A written assignment showing how a series of learning opportunities can be            inter-linked to demonstrate progression in specific areas of learning and experience. 
Pupil progression is arguably one of the most important factors in teaching and learning (Vygotsky, 1978 & Grigg, 2015). A report entitled, ‘Progress matters in Primary too..’, supported by Pearson, concluded that pupil progression should be the paramount consideration when measuring school performance, rather than focusing on attainment (Davison, Kempton, Thoung, 2015).  Assessment is fundamental for improving progression, as well as proving progression (Fautley and Savage, 2008) and this discussion will focus on improving the learning. Formative assessment, commonly referred as Assessment for Learning (AfL), is a continuous regulation of learning that is integrated into the learning environment (Wiliam, 2002). AfL is not a new phenomenon (Black and Wiliam, 1998),; however it is one that will have a far greater prominence in the new curriculum than in the past; one of Donaldson’s twelve principles of pedagogy is to effectively implement AfL in order to accelerate the learning (2015). As the Education Secretary for Wales emphasised, we are embarking on the ‘biggest education reforms in the UK  for over half a century’ (Williams, 2019). 
In an attempt to demonstrate how AFL can support pupil progression, I have devised three learning episodes that each focus on different Areas of Learning and Experiences (AoLEs). The lessons are aimed at Key Stage Two (KS2) students in an imagined Year Four class, the focus will therefore be on refining skills, rather than experimenting and exploring, the Foundation Phase (FP) pedagogy. These key stages have been recommended by Donaldson (2015) to disperse and instead replaced by a continuum of learning. He believes that the current key stage organisation ‘hinders progression’ as the learning is restricted to the outcomes or level descriptions related to the specific age-group (Donaldson, 2015, p.52). 
Due to the purpose of this assignment and as mentioned earlier, the lessons have been devised for an imagined class. I have however based the learning abilities on a previous Professional Teaching Experience (PTE). All three learning episodes have been created in mind of the new curriculum in Wales (Donaldson, 2015), and in an imagined school context in which the new curriculum has already been implemented. The (imagined) school identifies that 12% of the learners require additional learnings needs (ALN), this is considerably lower than the national average. In the Year Four class there are Additional Learning Needs (ALN) that I will need to cater for, these include two individuals who would be considered ‘’More Able and Talented’’ in Languages, Literacy and Communication (LLO), and also an individual who is working at a generally lower-skilled level and requires one-to-one support in the majority of lessons. These learners are working either side of progression step 2 and require additional support in order to learn.  In regards to the wider school context, approximately 10% of the pupils are eligible for free school meals, which is again significantly lower than the average for Wales. 
The three AOLEs that I have chosen to discuss within this assignment are Humanities, Expressive Arts and Languages, Literacy and Communications. I have adopted a thematic approach to learning and have chosen the theme, ‘The Rainforest’ to provide a learning stimulus that promotes authentic learning experiences (Barnes, 2015). In relation to the mid-term plan the lessons are situated three weeks into the scheme of work; the learners will therefore be able to apply their previous knowledge and understanding of the rainforest into situations across the AOLE’s. 
The wealth of literature surrounding AfL, or formative assessment seem to largely agree that it is one of the most powerful approaches in education that can transform the teaching and learning experience (Dunn, 2017; Donaldson,2015; Black and Wiliam 1998; Hattie & Timperley, 2007;). Black and Wiliam (1998), the individuals who are perhaps most well known for their work on AfL, conducted extensive research in which AfL was highlighted as the major means of raising standards, in particular for lower attaining pupils. Furthermore Black and Wiliam (1998) indicate that formative assessment has the potential to double the rate of learning, this is echoed in Hattie’s research (2008) that demonstrated how using formative assessment can lead to a significant difference in learner achievement. Yet, to achieve these outcomes AfL must be implemented effectively. For instance, in a responsive AfL learning environment, assessment, learning and teaching all feed into each other (Black et al, 2007). 
Similarly to the environment, the learning culture may also be considered when developing an effective AfL learning environment.  Clarke (2014, p.11) suggests that there are three elements that are essential in order to create a positive learning culture in both the classroom and wider school: ‘developing growth mindsets, integrating meta-cognition strategies and mixed-ability learning.’ As AfL encourages pupils to continuously identify the areas of improvement in own work, it could be argued that it is closely linked to growth mindset; a term associated with social psychologist Carol Dweck (2012). In an AfL toolkit generated by the CCEA (2009),  Dweck’s theory is one of the major consideration behind developing an AfL ethos in schools. The CCEA guidance document, entitled ‘Assessment for Learning. A Practical Guide’  (2009) recommends that in order to fully understand the pedagogy of AfL and how it can help to develop self-driven and ambitious learners, teachers must take into consideration the two different mindsets in learning, growth and fixed mindset. 
The Welsh Government (WAG, 2010) were influenced by the CCEA research (2009) into AfL. For instance, in a more recent toolkit generated by the CCEA , two of the five named ‘Key Elements of AfL’ (2009), ‘Sharing Learning Intentions and … Success Criteria’ have been merged under the title, ‘Focusing on Learning’; the WAG guidance then also recognise that these principles are closely related (2010).  Black and Wiliam (1998) appear to be influential in informing these Key AfL principles that have been identified in both the CCEA and WAG guidance documents.  Black and Wiliam (1998) originally identified four elements of importance when promoting AfL but the inevitable development of understanding then lead to the introduction of an additional AfL element, Eliciting Evidence (Black, 2006). 
Didau (2013) however challenges the concept of AfL and explains that AfL assesses learner performance, rather than what progress the individual has made in their learning. He explains that assessment should be based on retainment and the ability to transfer, therefore AfL is an unreliable approach of assessment because the learners are merely recalling information, rather than applying or retaining information (2013). Nuthall (2007) supports Didau (2013) and as he suggests that in order to transform new learning concepts from working, to long term memory learners should experience the learning on multiple occasions. Some of the views of Didau have however been defended by Black and Wiliam, (cited in Stewart, 2012) as both professionals have since regretted the wording ‘assessment’ due to its association with summative assessment, rather than teaching.
During this section of the literature review, I intend to discuss the background information regarding the key AfL principles that have been implemented within the planned learning episodes. In the LLC AOLE, Sharing Criteria and Peer and Self-Assessment have been devised in an inter-linked approach. As noted on the lesson plan, (See Appendix 1) the learning objective is to write a newspaper article, based on an trip to the Amazon rainforest. I purposely utilised these two AfL strategies, as recommended by the WG document that states in order to maximise peer and self-assessment, ‘learners must understand and have been involved in the construction of success criteria’ (2010, p.27). Both the CCEA (2009) and WAG (2010) AfL guidance documents indicate that in order to achieve successful learning outcomes, the success criteria should be understandable and child friendly. As demonstrated in Appendix 3, I have marked a note in the success criteria by the word ‘innovation’ so that the learners understand what success will look like in this activity. In the new curriculum reform, Donaldson situates the pupils’ at the centre of assessment (2015), he thus far devised the progression steps into ’I can..’ statements so the learners can identify the next steps in progression.  In developing learners’ ability to identify the strengths and areas of improvement in their own individual work and also the work of others, learners are likely to become more ‘capable’, an element named in the four proposed purposes of the new curriculum in Wales (Donaldson, 2015). Wiliam (2011) may argue however that it is not democratic to develop learning intentions or success criteria in cooperation with both the teacher and learner, and although he recognises the importance of learner involvement within the learning process, Wiliam explains that it should not abdicate the responsibility from the teacher (2011). WG (2010) and CCEA (2009) would perhaps agree with Wiliam (2011) because each body seem to emphasise the importance of the teacher input, and indicates that modelling and construction are examples of what this may look like in the classroom. Another element to consider when planning for effective Sharing Criteria and Peer and Self-Assessment is outlined by one of The Assessment Reform Group’s (ARG) ten guiding principles of AfL, that AfL ‘..should be sensitive and constructive because any assessment has an emotional impact’ (Broadfoot, et al, 2002, p.3). In relation to LLC, Horner (2007) also states that teachers should consider how to model positive feedback and also how to receive criticism in order to maximise peer-assessment as a tool for learner progression. 
In the next AoLE, learners will be learning through enquiry in Humanities and the AfL technique that seems most appropriate is Questioning. The learners will be exploring the opinions that exist regarding deforestation in the Amazon. An Enquiry Based Learning (EBL) approach in Humanities is an appropriate choice in order to demonstrate how AfL can support progression because arguably, EBL prompts teachers to exploit various AfL strategies, predominantly questioning (Pickford, T, Gardner W & Jackson, E, 2013).  Effective questioning is measured by the quality of questions, and the role of the teacher is to recognise how the questions can stem from the pupils. (Weeden and Lambert, 2006). According to Hattie and Yates, ‘teachers may ask well over 100 questions compared to 5 stemming from the students’ (2014, p.46). Research has also suggested that enriched questioning leads to increased progression in the classroom because ‘Increasing the use of higher cognitive questions (to considerably above the 20 percent incidence noted in most classes) produces superior learning gains’ (Cotton, 2001, p.3). Weeden and Lambert (2006) and Cotton (2001) do however seem to indicate that factual recall questioning, or lower cognitive questioning are still necessary in the classroom in order to ensure learners’ understanding. Although it seems that there is little evidence to provide a substantial counter argument to Questioning as an AfL approach, there is evidence to suggest that effective questioning does require a skilled practitioner in the classroom (Grigg, 2015, Gast 2013). AfL is therefore likely to differ from each individual classroom in Wales as the Welsh Government (WG) have already identified that there is a wide variation in standards that exists between schools, especially those in rural and urban areas (WG, 2017). 
[bookmark: _Hlk23073282]Lastly, the AOLE focus in the third learning episode is Expressive Arts; learners will collaboratively create a mini-shelter that will help them during a ‘Survival Week in the Amazon Rainforest’. The AfL approach that will have the main impact on pupil progression within the lesson is Feedback. Hattie’s seminal work on educational effectiveness indicated that feedback is an effective AfL strategy that leads to learner progression as it was ranked 10th out of 150 factors that bring about significant improvements in learner outcomes (2008). Dylan Wiliam (Education Scotland, 2016) identified that there are two different types of feedback, ego-focused and task-focused. Wiliam furthermore explains that task-focused feedback is more effective than ego-focused because it requires learners to think and therefore learners should progress in their learning. Parallels can be drawn between Wiliam’s discussion and what Kohn (1991) wrote about regarding the negative impact that feedback in the form of grades, or appraisal. This type of feedback causes learners to react emotively, rather than to think which Wiliam seems to consider as a more motivating tool in order to promote learner progression (Education Scotland, 2016). The literature from both Wiliam and Kohn is echoed in the WG AfL document (2009) that also states that feedback should ‘make the learner think’, and ‘feedback as grades or marks has a negative effect on learning’ (WG, p.26). The WG (2009) recommends that feedback should be an on-going process during the learning, rather than at the start or after the lesson so that it gives learners the opportunity to modify or improve on task. This WG statement is likely to have also derived from Wiliam’s findings that providing feedback should be a ‘minute to-minute process’ rather than an end-loaded process, and other AfL strategies such as peer and self-assessment, questioning and sharing criteria as a collective can transport this into classroom (2002).  Burns discussed the importance of Feedback in an ‘Aiming for Excellence’ conference in 2015, in which he drew attention to the role of Feedback in motivating engagement, and how that feedback from the child to the teacher should not be disregarded (ITETTSD, 2015).
In the final section, I aim to discuss the decision-making and planning process involved in devising each of the three AoLEs. In this section I will also identify the specific techniques that I utilised for each AfL approach. 
The first AoLE that I will discuss is situated within Humanities and out of the five subject areas within this AoLE, the learning episode focuses on developing geographical skills. The aim of the lesson is to develop the learners geographical enquiry skills, and to develop a well-informed opinion based on deforestation. The geographical skills that learners should acquire within the learning could allow development of ‘Ethically, informed citizens who are ready to be citizens of Wales and the wider world’, one of Donaldson’s (2015, p.29) four purposes. The EBL approach could also promote ‘Ambitious, capable learners’ (Donaldson, 2015, p.29).  EBL additionally links to a constructivist approach to learning; Dewey (cited in Philips & Soltis, 1998) for example suggested that learners need to have opportunities to ask questions in order to make sense of the world. It seems that Donaldson (2015) encourages EBL in the new curriculum for Wales because one of the twelve pedagogical principles is to ‘create authentic contexts for learning’ (2015, p.67); the rainforest provides learners with an opportunity to learn within an authentic context. One of the ‘What Matters’ (WM) statements within the Draft Statutory Guidance for Humanities encourages EBL in the classroom, and in this particular learning episode there are two statements (See Appendix 1) that the lesson promotes. According to Donaldson (2015, p.74) these WM statements should ‘align with assessment’ so therefore when assessing the learners, I will use these statements to assess the learners. Within the lesson, I have also carefully considered the opportunities for cross-curricular learning. These include developing talk in literacy as the learners will use persuasive language in ‘The Great Balloon Debate’. This activity requires learners to use a level of sophistication, and accurate choice of vocabulary related to the topic in discussing the reasons why deforestation should, or should not continue. In regards to the various techniques that have been applied to the Questioning approach, one of the strategies that I will apply in order to strengthen the effectiveness is Thinking Time. The reason I have chosen this technique is because the literature suggests that it prompts a deeper thought process and encourages whole class engagement to develop an answer (Gast, 2013, Stahl, 1994). I found that on PTE this technique was initially difficult to implement as it had not be used before, so therefore I had to encourage behavioural changes in order for it to be more effective.  Another technique that I will use in conjunction with Wait Time is the No Hands Up rule; the reason I decided to utilise this technique is because it ‘extends participation to the whole class during questioning’ rather than asking the individuals who are engaged, and are putting a hand up, all learners should be more encouraged to think because who the teacher will ask in unknown (CCEA, 2009, p.26). Wiliam (2011) also states that by giving the learners a choice to participate or not, they are increasing the gap between achievement level.  Critics may however suggest that it is perhaps problematic as it is heavily imperative that teacher has a sound awareness of who has been asked and when, and all students should be called upon regularly in order to maintain attention and thinking (Strictly Positive Teacher, 2017). Another Questioning technique that is perhaps more related to the Quality of Talk as an AfL approach is Bono’s Six Thinking Hats. Bono’s Hats has been adopted as a whole-school approach in this imagined context, and are essentially a framework for the training of thinking. Each classroom will have therefore adapted the hats to suit the age, or ability of the learners. By the age of eight, learners in Year Four will subsequently have a sound understanding of the six distinct cognitive modes of thinking, and it is likely to become a sub-conscious thought process. As demonstrated in the lesson plan (see Appendix 1), I have only used the hats that are relevant to the lesson, the other remaining hats will be the focus of the next Humanities lesson. Estyn (2018,p.1) reported on Gaer Primary School’s implementation of Bono’s ‘Six Thinking Hats’ and the success that it had on progress and learner outcomes. These findings influenced my planning as Estyn stated that it had a ‘highly significant’ effect on the learning process, and as a result learners take greater responsibility of their own learning. In regards to differentiation, I also considered how I could use questioning to engage the ALN in the class, this included during the pupil-tasks individually asking learners more probing questions, or asking questions to engage the learners (See Appendix 1). 
I then planned for the Language, Literacy and Communication AOLE, focusing on developing learners’ descriptive writing in a newspaper article. As the learning episode is aimed at a Year Four class, the expectations are slightly higher than I would perhaps set in a Year Two class because the learners will have had experience in descriptive writing. The range of abilities is much wider in the LLC AOLE, than in the other AOLEs that I have planned; I have therefore differentiated the learners’ tasks and elements of the AfL approach, the lower ability learners for example will use a template to write two paragraphs, and the higher ability learners will be encouraged to include personification in the article, a writing feature that we have previously explored. As outlined in the lesson plan (See Appendix 2), the WM statement is linked directly to developing learners who are ‘ambitious, capable learners who can communication effectively in different forms’ (2015, p.29). Having read the literature (CCEA, 2009 & WAG, 2010) I have chosen to adopt the Sharing Criteria, and Peer and Self-Assessment approach for these types of learner as it can be easily adapted to suit the individual needs within the class (Hargreaves, 2005). When planning the inclusion of these elements, Wiliam (2011) indicates that the teacher should ensure that the learners have a sound understanding of the criteria, and are clear of the learning intentions. This group of learners have had opportunities to develop peer and self-assessment and are aware of the concept of constructive feedback, so they are able to recognise that comments such as ‘Good hand-wring’ in Year Four are not useful feedback. Before the process of peer-assessment, learners should know the criteria so that they can provide constructive feedback (Wiliam, 2011). The literature on the social constructivist approach to learning (Beck and Kosnik, 2006), coupled with the knowledge of the learners within my class informed my decision to utilise peer assessment within this literacy lesson. Vygotsky (1978) supported this notion that learning is social and argued that the most fundamental element in assessing the learning, was not merely the child’s existing knowledge, but also the ‘ability to learn to help’ (Pound, 2014, p.51). Piaget (1950) would however argue that learners need to be able to construct knowledge independently, and referred to the learner as the ‘lone scientist’.  Another problem with peer assessment that Hattie and Yates (2014) highlighted was that learners who do not write confidently themselves, are not able to identify when someone else, or their peer is not writing well; the learner does not have the meta cognitive awareness to look at someone else's and identify their own mistakes. As previously discussed, I have carefully planned the AfL, the learners for an example will have a whiteboard Success Criteria in the form of a check-list that identifies the key elements such as ‘Headline’, ‘Newspaper Name’ that learners will physically wipe off once completed. This experiential learning style is effective and supported by Kolb’s theory (Philips & Soltis, 1998). Another technique that will enable me to assess the learner’s progress is by using the mini whiteboards in peer assessment. Learners will score their peers based on the techniques that have been used. This method is an innovation approach that I developed whilst on PTE that I found motivates the learners, and encourage them to independently identify the areas in their own work, by comparison to their peers. Another AfL approach that I developed whilst out on PTE was the ‘Pat on the Back and Index Finger for Improvement’ strategy. I typically utilised this technique as an ‘Exit Ticket’ before breaktime, or lunch. This would be a physical movement that would prompt the learners to engage in self-assessment, and I would then listen these responses to gather feedback. 
Finally, in the last AOLE I chose Quality Feedback as the technique in order to enhance pupil progression in Expressive Arts. As previously discussed, Hattie (2011) provides a sound argument to as why feedback is an important feature in teaching and learning. The skills that I aim to see progression in within the learning episode is collaboration, and to use imagination in order to build a mini-shelter. There are perhaps features within this lesson that may encompass elements from the Science and Technology AOLE, however because  it is a mini-shelter and the purpose of the lesson is to embrace creativity, rather than to test the different materials, it is an Expressive Arts focused lesson, as the WM statement further emphasises (See Appendix 3). The new curriculum in Wales will encourage these types of lessons that have overlapping features of different AOLES within one single learning experience (Donaldson, 2015). One of the specific Feedback techniques that I have chosen to develop this AfL approach is Traffic Lights. This technique involved feedback from the learner to the teacher, and throughout this lesson learners will be asked various questions (See Appendix 3), such as ‘How well are you working as a team?’ and learners should use the traffic lights in order to respond to the questions. This is an efficient method to monitor the learners progression, that is simple that shouldn’t distract from the learning (Cambridge, ND). Clarke (2009) highlights the difficulty in the use of Traffic Lights, and suggests that is may just be a measure of confidence, rather than a reflection of the learners progression. She explains that less confident learners tend to ‘underestimate their attainment’ and those who were perhaps over confident tended to ‘over estimate their achievement’ (2009, p.1). Another technique that I plan to use within the learning episode is On-Going feedback, this will include the teacher regularly engaging with the learners progression, and drawing on another AfL approach, that has been discussed previously, questioning in order to monitor the learning. Providing feedback does have be handled with a degree of sensitivity, I will therefore consider the type of words that I use in delivering feedback to the learner in order to avoid affecting the learners self-esteem or attitude to learning (WAG, 2010 &  Cambridge, ND). Lastly, another technique that links closely to Peer-Assessment that I have implemented through ‘Tickled Pink and Green for Growth’’ is Peer Feedback. Liu and Carless (2006) explain the difference between Peer Feedback, and Peer Assessment, that is feedback involves a communication process and assessment is linked to marking the attainment based on the criteria. 
In conclusion, the last decade has seen a significant growth in the development of Assessment for Learning (Black et al, 2003) and in the upcoming years it is likely that AfL will have an increasing dominance in schools in Wales, as outlined in the National-Mission (2017) and in ‘Successful Futures’ (Donaldson,2015). As emphasised throughout this paper, there is an abundance of literature (Clarke, 2014, Fautley & Savage, 2008, Grigg, 2015, Wiliam, 2011) to justify this decision but perhaps another reason why AfL is encouraged in schools, is because that as illustrated in Wiliam’s study, AfL was one the most cost-effective intervention that can lead to significant school improvements. Evidence based research conducted by Wiliam (2009) also suggests that there are considerable gains in implementing AfL into the teaching and learning; A study found that in 12 months, an AfL class achieved what a non-AfL class did in 20 months (Wiliam, 2009). In addition to this, AfL has been named in a wealth of literature as one of the most effective pedagogical strategies in teaching, which again justifies its growth (Siraj-Blatchford et al, 2013, Coe et al, 2014, Ko, 2013, Donaldson, 2015). It therefore seems that there is limited evidence to argue against AfL, but as Black and Wiliam (1998) indicate, for AfL to have a successful impact in the classroom, it needs to be effectively planned. As a teacher, you should have a clear awareness of the three steps to AfL, where the learners are at, where they need to be and how you are going to get them there (Black, 2003). In Vygotsky’s theory (1978), the role of the teacher is to scaffold the learning, this is also relevant to how to develop good AfL practice in the classroom, teachers need to scaffold the AfL process as discussed earlier in Peer and Self-Assessment (Hattie and Yates, 2014). One of the key threads that seem to be inter-woven through each AfL approach is the dialogue between the teacher and learner. This is echoed in Hattie and Zierer’s writing that emphasise the importance of dialogue rather than monologue in the classroom (2018). 
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Appendices
Appendix 1 – Humanities Lesson Plan


Appendix 2 – Languages, Literacy and Communication Lesson Plan


Appendix 3 – Expressive Arts Lesson Plan





Appendix   1

	Student-teacher
	Laura Powell
	Class:
	Year Four 

	AoLE or Subject
	Humanities 
	Timing:
	1hr 30

	Lesson Focus:
	To develop an awareness of deforestation, and the impact on those who live in the Amazon rainforest.

	Meaningful links to Curriculum 
	[bookmark: _Hlk23086147]WM1 -Developing an enquiring mind enables learners to explore and investigate the world, past, present and future, for themselves.
WM3 - Our natural world is diverse and dynamic, influenced by physical processes and human actions.

	Meaningful links to:
Cross Curricular Responsibilities
	Literacy – Learners can develop their oracy through discussion,  questioning and presentations, and, to then adapt these skills for purpose as they listen to and debate different viewpoints.
DCF- Using the app ‘’Flipgrid’’ to record a response. 




	Learning Objectives (focus on Learning- use accessible vocabulary):

	To understand the different viewpoints regarding deforestation.

To be able to independently express a reasoned opinion, on deforestation.

To use knowledge and understanding of the rainforest in expressing an opinion. 







	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	I can communicate my feelings about the rainforest and deforestation. (LA)

I can describe how people’s actions and the natural world impact upon each other, both in the past and present. 
I can express an opinion on deforestation, giving reasons.  (MA)

I can show understanding of the causes and effects of the events and physical processes that shape places, environments, landscapes and people. (HA)
	Learners to either write (MA+HA) or record (LA) the various opinions regarding deforestation.
Learners to actively take part in questioning activities, and the Great Balloon Debate to demonstrate their understanding of deforestation.




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Prior to the lesson, teacher to destroy the rainforest that the learners will have spent time creating over the previous weeks (e.g. burn the ‘trees’) 

Record the learners’ responses upon entering the classroom. 

Who did this?! How do you feel? – Pose, Pause, Pounce, Bounce

Why would someone do this?! Teacher to monitor class reponses on Flipgrid and provide instant feedback via the app.



Introduce the concept of deforestation.  What is it? Are there any clues in the name?

	











Learners will individually be given an iPad, and will use Flipgrid to answer the questions ‘’What do you think has happened?’’.

Think, Pair, Share


	Resources will be burnt at home, in a safe and measured environment. 

iPads
Flipgrid App

Interactive Whiteboard

	

Teaching & Core Learning
	Is there any reasons why you would do this? Why would you not do this?

Introduce the Six Thinking Hats.
White - What do we know about the rainforest? Who lives there? 

In learning buddies, the learners given  some arguments for and against deforestation. 

Teacher to work with LA learners, and ask questions to motivate the learning. 

TA to monitor other groups and ask questions.

Who would have this view?
Do you agree? Why?









Return to Thinking Hats (15mins before break) (Use Lolipop Sticks)
Yellow – What are the positives?
Black? What are the negatives?
Red? – How do you feel?

	No Hands Up






 

LA- Colour the statements   ‘for’ deforestation in one colour and the statements ‘against’ in another.

MA – 
Read the statements in groups. Then individually - Which do you think is the most powerful argument for each side? Cut out that reason and stick into your book under headings:
-The most powerful argument for deforestation
-The most powerful argument against deforestation

HA- Read the statements individually + Write an independent opinion, considering both for and against arguments. 

Learners to answer the different Thinking Hat’s Questions as an Exit Ticket to breaktime. 
	Scissors 

Glue

Statements

Colouring Pencils



	

Plenary
	After Break
Select five or six people to take part in the debate.

After the debate, teacher to ask the class to vote on who persuaded them most. Remind them that they shouldn’t vote on which character they like most, but rather on how well each person did in persuading them in favour of that characters.




	The Great Balloon Debate – Is deforestation wrong?
The learners will take on the roles of various people from various groups who have an interest in the rainforest. These might include:
• A tribal leader
• A member of a conservation group
• A farmer
• A logging company owner
• A high-street retailer
• A mining prospector
• A zoologist
• A doctor
• A government official







	Great Balloon Resource



Appendix  1

	Student-teacher
	Laura Powell
	Class:
	Year Four

	AoLE or Subject
	Language, Literacy and Communication Skills 
	Timings:
	1hr

	Lesson Focus:
	Newspaper Report Writing

	Meaningful links to Curriculum 
	WM3-Learners who speak and write effectively are prepared to play a full part in life and work.

	Meaningful links to:
Cross Curricular Responsibilities
	DCF-

	




	Learning Objectives (focus on Learning- use accessible vocabulary):

	To write a Newspaper Article on an interesting visit to the Amazon Rainforest, using a variety of linguistic techniques. 










	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	-I can use a template to set out a newspaper report, and write two paragraphs on a trip to the rainforest. (LA)
-I can set out correctly and write a Newspaper article. (MA)
-I can include  some/all of the key features of a Newspaper Report. (MA+HA)




	Learners will have produced half of a Newspaper article, to then finish in the next LLC Lesson.




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)
	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	1.Teacher to introduce the writing purpose – Newspaper Report

2. Who has read a Newspaper Report? Some of you may have even been in a Newspaper? (No Hands Up).

5. Outline some of the features that have been identified by the learners. (Any missing?)  Briefly use PowerPoint presentation to consolidate learners understanding of each feature. 


6. Teacher to ask for an example of various features learners identified in pairs.. Pose, Pause, Pounce, Bounce..

What is the difference between this headline… ‘A explorer gets lost in the Amazon rainforest while he was exploring’.. and ‘’Powell, the explorer LOST amongst the miles’’. 


What techniques could we use in our headlines? Alliteration?

Share Criteria with Learners, and an example of a WAGOL. 
 
	3. In pairs, learners should then use the iPads to scan the QR Code (1 per table) to link to Padlet. Model how to use Padlet.
 
4. Task is to then in pairs, type out a list of as many features of a Newspaper Report as possible. (ON PADLET)
 
6. Turn to your partner, and give an example of a …headline… caption.. subheading.. 





No Hands Up




Learners to copy the key features from the whiteboard of what they MUST include, and then add any additional features that they WANT to include, e.g. Personification.  
As the learners complete the various features, they should rub it off their whiteboard.
	
iPads

Scenario Cards

Newspaper Report
 Template 

PowerPoint

QR Codes x6

	

Teaching & Core Learning
	Whilst the learners are writing, TA + Teacher to monitor the learning to spot any misconceptions/errors
 



Teacher to pause lesson (10min into lesson) to ask the learners to swap books to peer assess.  Teacher to outline what each individual should have done:  
Newspaper Name, Price, Picture and Heading. 

Teacher to check the scores + Assess any lack of progress.

Teacher and TA to read the learners’ work and provide on-going feedback.   

What is the name of the Newspaper?

Check Understanding -THUMBS UP/THUMBS DOWN

Whats the headline of your story?
	LA learners will be provided with a Newspaper Template to write the article on. // All other learners to organise and write the article in books. 

Peers to display scores on a hand and raise it for teacher to see. (Scores out of 4)













	Mini-Whiteboards






	

Plenary
	Teacher to devise 10mins at the end of the lesson for lessons to Self-Assess their own work. After the lesson teacher to look over what the learners have done so far and provide formative feedback in the next lesson.





Teacher to have learners line up at the end of the class while you stand at the door. As they reach the door, each student must share there own comments the gave themselves.  
	Learners will only be expected to write half of the article. 

Learners will be given time to independantly read over their own work to assess it + then share with their ‘LLC Partners’ what they want to improve. 

‘’Pat on the Back + an Index Finger to Improve’’ 
	



Appendix 3
[bookmark: _GoBack]

	Student-teacher
	Laura Powell 
	Class:
	Year 4 (Progression Step 2) 

	AoLE or Subject
	Expressive Arts
	Timings
	1 hr 30min

	Lesson Focus:
	To work in ‘tribes’, to build a shelter in order to survive a week in the Amazon rainforest.

	Meaningful links to Curriculum 
	WM3 – Creative work combines knowledge and skills using the senses, inspiration and imagination. 

	Meaningful links to:
Cross Curricular Responsibilities
	Numeracy - Scale and proportion, measuring and surface area
Literacy – Oracy in all its forms will also be developed through the group work discussions, responding and reflecting on works, role play and planning processes and questioning.
Digital – Using the iPads to record, and organise the Process of building the shelter. 

	Learning Objectives (focus on Learning- use accessible vocabulary):

	
I can work as a tribe, to create an Amazon rainforest shelter within the specified measurements. 

I can select suitable resources to create a shelter in my tribe, using geographical and mathematical skills. 

I can apply my knowledge of the diverse identities from the wider world to collaboratively create an Amazon rainforest shelter, that also applies mathematical skills. 






	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	I can create and make a shelter using creativity and innovation. (Dicuss what innovation is with the learners?)

I can record the process using iMovie.

I can take an active role in creating the mini-shelter, and ensure that my views are listened to, but also that I listen to the views of others.

	The learners will have began to produce a mini-shelter, and should have experienced with a variety of different materials. 

Learners should have also recorded the process via iMovie.

The learners would have listened to the ideas of their peers, and will have demonstarted patience and collaboration.




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	· Teacher to show the learners Amazon Rainforest photograph.
 
Big Question – Could you survive a week in the Amazon rainforest?

What would be your three basic necessities? Why?

· Outline the focus of the lesson – Shelter

What would a shelter in the Amazon look like?

(No Hands Up for Questioning) 

Outline to the class that 
	· In shoulder buddies, learners’ to firstly answer the question, and then discuss  what the basic needs would be in order to survive.

· Use the ‘’Whiteboards’’ to independantly  sketch what a shelter in the rainforest would look like. 

· Turn to shoulder buddie to compare sketches/Turn to the group to your right and compare/Half of the clas split and show eachother the sketches. (Snowball) 

	Interactive Whiteboard 

Rainforest Photograph
	
Whiteboards + Pens  

	

Teaching & Core Learning
	RULE – It must be within a 30cm x 30 cm square
and the roof should be within a 30cm2 surface area. 

Teacher to walk around 
the class, and work with every tribe. Provide on-going feedback. TA responsible for allocating resources and supporting pupils throughout. 

Pause the lesson regularly, to compare different group’s work/elements of different shelters.
Use Traffic Lights to gather feedback on progression –
How well are you working as a tribe?
Are you pleased with your progress?
Are you all actively invovled?


Why have you chosen to do that?

How does your shelter compare?

Select individuals who are perhaps less engaged to collectively walk around the clas to discuss the various shelters and to then feedback to their own tribe. 
	The learners will need to document the building process using ‘’iMovie’’ and then at the end of the week should use it alongside a presentation to a Guest Speaker. 

In the allocated tribes learners through role play should build a mini-shelter using various resources (freedom of choice).



Learners will be encouraged to explain their choices.

Learners to pause, and to take time to peer assess other tribes shelters.  



LA learners, or those who are less engaged to feedback to the rest of the tribe. 
	Supervise cutting tasks and collecting outdoor resources. Support learners, e.g. reaching for leaves in the trees.

Outdoor space

Recycled Materials

Craft Resources 

iPads 
One set Traffic Lights per individual.

	

Plenary
	Walking Gallery to display what the learners have done so far – Rainforest Music  

Teacher to outline the type of sentences that are  banned- 
‘’I like the colours’’ WHY?
‘’I don’t like the shelter’’
‘’I like the roof’’


Exit Ticket – Ask the learners a question based on their learning. 
	Learners to take a pink and green ‘’sticky note’’ and to peer assess the other tribes’ work. 

Tickled Pink 
Green for Growth




	Green sticky notes 

Pink sticky notes 
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