, trust, and flexibility, I am better equipped to meet modern policing challenges and contribute to my team's success and the broader mission.
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Task 4

Relevant areas of the National Policing Curriculum:  
Coaching, Mentoring, Assessment
 
 
	
Critically reflect upon your three-year probation:

How have you benefited from mentoring and coaching? 
How has it helped you to meet personal, professional and organisational goals?
How has it aided you to learn, develop and perform in the workplace?

Consider relevant coaching and mentoring definitions along with current coaching and mentoring theories used in policing.

How do you provide and receive feedback?

2000 words (+/- 10%: include your actual word count at the end of each section) 
 



ANSWER:

Introduction 

In this reflection, I will critically explore how mentoring, coaching, feedback, and my experiences during the Police Constable Degree Apprenticeship (PCDA) have shaped my learning, development, and performance as a police officer. I will also reflect on the challenges I have faced, both professionally and personally, and how mentoring and coaching have been pivotal in helping me overcome these obstacles. The aim of this assignment is to critically assess how these processes have supported my professional growth and contributed to my ability to meet the demands of policing.

Mentoring is a relationship in which a more experienced individual provides guidance and support to a less experienced one. In the context of policing, this relationship is typically characterised by long-term career development and support, where the mentor serves as a role model and advisor. Coaching, on the other hand, is a more focused and short-term interaction aimed at helping an individual develop specific skills, solve immediate problems, and perform tasks more effectively (Hussey, Campbell-Meier, 2021, pp. 510-521.) In policing, coaching and mentoring are essential for supporting new officers through their probationary period, ensuring that they acquire the necessary competencies, understand organisational expectations, and develop the skills needed for effective policing. (Tyler, McKenzie, 2011, pp. 518-530.)

The GROW Model (Goal, Reality, Options, Way Forward) is one commonly used framework in coaching. This model encourages officers to set clear goals, assess their current situation, explore options, and identify steps for improvement (Rahman, 2023, pp.112-121.) Additionally, Kolb’s Experiential Learning Cycle, (Wijnen-Meijer Et Al, 2022.) which emphasises learning through direct experience and reflection, has been highly applicable in my development as I encountered real-world policing situations. Lastly, Situational Leadership Theory has been relevant, as my mentors have adapted their approach based on my growing competence, offering both directive and supportive guidance as needed (Meier, 2016, pp.25-30.)

Mentoring has played a pivotal role in my personal development. I recall the early days of my probation when I was paired with a more experienced mentor who guided me through my initial exposure to policing. Their support was invaluable as I navigated the complexities of policing work, from engaging with the public to managing difficult domestic situations and making quick decisions. Through regular reflection, my mentor offered practical advice, shared their experiences, and helped me refine my decision-making processes.

Kolb's Experiential Learning Cycle has been instrumental in shaping how I learn from both successes and challenges in policing. This model emphasises the importance of direct experience, reflection, conceptualisation, and active experimentation in the learning process. At the core of my learning has been the hands-on experience in policing. One notable instance was during my first grade one response call involving a domestic dispute. As a new officer, I had no prior experience in such a situation, and it was an emotionally charged environment. This concrete experience was overwhelming, but it was the beginning of my learning journey. My ability to handle the situation was influenced by both my prior experience in my previous role and the guidance I received from my mentor. This experience set the stage for me to engage deeply in reflection and further learning.

After this incident, I reflected on what occurred and how I managed the situation. 
I discussed the call with my mentor in a debriefing session, where I critically assessed my actions. I realised that while I handled the situation well in terms of calming the parties involved, I could have been more effective in my communication with the victim. Reflecting on this experience allowed me to identify areas for improvement, such as being more assertive and taking a more proactive approach in my questioning. Reflective observation helped me understand that learning doesn't solely stem from success but also from the evaluation of experiences to identify opportunities for growth.

Building on my reflections, I began to form abstract concepts about how to manage such situations more effectively in the future. I recalled theories and frameworks I had learned in my academic studies, such as active listening and conflict resolution strategies, and realised they could be applied to situations like these. Additionally, I learned to incorporate emotional intelligence into my interactions, allowing me to balance empathy with the need for clear communication. This phase of conceptualisation also involved the guidance provided by my mentor, who helped me see how theoretical concepts could be integrated into my practice.

With these new insights, I began applying what I had learned in subsequent incidents. For example, when I responded to another domestic call, I consciously used the communication strategies I had developed, including clearer questioning and maintaining a more neutral stance. Additionally, I made sure to actively listen to both parties and provide reassurance. Over time, these experiments allowed me to fine-tune my approach, building confidence in my ability to handle similar situations in the future. I also became more adept at managing my own emotions, ensuring I didn’t let the stress of the situation overwhelm me. Active experimentation, as Kolb suggests, has been essential in testing and refining my skills through continuous practice (Wijnen-Meijer et al., 2022.)


As my probation progressed, coaching became essential for developing specific professional skills, such as managing case files and conducting interviews. Early on, I found the complexity of building case files for the Crown Prosecution Service (CPS) overwhelming. However, through regular feedback and guidance from my mentor, I broke the process down into manageable steps. The GROW model (Rahman, 2023) helped me establish clear goals for my development in this area. Initially, my goal was to improve my organisation and attention to detail. With coaching, I learned how to structure case files efficiently, ensuring accuracy and compliance with legal procedures. Over time, I became more confident, and today, I handle this responsibility effectively.

Throughout my probation, Situational Leadership Theory played a key role in how I was guided and supported by my mentor. Early in my probation, I was given more directive leadership, where my mentor provided clear instructions and closely supervised my actions. This was especially evident in high-pressure situations where I had little to no experience, such as during my first-grade response call to a domestic dispute. At this stage, my mentor adopted the Directing style (high task, low relationship), offering explicit instructions on how to handle the situation, guiding me through step-by-step processes. Their clear direction was crucial in helping me understand the correct procedures and ensuring I followed protocol. This approach was necessary because I lacked the competence and confidence to handle these types of situations on my own, and I needed the structured guidance to manage the high stakes of the situation.

As my competency grew, I noticed that my mentor shifted their leadership style. With each new challenge, my mentor began to offer more coaching (high task, high relationship). They provided direction while also offering emotional support and encouragement. For instance, when I was assigned to build my first case file for the CPS, I initially found it overwhelming. My mentor guided me through the process but also asked open-ended questions to help me think critically about the content and structure of the case file. This helped me to not only follow the process correctly but also build confidence in my ability to manage complex tasks independently.

At this point, my mentor wasn't just focused on task management; they were also focused on my emotional development. They acknowledged my stress and anxiety around the tasks and provided support to ease my concerns. For example, during our debriefs, my mentor would discuss how I felt about the challenges and helped me process those emotions, which gave me the space to reflect on my weaknesses and strengths. This coaching approach encouraged me to take ownership of the task while still being able to lean on my mentor for guidance.

As I gained more confidence and experience, my mentor gradually shifted towards the supporting style (low task, high relationship). At this stage, my mentor trusted me to make decisions independently but remained available to offer support if needed. I felt that I was given the space to experiment and make mistakes, but I knew my mentor was there to debrief with me, offering advice when necessary. For example, when I handled a complex domestic situation without immediate supervision, my mentor reviewed my approach afterward, discussing what went well and where I could improve. This phase helped me develop a sense of independence and trust in my own abilities while still receiving constructive feedback.

Finally, towards the end of my probationary period, my mentor adopted the delegating style (low task, low relationship), particularly when I was entrusted with more responsibility. For instance, managing my own case files or responding to routine calls without direct supervision showed my mentor’s confidence in my abilities. While I continued to receive occasional feedback, the focus was on allowing me to take full responsibility for my tasks and decisions, marking a significant shift towards autonomy (Hersey, Blanchard,1997.)

A key aspect of both mentoring and coaching has been the feedback received from mentors, supervisors, and colleagues. Receiving feedback was a challenge for me, as it often highlighted areas where I needed improvement, and this is something I particularly struggled with as I like to get things right the first time and not getting it right would negatively affect my confidence. 
However, I quickly realised that feedback was a valuable tool for growth and development. I have learned to approach feedback with an open mind, viewing it not as criticism but as an opportunity to improve. My mentor was instrumental in helping me understand the value of feedback. Moreover, feedback has also come from my colleagues and supervisors, especially during performance reviews. These reviews have allowed me to assess my progress over the probation period, identify areas of strength, and set goals for further development (Dahl, Et Al, 2023, pp.227-250.)

Being paired with a mentor who had significantly more experience and service than I did had both positive and negative aspects throughout my probation. While their expertise was invaluable, there were times when the gap in our experience affected my learning. My mentor had become so accustomed to the tasks and procedures that, on occasion, would rush through calls or offer brief explanations, without fully exploring the reasoning behind certain actions. This left me feeling uncertain and unclear about specific procedures or decision-making processes. 
The fast-paced nature of some interactions, especially during time-sensitive calls, left me struggling to grasp the full depth of certain concepts. Sometimes, I was expected to immediately apply methods or techniques without being given enough context or understanding of the underlying principles. This not only affected my confidence in handling the tasks but also made me feel like I wasn’t being inadequately prepared for more complex scenarios. 

Over time, I found myself needing to ask more questions and actively seek clarification on processes. I learned to manage this by requesting specific feedback or asking my mentor to slow down when explaining complex tasks, particularly when I felt unsure. I found that when my mentor was able to provide more in-depth explanations, my understanding deepened, and I became more confident in applying the knowledge. 

Conclusion  

In conclusion, my probation has been a transformative experience, significantly shaped by mentoring, coaching, and feedback. These processes have not only helped me meet professional goals but also contributed to my personal development. The theoretical frameworks of Situational Leadership Theory, the GROW model, and Kolb’s Experiential Learning Cycle have been instrumental in guiding my growth, helping me adapt to challenges and refine my skills. Through continuous reflection, applying theories practically, and seeking feedback, I have built a solid foundation in policing. 
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