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Introduction
This research project aimed to develop better understanding of the different attributes that practitioners perceive to act as a barrier to outdoor learning within their educational environment. From further reading, common themes will be identified alongside potential factors that can contribute to develop finer implementation. The rationale for this research focus was due to the prevalence of outdoor learning currently within Wales and throughout the Welsh Curriculum (2022). As a student teacher, it is essential to have a comprehensive understanding of what outdoor learning looks like withing educational settings in Wales to provide adequate practice and align with national missions such as the Well-being of Future Generations Act (2015). Being able to effectively implement outdoor learning within practice is a powerful tool to acquire and is essential within education today. 
The research conducted for the study was taken from an urban setting within South Wales. The research took place within an English medium primary school for children ages three to eleven years old, however research was taken from practitioners currently working in nursery up to year two. Throughout the piece, the aim is to understand from practitioners' perspectives what factors may prevent or interrupt outdoor learning. 

Literature Overview
[bookmark: _Int_yIP6Rghk]Play within the early years is a pertinent element of a child’s education (Irvin, 2017). It contributes to the holistic development of the child and research supports its active role in brain development (Siviy, 2016). Both directed and undirected play is advantageous to learners however undirected play specifically is proven to activate the whole neocortex of the brain where learners develop their complex problem-solving skills, decision making skills and their emotional intelligence (Siviy, 2016). The Curriculum for Wales (2022) recognises the significance of play-based pedagogy’s and therefore is embedded throughout the guidance. However, it is crucial to acknowledge that there are other contributing factors to the success of play-based learning such as careful planning and preparation (Rumbold, 1990). It is clear that play is advantageous within early years, and when combining play with the outdoors, the advantages extend (The Welsh Government, 2008). The outdoors enhances play and experiential learning experiences due to the uniqueness of the environment and providing authentic and engaging experiences (Welsh Government, 2023).
Other advocates for the effectiveness of outdoor learning include a range of theoretical perspectives. Piaget’s constructivism theory (1973) promotes hands on learning experience and environmental interactions (Triantafyllou, 2022). Through outdoor learning, learners are supplied with chance for exploration and observation through direct experience, therefore enhancing skills such as critical thinking and problem solving, developing their overall cognitive abilities through active construction (Fosnot, 2013). Furthermore, Kolb’s experiential learning theory (1984) highlights the importance of active engagement in concrete experience and experimentation. The theory suggests that outdoor learning is a powerful approach to form abstract concepts and apply their knowledge fostering holistic development (Kolb et al., 1999). There is also the Bronfenbrenner's Ecological system theory (1979) which emphasise the importance of the environment and the connection, and influence between the environment and the individual which is promoted through outdoor learning. This allows for a deeper understanding of their ecological surroundings and fostering connections and responsibility within the natural world (Guy-Evans, 2024).
While there are great benefits from outdoor exposure to academic outcomes, there are also significant benefits to mental and physical health (Twohig-Bennett and Jones, 2018). Outdoor learning has been proven to develop social skills, confidence in learners, resilience and independence, all leading to an increase in mental health (Gustafsson et al., 2012).  Freedom within the environment also allows for development of physical health along with balance, co-ordination and agility (Nidirect, 2018). These both are crucial areas for development according to the NHS (n.d.) who recorded that due to the Covid-19 pandemic, children’s emotional well-being has declined along with reduced physical activity. 
[bookmark: _Int_DnZhJpBg]The Curriculum for Wales (2022) promotes free flow within early years environments to accentuate learning experiences. However, Estyn (2023) notes that the most common barrier to outdoor learning is the absence of opportunities presented to learners. It has been recorded that practitioners are hesitant to transform pedagogy and fully implement outdoor learning for various reasons, one of which is education around and confidence in own practice (Maynard, Waters and Clement, 2011 and Natural England, 2016). Teachers have expressed concerns about meeting the curriculum via the outdoors environment and completing assessments (Patchen et al., 2022). It has been recorded that more than eight of ten practitioners would prefer to take learning outdoors however do not due to the curriculum pressure (Edwards, 2022). While being outdoors is naturally valuable; to reap full benefit, practitioners need adequate training to utilise and effectively supply outdoor experiences (Barrable, Touloumakos and Lapere, 2020). In 2011, Estyn reported that most settings are not developing reading, writing, ICT, creative skills and cultural diversity through adequate outdoor use. However, it is important to note that the evidence from Estyn is not up-to current date and is not accurate to education within 2023. By providing professional development opportunities, practitioners can be educated and supplied with confidence to lead, effectively manage and overcome barriers to outdoor learning (Welsh Government, 2023). However, due to the current funding crisis within education in Wales and the increase of living, this can result in inconsistency across educational settings and therefore impacting the opportunities presented to teachers and learners (National Education Union, 2023). 
[bookmark: _Int_Smbz7KzS]Other barriers were noticed to come into play as a concern within outdoor learning. From limited access to safety concerns, practitioners express their concerns around urban settings with limited outdoor access and resources, and the welfare of the children when exposed to the outdoor setting (Waite, n.d.). Physical barriers also included access to appropriate resources to account for weather conditions. Due to financial constraints both within educational settings as well as at the learner's home’s, some learners are not dressed appropriately for changing weather conditions, and the school is unable to fund resources as an alternative, therefore meaning it isn't always able to go outdoors (Kings College London, 2010). Financial constraints come largely into play within supplying schools with adequate resources to supply practitioners with the ability to effectively implement outdoor learning. However, the Welsh Government (2009) suggests that regardless of available resources, practitioners are able to adapt to overcome barriers with increased motivation (Guerra, Villa and Glăveanu, 2020). There were also social barriers such as cultural attitudes and lack of support from parents/carers and staff in the education setting as well as psychological barriers in terms of risk taking and the perception of academic value within outdoor settings (Van Dijk-Wesselius et al., 2020). 

Explanation of the Case Study
Case study research is a qualitative method involving in-depth exploration and analysis of specific subjects (Denzin and Lincoln, 2011). It includes collecting data through different methods to give a comprehensive understanding of the specific subject case (Priya, 2020). The main aim of a case study is to gain a greater in-depth understanding of the subject, allowing researchers to explore real-life contexts, examine phenomena and generate rich, detailed insights (Gerring, 2004). Case study research is an advantageous approach to take as it allows you to explore specific and unique cases, to give a detailed analysis and contribute to existing knowledge within the subject field (Crowe et al., 2019). There is also a limitation to the ability to broaden use of the findings due to the specific focus (Sage, 2011). This can also be the case where researchers can potentially be biased within their data interpretation and therefore affect the objectivity of the study (Mendez-Sanchez, 2022). More specifically, within education, case studies are often a suitable approach to explore and measure impact to inform future practice and plan next steps (Cain, 2019). However, it is important to note that in order to gage this level of understanding and knowledge around the subject, it can be a time-consuming task (Herfors, 2016). Case study research often requires a significant amount of time to both collect and then analyse the collected data. It is crucial that data collection is ethical and thorough to ensure that the data gathered is accurate, rich, detailed and informative (Resnik, 2020). It is also important to consider the variables within the research to identify cause-and-effect relationships, however usually within case studies, the variables are difficult to manage and therefore these relationships cannot always be identified (Sage, 2011). 
Specifically in relation to this case study, the participants have been selected from a primary school setting within South Wales, United Kingdom and all qualified teachers within the setting have been given the opportunity to voluntarily participate. This target audience was developed from the primary target of the research. There is a requirement for qualified and professional teachers who have understanding and experience within the subject area. The exclusion criteria for the case study included anyone that did not want to participate in the study. In gathering the participants, a non-probability sampling technique based on convenience was used. Convenience sampling consists of selecting participants that best fit the criteria of the researcher who is available to participate (Golzar and Tajik, 2022). This was suitable for the research study as participants were easily and conveniently accessed and was used to gather views and opinions of a small group of members as opposed to a greater population (Vehovar et al, 2016 and Jager, 2017). 

Research Methods
This study required a qualitative design to investigate a range of perspectives, opinions and knowledge from contributors for greater understanding of the perceived barriers. Qualitative data is specifically useful to gather thoughts and feelings from participants to develop an understanding of perspectives and experiences (Sutton and Austin, 2015). This type of data can supply researchers with greater depth and explanation as it is not numeric and is language based (National Library of Medicine, n.d.). A qualitative design was appropriate to the study as its aim was to explore the viewpoints of participants at a local level, identify any common themes throughout the data as well as in comparison to current literature. The instruments adopted for qualitative data collection within this study included questionnaires and interviews. 
Questionnaires were used to gather data from respondents based on their personal views on the specific theme (Sapsford, 1999). The questionnaire is designed around the chosen topic, including a range of both open and closed questions (Lavrakas, 2011). This allows for deeper exploration of the practitioner's experiences and opinions of the barriers that they come face-to-face with in their own practice. There is a clear focus within the questions to ensure that the aim of exploring the topic and reaching the research aim (NHS England, 2018).  This case study contained an online questionnaire for practitioners within the primary setting, aimed to allow practitioners to complete anonymously giving their true experiences with comfortability. By using an online platform to create and share the questionnaires, it can easily be distributed to the respondents who fit the inclusion criteria (Regmi et al., 2016). All questions within the questionnaire were created through a thematic analysis of the literature to create a thorough knowledge, due to this, a qualitative method is the primary employed strategy. 
Using questionnaires as an instrument for data collection can be advantageous for several reasons. One of which includes the pace of responses from participants. Questionnaires are a cost-effective way to gather data whilst retaining respondents' anonymity (Boynton and Greenhalgh, 2004). Questionnaires are also beneficial to upholding the validity of the data gathered. By providing opportunities to complete anonymous questionnaires, participant pressure is eliminated and therefore responses can be more honest and not influenced by what respondents feel is the desired answer or feel a victim of judgement (Rowley, 2014). During this study, participants include practitioners from a primary school setting, however data responses will not be identifiable. Research has shown that dishonest responses and bias are inclined when researchers are present at the time of completion (Heal & Sigelman, 1995). As the questionnaires are presented online, distribution is convenient and allows for straightforward data analysis, data presentation and visualisation (Sage, 2011). There is also the option to use both closed and open questioning throughout, in this specific study, a mix of both has been used to allow for elaboration without restriction to give context where needed, as well as retrieving desired and more specific answers with closed questions (Hyman & Sierra, 2016). 
The second method used to collect data was interviews. Interviews were conducted within this study to allow for open dialogue and free guidance in discussion with practitioners (Jamshed, 2014). This approach is another that allows for exploration and insight into people's perceptions, understandings and experiences (Frances, Coughlan and Patricia, 2009). More specifically, semi-structured interviews were chosen to give flexibility in data collection for adaptation where required (DeJonckheere & Vaughn, 2019). One disadvantage of questionnaires is that responses cannot be followed for further exploration, whereas with interviews, responses can allow for re-direction and greater depth of understanding (Artino et al., 2014). There is also the possibility to probe and clarify responses with this tailored effect (Robinson, 2023). There is also the ability to build a professional rapport with the respondents by taking this approach, which can lead to trust and develop responses. However, on the other hand, this can also result in a dip in validity due to the pressure and influence from the present researcher (Coleman, 2021). When conducting interviews, it is important to understand that for effective data collection, the researcher requires skill and knowledge (Frances, Coughlan and Patricia, 2009). This is also a more time-consuming process to carry out depending on the sample size being used. Within this specific case study, due to a small sample size, it was manageable and insightful to carry out. When conducting and transcribing interviews, a considerable amount of time is taken in addition to preparing and carrying them out. 
[bookmark: _Int_sReDRrBO]Despite the disadvantages of both methods to gather data, both instruments are able to provide valuable data and give adequate insight to the practitioner's experiences and opinions of the barriers that they come up against within day-to-day practice in their setting when carefully considered and used appropriately. Both methods of data collection are suitable for the case study by allowing respondents to be open in sharing whilst giving them opportunity to comfortably and anonymously respond. The reliability of the data is dependent on each individual participating however different feelings and opportunities have been considered in planning, such as confidence, validity, open and closed questions and probing opportunities for concrete understanding and interpretation. In planning and carrying out both questionnaires and interviews, the aim to achieve greater insight within the local community setting, involving a range of aged and experienced practitioners, from newly qualified to over ten years of teaching, chosen through convenient selection, plays into the quality of the data. Both the questionnaire and interview schedule can be referred to within appendices B and C. 
This data gathered for this case study is dependent on the social context of the setting, including the access to outdoors, resources and personal circumstances of the setting such as the curriculum followed in accordance with the Curriculum for Wales (2022) guidance. This study aligns with the interpretivism paradigm, meaning that the data is influenced by its surrounding factors. This paradigm approach seeks to comprehend rather than establish the total truth, considering social context while producing and influencing results (Ryan, 2018). The basis of interpretivism is that it is socially constructed, and knowledge is developed via comprehension and experience, therefore each will be unique. This approach depends on comprehending and investigating the subject matter to generate and compile data to obtain high-quality knowledge (Kivunja and Kuyini, 2017). 

Analysis and Data 
As the data gathered for the study was qualitative, the analytic approach used was thematic analysis. Thematic analysis is a method used to discover patterns within data, often used within relation to qualitative data (Nowell et al, 2017). This is done after the qualitative data collection has occurred, it is then carefully read through to identify key themes that emerge and patterns between that occur throughout (Dawadi, 2020). This will be done through open coding to summarise. This approach offers a methodical technique for evaluating qualitative data, guaranteeing accuracy and transparency (Dawadi, 2020).
Thematic analysis is a flexible approach which allows the researcher to explore a wide scope in both small and large-scale studies. It is a suitable method to use when analysing rich and detailed data as it allows the researcher to gain a deep and comprehensive understanding of participants' experiences and perspectives before categorising into relevant themes and then recognising and trends throughout (Vaismoradi, Turunen and Bondas, 2013). Within this case study's context, overarching themes will be recorded throughout the data analysis process and due to the participants having similar setting context, trends may occur. When conducting thematic analysis, it is important to carefully categorise themes from reading to avoid bias in interpretation (Roberts, Dowell and Nie, 2019). Using interviews as a research method participates in overcoming biases to gather true meaning of practitioner's responses through dialogue and probing. This analysis can be time consuming, however due to the small sample size, it is manageable. 
During analysis of the case study, when open coding to summarise, common themes were distinguished and then all was reviewed to ensure none were missed. These themes were given headings to easily categorise and identify for further analysis to avoid any bias or misinterpretation. These categories can then be applied to the topic to understand their relationship and importance in what barriers practitioners are facing within the setting and maybe within the wider community (Maguire & Delahunt, 2017). 

Ethical Considerations
This study was granted ethical approval by the University of Wales Trinity Saint David’s Ethics Board on the twenty-fourth of April 2024. Within the application form the four principles were considered and addressed, these included harm, anonymity, deception and informed consent. It was assured throughout that participants and respondents were at no personal or professional risk and all data will be kept anonymous during collection to avoid any risk of personal data exposure. All participants are within their right to access any personal information and contact the researcher with any queries they may have. They are also able to withdraw from collection, object to and erase or restrict the use of their data being processed at any time. All data handled will be managed in accordance with the GDPR Law (2018). Data will be stored on a password protected university laptop until the degree award is confirmed and then it will be disposed of indefinitely. All data gathered will be processed and included within the final document with all sensitive data anonymized, the final document will be available to participants upon completion at request of the designated person. 


Results and Analysis
In analysing the collected data, the researcher identified key themes within the responses. Several practitioners identified common key factors that act as barriers within implementing outdoor learning. The themes identified from the data collected are as follows: weather conditions, limited timing, and lack of resources and support.

Weather Conditions
Data collected from the questionnaires sent out by the researcher show that practitioners recognise and value the importance of outdoor play and learning throughout the setting and do have access to outdoor learning environments available within the setting. All respondents stated that there is no free flow between the indoor and outdoor classroom, however all give regular access conditionally. This of which is planned for each week alongside free-time access. During interviews, these safety concerns were discussed further to uncover a deeper meaning. In the dialogue, nearly all participants commented on the weather affecting access, especially during winter months. However, within the Welsh Assembly Government Outdoor Learning Handbook (2009), weather conditions are referred to as ‘special stimuli’ which enhances learners experiences in authentic contexts and being outdoors in weather conditions such as rain can create robust learner (Bento and Dias, 2017).  One practitioner during interviews elaborated expressing how they did not have the resources to use the outdoor environment within poor weather conditions and that ‘parents would be unhappy if their children were sat soaking wet and cold all day in our care’ due to inappropriate clothing, and explained that to request this from parents within a cost of living crisis would be ‘unfair’. Estyn (2023) explains that outdoor play should be encouraged regardless of weather and encourages practitioners to supply children with appropriate clothing to allow for play within inclement weather conditions. However, where funding is not available to retrieve resources within the school, suggestions from the Outdoor Learning handbook suggest’s requesting for donations within the local community and parents (Welsh Government, 2009). The data collected suggests that this is the most common barrier that they experience and yet it is an uncontrollable variable. Relevant literature suggests that this is a widespread issue experienced by practitioners and settings across the United Kingdom. 

Limited Timing 
Limited timing was an element recorded from just over half of the respondents however not all recorded this. Under half of the participants recorded that they felt pressure from the curriculum to ensure the learners were transitioning throughout their education with adequate knowledge and therefore would primarily focus on subject coverage within the classroom. During interviews, practitioners A and D explained how there were some topics that they found difficult to cover outside and would be more suitable in other environments, giving one example of learning about money in shops would be a greater benefit than outdoors. Maynard et al (2013) expresses that ‘real work’ is classroom based however the data suggests that this is not the belief within this setting. The practitioners see beyond the classroom, however, are experiencing difficulty in integrating the pedagogy with curriculum aims and outcomes. In addressing time constraints within day-to-day activities in classrooms, it is important to set realistic opportunities for outdoor play and learning. Factoring in time from play and lunch and building upon this throughout the day where they may have reward times with free-flow option, or taking the learning to the outdoors by planning carefully will benefit learners holistically. Spending twenty minutes outdoors is proven to impact learners stress levels (Harman, 2024). Practitioners and planning are key elements to success in both indoor and outdoor learning and this is important to factor into preparation as opposed to learners only being exposed to the outdoors during playtime and lunch (NASUWT, 2023). 

Lack of resources and support 
In analysing data, every practitioner recorded different barriers that involved resource and support in the implementation of outdoor learning. Problems within relation to outdoor access, materials and training were noted. Practitioners included that they saw certain resources as an asset to outdoor learning however did not have easy access to them.  In interviews, practitioners explained that some classes shared outdoor areas and scheduling for use was a common problem within the setting and that adequate training wasn’t available for practitioners. When conducting interviews, a common theme arose where newly trained practitioners in the setting expressed their confidence in leading outdoor learning. In 2005 it was recorded that teacher training (ITE) did not supply new teachers with the confidence to lead outdoor learning, however this is not reflected within the case study (House of Commons, 2005). This implies that since 2005, the ITE has developed this area of teaching and learning, however this is not supported by evidence. This information was also taken from England however this case study is based within South Wales and is important to recognise. Within the literature review, reductions in funding across schools within Wales were discussed and could potentially impact the training available to practitioners. In 2021, it was found in England that school's professional development opportunities had decreased by over forty percent since 2018 (Hannay, 2022). 
There was also discussion around lack of access to materials and equipment and lack of funding for these to be put into place. Due to them being within an urban setting, data records that more than one practitioner referred to their outdoors as a ‘concrete jungle’ with a nature deprived environment for students to explore. Literature around these barriers suggests the need to be creative in order to demolish these barriers (Mackenzie and Carolan, 2019). However, tarmac is recorded to have a wealth of opportunities for learners and should be embraced, from sensory experiences to developing writing skills there is opportunity to utilize the environment using free and basic resources from the classroom (Welsh Government, 2009). Within Wales, there is also a large focus on developing partnerships with the local community to develop teaching and learning. Reaching out to the school's community links can improve outdoor provision through collaboration. Community engagement is proven to strengthen teaching and learning experiences and provide greater opportunities (Welsh Government, 2023a). A small percentage of the respondents included that they repurpose and share materials and ideas throughout their phases in order to try and overcome these barriers, however felt it wasn’t enough and hindered planning. Theorists such as Montessori support using natural materials such as wood, acorns and other natural materials to develop learners' senses and provide open ended activities (Kuemerle , 2019). These resources can be gathered from local areas and used within the settings outdoor area. 
During the analysis, it was discovered that outdoor learning and the benefits are recognised throughout the setting and Welsh policy is adhered to within the setting. However, there are several barriers that they face day-to-day within their current environment. Practitioners stated these barriers above to be the most prevalent within their practice and barriers that they found re-occurred. The main finding throughout the data was that several barriers that practitioners experienced could potentially be removed with additional funding to support and resource outdoor learning within the setting. Another contributing factor that literature suggests could help to break down barriers is careful planning and collaboration within the school and wider community. Literature has suggestions to attempt to tackle the barriers in place. However, surrounding literature has made it apparent that these barriers are experienced in the wider country as opposed to just within South Wales. 

Conclusion
Although the study is based on a small sample and therefore has limitations, the data produced provided an accurate insight to the settings barriers to outdoor learning. It is important to recognise the current prevalence of outdoor learning within Wales and throughout the Curriculum for Wales (2022). Therefore, it is possible that settings would avoid negative discussion around their provision or setting to avoid any negative association or damage to their reputation. Alongside this, practitioners may also be mindful of protecting their professional reputation by disclosing any negative relations. Although themes discussed disclosed barriers within the setting, it is possible that others were not disclosed purposefully, and the researcher was aware of this throughout the case study. To avoid this, questionnaires were kept anonymous to protect respondents and aid them in giving accurate data. Going forwards, to improve the study limitations have been recongised. The participant sample could have been extended to include teaching assistants, which would have given a broader understanding. As stated above, practitioner engagement is crucial to successful outdoor learning and by involving teaching assistants within the questionnaire process, the practitioners who are also alongside learners day-to-day could have provided more of an in-depth understanding.
Overall, the findings support that practitioners follow current policy within Wales and hold adequate knowledge to implementation within their setting, trying to overcome barriers that they face each day. While there is clear evidence that outdoor learning is valued within the setting, there is also lack of confidence in practitioners leading it. Going forwards, it is important to recognise the elements that create a quality outdoor learning environment and how to utilise current resources to do this. This can be achieved throughout professional development; a suggestion would be to share expertise around the setting via adds sessions and invest time in developing the outdoor areas in partnership with the community. Teaching assistants were not included within the study but due to the importance of the practitioner in outdoor learning, it would also be beneficial to support their professional development alongside teachers (Welsh Assembly Government, 2008).  Patchen et al (2022) states that lack of education around outdoor learning can create a barrier to outdoor learning itself and therefore it is crucial that practitioners are made aware of the significance of outdoor learning for both themselves and learners. To further support outdoor provision and its significance of frequent outdoor exposure through planning and creativity to tackle barriers. 
In Wales, the professional teaching standards place great emphasis on providing a curriculum that develops learners to be ambitious and capable learners, enterprising and creative contributors, ethical and informed citizens, and healthy and confident individuals. This includes promoting holistic development, developing curiosity and increasing learners' engagement within the natural world around them. Learning within Wales is all about engaging in real-life authentic contexts for best outcomes and therefore incorporating outdoor learning is an essential skill to develop as a student teacher to integrate into planning, teaching and assessment (Welsh Government, 2022). This will contribute to ensuring that outdoor learning is an integral part of the curriculum within Wales.
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To view outdoor learning through the lens of the practitioners.
To evaluate the current issues within the implementation of outdoor learning within the specific setting

To develop understanding of common barriers within implementation of outdoor learning and
recognise solutions to aid in overcoming them.

Proposed methods (maximum 600 words)

Provide a brief summary of all the methods that may be used in the research activity, making it clear
what specific techniques may be used. If methods other than those listed in this section are deemed
appropriate later, additional ethical approval for those methods will be needed. You do not need to
justify the methods here but should instead describe how you intend to collect the data necessary for
you to complete your project.

There are two proposed methods to be used within the research activity. These include
questionnaires and interviews. Both methods will be used to gather data. The questionnaires will
contain a mix of both open and closed questions to give the participants the ability to elaborate and
expand where they feel necessary as well as provide clear and concise responses where requested.
The questionnaire will be anonymous for comfortability of the participants so they can give their true
responses without feeling obligated to respond how they feel they are expected too. When
conducting interviews questions will be a mix of both open and closed questions with chances to
expand where they feel necessary. They will be carried out within enclosed spaces in private to keep
answers confidential and allow the interviewees to feel at ease.

Location of research activity
Identify all locations where research activity will take place.

The research activity will be taking place within the school setting as it is accessible for both myself
as well as the participants. Interviews will take place within a quiet intervention room when available
to ensure that the participant being interviewed is able to think and respond comfortably rather than
Infront of others where they may feel obligated to give specific answer.

Questionnaires will be sent out online via a link for participants to complete anonymously from their
school/personal device. This will ensure that they feel comfortable to share true responses and not

feel obligated to give any answer they may feel | as the researcher am looking for.

(this box should expand as you type)

Research activity outside of the UK

If research activity will take place overseas, you are responsible for ensuring that local ethical
considerations are complied with and that the relevant permissions are sought. Specify any local
guidelines (e.g. from local professional associations/learned societies/universities) that exist and
whether these involve any ethical stipulations beyond those usual in the UK (provide details of any
licenses or permissions required). Also specify whether there are any specific ethical issues raised
by the local context in which the research activity is taking place, for example, particular cultural
and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do
the research then please state this.

N/A

(this box should expand as you type)

10

Use of documentation not in the public domain: Are any documents NOT NO
publicly available?

X

YES )
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If Yes, please provide details here of how you will gain access to specific documentation that is not
in the public domain and that this is in accordance with the current data protection law of the
country in question and that of England and Wales.

1

(this box should expand as you type)

Does your research relate to one or more of the seven aims of the Well-being

of Future Generations (Wales) Act 2015? YES NO
12 | A prosperous Wales o X
13 | Aresilient Wales X
14 | A healthier Wales a X
15 | A more equal Wales a X
16 | A Wales of cohesive communities a X
17 | A Wales of vibrant culture and thriving Welsh language a X
18 | A globally responsible Wales a X
19 | If YES to any of the above, please give details:

As | am planning to research barriers and challenges for a better understanding, there is possibility of finding
ways to overcome them. The identification of obstacles can help develop resilience in the exploration of
possible solutions.

(this box should expan

SECTION F: Scope of Research Activity

?o*v pe)

=
o

Will the research activity include: YES

Use of a questionnaire or similar research instrument? X

Use of interviews?

X

[m}

Use of focus groups?

Use of participant diaries?

Use of video or audio recording?

Use of computer-generated log files?

Participant observation with their knowledge?

Participant observation without their knowledge?

o |o|lN|jo|la|r|w|N

Access to personal or confidential information without the participants’ specific
consent?

=)

Administration of any questions, test stimuli, presentation that may be
experienced as physically, mentally or emotionally harmful / offensive?

1

Performance of any acts which may cause embarrassment or affect self-esteem?

12

Oo|j0|O0 |0 |0|0|0(K
XXX K|IXK|KIO KX OO

Investigation of participants involved in illegal activities?

13

Use of procedures that involve deception? [m] X

April 2022 5 PG2 Ethical Approval Form




image6.jpg
Prifysgol Cymru

Y Drindod Dewi Sant
University of Wales
Trinity Saint David

PG2/E1 FORM

14 | Administration of any substance, agent or placebo? a X
15 | Working with live vertebrate animals? a X
16 | Procedures that may have a negative impact on the environment? a X
17 Other primary data collection methods. Please indicate the type of data collection

method(s) below.

Details of any other primary data collection method: 8 =

(this box should expand as you type)

obtained.

SECTION G: Intended Participants

f NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the
following sections (please refer to Guidance Notes).

f YES to any question, then no research activity should be undertaken until full ethical approval has been

If there are no participants then do not complete this section, but go directly to section H.

Who are the intended participants:
YES | NO
1 | Students or staff at the University? a X
2 | Adults (over the age of 18 and competent to give consent)? X [s]
3 | Vulnerable adults? o P
4 Children and Young People under the age of 18? (Consent from Parent, Carer or o =
Guardian will be required)
5 | Prisoners? a X
6 | Young offenders? a X
7 Those who could be considered to have a particularly dependent relationship with o =
the investigator or a gatekeeper?
8 | People engaged in illegal activities? a X
Others. Please indicate the participants below, and specifically any group who
9 | may be unable to give consent.
Details of any other participant groups: o I
(this box should expand as you type)
Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and
how will they be recruited?
A There is expected to be 12 participants within the study at whole.
10 :‘:23:3%’ paichbantsiare There will be 2 class teachers (early years practitioners) included
R : within the research interviews and the rest of the teachers within
the setting will be requested to carry out the questionnaire.
1 Who will the participants be?
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Participants will include the early years practitioners within my
placement classroom and within the school setting.

The participants will be identified from my placement school and
will be gathered from my reception class. All teachers will be

How will you identify the offered to participate as they are qualified and understand the

12 participants? importancg of and implementation of outdoor learning within the
school setting.
Information for participants:
YES NO N/A
13 Will you describe the main research procedures to participants in x o o
advance, so that they are informed about what to expect?
14 | Will you tell participants that their participation is voluntary? X (O [m]
15 | Will you obtain written consent for participation? X [ [m]
16 Will you explain to participants that refusal to participate in the = o o
research will not affect their treatment or education (if relevant)?
17 If the research is observational, will you ask participants for their O o =
consent to being observed?
Will you tell participants that they may withdraw from the research at
18 4 X [ [m]
any time and for any reason?
19 With questionnaires, will you give participants the option of omitting x o o
questions they do not want to answer?
20 Will you tell participants that their data will be treated with full = o o
confidentiality and that, if published, it will not be identifiable as theirs?
21 Will you debrief participants at the end of their participation, in a way X o o
appropriate to the type of research undertaken?
22 | If NO to any of above questions, please give an explanation
(this box should expand as you type)
Information for participants: YES NO N/A
24 | Will participants be paid? a X o
25 | Is specialist electrical or other equipment to be used with participants? a X (m]
2% Are there any financial or other interests to the investigator or o = o
University arising from this study?
27 Will the research activity involve deliberately misleading participants in o = o
any way, or the partial or full concealment of the specific study aims?
28 | If YES to any question, please provide full details

(this box should expand as you type)

SECTION H: Anticipated Risks
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Outline any anticipated risks that may adversely affect any of the participants, the
researchers and/or the University, and the steps that will be taken to address them.

If you have completed a full risk assessment (for example as required by a laboratory, or external
research collaborator) you may append that to this form.

Full risk assessment completed and appended?

Yes [m}
No X

Risks to participants

For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm,
transfer of personal data, sensitive organisational information

Risk to participants:

Some participants may feel uncomfortable or shy
throughout this process and therefore they will
be informed that they are welcome to withdraw
at any time.

How you will mitigate the risk to participants:

Throughout the study, all participants will be
kept informed of the details of the study and
communication will be kept respectful to one
another. Throughout, all participants will be
informed and reminded that they are able to
withdraw from participation at any point.

If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity,
drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give
details of the procedures to deal with these issues, including any support/advice (e.g. helpline
numbers) to be offered to participants. Note that where applicable, consent procedures should
make it clear that if something potentially or actually illegal is discovered in the course of a project,
it may need to be disclosed to the proper authorities

N/A

Risks to the investigator

For example: personal health & safety, physical harm, emotional distress, risk of accusation of

harm/impropriety, conflict of interest

Risk to the investigator:

Itis possible that throughout this process | could
become stressed or anxious.

How you will mitigate the risk to the investigator:

This risk can be mitigated via knowledge of the
relevant student support available from the
university as well as my placement school. If
stress or anxiety occurs | can take the
appropriate measures to seek support.

this box should expand as you type)

University/institutional risks

For example: adverse publicity, financial loss, data protection

Risk to the University:

Whilst the risk to the University is low risk, there
it potential. One may be reputational damage. In
communication with the school, any information
gathered that could be taken within a negative
light can be at risk of exposure therefore
negatively impacting the schools link with the
university along with the reputation.

How you will mitigate the risk to the University:

In order to mitigate the risk to the University, all
communication will be kept respectful and
confidential. Any sensitive data will be kept
protected and stored accordingly. When
discussing the school and its context, it will be
unidentifiable and anonymous.

Environmental risks

For example: accidental spillage of pollutants, damage to local ecosystems

Risk to the environment:

N/A

How you will mitigate the risk to environment:

N/A

this box should expand as you type)
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(this box should expand as you type)

Disclosure and Barring Service

If the research activity involves children or vulnerable adults, a Disclosure
and Barring Service (DBS) certificate must be obtained before any YES NO N/A
contact with such participants.

7 | Does your research require you to hold a current DBS Certificate? X o a

If YES, please give the certificate number. If the certificate number is not
8 | available please write “Pending”; in this case any ethical approval will be
subject to providing the appropriate certificate number.

SECTION I: Feedback, Consent and Confidentiality

1 Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when?

On request, headline findings from the research can be shared.

this box should expand as you type)
2 Informed consent

Describe the arrangements to inform potential participants, before providing consent, of what is
involved in participating. Describe the arrangements for participants to provide full consent before
data collection begins. If gaining consent in this way is inappropriate, explain how consent will be
obtained and recorded in accordance with prevailing data protection legislation.

To gain consent from participants, they will be given information sheets to explain the process of
the project and what their participation would mean and work towards. They will be given the
opportunity to contact me with any queries that they may have within regards to this and then will
be asked to sign a consent form if they agree to participate. Throughout, their participation rights
will be explained along with information of any personal details will be kept confidential throughout.

this box should expand as you type)
3 Confidentiality / Anonymity

Set out how anonymity of participants and confidentiality will be ensured in any outputs. If
anonymity is not being offered, explain why this is the case.

Confidentiality from participants will be maintained throughout the questionnaires as they will be
kept anonymous and not request any sensitive data to make them recognisable. Interviews will be
recorded as Person A and B to keep it confidential throughout recording and taking notes. There
will be no identifiable references throughout each method of research or within the written final.
Data gathering will be secure as it will be stored and uploaded directly to UWTSD cloud.

this box should expand as you type)

SECTION J: Data Protection and Storage

Does the research activity involve personal data (as defined by the General
Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 YES NO
“DPA")?

“Personal data” means any information relating to an identified or identifiable
natural person (‘data subject’). An identifiable natural person is one who can
be identified, directly or indirectly, in particular by reference to an identifier

1 such as a name, an identification number, location data, an online identifier or X
to one or more factors specific to the physical, physiological, genetic, mental,
economic, cultural or social identity of that natural person. Any video or audio
recordings of participants is considered to be personal data.
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If YES, provide a description of the data and explain why this data needs to be collected:

Audio recordings will be taken during interviews to for trasnscript reasons however this will not be
punlish

this box should expand as you type)

Does it involve special category data (as defined by the GDPR)? YES NO

“Special category data” means sensitive personal data consisting of information as
to the data subjects’—

(a) racial or ethnic origin,

(b) political opinions,

(c ) religious beliefs or other beliefs of a similar nature,

(d) membership of a trade union (within the meaning of the Trade Union and Labour X
Relations (Consolidation) Act 1992),

(e) physical or mental health or condition,

(f) sexual life,

(9) genetics,

(h) biometric data (as used for ID purposes),

If YES, provide a description of the special category data and explain why this data needs to be
collected:

N/A

(this box should expand as you type)

Will data from the research activity (collected data, drafts of the thesis, or YES NO
materials for publication) be stored in any of the following ways?

Manual files (i.e. in paper form)? o

University computers? o

Private company computers?

Home or other personal computers?

ol low|~N| oo

X XN XN X X

Laptop computers/ CDs/ Portable disk-drives/ memory sticks?

=)

“Cloud” storage or websites? X

Other — specify: o =

12

For all stored data, explain the measures in place to ensure the security of the data collected, data
confidentiality, including details of backup procedures, password protection, encryption,
anonymisation and pseudonymisation:

All data will be stored UWTSD password protected cloud storage account. All information stored will
be anonymised and unidentifiable to the participants or setting of the research base.

this box should expand as you type)

Data Protection

Will the research activity involve any of the following activities: YES NO

13

Electronic transfer of data in any form? X

14

Sharing of data with others at the University outside of the immediate research
team?

15

Sharing of data with other organisations? a X

April 2022 10 PG2 Ethical Approval Form
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16 | Export of data outside the UK or importing of data from outside the UK? a X
17 | Use of personal addresses, postcodes, faxes, emails or telephone numbers? a X
18 | Publication of data that might allow identification of individuals? a X
19 | Use of data management system? X [m]
20 | Data archiving? [m] X

If YES to any question, please provide full details, explaining how this will be conducted in
21 | accordance with the GDPR and Data Protection Act (2018) (and any international equivalents,
where appropriate):

All data will be stored securely on a password protected Onedrive account and anonymised
throughout. The data will be kept until the completion of the degree and then will be disposed of
accordingly within line of GDPR and Data Protection Act (2018).

(this box should expand as you type)

22 | List all who will have access to the data generated by the research activity:

Myself / the researcher

23 | List who will have control of, and act as custodian(s) for, data generated by the research activity:

Myself / the researcher

Give details of data storage arrangements, including security measures in place to protect the data,
24 | where data will be stored, how long for, and in what form. Will data be archived - if so how and if
not why not.

All data will be kept on a password secured on a UWTSD cloud until completion of the degree
(August 2024). After this, data will be archived and discarded of in line with GDPR and the Data
Protection Act (2018).

this box should expand as you type,
Please indicate if your data will be stored in the UWTSD Research Data Repository (see
https://researchdata.uwtsd.ac.uk/ ). If so please explain. (Most relevant to academic staff)

25

N/A

(this box should expand as you type)
Confirm that you have read the UWTSD guidance on data management (see
https://www.uwtsd.ac.uk/library/research-data-management/)

Confirm that you are aware that you need to keep all data until after your

27 | research has completed or the end of your funding YES =

26 YES =

April 2022 " PG2 Ethical Approval Form
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SECTION K: Declaration

The information which | have provided is correct and complete to the best of my knowledge. | have
attempted to identify any risks and issues related to the research activity and acknowledge my
obligations and the rights of the participants.

In submitting this application | hereby confirm that | undertake to ensure that the above named
research activity will meet the University's Research Ethics and Integrity Code of Practice which is
published on the website: https://www.uwtsd.ac.uk/research/research-ethics/

Date: 14/03/24
1 | Signature of applicant: J Burgess / 2004467

For STUDENT Submissions:

P Director of Jingiing Ruan Date: 14/03/24
Studies/Supervisor: 9ling
3 Signature: Jingjing Ruan
For STAFF Submissions:
4 Academic Director/ Assistant Date:
Dean:
5 Signature:

Checklist: Please complete the checklist below to ensure that you have completed the form according to the
guidelines and attached any required documentation:

| have read the guidance notes supplied before completing the form.

| have completed ALL RELEVANT sections of the form in full.

| confirm that the research activity has received approval in principle

0|X|K| X

| have attached a copy of final/interim approval from external organisation (where appropriate)

| have attached a full risk assessment (where appropriate) ONLY TICK IF YOU HAVE
ATTACHED A FULL RISK ASSESSMENT

(@l

I understand that it is my responsibility to ensure that the above named research activity will meet
the University’s Research Ethics and Integrity Code of Practice.

| understand that before commencing data collection all documents aimed at respondents
X | (including information sheets, consent forms, questionnaires, interview schedules etc.) must be
confirmed by the DoS/Supervisor, module tutor or Academic Director.

RESEARCH STUDENTS ONLY
Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).

RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to
pgaresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.

STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form
(and receive the outcome) via systems explained to you by the supervisor/module leader.

April 2022 12 PG2 Ethical Approval Form
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Do you work within a Primary School?

Q Yes
O No

Do the children within your class have
access to the outdoor environment?

QO ves
O nNo

If you answered yes to the previous
question, do the children have free-flow
between the classroom and the
outdoor setting throughout the school
day?

QO ves
O nNo
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How often do the children have access
to the outdoor environment through the
school week? E.g. one hour each day, 2
hours on a Friday

]

Do you think that outdoor learning is
beneficial for learners and if so why?

]

What do you consider as an asset for
outdoor learning?E.g. resources,
practitioners

]
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What barriers do you most commonly
face in or in implementing outdoor
learning?

]

How do you overcome these barriers?

]

Do you include outdoor learning within
your planning?

]
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10.

Interview Schedule

. How long have you worked as a teacher within the setting?

. What are your feeling, views and opinions on outdoor learning?

. What s your opinion on implementation of outdoor learning within

your setting and/or class?

. How often do you implement outdoor learning within your class?

. What do you think are the biggest challenges you face in

implementation of outdoor learning?

. Are there any specific factors you find hinder implementation

specifically or learners during the process?

. How do you plan to overcome these barriers?

. What support do you think would be beneficial to address these

barriers?

. Have you come across any strategies or solutions to address these

barriers?

Is there anything else that you would like to note in relation to
the topic?
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APPLICATION FOR ETHICAL APPROVAL

RESEARCH STUDENTS

This form is to be completed by the student within SIX months for full-time students and TWELVE months
for part time students, after the commencement of the research degree or following progression to Part
Two of your course.

Once complete, submit this form via the MyTSD Doctoral College Portal at (https:/mytsd.uwtsd.ac.uk).

This document is also available in Welsh.

RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to
pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.

STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form
(and receive the outcome) via systems explained to you by the supervisor/module leader.

In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A
researcher may not be covered by the University’s insurance if ethical approval has not been obtained
prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken
on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and
society, and the use of this stock of knowledge to devise new applications”. As such this covers activities
undertaken by members of staff, postgraduate research students, and both taught postgraduate and
undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing
within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see
Checklist for details of process for different categories of application.

SECTION A: About You (Principal Researcher)

1 Full Name: Jessica Burgess
2 | Tick all boxes that apply: Member of staff: Honorery research
Taught Postgraduate Postgraduate
Uislagenilepetieil | Student = Research Student

Institute/Academic

9 Discipline/Centre: YEAoRE

4 Campus: Swansea (SA1)

5] E-mail address: 2004467 @student.uwtsd.ac.uk
6 Contact Telephone Number: 07468458176

For students:

April 2022 1 PG2 Ethical Approval Form
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7 Student Number: 2004467
8 Programme of Study: Postgraduate Certificate in Education with QTS
9 Director of Studies/Supervisor: | Jingjing Ruan

SECTION B: Approval for Research Activity

1

Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate
approval process for different levels of research by different

categories of individual)

YES

Date

If Yes, please indicate source of
approval (and date where known):

Research Degrees Committee

Approval in principle must be | |nstitute Research Committee

obtained from the relevant source

[m}

prior to seeking ethical approval

Other: Jingjing Ruan

X 14.03.24

SECTION C: Internal and External Ethical Guidance Materials

Please list the core ethical guidance documents that have been referred to during the completion of
this form (including any discipline-specific codes of research ethics, location-specific codes of
research ethics, and also any specific ethical guidance relating to the proposed methodology).
Please tick to confirm that your research proposal adheres to these codes and guidelines. You may

add rows to this table if needed.

1 UWTSD Research Ethics & Integrity Code of Practice X

2 UWTSD Research Data Management Policy X

3 Ethical Guidelines for Educational Research, British Educational Research =
Association (BERA)

SECTION D: External Collaborative Research Activity
If there are external collaborators then you should gain consent from the contact persons to share their
personal data with the university. If there are no external collaborators then leave this section blank and
continue to section E.

1 Institution
2! Contact person name
3 Contact person e-mail address
4 Is your research externally funded? YES [m] NO [m]
5 Are you in receipt of a KESS scholarship? YES m] NO a
6 | Are you specifically employed to Voluntary YES o NO o
7 undertake this research in either a Emploved

paid or voluntary capacity? Ty YES o NO o
8 Is the research being undertaken If YES then the

within an existing UWTSD Athrofa permission question NES o NO o

April 2022°
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Professional Learning Partnership below does not need
(APLP)? to be answered.
9 Has permission to undertake the (If YES attach copy)
research has been provided by the If NO the application YES m] NO a
partner organisation? cannot continue
Where research activity is carried out in collaboration with an external organisation
10 | Does this organisation have its own ethics approval system? YES a NO

If Yes, please attach a copy of any final approval (or interim approval) from the organisation (this
may be a copy of an email if appropriate).

SECTION E: Details of Research Activity

An exploratory case study of reception teachers’ perceived barriers and
1 Indicative title: challenges to implementing outdoor learning in a primary school in South
Wales
2 Proposed start date: 27.04.24 Proposed end date: 31.07.24
Introduction to the Research (maximum 300 words per section)
Ensure that you write for a Non-Specialist Audience when outlining your response to the
points below:
Purpose of Research Activity
Proposed Research Question
Aims of Research Activity
Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
What the research activity will add to the body of knowledge
How it addresses an area of importance.
Purpose of Research Activity
The purpose of the study is to better understand professional views of different factors which make the
3 implementation of outdoor learning within the classroom unachievable or difficult through one lens. This case
study is localised and therefore will give valuable insight to myself as the researcher in further practice within
the local community.
Research Question
4 What are reception teachers perceived contributing barriers and challenges to implementing outdoor
learning in schools?
Aims of Research Activity
The aim of the study is to better understand the potential barriers and challenges faced within the setting and
5 compare to other professionals in the field from further readings. The aim is to bring together findings to
acknowledge any common themes that may occur alongside any potential factors that can contribute to
diminish or minimize them for finer implementation.
6 Objectives of Research Activity
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