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Poster – Outlining good practice in terms of supporting learners with a specific learning need
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Element 2
Essay - Explore the wide and complex spectrum of additional needs
This essay will be looking at additional needs in context and exploring the wide and complex spectrum of additional needs. 
The special educational needs (SEN) system has been replaced by the additional learning needs (ALN) system. This is happening over four school years, between September 2021 and August 2025 (Welsh Government, 2024). The move from SEN to ALN now allows all children to be supported under the ALN code of practice and is proving disability to be more equitable. Additional needs refer to any requirements for support that the individual needs to participate and reach their full potential. In schools staff work with the ALNCo who the additional learning needs coordinator (Pembrokeshire County Council, 2021). They cover areas of communication, cognition and learning, social and emotional, sensory and health. Support is put into place to help reach the goals set and agreed with both the learners and parents and are revisited at a specific date (Pembrokeshire County Council, 2021). These are there to help create, support and focus on taking down any barriers that require extra provision in different areas of learning. 
There are two models that will be looked at in this essay. These models are Social Model and the Medical Model (University of St Mark, 2025).
The Medical Model is a way of explaining how some people understand disability and how disabled people are treated but is not considered to be an inclusive approach to disabled people (Manchester Disabled People Access Group, 2024). There are many ways in which disabled people are stereotyped or judged. The person is placed as the problem and is often described as not normal or different. A few examples are, being housebound or confined to a wheelchair, not being able to join in activities that other children in the mainstream class can including disabilities caused by physical, mental or sensory impairment. This includes being moved from friendship groups to another school because they have wheelchair accessibility and the current school not having the adequate facilities and there is no funding to modify this by local government. A child may not see or hear so they are not asked to be involved in the activity or class discussion. This could be excluding the child from activities within the classroom because they could not read a book or hear what is happening in the story. It is an example of someone who is singled out for something that is not their fault.  Having a special needs disorder or extra help refers to an individual with ADHD attention deficit attention disorder, or be on the autism spectrum (FYI, 2025). These children are often dismissed from any activity that goes on within the learning, they are classed as an issue and are often not chosen to take part in certain activities as the behaviour could spiral if something triggers them which results in a class disruption. These are just a few from a very large list. This language is very negative and does not describe the meaning of a disabled person (Manchester Disabled People, 2024). The focus is on medical intervention to cure or manage the impairment so the individual can conform to societal norms, rather than society adapting to the individual (Devon County Council, 2023). The medical model focuses on curing or managing illness or disability (Wikipedia Contributors, 2018) instead of looking at ways to adapt a better environment. 
The social model unlike the medical model, which concentrates on what is wrong with the learner, emphasises adapting the environment, promoting inclusion, and removing obstacles to learning (The University of Edinburgh, 2024). The social model of disability focuses on removing barriers in society rather than viewing the individual as being different or limited to what they can or cannot do which is what the medical model looks at. Good practice for learners with autism or ADHD within this model focuses on modifying the educational environment and teaching strategies to support participation. For example, classrooms may provide flexible seating arrangements, by giving the child a seat where they feel comfortable, this could be near a door so that they have access to step out when needed or in primary school this may be at the front next to the teacher so they have a sense of feeling safe. Quiet workspaces where the child may need to wear ear defenders or be placed in a smaller group activity such as working in the corridor or another area overlooked by support staff. Visual timetables for them to set up in the morning and cross off what has been completed, giving areas for adjustments throughout the day with plenty of notice, or sensory friendly areas to accommodate diverse needs including sensory equipment and interaction with others (Department for Education, 2015). These examples are linked to the theory of Lev Vygotsky (1896-1934) was a Russian psychologist and teacher who developed a theory about how our social interactions influence our cognitive development (Gowrie, 2022).
Vygotsky's cognitive development emphasizes the role of social interaction and culture in learning. He believed that children learn through guided participation with more knowledgeable others, like teachers or peers (McLeod, 2025). Key concepts include the Zone of Proximal Development, where learning happens just beyond a child’s current abilities with support, and the importance of language in shaping thought (McLeod, 2025). These are used in schools today following the policies of children with complex needs and individual development plans. Stated in the policy of school A, the majority of pupils will receive early interventions and will have their needs identified and met with the school without the need for further input (Ysgol Gelliswick CiW VC School, 2024).
Both the social and medical models are linked to the UNCRC United Nations Convention on the Rights of the Child legislation stating that all children have the right to support with balanced approach, advocating that children with disabilities receive both individualized support and inclusive opportunities, highlighting the importance of combining medical interventions with accessible, barrier free environments (UNICEF, 2025)
This essay has explored the additional needs in context and the wide and complex spectrum of additional needs. It has looked at the medical model and social model and broken down the barriers of what could be put in place. Looked at theorys linked to additional needs, the legislation that is followed today and the policy used in school A. 
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Element 3 
Explore and summarise the additional learning needs of a pupil using a person centred planning approach.

	Section 1C: Profile (About me) 

	
• What is important to the learner 
· Ipad and the xbox.
· Watching tv.
· Minecraft and roblox.
· Butlins.
· Clothes – my skeleton outfit.
· Mummy.
· Ghostbusters.
· My favourite toys.
· Toys with games.
· Football.
· Going to soft play.
· Going on an aeroplane with my mummy. 

• What is important for the learner 
· To be listened to and acknowledge what he is saying 
· Having a sound mat to help him sound out words in literacy and phonic cues. 
· Having a hug when asking for one as it makes him feel safe. 
· Having stickers as a reward of something that stands out. 
· Clean glasses. 
· Classroom visual timetable such as a now and next board or a classroom daily timetable to be prepared for how the day is going to be planned out. 
· Clear and firm boundaries. 
· Likes to show independence and likes a positive response to his hard work. 
· Eating his vegetables and having a lunch meal in school as most days a vegetable option is provided.
· Deep pressure activities including heavy log, pushing himself against things.
· 1:1 support daily for 5 days a week.
· Adult to help him develop friendships. Especially at playtime breaks where he could interact with a football game or playing on the trim trial provided with a member of staff observing from a distance. 
· To use the language, he has obtained in the appropriate areas.
· To keep eyes on him. 
· Using an adult to recognise and regulate his emotions.
· Noticing a change in mood before it gets too far. 
· Take himself off to a safe space if becoming dysregulated.

• What is working and should be built on 
· Knowing the class routine and what is coming next, making sure he is prepared for this by his 1:1.
· Routine.
· Having access to a quiet area to work with his 1:1.
· Using ear defenders to go into assembly, sitting near an adult in assembly for extra support.
· One to one support – this looks like an adult supporting at key times. Eg carpet time, adult using de-escalating strategies, supporting child A to go outside to play, identifying when he needs less distraction and using a quiet area. Adult stepping back when he is playing with others or working independently. Adult co-regulating with him, speaking calmly and quietly whilst narrating what is happening, also knowing when quiet is needed.
· Able to cope with his own toilet needs.
· Scripted responses to hitting.




• What is not working and needs to change. 
· Comprehension of social situations often invades personal space by putting his face in front of staff or his peers. Will physically use himself as a barrier between the teacher and rest of class.
· Without adult support, he can struggle with communicating how he is feeling, this can lead to frustration and hitting, throwing or shouting behaviours.
· When dysregulated this can look like tipping the furniture over, throwing behaviours and hitting out at children and staff. He will run across the class to do this.
· Attention is inconsistent and heavily dependent on his mood. He will lose interest in a group activity quickly if he is not chosen first and finds taking turns and waiting difficult.


	Section 2A: Description of the child or young person’s additional learning needs (ALN) 

	Awaiting Autism diagnosis along with traits of ADHD (attention deficit hyperactivity disorder). 
Cognition and Learning 

Communication and Interaction 
Child A language is significantly delayed. He requires constant support to communicate his needs. He is beginning to use larger sentences and words when labelling objects and he will lead by the hand, but he is not yet engaged with the use of sign language. Managing transitions can also be difficult and visual supports are always needed for him to understand what is being asked as sometimes he can switch off from conversations.

Sensory and/or Physical 
Child A can be very sensory to touch and will often put things in his mouth. He needs to be supervised at all times. He can hit out at staff members when dysregulated. 

Behaviour, Emotional and social development 
Child A can be on his own agenda and can disengage from activities. His attention is very fleeting, he needs the support of an adult to refocus back into the learning environment. Child A can be frustrated when he is unable to do what he wants or when his play does not go the way he intends it to be. When he is upset or angry, he can stamp his feet, hurt staff, throw objects and will leave the classroom, refusing to return until he has calmed down. 











 





Element 4 
Discuss the potential support provided to your chosen pupil (utilising the key principles, approaches and policies that guide inclusive practice).
	Section 2B1: Description and delivery of the child or young person’s additional learning provision (ALP) 

	2B1.1) Intended outcome: 
These outcomes should be SMART (Specific, Measurable, Achievable, Realistic, 
Timebound). 
	· Child A will be able to use a total communication system including visuals, signs, gesture, real objects and speech so he can express his needs and be better understood. 
· He will be able to engage with his peers for up to five minutes with an adult so he can develop his play and interaction skills. 
· He will be able to develop his social skills so that he can develop peer relationships.

	2B1.2) ALP to be provided: 
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets. 
	2B1.3) Should the ALP be provided in Welsh? 
	2B1.4) Organisation/ 
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.): 
	2B1.5) Start date: 
	2B1.6) End / Review date: 

	· Child A will receive a total of 25 hours of Teaching Assistant support each week which will incorporate the following:
·  All adults to use clear and simple language and offer choices. 
· Use of objects of reference, signalong, intensive interaction, physical activities, supervision at all times due to safety. Bucket time and visual prompts, such as a now and next board to regulate him into the next activity, crossing off what has been achieved as the day goes on. 
· Weekly sessions following targeted intervention from a speech and language therapist continues to require daily structured language activities, developed in conjunction with the Speech and Language Therapist, with activities incorporated into his daily learning programme, as well as taught separately when necessary. 
· There will need to be an increase on developing language throughout and in more social situations. This communication programme will need to be supported by all teaching staff to develop his expressive and receptive language and communication skill. 
· Support to access intensive interventions such a numeracy and literacy along with ELSA (Emotional learning support assistant) weekly. 
	Yes / No 
	School .
Speech and Language team.

	September 2025.
	September 2026.

	2B1.7) Rationale for the ALP listed above: 
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young 
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached. 
· For child A to continue to improve his communication skills and to express his wants and needs with both adults and his peers. He will develop relationships by listening to what others say and process what they are doing to gain friendships. 
· When a supply teacher may need to step in this can sometimes cause him to be dysregulated, so the learning support needs to be aware of the situation to put different actions into place.
· Making the now and next visual board with a picture of himself on to make it feel like his own and what he may look like doing the activities. 
· Reducing frustration in the classroom and having the support assistant there to look for any triggering signs especially during group and independent activities.
· Having a familiar face to support with the speech and language intervention and use rewarding stickers. This has been a trial and child a really enjoys being praised with stickers for doing something good. Mum has also asked for the sessions to be scripted briefly so she can practice at home to.

	



	Section 2B2: Description and delivery of the child or young person’s additional learning provision (ALP) 

	2B2.1) Intended outcome: 
These outcomes should be SMART (Specific, Measurable, Achievable, Realistic, 
Timebound). 
	· Child A will be able to use deep pressure techniques when he is feeling any kind of emotion such as excitement or frustration so that he can help relieve stress.
· Will be able to self regulate and develop calm down techniques so that he can stay regulated by using his words instead of getting upset and hurting.

	2B2.2) ALP to be provided: 
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets. 
	2B2.3) Should the ALP be provided in Welsh? 
	2B2.4) Organisation/ 
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.): 
	2B2.5) Start date: 
	2B2.6) End / Review date: 

	Child A will receive a Teaching Assistant support each week which will incorporate the following:
Use deep pressure/Proprioceptive activity/heavy work activities. The activities can be incorporated into his daily routine along with free play and outdoor learning. These will regulate him and prevent the fight, flight or freeze response. These will in include:
· Weighted lap pad whilst they sit on the floor for circle time or carpet time.
· Helping to set up and stack things away at the end of the school day.
· Outdoor area with the cars and wagons, fill them with loose parts and transfer from one place in the playground to another.
· Therapy ball activities where a large ball firmly rolls over thechilds back and front whilst laying on the floor. Supervision at all times.
·  Work using the Emotion coaching method. Staff will help child A to build his emotional literacy, model and prompt emotion language and help him self regulate and develop calm down skills.
·  childs back and front whilst laying on the floor. Supervision at all times.
· Work using the Emotion coaching method. Staff will help child A to build his emotional literacy, model and prompt emotion language and help him self regulate and develop calm down skills. 

	Yes / No 
	School 

Teacher
Support assistant

	September 2025
	January 2026

	2B2.7) Rationale for the ALP listed above: 
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young 
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached. 
· Child A to self regulate his responses to sensory stimulus and reduce the stress level.
· Increase the calming feeling and introduce the happiness and wellbeing especially during playtimes and independent tasks.
· To improve his attention and focus on a given task with a goal to achieve.
· Child A to self regulate his responses to sensory stimulus and reduce the stress level.




	

	Section 2B3: Description and delivery of the child or young person’s additional learning provision (ALP) 

	2B3.1) Intended outcome: 
These outcomes should be SMART (Specific, Measurable, Achievable, Realistic, 
Timebound). 
	· Child a will gain greater awareness of his emotions and understanding.
· Begin to use appropriate language to describe how he is feeling.
· Improve emotional in engagements within the classroom area.

To all be reviewed in a 12 month period with any recommendations used and reviewed if needed.

	2B3.2) ALP to be provided: 
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets. 
	2B3.3) Should the ALP be provided in Welsh? 
	2B3.4) Organisation/ 
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.): 
	2B3.5) Start date: 
	2B3.6) End / Review date: 

	· Emotion Coaching to support child a with recognising and understanding his emotions and feelings. This will happen fortnightly.
· Staff can help him to reflect and be curious about his feelings and actions by modelling reflecting on their own emotions (I was really angry because, helped to calm myself down by). This can also be modelled through characters in stories, puppet play, small world. Use zones of regulations or Incredible five point scale and to avoid using the term good and bad. This will have a daily input.
· Ensure you have child A attention by using his name before giving instructions or engaging in verbal communication in every aspect of learning daily. 

	Yes / No 
	School  teacher
LSA 
All staff in contact.


	Septem-ber 2025
	September 2026

	2B3.7) Rationale for the ALP listed above: 
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young 
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached. 
· Modelling behaviour in and out of the classroom using coping mechanisms and to understand that there are different strategies for managing strong emotions. 
· Explore feelings through stories and play. Being that other person that feels sad and finding a way of making things better or right.
· Avoiding the good and bad label as this can sometimes cause confusion. Instead use terms and phrases like feeling cross or sad. 
· Using child A name when want his attention and making sure he is engaged before giving out any important information.
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Autism is a spectrum - every autistic person is unique!

(ETSY.COM,2017)
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AUTISM

Autism and how it presents in learners. What might be difficult.

¢ A spectrum condition, meaning it affects people in different .

Negative attitudes from non-autistic people, judging the individual before

ways. : . : "

« The key characteristics of Autism fall into two different knowing the reason and not having the correct information (Joseph, 2024).
categories. ¢ Mental health, including anxiety, depression or possibly eating disorders.

* These are Social communication and interaction. ¢ Barriers to learning, not being chosen to participate because there is a risk that

o Restricted and repetitive behaviours, interests and activities.

¢ Expressing themselves with words.

¢ Changes in routines or expectations.

¢ Loud noises, bright lights, or strong smells.

¢ Following multi-step directions without visual support.

o Generalizing skills across different settings (National
Autistic Society,2025).

they might not take part in what was asked (Joseph,2024).

¢ Sensory differences in public spaces that does not consider neurodivergence.
for example a supermarket where you have people starring at you and not
understanding its not your fault.

¢ Masking their traits to not show their disability (NHS,2022).

¢ Function struggles where the body requires you to something but the brain
does not allow it (Joseph, 2024).

Theorist linked.

¢ Theory of mind and Autism Baron-Cohen proposed that children with Autism suffer from mind blindness.

¢ Already hampered by the inability to achieve joint attention with others, they become unable to build on that fundamental step to intuit what others are thinking,
perceiving, intending, or believing (Krieger,2025).

¢ Simon Baron-Cohen looked into the concepts and key parts to autism such as the strengths. the people with autism had a strong attention to detail and very strong
attractions to patterns (University of Cambridge,2024).

e This is shown in children education and has gone on to show the different talents individuals may have (University of Cambridge, 2024).

Autism is not an illness or a disease. It means an individual's brain is wired differently, affecting their

social communication, behaviours, and sensory processing.

Signs of Autism (NATIONAL INSTITUTE OF MENTAL HEALTH,2020).

o Jid

Morning
[0}

@ %

Register English Break time Maths Lunch

Hyperactivity Inattention Rujects physical contact Tiptosing
g
L
n
Sty ornds onrvon
== e How can we help? i) &2
o Communicate clearly (Autism Speaks,2025). Guided reading Cirdo time Assembly

e Use a structured timetable stating clearly now and next (Autism Speaks,2025).

¢ Be calm and positive. Model appropriate behaviour for the student with autism, as well as for other students, by greeting and ENGAGING in a respectful way.

¢ Promote a welcoming environment, and provide opportunities for your student to develop social interaction skills and extended learning.

¢ Consider seating - situate the student for optimal attention to instruction or sensory needs (NHS,2022).

¢ Give positive direction in what your asking the individual to do.

¢ Be tuned into sensory issues that may effect the student in your particular class for example, echoing locker rooms and loud, fast activity can make P.E. over
stimulating and overwhelming (Autism Speaks,2025).




