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AI Acknowledgement
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.

OR:

I acknowledge the use of [AI Tool] [(AI Tool url)] on [Date] to [Purpose my work]. I used the prompt(s): 
1. Grammarly (https://www.grammarly.com) on 20/03/2025 using the prompts:
 Please check the following text for readability, grammar and syntax.
2. Chat GPT for research (https://chatgpt.com) 10/03/2025 using the prompts: 
Which theorists talk about language development 
I confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence. 

Targets from my previous assignment

	Target
	How I have addressed it in this work

	
 Read even more relevant and peer reviewed books and journal articles as well as websites when researching.  

	I was conscious to use more relevant sources to back my points and support my research. 

	
Continue to synthesise research into your presentations to aid the support of your key points.

	I have gathered and integrated more relevant sources into my work to back up my points. 

	
Continue to develop a critical approach throughout, offering the opposing view whenever possible.

	I have critically evaluated my intervention method. 






Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential and the possible challenges that may arise.
Inclusivity within education is a crucial pillar in today’s diverse society, creating a holistic approach to teaching that allows differences among one another to be acknowledged and supported (Portobello Institute, 2024). It is important to recognise differences in learning styles and needs among learners. Many researchers have found that various learning styles exist and that educators must accompany each learner based on their learning style. In the book, Understanding Learning Styles (Allen et al.), learning styles are described as a “preferred way of thinking, processing, and understanding information” (Wilfrid Laurier University). However, some learners may need more support with their learning than others.  As stated on the Government website, all children are entitled to high-quality education encouraging learners to reach their full potential and learning outcomes. Some learners may need more time in an area of learning and may not grasp concepts the same way as other learners. This is when different teaching styles and interventions are put in place to suit the needs of the learner. Areas of development for learners should be recognised at an early stage so that they can receive early support to create opportunities for them to develop and overcome these additional needs (Department for Education, 2021).  According to the Welsh Government website, the term Additional Learning Needs (ALN) is used to recognise the various and intricate demands of students and to demonstrate a more holistic strategy for addressing each learner’s needs (Welsh Government, n.d.). For this assignment, I aim to identify and critically evaluate an intervention strategy to support learners with ALN, focusing on Jac, a Year 5 student at a mainstream primary school. Jac has been given a pseudonym to maintain anonymity, following BERA guidelines (BERA, 2024). Nine-year-old Jac is a positive and determined student who enjoys learning, especially maths and P.E. The class teacher has created a one-page profile (appendix 1) for Jac to show his strengths and weaknesses holistically, breaking down each area of development. From his one-page profile, it has been recognised that Jac struggles with his Language, Literacy and Communication (LLC) and can have his confidence affected when he doesn’t understand what he is reading or writing, making him disassociate from the task. Jac is currently at Progression Step 2 for LLC, which typically includes learners ages five to eight.  For these reasons, the most suitable intervention strategy to support Jac might be Read, Write, Inc: Fresh Start, an intervention that is suited for Jac’s age and will address his needs accordingly. Fresh Start is a structured phonics program designed to help struggling readers aged 9 to 13 and beyond improve their reading skills (Miskin, 2025a).
To fully understand the role of intervention strategies, we must first know and understand how children develop and progress and the theories underpinning these ideas. According to the University of Nottingham, child development refers to the continuous process of change that occurs as a child grows, spanning from conception to adulthood. Development encompasses physical, intellectual, linguistic, emotional, and social growth, with each aspect influencing the others. Various factors influence the rate and nature of a child's development. These include biological tendencies as well as external influences such as family environment, societal norms, economic conditions, health, and cultural background. Consequently, aspects such as nutrition, financial stability, parenting approaches, education, and peer interactions play a crucial role in shaping a child’s overall growth and progression (The University of Nottingham, 2020). 
              Constructivist theorist Piaget suggests that children learn through processes called assimilation and accommodation. Piaget popularised the ideas of assimilation and accommodation, which he used extensively in his Theory of Cognitive Development (1952). Assimilation is the process of incorporating new information into an existing schema, which Piaget describes as a mental framework for understanding the world, without changing it completely. Accommodation is the process of adapting schemas when new information challenges existing schemas, creating deeper learning and understanding (Paris et al., 2021). According to Cherry (2024), Piaget’s theory of cognitive development entails children learning in four phases, consisting of the sensorimotor stage (birth to two years old), the pre-operational stage (two to seven years old), the concrete operational stage (seven to eleven years old), and the formal operational stage (eleven+ years old). Jac is currently in the concrete operational stage, meaning he should be beginning to develop the ability to think logically about their experiences, allowing him to organize, analyse, and articulate his understanding of events. As children conduct experiments, make observations, and gain knowledge about the world, Piaget believed that they actively participate in their learning process by constantly building on their prior knowledge, acquiring new information, and modifying their preconceived notions considering new information as they engage with the world (Cherry, 2024). In Child Development, it states that Piaget emphasized the significance of active learning, rather than passive observation, a perspective that continues to influence many educators and practitioners today (Doherty and Hughes, 2014, pg. 38-40). 
In line with Piaget’s work, Vygotsky also argues that children play a significant role in their development, however, they have differing views on how cognition develops. Unlike Piaget, Vygotsky asserted that learning happens before the development of cognition and that the culture surrounding learners has a significant influence on this process (PhD, 2022). Vygotsky believed that learning occurs through interactions with what he called “more knowledgeable others” and is the process of gaining knowledge, beliefs, and problem-solving skills. By having interactions with a more knowledgeable other (MKO), learners make more sense of the information they encounter, making the learning process fundamentally a social process. By relying on others, learners have a better understanding of the world, meaning that social learning precedes individual development and is unique to each learner (PhD, 2022). Furthermore, in the book Vygotsky's Educational Theory in Cultural Context, Vygotsky’s Zone of Proximal Development (ZPD) describes how learners exceed their current abilities through social interaction. The ZPD shows the difference between what a learner can do independently and what they can achieve with an MKO. MKOs, who can be peers, are central to this process as they help guide the learning process (Kozulin, 2003, p.g.3). 
According to Dastous, in contrast to Vygotsky, Bruner argued that the most effective way children learn is through discovering information independently, putting less importance on instructional dialogue. However, Bruner agreed with Vygotsky that learning takes place in a social context and viewed the teacher as a key facilitator in the learning process (Dastous, 2004). Bruner theorised that the Spiral Curriculum is the most effective method of teaching and learning. This refers to a curriculum where key concepts are repeatedly revisited, each time with deepening depth and difficulty, reinforcing previous learning and building on prior knowledge (Main, 2022). Bruner also supported Vygotsky’s idea of working within a child’s ZPD, highlighting that learning is most effective when educators recognise the child’s potential for learning and provide opportunities to enhance their abilities and knowledge. Bruner underlined the importance of scaffolding, where educators should adjust their learning experience, modify the level of independence allowed and offer cues to the child to enhance their learning (Talip Gonulal and Loewen, 2018). Bruner’s theories can be seen as an effective integration of Vygotsky’s and Piaget’s ideas (Hodgekiss, 2023). 
Bruner’s ideas have had a great influence on the development of the New Curriculum for Wales. In the Curriculum for Wales, 27 mandatory statements of What Matters were introduced, forming the foundation of children’s learning and progression. By exploring key ideas and principles within the statements, learners further develop their understanding.  Educators design their learning curriculum to support a progressively deeper application of these concepts. Furthermore, mandatory principles of progression are embedded into the Curriculum for Wales. These principles illustrate the ways students advance in their education and support the four purposes, meaning progression is incorporated into learning and teaching and should be the focus in schools when designing their curriculum. Progression is further reinforced by descriptions of learning, guiding how learners should advance in each statement of What Matters as they proceed through the continuum of learning. These are structured into five progression steps, acting as reference points for the pace of development. They are not expected as isolated tasks, activities, or assessment criteria and each learner varies in the rate they progress through them. Progression is monitored through assessment, enabling educators to effectively plan teaching and learning (Welsh Government, 2024).
            According to Hawthorne (2023), interventions in educational settings refer to targeted teaching sessions that differ from standard teaching practices. These sessions can be delivered one-on-one or in small groups, depending on the needs of the students. The intervention’s objectives are carefully designed by a teacher or teaching assistant to address specific areas requiring support (Hawthorne, 2023). The Welsh Government, in September of 2021, implemented the ALN system which has since been gradually rolled out across Wales, replacing the Special Education Needs System (SEN). This new system was created to support children and young people, aged up to twenty-five years old, with ALN. As part of the Curriculum for Wales, schools and colleges have been offered more flexibility in teaching strategies, allowing children’s individual needs to be met and breaking barriers preventing educational opportunities for learners (Welsh Government, 2024). 
            From background research and experiences within placement, I find that it is evident that Jac would benefit from extra support with his LLC through intervention strategies.  Jac is performing at a lower level than most of his classmates in reading and writing, as he is still on the lower end of progression step 2 in this area. This delay can also affect his other areas of learning and experience such as humanities which can involve significant reading and writing skills. As well as his academic studies, Jac’s self-esteem and motivation are also affected by his slower progress, causing him to sometimes feel frustrated during tasks and a lack of confidence in his abilities. Whereas Jac is very keen to learn, it is noticeable that at times his confidence is affected, resulting in a lack of engagement in the task. For these reasons, I believe that the use of Read, Write, Inc: Fresh Start would be most beneficial to Jac. 
            Ruth Miskin’s Read Write Inc. Fresh Start to create a catch-up programme for children aged 9 to 13+ and for children with Special Education Needs and Disability (SEND).  This programme is described as the “grown-up” version of Phonics by Miskin, which aims to provide age-appropriate modules to engage in fiction and progress learning. Miskin claims that with just 25 minutes a day, learners can make up to 2 years of progress in their reading accuracy, fluency and stamina in just 2 months (Miskin, 2025a). The Fresh Start programme entails 30-minute sessions a day for around 2-3 terms and includes 34 modules. These modules contain fiction or non-fiction text, offering practice with the sounds and graphemes introduced in the phonics lessons. Learners are taught one-to-one for the first 13 modules, before working in small groups of learners of the same progression. Each module is designed to assist students in improving their reading and writing skills (Badger Learning, 2024). 
            When implementing an intervention strategy, it is important to ensure its organisation is thorough by determining who, when and where the intervention will be carried out. According to Arbor, it is crucial to ensure that intervention strategies are planned precisely to maximise impact on learners.  This includes tailoring the intervention to the needs of the learner, defining the expected outcomes, and effectively managing time and staff resources (Arbor, 2018). For Jac, a teaching assistant who has received the appropriate training for the Fresh Start programme would be the most suitable candidate to carry out the intervention. This will benefit Jac as the TA would already understand his needs and interests, allowing Jac to feel more comfortable and engaged. On the Ruth Miskin Training website, Read, Write, Inc. has over 140 dedicated consultant trainers, training teachers and teaching assistants (TA) in effective reading instruction for children (Miskin, 2025c). According to the Department for Education (DfE), there is sufficient pedagogical evidence, specifically from the EEF, that demonstrates how employing TAs for intervention can have the most value for pupil attainment. However, this is only the case if TAs are properly trained and utilised. A survey the DfE conducted shows that 50% of Ta's time is spent delivering interventions to pupils with ALN, highlighting their importance for pupil progression (Department for Education, 2024).  The EEF, have found that using TA interventions can create an additional 4 months of progress, on average, for those children who received this intervention compared to those who did not (Education Endowment Foundation, 2021). It can be argued that the best time of the school day Jac could receive his intervention is in assembly time in the library, as he won’t have to miss any other lessons this way and it will be a quiet and calm environment for Jac to concentrate, without distractions from his peers. According to the DfE, there is a universal preference in most schools to keep learners in all core subjects to avoid potential imputations of interventions (Department for Education, 2024). 
Research has shown that the Fresh Start programme, along with other reading interventions, has made a significant improvement in reading and writing skills for children aged 8+. The Education Endowment Foundation found that in their 2018 project Fresh Start- Trial, Fresh Start created 3 months of additional progress made for children who received the intervention. This positive progress applied to all children who took part, regardless of their sex, age, first language, ethnicity, special education needs or financial background (EEF, 2018). This demonstrates that Fresh Start helps learners close the attainment gap that may not have been addressed in class, at least not to this extent. As well as academic process, interventions such as Fresh Start can also have an impact on learner’s confidence and self-esteem. According to Lara Law, there is a clear connection between a child’s reading ability and their confidence. Proficient readers tend to have higher self-esteem, creating an increased confidence to accept new challenges and explore opportunities (Law, 2021).  Lexia UK explains how reading fluency enables learners to interact with texts in all areas of learning. This comprehension promotes independence, allowing learners to gain the confidence to engage more actively in discussions and collaborative activities (Hill, 2025). The Oxford University Press have compiled a series of case studies to demonstrate the positive impact that Fresh Start has had in real-life scenarios. A secondary school in West Derby implemented Fresh Start to address reading difficulties. Teachers expressed their gratitude to the half-termly assessments in the Fresh Start programme, which displayed pupil progression clearly, allowing purposeful conversations with other teachers and pupils to progress onto their next step of development. In this case study, one pupil in particular, pupil X, rarely spoke or engaged in class but since Fresh Start intervention is now offering to read out in front of the class. The study stated that pupil X’s reading age increased by 2.5 years within 4 months of the intervention (Oxford University Press, n.d.). These findings are similar to those of the EEFs. 
However, this strategy does not come without its limitations. The Education Endowment Foundation (EEF) conducted a more recent project, in 2022, on the effectiveness of Fresh Start for pupils in Key Stage 2. The project found that learners following the Fresh Start programme made 2 months less progress compared to those in their control group, allocating this programme a moderate security rating. The EEF found that Fresh Start was not introduced as intended, possibly affecting the effectiveness of the programme and lowering pupil progression. For example, 35% of the schools in the project did not implement Fresh Start at all. Two of the schools were asked for their reasoning for this. The schools found difficulties with staffing and space for the intervention along with a lack of specific training for Fresh Start teachers and a significantly less detailed handbook compared to the RWI Phonics programme. Although there has been a dramatic decline in the effectiveness of Fresh Start from 2018 to 2022, the EEF has stated that the lack of engagement from schools could be the cause of these results (EEF, 2022). As addressed by schools in the EEF project, staffing can cause implications in the launch of intervention strategies. According to School Week, despite the increased number of learners with SEN, 75% of primary schools have been forced to reduce the number of teaching assistants, due to a lack of funding. This statistic has increased by 28% since 2021. Furthermore, the cost of Fresh Start can create a barrier for schools to implement it. The main cost for the school is for training and resources. This comes to £95.90 for each pupil. The overall cost of the programme varies between schools, for example, if a school had 4 teachers that needed the training and 20 pupils in a year group it would cost them around £2400, increasing the average cost for each child to £116 (EEF, 2018). Some schools may not be able to afford this and these factors would affect the implication of Fresh Start, hindering pupil progression. 
To conclude, the research supporting Read, Write, Inc. Fresh Start has exemplified many reasons why Jac would benefit from this type of intervention. Jac would be able to catch up to his appropriate reading age, allowing him to feel more confident and engaged in his lessons. As observed on placement, reading interventions were something that learners looked forward to as they enjoyed the literature and the one-to-one support. Learners would almost always come back from their intervention appearing to be proud of their achievements and showing off their rewards such as stickers. The theoretical perspectives on child progression and development have had a great influence on the curriculum and the variety of interventions available to learners today, strengthening their validity. Although intervention has its drawbacks, I think that Jac’s teacher should take this intervention into careful consideration when deciding how to support him and his needs. 
Reference list
Allen, K., Scheve, J. and Nieter, V. (2013b). Understanding Learning Styles: Making a Difference for Diverse Learners. [online] Available at: https://www.google.co.uk/books/edition/Understanding_Learning_Styles/lfKkGRm_gPQC?hl=en&gbpv=1&dq=learning+styles&printsec=frontcover [Accessed 7 Mar. 2025].
Arbor (2018b). 6 steps to create an effective interventions strategy. [online] Arbor. Available at: https://arbor-education.com/blog-6-steps-to-create-an-effective-interventions-strategy/ [Accessed 15 Mar. 2025].
Badger Learning. (2024b). Read Write Inc Fresh Start Complete Modules Pack — 2024 Edition. [online] Available at: https://www.badgerlearning.co.uk/read-write-inc-fresh-start-complete-modules-pack.html [Accessed 18 Mar. 2025].
BERA (2024b). Ethical Guidelines for Educational Research, fifth edition (2024). [online] www.bera.ac.uk. Available at: https://www.bera.ac.uk/publication/ethical-guidelines-for-educational-research-fifth-edition-2024-online#privacy-data-storage [Accessed 7 Mar. 2025].
Cherry, K. (2024b). Piaget’s 4 stages of cognitive development explained. [online] Verywell Mind. Available at: https://www.verywellmind.com/piagets-stages-of-cognitive-development-2795457 [Accessed 13 Mar. 2025].
Dastous, M. (2004b). Bruner vs. Vygotsky: An Analysis of Divergent Theories. [online] Available at: https://www.dastous.us/pro_portfolio/graduate/Bruner%20and%20Vygotsky.pdf [Accessed 15 Mar. 2025].
Department for Education (2021b). Help for early years providers : Meeting the needs of all children. [online] help-for-early-years-providers.education.gov.uk. Available at: https://help-for-early-years-providers.education.gov.uk/support-for-practitioners/meeting-the-needs-of-all-children [Accessed 7 Mar. 2025].
Department for Education (2024a). Use of teaching assistants in schools. [online] Available at: https://assets.publishing.service.gov.uk/media/66e31878718edd81771316c5/Use_of_teaching_assistants_in_schools_research_report.pdf [Accessed 18 Mar. 2025].
Doherty, J. and Hughes, M. (2014b). Child development : theory and practice 0-11. 2nd ed. Harlow: Pearson Education Limited.
Education Endowment Foundation (2021b). Teaching Assistant Interventions. [online] EEF. Available at: https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions [Accessed 18 Mar. 2025].
EEF (2018a). Fresh Start - trial. [online] EEF. Available at: https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/fresh-start?region=uk [Accessed 19 Mar. 2025].
EEF (2022a). Read Write Inc. Phonics and Fresh Start. [online] EEF. Available at: https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/read-write-inc-and-fresh-start [Accessed 17 Mar. 2025].
EEF (2022b). Read Write Inc. Phonics and Fresh Start. [online] EEF. Available at: https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/read-write-inc-and-fresh-start [Accessed 17 Mar. 2025].
Hanfstingl, B., Arzenšek, A., Apschner, J. and Gölly, K.I. (2021b). Assimilation and Accommodation. European Psychologist, [online] 27(4). doi:https://doi.org/10.1027/1016-9040/a000463.
Hill, L. (2025b). LexiaUK. [online] LexiaUK. Available at: https://www.lexiauk.co.uk/news/primary/confident-readers-confident-learners/ [Accessed 19 Mar. 2025].
Hodgekiss, K. (2023b). What is Scaffolding Really? Vygotsky with Bruner. [online] engagingcurriculums. Available at: https://www.engagingcurriculumsolutions.com.au/post/what-is-scaffolding-really-vygotsky-with-bruner [Accessed 16 Mar. 2025].
Kozulin, A. (2003b). Vygotsky’s educational theory in cultural context. Cambridge: Cambridge University Press.
Law, L. (2021b). Reading Builds Confidence By Stephanie Morris. [online] Lawley Publishing. Available at: https://lawleypublishing.com/reading-builds-confidence-by-stephanie-morris/ [Accessed 19 Mar. 2025].
Main, P. (2022b). The Spiral Curriculum: A teacher’s guide. [online] www.structural-learning.com. Available at: https://www.structural-learning.com/post/the-spiral-curriculum-a-teachers-guide [Accessed 16 Mar. 2025].
Miskin, R. (2025b). About Fresh Start – primary schools - Ruth Miskin Literacy. [online] Ruth Miskin Literacy. Available at: https://www.ruthmiskin.com/fresh-start/about-fresh-start-primary-schools/ [Accessed 17 Mar. 2025].
Miskin, R. (2025d). About Read Write Inc Phonics - Ruth Miskin Literacy. [online] Ruth Miskin Literacy. Available at: https://www.ruthmiskin.com/phonics/about-read-write-inc-phonics/ [Accessed 17 Mar. 2025].
Miskin, R. (2025e). Work with us - Ruth Miskin Literacy. [online] Ruth Miskin Literacy. Available at: https://www.ruthmiskin.com/work-with-us/ [Accessed 18 Mar. 2025].
Oxford University Press (n.d.). Read Write Inc. Case Studies | Oxford University Press. [online] global.oup.com. Available at: https://global.oup.com/education/content/primary/series/rwi/case-studies/?region=uk [Accessed 19 Mar. 2025].
Paris, Ricardo, Raymond and Johnson (2021a). 11.10: Theories of Language Development. [online] Social Sci LibreTexts. Available at: https://socialsci.libretexts.org/Courses/Rio_Hondo/CD_106%3A_Child_Growth_and_Development_(Andrade)/11%3A_Middle_Childhood_-_Cognitive__Development/11.10%3A_Theories_of_Language_Development [Accessed 12 Mar. 2025].
PhD, M.P.P. and M.P. (2022a). Cognitive Development: Piaget and Vygotsky. pressbooks.cuny.edu. [online] Available at: https://pressbooks.cuny.edu/infantandchilddevelopmentcitytech/chapter/temporary-chapter-7-part-1/ [Accessed 14 Mar. 2025].
Portobello Institute (2024a). What is the Importance of Inclusive Education? [online] portobello Institute. Available at: https://blog.portobelloinstitute.com/what-is-the-importance-of-inclusive-education [Accessed 7 Mar. 2024].
Rutt, S., Sharp, C., Hurd, K., Hale, A. and Rennie, C. (2022b). Read Write Inc. Phonics. [online] EEF. Available at: https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/read-write-inc-phonics [Accessed 17 Mar. 2025].
Talip Gonulal and Loewen, S. (2018b). Scaffolding Technique. [online] ResearchGate. Available at: https://www.researchgate.net/publication/322751945_Scaffolding_Technique [Accessed 16 Mar. 2025].
The University of Nottingham (2020a). Introduction to childhood development. [online] Nottingham.ac.uk. Available at: https://www.nottingham.ac.uk/helmopen/rlos/child/foundation/page_one.html [Accessed 13 Mar. 2025].
Welsh Government (n.d.). Children with Additional Learning Needs 13. Children with Additional Learning Needs This chapter deals with the responsibilities of schools for providing education for pupils with additional learning needs (ALN). Governing bodies have important responsibilities towards children with ALN. [online] Available at: https://www.gov.wales/sites/default/files/publications/2018-03/13-children-with-additional-learning-needs.pdf.
Welsh Government (2024b). Introduction to Curriculum for Wales guidance - Hwb. [online] hwb.gov.wales. Available at: https://hwb.gov.wales/curriculum-for-wales/introduction-to-curriculum-for-wales-guidance/#progression-and-assessment-at-the-heart-of-curriculum-design [Accessed 16 Mar. 2025].
Welsh Government (2024d). Supporting learners with additional learning needs (ALN). [online] Education Wales. Available at: https://educationwales.blog.gov.wales/2024/12/12/supporting-learners-with-additional-learning-needs-aln/ [Accessed 17 Mar. 2025].

Appendices 
Appendix 1



[image: A paper with text and a cartoon character

AI-generated content may be incorrect.]



image2.png
PupilProfie

Thisis Joc. Jac s 3 yoars old and s 2 yeor 5 pupi. s an only ohild and.
e with his mm and dac.

126 excals in physical scucstion, enoys maths and numeracy. Jack s
prograssion stap 3 for most of hisarass of (s, hawevar hs s on
progression step 2 for Language, iteracy, Commurication.

Mrs lenkins, his olass taacher, hes concerns about his aoademic work
within Language, Litsracy end Communicstion (LLC). Ha has struggles vith
Spelings, word reacing, witing, and undarstanding what he has
reaciviten. Jsck bscomes distractad curing LLC lazsons and tens ta
‘void completing the tasks. He doss this uistly without distacting the.
olase. Jack can somatimss becoms frustratad when h doasn't understand tha work. Mrs James
Sllows him to spend 5 minutes outsids the olass when h fasls ke this

Jack i very good at running and football hich he spends 8ot of time outside of school doing.
Ha oftan plays foctball with hisfiands at braak snd lunchtims which ha anjoys. He s vary
heloful round ths classraom snd s polits when spoken t. ack ties very hard in maths anc
numeracy nd ateys cantributzs to the lesson. He slsa anjoys seienca sxperimants and
working in groups.
Physicat dsvelopmant

Wl dovaloped gross motor skils .& jump, turn, perform tosks n physicat (sssons.
 Prints whan writing rather than using oined-up hancwriting
* Drasses himsaif shtar swimming an sports sssans

Cognitiva develapmant
 Recogrizes tm on ths hour, quarier past and half past on an analogus lock
 Finds therd to concentrets forlong periods of tme.

* Suuggesiniic

Emotion davslopmant

* Shows frustration vihen he dossntundarstand tha work

* Ganbe amviousidisappointed when LLG s on the daily timstabls.

Language sevalopment

* Diffcuty reacing and wrting
* Genstrugslo uncarstanding humour

* Gan communicata his nterastdisties
Social
* Jac socialises on the yard

* Hehasgot

upportive fisnciship groups that

anjoys spencing tim with.




image1.png
Prifysgol Cymru
Y Drindod Dewi Sant

University of Wales
Trinity Saint David




