Using theory, critically discuss the challenges posed by internal and external factors on the learning environment.

Social Behaviour is intricate, and understanding the causes of unwanted behaviours within the classroom is essential. Identifying the models of behaviour is needed for understanding how children respond and what influences their behaviour. Children can be influenced by environmental factors. For example, poor nutrition, deprivation, domestic violence, or parental maladaptive behaviour where children live with parents who have alcohol issues, substance or drug abuse. Schools policies are required to develop changes in attitudes concerning negative behaviour. The Education Act 2006 “requires schools to ensure they have a strong behaviour policy to support staff in managing behaviour with rewards and sanctions”. (Ellis & Tod 20015) Can schools work towards finding effective solutions and reduce the impact of negative behaviour?  For example, positive behaviour can depend on motivation of the individual and the approach and languages used by the teacher. McLean (2009) cited (Ellis & Tod) points out, that all individuals have the need to achieve and build positive relationships alongside increasing autonomy with age.  For this reason clarification and answers should be found to limit the impact of unwanted behaviour, together with strategies implemented that provide individuals with clear guidelines and positive learning experiences.  
Social behaviour is influenced by cultural norms and the expectations of others. Human behaviour signifies a variety of emotions that individuals take part in; this can involve a number of physical or emotional responses, which can include a choice of actions and behaviours. The opinion of challenging behaviour changes across schools, expectations and experiences of the teachers. What could be considered disruptive behaviour in one school may be considered minor in another; For instance, poor nutrition or lack of parental guidance where children live in a dysfunctional environment such as, parental maladaptive behaviour. Drug abuse or alcoholism, can impact on children’s behaviour and learning. However, blaming the home environment for the child’s unwanted behaviour can easily make the child a victim of circumstances. Likewise, it is important that learnt negative behaviour cannot be excused by teachers simply because of home problems. Learning involves a relationship between both child/young person and teacher, this can be either positive or negative.  A teacher has a powerful tool at their disposal (themselves) this, can influence the young brain and introduce children to a world of learning. A good teacher will empower their pupils to draw on knowledge gained within the learning environment. However, pupils who have difficulty concentrating and have a low aptitude to learning may feel stressed. According to Ferguson, (1998) source (Adam 2015) when this happens children can only respond by acting out or showing no level of engagement with regard to learning.   
Internal and external behaviour factors can involve complex cognitive processes. The majority of challenges children face in school concern social and behavioural development, According to Long, (2007) “many children respond to inner emotional conflict by behaving in ways that may be inappropriate or destructive”. Such behaviours can be both challenging and disruptive to the holistic running of the class. Furthermore, through socialisation we can learn to judge ourselves, for example family and friends who care for us. Children who act out could have difficulty controlling their emotions, or may not have the social skills to react in a different way. In addition to this, when children form a strong attachment at birth their emotional development such as trust and belonging increases with experience, especially when encouraged by parents, teachers and peers. Children can develop a sense of self which can greatly determine overall learning outcomes. This concurs Pestalozzi (1746-1827) sourced (Pond, 2008) theory on child development “believes that every child has potential and wrote that love, work and social interaction were the foundation of development”. Areas that could produce particularly negative responses could be children who have dyslexia. Furthermore, damaging experiences can impact on children’s development, especially if they become aware that they are unable to keep up with their peers academically. Additionally, hearing difficulties can effect speech and listening skills, at the same time, children with hearing difficulties could feel excluded from peer friendships. This point is also sustained by Roberts (2011) finds that, behaviour from earing problems may be mistaken for disobedience or poor concentration, or could result in the child withdraw from social interaction. Dealing with emotional struggles can be distressing for young-people/children. Boys may act out, while girls may be more inclined to withdraw from a situation or suffer anxiety and sadness. (Bowlby 1907-1090) sauced (Pond 2008) Research completed on brain development shows that young children are sensitive to stress. Consequently children who are exposed to high levels of stress were prone to releasing hormones that can damage brain cells and neural connections required for learning. (Rodd no date) sauced (Pond 2008) if children are place under stress which could affect learning, the results of this could be unwanted behaviour, either internal or external.    
Most lesson within school settings are structured where children are required to sit at a desks for long periods. The results of this can be challenging for children with learning difficulties or disorders, especially within none supportive families. This could cause children to become none respondent to teachers, children may shout, answer back, ignore, making noises or even challenge the teacher’s authority. The consequences of negative behaviour can vary depending on a teacher management and control of their class.  According to Rogers (2002) “the general rowdiness concern teachers and these behaviours accrue right across the school spectrum”. It could be said, children/young people need clear direction and boundaries otherwise individuals will act up and find ways to be disruptive. The counter argument from teacher who are worried that they are not adequately trained when at university to deal with disruptive behaviours.  Not only does this put extra pressure on teachers it can also strain the relationship between teachers and students, the effects can be emotionally demanding, in-addition, teachers stress, they have difficulty developing discipline strategies. In agreement with this statement, Estyn behaviour review (2008) provides evidence that teachers need to be supported through training and continuous professional development. 
Magnusson (2004) Sourced (Rogers 2012) reports, there are views in the media and amongst parents that physical punishment is a necessary tool for disciplining children, and where some teachers state “bring back the good old days where they had power over children” it could be argued that this opinion is outdated and corporal punishment does not solve problems it can at best show a child that such behaviour is wrong through pain. Additionally, children who already experience emotional depravation and violence at home, corporal punishment might only serve to provoke internal turmoil. At the same time Magnusson states there is no evidence to suggest that any form of physical punishment produces behavioural changes. An alternative historical theory based on Summerhill School (Neil 1960) asks, why should a child obey the adult? His answer was to satisfy the adult power over the child. He states that “adults have no rights to the obedience of children. It must come from within - not be imposed”. Alternately, it could be said that there is no one singular teaching or behavioural strategy that fits all. An effective teacher will use a variety of pedagogical approaches and use different theoretical styles when supporting their pupils. The Organization for Economic Cooperation and Development (OECD) recognises that not enough is being done to develop strategies requires to teach all learners. Connecting with all learners is vital not only for learning to take place but for limiting unwanted behaviour. Children are individuals so therefore one teaching plan does not achieve the desired outcome to all learners. This concurs with (Steer 2009) furthermore, the Welsh Assembly Government (2010) places emphasis on producing good practice on behaviour and attendance throughout all schools in Wales, however, managing this is becoming an increasingly difficult. Despite these difficulties many school have good practices in place and are well organised. For instance the National Behaviour and Attendance Report (NBAR) states that improving behaviour goes well beyond the school gate by including the wider community. This can be done by involving parents with PTA, and after school activities, pastoral care for individual needs and multi-agency working together to provide pupils with effective care and learning. To avoid pupils becoming disengaged from learning it is important that barriers are removed and inclusion is available for all. Everton and Emmer (1981-9182) sourced (McManus 1989) states that the difference between effective teachers, is the teacher who develops effective behaviour at the beginning of a school year. Setting clear guidelines and boundaries can greatly reduce unwanted behaviour.  This concurs with the Welsh Government report, which states that “the essential skills of an effective teacher requires the combination of effective teaching skills and the effective behaviour management skills”. 
When teachers have behaviour issues within a class or with an individual pupil, the issues can be problematic to deal with, especially if a teacher has to seek support from colleague and admit they have a problem dealing with unwanted behaviour. As a result teachers feel that by admitting they need support, or, feel they will be judged of being incapable of controlling the class. Owen, (1771-1858) Sourced (Pond2008) states that every child is capable of being nurtured, either into an inferior or a superior individual, according to the conditions of the external situations allowed to influence from birth to death. Furthermore, as children we normally form strong bonds with parents, grandparents etc. As adults we continue to seek support occasionally from our family especially during times of stress and anxiety.  Equally important is how teachers perceive pupils negative behaviour, or react to a pupil unwanted behaviour, the reaction from the pupil maybe perceived as a personal rejection by the teacher (Lewis 2009) An experienced teacher should look beyond the behaviour and examine the reasons for the actions.
Poor behaviour can impact on children’s learning and life skills, skills which are important to future success and life opportunities. Children who are disruptive can and do suffer the consequences in adulthood, for instance ill health poor paid jobs with low standards of living. For this reason schools have an obligation to find ways to reduce disruption within classrooms and develop strategies to support individuals. (Ferguson 2007) If this is the case strategies need to be regularly review with management team that are accessible, alongside providing a good supports network for teacher when difficulties arise. Mutual respect should underpin the ethos of every school and classroom. Restorative practice provides opportunities for teachers and children to communicate concerns, in a none-judgmental environment. Through positive communication disruptive behaviours can be reduced or eradicated, especially when used consistently. The Welsh future educational attainment targets aim to raise the PISA scores by 2021 in reading, science and mathematics. The Welsh Government state that “these are skills for life that our children need for life” if this is the case it could be said that modifying unwanted behaviours is vital in outlining future learning. Skinner, (1904-1909) believes that all learning can be shaped. He believes that this can be done by rewards and sanctions. Skinner says, tasks should be completed in small stages followed by praise at each learning phase. Furthermore he, emphasises that all behaviours can be shaped. Unlike, Vygotsky (1934) who believes, that children’s understanding of the world are linked to changes in what are the principle influential practices in their lives. In contrast Piaget (1920-1930) Sauced (McLeod 2014) Cited (Ellis & Tod 2015) studied the theory that “development proceeds learning” and the importance of peer interaction. In agreement with Piaget statement it is equally important to note that Piaget and Vygotsky both identified parenting as a key factor to children responding either positively or negatively towards other. Furthermore, Froebel (1782-1852) sauced (Pond 2008) states, education is important for children’s development. In agreement with all the theoretical views stated above, it might be suggested that all theories have valid points and that Vygotsky, Piaget and Froebel theories interlink within todays educational system. This is particularly evident when observing children. Children need to be guided by teacher, alongside, given opportunities to develop independently. This concurs with (The house of Commons Education Committee 2011: 25) cited (Ellis & Tod 2015) who propose that, it is equally important to provide opportunities for self-learning and development, alongside, peer interaction so that children may develop effective communication skills, this can motivate the learner by becoming self-directed and skilful. Skills which can give support to future well-being, and facilitate individuals to become autonomous and productive adults within society. 
The way forward could be for children to develop a common viewpoint of responsibility towards learning and the social relationships with peers and teachers. Gaining knowledge of self to apply changes towards behaviour and learning will not an easy task. Bruner (1915) sauced (Pond 2008) “considers the full range of human capabilities involved in teaching and learning, perceptions, though, language, other symbol systems, creativity, intuition, personality and motivation”. As stated above most schools in Wales are Right Respective School which aims to solve problems through positive communication, and language skill that children promote better communication skills in adulthood. Vygotsky (1962) Sauced (McLeod 2014) states that language is an important part in cognitive development. Parental communication is paramount in the role of developing young children’s language skills. Vygotsky’s theory proposes that, behaviour positive or negative appears to be linked to cognitive development (Fernyhough & Fradley 2005) Steer, (2009) suggest that there is no singular explanation or answer when challenging pupils problematic behaviour. For positive changes to happen, strategies and consistent approaches towards unwanted behaviour are crucial when dealing with unwanted behaviour. To support children with behaviour difficulties, play buddies can be allocated to individuals, this way children can learn from their peers, especially if problems arise, peers could help pupil to communicate their emotion or frustration etc.  In agreement with this Steer, states that the relationship between teachers and pupils should be honest and open. One that allows time to learn suitable for learner, equally important is training for teacher so that they can gain experience and develop different approached on behaviour management, as no one singular approach will suit all learners. 
[bookmark: _GoBack]In the final analysis the way forward is to look at ways of supporting pupils with behavioural issues, particularly if standards in science, maths and literacy are to be achieved in line with Pisa targets. Another area that needs attention is training for teachers. Providing development opportunities so that teachers not only to become competent in manage challenging behaviour but also to develop and raise educational standards. Developing a whole school approach with behaviour policies indorsed by the Education Act 2006, can make available consistent outcomes, especially when schools continually invest in developing future practises. Vygotsky, Piaget, Froebel, and Skinner, alongside, other theorists on child development has been noted as valuable insight which provides educationalist with theological background and understanding of child development and education. Their influences and opinions on education are as central today as when they were first published.  As stated above there are many school who manage behaviour successfully yet the Welsh Government states that managing behaviour in school is becoming an increasingly difficult. Steer (2009) says there is no one singular answer on how to modify unwanted behaviour, however, there are many school that provide whole school philosophy on behaviour management which are successful. However the motivation of children can be either inspired or uninspired by a teacher, even when a child shows no motivation a good teacher should work through barriers and find ways to encourage children to learn and develop. The philosophy of modern education is to modifying behaviour through cognitive intervention Owen, (1771-1858) Sourced (Pond2008) makes a significant statement when saying, every child is capable of being nurtured either into an inferior or a superior individual. The approach of teachers to children’s education and holistic learning is paramount in the direction of children becoming self-sufficient individuals. Coupled with, teachers empowering their pupils to draw on knowledge gained together by supporting them to become autonomous within their learning environment. To conclude children who are aided to become effective learners are more likely to become productive self-motivated adults.

    




