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	I applied all the different theories we studied to my own experiences in Wales, and I was able to give my own take on each of them.
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	I would have liked to have found a quote that better captured Dewey’s broader ideas on experiential learning, instead of just summarizing them.  I believe that would have strengthened the foundation of his ideas that the paper was built on.

	What have you found most satisfying whilst undertaking this submission?
	I enjoyed looking back at the different philosophies of outdoor and experiential learning and applying them to my own experience.
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Outdoor Education as Experiential Learning
Experiential learning, as it is understood today, largely comes from the ideas of John Dewey.  Writing at a time when some traditional schooling methods were being questioned, Dewey presented a new theory of education that, he argued, promoted individual growth in support of democratic ideals.  Through what he referred to as progressive education, Dewey believed, students were better prepared to think for themselves, and their perspectives were naturally more valued and respected, promoting individual growth.  The key to his philosophy of education was individual experience, which he wrote about at great lengths: “Every experience is a moving force.  Its value can be judged only on the ground of what it moves toward and into” (31).  Dewey writes that experiences have lasting impacts on students, and the educative quality of those experiences can be judged by its tendency to promote or discourage future experiences.  In this sense, all experiences that a student has are impactful, but not all are educative.  Therefore, in evaluating outdoor education or any other method, one must consider the type of experiences it creates for its students.  In analyzing my time in Wales, I will apply a few different concepts from writers on outdoor education to my experiences, before making a judgment using Dewey’s standard.
First, David Kolb’s four-stage cycle of learning seeks to explain the way experiential education operates.  The four stages represent the steps one takes to convert an experience into new knowledge, and they help explain several of my experiences in Wales.  In particular, the downward-facing up sail we did in Pembrokeshire forced me to engage actively in this cycle.  I entered the cycle in the active experimentation phase, thinking about what I had learned from our previous day up sailing, like leaning out far enough to walk along the surface, while also watching and learning from those who went before me.  By the time I was set to begin, I had also come up with an idea that I hoped would help me: I would pretend like the side of the cliff was the ground.  This idea helped me a lot, and my concrete experience was better for it.  When I got to the rocks down at sea level, I began my reflective observation, mostly realizing I should have leaned out more and let myself down more quickly from the start.  Finally, I went into the abstract conceptualization stage, concluding that I had accomplished something that made me really proud, since I had discovered I could do more than I once thought.  When I was younger, I would likely not even have attempted something like that up sail, but my prior experiences, especially those in Wales, gave me a sense of comfort and confidence in unfamiliar situations.
My experience on the up sail that day really stands out as a frontier adventure, one of Mortlock’s stages of adventure.  I reached this particular stage a few times throughout the trip, including an experience I had scrambling in northern Wales and coasteering in Pembrokeshire.  However, each of Mortlock’s stages is important to analyze when considering the value of outdoor education.  The play stage, which encapsulates participation in easy activities that do not create strong emotion, is a good starting point, and the place I was for some of the easier hikes and the day we spent at the beach, for example.  These were some of the most comfortable experiences I had, since they were below my personal limits.  Next, the adventure stage encompasses activity that is more exciting and is slightly riskier, but where one still feels in control.  These activities, where I was tested more but remained mostly comfortable, would include some of the more challenging hikes and even some of the earlier climbing.  The next stage, frontier adventure, is somewhat of an ideal for experiential learning.  In addition to the examples I gave above, I experienced being pushed to my limits in some of the climbing we did in northern Wales.  I did not have a lot of experience climbing, so I was challenged to the edge of my abilities, but I really enjoyed the experience.  Fortunately, I never felt I went beyond that stage to misadventure, a stage where negative emotions and injury define one’s experience.
Mortlock’s stages of adventure are a good way to evaluate one’s experience in outdoor education.  Since frontier adventure is the stage where the most growth takes place—I can confirm this based on my own experience—outdoor education programs should strive to place students in these situations.  The interesting thing, though, about this stage, is the type of education it provides for students.  Instead of learning facts or ideas from one of the subjects I have studied in classrooms, I found that the frontier adventure stage allowed me to learn about myself.  I pushed through old boundaries and gained a new level of confidence and comfort in seemingly adverse situations.  While I am certainly not over all of my fears, I feel that I conquered a lot of them, at least in moments, while in Wales.  This type of learning, I believe, can only be done through experience, and the outdoors are perhaps the best place to facilitate it.
Furthermore, Rhonke’s idea of challenge by choice aids Mortlock’s stages of adventure in creating an ideal outdoor experience.  Since I was able to make my own choices about what I would do throughout the program, I was able to judge what I needed to enter the frontier adventure stage.  While there were moments where I needed to be pushed by tutors or peers to get there—moments that I now sincerely appreciate—I was always allowed to make my own decisions on what I would do.  This technique allowed me to move at an appropriate pace, pushing myself to the limits I found but not going beyond them.  Also, since I was able to make my own decisions about what stage to enter with any given activity, I had the freedom to adjust what I was doing based on other factors in play on a given day.  Still, I generally made an effort to get to the frontier adventure stage, especially since I wanted at least to try every activity.  After completing the program, I strongly believe that the principle of challenge by choice is a great foundation to use for the activities we did, especially since it allowed me to take ownership of my education.  In an outdoor environment, given challenge by choice, each student can experience the activities in a way he or she chooses, going at a reasonable pace.  This principle not only satisfies Dewey’s plea for education more customized to the individual student, but it also allows the students to take hold of their own learning, which greatly enhances the experience.  By owning their own learning, students are better able to enjoy future experiences, making challenge by choice a very educative philosophy, to borrow from the ideas of Dewey.

Additionally, outdoor education allows for learning about the natural world in which we live.  I found the facts I heard about the places we went really fascinating, and my learning about these places was enhanced by seeing them myself.  In particular, the day we went on the boat around Pembrokeshire was a great educational experience, especially since we were physically present to see the sites, as opposed to reading about them in a book.  In this sense, outdoor education can even go beyond what is often seen as its main purpose—to educate students about themselves.  Seeing so many places in Wales, I not only grew to appreciate the Welsh landscape, but I learned about sustainability and, even more broadly, how to respect the world around us.  Although I was not entirely thrilled about doing it, cleaning up every grain of rice atop Cadair Idris was important for me to understand how meticulous I needed to be in order to respect the mountain and the animals that lived there properly.  I do not believe many people want to destroy the natural world, but plenty of people are too apathetic to do their part in preserving it.  My experience in Wales helped me understand better how our world can be sustained, and it reminded me why the effort is worthwhile.
Finally, I believe my experience in Wales was extremely educative, and it stands as probably my favorite academic experience of my years in college so far.  I feel inspired to spend more time outdoors and have similar experiences to those I had in Wales, meeting Dewey’s classification of an educative experience.  The outdoor element of the program was critical to my learning, especially since it was a very different experience than what I am used to in an academic setting.  I learned a great deal about myself—my own strengths and weaknesses, how I work best with others, and what I am capable of, to name a few things.  I also learned about the natural world around me, traveling to a new country and seeing many amazing places.  I also learned about how to preserve these places and properly respect them, and my appreciation for the outdoors has never been greater.  I believe outdoor education is a great vehicle for experiential learning, as I feel I have grown tremendously since my first day in Wales.  Over those three weeks, I did not just learn about something or somebody else, I learned about myself, and I am better for the experience.
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