


1.
In the wake of the unprecedented challenges posed by the Covid-19 pandemic, the mental health and wellbeing of learners have emerged as focal points of concern. (Forum, 2023) The multifaceted impact of the global crisis has prompted a surge in the need for interventions designed to support individuals grappling with uncertainties of remote learning, social isolation, and the pervasive anxieties associated with the pandemic. (Forum, 2023)  This introductory exploration delves in to the realms of interventions aimed at nurturing the mental health, and wellbeing of learners, drawing comparisons and contrasts to illuminate the diverse strategies, employed in the face of this unique crisis. (Gov.uk, 2021)  As the pandemic unfolded, educational institutions worldwide swiftly adapted to remote learning, ushering in an era of digital education. (Gov.uk, 2020)  However, this transition brought forth a myriad of challenges for learners, including increased screen time, reduced social interactions, and a heightened sense of academic and personal uncertainty.  (Forum, 2023) In response, various interventions have been implemented, ranging from traditional counselling approaches, to innovate technological solutions, these interventions seek to address the evolving needs to learners, while acknowledging the distinctive nature of the COVID -19 crisis.  Conventional mental health interventions have proven resilient, offering familiar and trusted support system for learners (Welsh Government , 2020) Counselling services both in person, and virtual, have played a pivotal role in providing a safe space for students to express their concerns, anxieties, and challenges. (Unicef for every child, 2016) Therapeutic approaches grounded in psychological demands of the pandemic, emphasising resilience, coping mechanisms and stress management. (University, 2021)  The digital age has ushered in a new wave of interventions, leveraging technology to bolster mental health and wellbeing. (Welsh Government , 2020)  Online platforms, mental health apps, and virtual support groups have become increasingly prevalent offering learners an accessible, and flexible means of seeking assistance. (Education Workforce Council, 2019) The gamification of mental health interventions has also gained traction, incorporating elements of play and engagement to make the process of self-care more appealing to younger generations.  As we navigate the labyrinth of interventions in the context of COVID – 19, it becomes evident that the effectiveness of these approaches is influenced by various factors.  (Forum, 2023)

2.
The cultural, socio-economic, and technological landscapes in which learners find themselves, play a crucial role in shaping the success, and accessibility of mental health intervention. This exploration aims to unravel the intricate tapestry of interventions, shedding light on their nature, while also considering their common goal of nurturing the mental health and wellbeing of learners, during these unprecedented times.  (Welsh Government , 2020)  This essay undertakes a scholarly examination of two discrete mental support interventions amid the unprecedented challenges presented by the COVID – 19 pandemics. (Forum, 2023)  The focal points of this comparative analysis are:- Forest School interventions, characterised by a pronounced emphasis on nature-based experiences, the programme seeks to enhance the self-esteem, of young individuals by employing outdoor life skills.  (Forest Research, 2023)  Secondly the Flourish Project intervention, grounded in the theoretical underpinnings of positive psychological principles, adeptly contribute to the augmentation of mental and emotional well-being, self-esteem, and resilience.   (Proton Foundation, 2023)Top of Form  Central to the merits, Forest School intervention is their capacity to engender a profound connection with nature.  By affording learners, an escape from the indoor learning environment, these interventions have been correlated with an array of mental health benefits, notably a reduction in stress levels and an enhancement of overall wellbeing. (Gov.uk, 2021) The experiential nature of Forest School activities, represent another commendable facet by utilising a hands-on learning, problem-solving, and creative approach, these interventions actively engage learners with their environment, fostering holistic development and bolstering cognitive and emotional resilience. (Ojose, 2008) Moreover, the outdoor activities  intrinsic to Forest School interventions, contribute to heightened physical activity levels.  This positive influence on physical wellbeing, in turn, augments, mental health outcomes, thereby reinforcing the holistic ethos with an inclusive approach.  (Dyment and Bell, 2007)  Nevertheless, Forest School interventions are not devoid of challenges.  Among these is their susceptibility to weather dependencies.  Activities with this paradigm often hinge upon favourable weather conditions, introducing complications during inclement weather, that may impede accessibility, and disrupt the consistency of the intervention. 

3.
3.
Furthermore, the implementation of Forest Schools programmes, necessitates meticulous consideration of logistical constraints through planning, and health and safety measures. (Coulombe, S., Hardy, K., & Goldfarb, R., 2020) (Wales Council for Outdoor Learning, 2021)  In urban or densely populated areas, securing suitable outdoor spaces and orchestrating requisite logistical arrangements may prove arduous, potentially curtailing the scalability of these interventions.  (Wales Council for Outdoor Learning, 2021) Conversely, Flourish interventions contribute a distinct perspective by anchoring themselves in the tenets of Well-Being. (Simple Psychology, 2022)  This framework prioritises the cultivations of positive emotions, strengths, and a sense of purpose, thereby fostering the development of a positive mindset and resilience among learners. (NHS, 2021) The flexibility inherent in the application of the Flourish intervention, is an additional commendable feature. (Proton Foundation, 2023) Their adaptability to diverse settings, including virtual platforms, enhances their malleability, facilitating ease of implementation, especially in context where in-person interactions are restricted.  Furthermore, Flourish interventions accentuate individual strengths promoting a sense of self-efficacy and empowerment.  Learners are encouraged to identify, and leverage their inherent capabilities, thereby contributing to the cultivation of positive and enabling a proactive mindset, particularly salient during challenging circumstances. (WelshGovernment, 2021)  Notwithstanding their merits, Flourish interventions are not immune to certain drawbacks.  Notably, there exists a potential proclivity, toward an overemphasis on positivity, inadvertently fostering an expectation, for perpetual positive states. (University, 2021) This emphasis may inadvertently undermine the recognition and management of negative emotions, integral components of the human experience.  Effective implementation of Flourish interventions may also necessitate considerable resources, encompassing the need for highly trained professionals, and structured programmes. (Proton Foundation, 2023) This resource intensity poses potential limitations on scalability, and accessibility, thereby presenting a challenge to widespread adoption. (Guardian, 2021)  A salient commonality between Forest School and Flourish interventions lies in their comprehensive approach to wellbeing, addressing the physical, cognitive, and emotional dimensions of mental health. (Gov.uk, 2021)


4.
This emphasis aligns with the imperative, for multifaceted mental health support in the context of the prevailing challenges.  Moreover, both interventions converge in their shared objective of fostering resilience among learners.  Forest School achieves this through nature immersion and experiential learning, while Flourish interventions centre on strengths and positive emotions, thereby presenting a complementary approach to resilience-building that interconnect with the curriculum.  (Donaldson, 2015)  Implementation challenges emerge as a shared impediment for both interventions.  While Forest School activities are contingent upon weather conditions, Flourish interventions may encounter hindrances owing to resource-intensive requirements, and training opportunities, potentially impeding their widespread adoption and impact.  Potential barriers to accessibility also pose challenges for both interventions, when aiming for an inclusive platform.   (Dyment and Bell, 2007) (Bowkett, 2011)  As the educational landscape faces mental health challenges posed by ongoing COVID-19 pandemic, the integration of theoretical frameworks into practical interventions becomes paramount.  Lev Vygotsky (Vgotsky, 1935) socio-cultural theory and Abraham Maslow’s Hierarchy of Needs.  (Maslow, 2013) Within two distinct mental health intervention approaches.  Forest School interventions, emphasising nature-based approaches, and Flourish intervention, rooted in positive psychology principles. (Maslow, 2013) (Vgotsky, 1935) By describing the positives and negatives of each approach, aims to elucidate their alignment or deviation from foundation educational theories.  Vygotsky’s Socio- Cultural Theory (Vgotsky, 1935) and Forest Schools naturally cultivate collaborative and experiential learning, mirroring Vygotsky’s the Zone of Proximal Development (ZPD) (Vgotsky, 1935),  This encourages learners to engage in tasks within their developmental zone, the more knowledgeable other (MKO) supported by educators and peers fostering cognitive growth, Vygotsky emphasis on social interaction resonates in Forest School interventions, fostering social engagement.  (Pennacchia, Jones and Aldridge, 2018)  Collaborative opportunities enable learners to communicate, enhancing social, and emotional development.  


5.
Maslow’s Hierarchy of Needs (Maslow, 2013) and Flourish interventions align with Maslow’s hierarchy, by initially addressing basic needs such as safety and belonging. (Gov.uk, 2020)  This ensures that foundational needs are met, before delving into higher-level psychology aspects, aiming for self-actualisation (Maslow, 2013) and overall wellbeing, echo Maslow’s pinnacle of the hierarchy, by fostering positive emotions, strengths, and purpose, these interventions contribute to learners’ self-actualisation and fulfilment ( The Happy Manager, 2022) (Dyment and Bell, 2007)  The impediment to inclusivity within these interventions  constitutes a barrier, given that every individual, is entitled to equitable access to support and intervention.  (Unicef for every child, 2016)  The amalgamation of Vygotsky’s socio-cultural theory and Maslow’s hierarchy of needs with Forest School, and Flourish interventions showcases a dynamic relationship between educational theories, and practical mental health strategies.  Recognising the strengths, and challenges within each approach, provides an opportunity for a balanced and nuanced strategy, ensuring comprehensive support for learners’ mental health during and post, the complexities of the COVID 19 pandemic. (Forum, 2023) The ongoing exploration of these interventions within the framework of educational theories, holds promise for the development of, effective and, adaptive mental health support systems in education. (Gov.uk, 2021)  The intersection of interventions and educational frameworks plays a crucial role in shaping students’ learning experiences, and outcomes. (Whitehorn, 2010)  In Wales, the 2022 curriculum (Donaldon, 2015) introduces a transformative approach to education, prompting a comparative analysis of interventions and curriculum (Donaldson, 2015) Similarities between them include a commitment to a holistic approach, where interventions such as mental health support and academic assistance align with the curriculum’s goal, of prioritising various dimensions of well-being, and developing the whole child.  (Welsh Government , 2016)  Both also recognise the importance of inclusivity, striving to address diverse learning needs, and provide equitable opportunities aiming to bridge the gap in emotional health and wellbeing.  (Gov.uk, 2022)  However, differences emerge as interventions often target specific challenges reactively, responding to identified needs, while the 2022 Curriculum for Wales (Donaldson, 2015) adopts a proactive, forward- looking design that encompasses a broad range of skills and competencies. (WelshGovernment, 2021) 

6.
The curriculum emphasises flexibility and adaptability, encouraging educators to tailor teaching methods and introduces a structured planning sysyem, with 6 Areas of Learning and Experience (AoLEs) (Welsh Government, 2023) for interdisciplinary learning. (Welsh Government, 2019)  While interventions may have more immediate, goal-specific impacts, the 2022 Curriculum for Wales, articulates long-term goals, aiming to produce well-rounded individuals. (Donaldson, 2015)  The comparison reveals a nuanced interplay, between targeted support, and transformative education vision, offering a comprehensive approach to education in Wales, that ensures students receive necessary support, while being prepared for future challenges. (Kendra Cherry, 2020) (Unicef for every child, 2016) (Donaldson, 2015)Top of Form International research on mental health and well-being underscores nuanced comparisons, between Forest School, and Flourish interventions, grounded in nature-based and well-being approaches, respectively, as they operate within curricular frameworks.  (Forum, 2023) (Donaldson, 2015)  The Global perspective reveals that the effectiveness of these interventions is influenced by cultural variations.  (Lindorf, Sammons & Hall, 2020).  Forest School interventions with their emphasis on nature immersion, and experiential learning, may align differently with cultural attitudes towards outdoor activities and nature.  Conversely, Flourish interventions grounded in positive well-being principles, may be perceived differently depending on cultural views on positive emotions and strengths, The international research underscores the importance of tailoring intervention to diverse cultural contexts, emphasising the need for a nuanced understanding of how these approaches resonate within various societies to optimise their impact on mental health and wellbeing. (Coulombe, S., Hardy, K., & Goldfarb, R., 2020)  The approach of early intervention, and scaffolding in the context of individual child development, as implemented through Forest Schools and Flourish interventions, entails both positive and negative aspects. (Vgotsky, 1935)  (Maslow, 2013)  On the positive side, early intervention offers the opportunity to identify and address specific needs in a child's formative years, setting the stage for enhanced academic and socio-emotional development. (Veraksa & Sheridan, 2018) 


7.
Forest Schools contribute positively by fostering holistic growth through nature-based experiences, promoting a connection with the environment. (Dyment and Bell, 2007)  Flourish interventions, characterized by their emphasis on fostering positive emotions and strengths within a cohort of 12 pupils, facilitate collaborative discussions on real-life situations within a familiar and secure group environment. (Gov.uk, 2021) However, challenges exist, with potential negatives, such as the need for adequate resources, and trained professionals to implement effective interventions. (Guardian, 2021)  Additionally, there may be a risk of overemphasis on positivity in Flourish interventions, potentially overlooking the comprehensive spectrum of a child's emotional experiences. (Centers for diseases control and prevention, 2021)  Striking a balance between these positive and negative aspects is crucial, in optimizing the benefits of early, and scaffolding, ensuring a brighter and well-rounded future for each child. (Donaldson, 2015)
In conclusion, the complex landscape of mental health interventions in the wake of the COVID-19 pandemic demands a nuanced understanding and application of diverse strategies. (Gov.uk, 2021) Traditional counselling approaches, and innovative technological solutions, have played pivotal roles in supporting learners, facing uncertainties and anxieties. The effectiveness of these interventions is influenced by cultural, socio-economic, and technological factors. (Forum, 2023)  A comparative analysis of Forest School, and Flourish interventions, underscores their distinct merits and challenges. Forest School interventions, rooted in nature-based experiences, foster a profound connection with nature, promoting mental well-being but facing challenges related to weather dependencies. In contrast, Flourish interventions, grounded in well-being, contribute to mental and emotional support, but may risk overemphasizing positivity, and require significant resources which some schools may not have the funding for. (Gov.uk, 2020) Both interventions align with educational theories, such as Vygotsky's socio-cultural theory, and Maslow's hierarchy of needs, emphasizing the importance of holistic development, and resilience. (Maslow, 2013) (Vgotsky, 1935) (Donaldson, 2015)  The ongoing exploration of these interventions within the educational framework holds promise for adaptive mental health support systems whilst supporting post covid trauma (Gov.uk, 2021)  

8.
However, challenges related to implementation, scalability, and inclusivity must be addressed to ensure comprehensive, and equitable support for learners during, and post pandemic. (Gov.uk, 2020)  The intersection of interventions and educational frameworks plays a crucial role in shaping students' learning experiences, and the comparison with the 2022 Curriculum for Wales (Donaldson, 2015) highlights the importance of a balanced and nuanced strategy for future challenges. (Donaldson, 2015) International research underscores the imperative of customizing interventions, to varied cultural contexts, acknowledging the discernible influence of cultural variations on the efficacy of these approaches to ensure a comprehensive, and inclusive intervention, mitigating the risk of children being overlooked within the system. (Lindorf, Sammons & Hall, 2020)  Ultimately, the commitment to personalized interventions remains essential, for shaping resilient, well-rounded individuals, ready to meet the challenges of the future. (Donaldson, 2015) 
Intervention is important when navigating the challenges of life, as everyone faces a unique storm. As the proverb aptly states, "We are all in the same storm, but not in the same boat."  (O Toole & Simovska, 2021) This encapsulates the essence of why intervention becomes crucial – the disparities in personal circumstances, experiences, and coping mechanisms mean that a one-size-fits-all approach is insufficient. The diverse boats we find ourselves in during life's storms necessitate tailored support and assistance. Recognizing this disparity underscores the importance of targeted interventions that consider the specific needs, strengths, and challenges of each individual boat, ensuring a more equitable and effective response to the tempests we encounter. (O Toole & Simovska, 2021)
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Slide 1 Introduction
Good evening, my name is Aimee Frankland, and I stand before you today as a dedicated primary school educator, with a wealth of experience spanning a decade, in the intricate tapestry of education, I have had the privilege of shaping the academic journey of young learners, witnessing firsthand the transformative power of education.  Today, I wish to embark on a reflective journey- a critical exploration that Transends the realms of textbook and lectures.  The past decade has seen seismic shifts in the landscape of education, and none more impactful that the unprecedented events of the covid 19 pandemic. 
 As educators, we found ourselves navigating unchartered waters facing challenges that extended beyond the traditional boundaries of teaching.  Today, I invite you to join me in a thoughtful examination of the effects of metal health and wellbeing through the turbulent times of Covid 19, with the particular focus on the critical reflection of the emotional and mental health in the aftermath of this global crisis.
Our journey will delve into the heart of the matter, exploring not only the challenges we encountered but also the resilience, adaptability, and compassion that emerged from the crucible of uncertainty.  Together, let us unravel the complexities, draw insights from experiences, and chart a course toward a more empathetic and supportive educational landscape. Thank you for being part of this reflective discourse and let us embark on this exploration together. 
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Slide 2 Identified challenges.
In the landscape of nursery and primary education in Wales, the COVID-19 pandemic introduced a myriad of challenges, profoundly impacting both learners and educators.  (Forum, 2023) The nursery and primary education settings in Wales, guided by the Welsh Government's policies, strive to create a holistic learning environment that nurtures the well-being and development of young learners. (Donaldon, 2015) However, the pandemic disrupted the traditional fabric of these settings, presenting unprecedented challenges. One significant challenge faced by educators was the abrupt shift to remote learning as schools temporarily closed their physical doors. This transition necessitated a rapid adaptation to digital platforms, introducing both technological and pedagogical challenges. The digital divide among learners became apparent, highlighting disparities in access to technology and the internet, further exacerbating existing educational inequalities.  In response to these challenges, the Welsh Government implemented policies focused on digital inclusion, aiming to bridge the technological gap and ensure equitable access to learning resources. (BBC News, 2021)  The importance of this policy was underscored by educational theories, including Vygotsky's socio-cultural theory, which emphasizes the role of social interaction and collaboration in the learning process. (Veraksa & Sheridan, 2018) The digital realm presented challenges to the collaborative aspects of learning, requiring innovative strategies to maintain social engagement among young learners. (Forum, 2023)  Moreover, the pandemic heightened the importance of nurturing the emotional and mental well-being of both learners and educators. (Estyn, 2019) Maslow's Hierarchy of Needs served as a guiding theory, emphasizing the foundational role of safety, and belonging in supporting higher-order psychological needs. (Maslow, 2013) The abrupt disruptions and uncertainties brought about by the pandemic underscored the necessity of prioritizing mental health support within the educational framework. (Welsh Government, 2023) The Welsh Government responded with policies focused on well-being, embedding mental health support within the curriculum. (WelshGovernment, 2021) This holistic approach aligned with international research highlighting the interconnectedness of mental health, well-being, and academic success. (Welsh Government, 2023) 

3.
However, implementation challenges emerged, requiring educators to navigate the delicate balance between academic expectations and the emotional needs of learners. (Welsh Government, 2023)  As nursery and primary education settings in Wales continue to navigate the aftermath of the pandemic, the integration of policy, theory, and practical strategies becomes paramount. The enduring commitment to inclusivity, equity, and well-being will shape the evolving landscape of education, ensuring that young learners not only recover from the disruptions but also thrive in a resilient and supportive educational environment. (Welsh Government, 2023)
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Slide 3: Identified Challenges
Communication Challenges in the Primary School Setting during COVID-19
· Nature of the Challenge: The abrupt shift to remote learning has introduced significant communication barriers among educators, students, and parents.
· Impact on Learning Dynamics: Disruption of traditional face-to-face interactions impedes collaborative learning experiences and hinders the fulfilment of social and belonging needs. (Forum, 2023)

Vygotsky's Socio-Cultural Perspective
· Relevance: Vygotsky's theory emphasizes the social nature of learning and the importance of guided, collaborative experiences.
· Application: Communication challenges may compromise the Zone of Proximal Development (ZPD) and hinder the facilitation of collaborative learning in a virtual environment. (Veraksa & Sheridan, 2018)

Maslow's Hierarchy of Needs
· Relevance: Maslow's framework highlights the psychological impact of communication challenges on fulfilling basic needs.
· Application: Effective communication is foundational for meeting social and belonging needs, essential for students' emotional well-being and engagement in the learning process. (Maslow, 2013)
This slide illuminates the specific challenges faced in the primary school setting, emphasizing the impact of communication issues during the COVID-19 pandemic. The subsequent bullet points draw connections between these challenges and the relevant theoretical frameworks of Vygotsky's socio-cultural perspective and Maslow's Hierarchy of Needs. (Forum, 2023)
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Slide 4 Linking Challenges to Theory
Vygotsky's socio-cultural theory, emphasising the fundamental role of social interaction in cognitive development and advocating for collaborative learning experiences, aligns seamlessly with the communication challenges observed during the pandemic. (Veraksa & Sheridan, 2018) These challenges, characterized by reduced face-to-face interaction, directly impede the cultivation of social connections and collaborative learning environments, in accordance with Vygotsky's emphasis on social interaction.  (Ofcom, 2021) Similarly, Maslow's Hierarchy of Needs, prioritising basic needs before higher-order needs, underscores the intrinsic importance of social connections and a sense of belonging. (Maslow, 2013) Applied to the communication challenges, Maslow's framework accentuates the critical need for connection and belonging, as disrupted social interactions may impact students' emotional well-being, hindering the fulfilment of higher-order needs. ( The Happy Manager, 2022) Connecting these theoretical frameworks with the 2022 Curriculum for Wales reveals a holistic educational approach that resonates with Vygotsky's and Maslow's principles. (Maslow, 2013) (Veraksa & Sheridan, 2018)  The curriculum's emphasis on flexibility and adaptability provides educators with tools to address communication challenges effectively, recognizing the diverse learning needs of students. (Donaldon, 2015) This slide underscores the coherent alignment of these theories with communication challenges while highlighting their connection to the 2022 Curriculum for Wales, promoting a holistic educational approach and adaptability. (Ofcom, 2021)
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Slide 5 Actions taken.
In the face of the unprecedented challenges posed by the COVID-19 pandemic, our primary setting undertook several initiatives to bolster the wellbeing of our students. These initiatives ranged from virtual counselling sessions to the integration of mindfulness activities such as The Flourish Project (Proton Foundation, 2023) and Forest Schools (Forest Research, 2023) interventions into the curriculum. (Gov.uk, 2020)  A critical reflection reveals that while these actions demonstrated a commendable responsiveness to the emerging needs, there is a crucial aspect to scrutinize—the theoretical underpinnings and evidence supporting these interventions. (Welsh Government, 2022) The foundation of our wellbeing initiatives was multifaceted, drawing inspiration from both established educational theories and emerging research in the field. For instance, the incorporation of mindfulness activities resonated with theories emphasizing the role of mindfulness in reducing stress and enhancing emotional resilience. Similarly, virtual counselling sessions were aligned with established psychological theories that highlight the efficacy of counselling in addressing emotional challenges.  (Neath Port Talbot, 2023) However, the depth of theoretical integration varied across initiatives, with some interventions exhibiting a more explicit connection to established educational theories than others. Additionally, the evidence supporting the effectiveness of these strategies, while promising, often lacked the robustness required for definitive conclusions. As we navigate the aftermath of the pandemic, a critical evaluation of these initiatives becomes imperative. (Welsh Government, 2022) This involves a meticulous examination of the empirical evidence supporting their impact on student wellbeing and a deeper exploration of the theoretical frameworks guiding these interventions. (Donaldon, 2015) By fostering a culture of continuous evaluation and refinement, we aim to ensure that our efforts remain firmly rooted in both theory and evidence, providing a holistic and effective approach to supporting the wellbeing of our students in these challenging times. (Donaldon, 2015)
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Slide 6 Effectiveness Assessment
In scrutinizing the effectiveness of the initiatives implemented to nurture student wellbeing amid the challenges posed by the COVID-19 pandemic, a comprehensive examination of the impact mechanisms becomes imperative. (university, 2021)  The evaluation process embraced a multifaceted approach, strategically weaving together empirical evidence, policy considerations, and foundational educational theories. Rigorous data collection and analysis formed the cornerstone of our effectiveness assessment, encompassing quantitative and qualitative measures. (Donaldon, 2015) Key components included student feedback, academic performance indicators, and observed behavioural changes, creating a triangulated understanding of the initiatives' influence on student wellbeing. (Welsh Government, 2023) Concurrently, policy considerations wielded significant influence in establishing effectiveness criteria. The alignment with prevailing education policies in Wales, accentuating holistic student development and wellbeing, served as a guiding framework for assessing relevance and contributions to overarching educational goals. (Gov.uk, 2020) Theoretical underpinnings, rooted in established educational theories, played a pivotal role in setting the parameters for success. (Peter Blatchford, Anthony Russell, Rob Webster, 2012) Initiatives closely aligned with theories such as Vygotsky's socio-cultural perspective and Maslow's Hierarchy of Needs exhibited a more robust theoretical grounding, fortifying their potential effectiveness. (Maslow, 2013) (Veraksa & Sheridan, 2018) This nuanced and comprehensive effectiveness assessment ensures a profound grasp of the impact on student wellbeing, offering invaluable insights for future refinement and development. (Estyn, 2019)
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Slide 7 Continuing Support
In charting the course for continued support of emotional and mental health post the return to "normal" practice, evidence-based suggestions form a cornerstone of our strategy. Firstly, the integration of regular mindfulness practices within the curriculum is advocated, offering students accessible tools for stress reduction and emotional regulation. (TES, 2024) Drawing on the success of virtual counselling sessions during the pandemic, a hybrid model that combines in-person and virtual counselling services is proposed, ensuring flexibility and accessibility. Furthermore, promoting a culture of open communication and destigmatizing mental health discussions remains paramount, with initiatives like peer support groups and awareness campaigns. (NHS, 2021)
Addressing ongoing professional development needs for educators is equally pivotal.  (Education Endownment Foundation, 2023) Training programmes focused on trauma-informed teaching practices are recommended, equipping educators with the skills to understand and respond to the diverse emotional needs of students. Additionally, workshops on integrating social-emotional learning (SEL) into the curriculum are proposed, fostering a holistic educational environment. (Education Policy Institute, 2024) Collaboration with mental health professionals for continuous training sessions ensures educators stay abreast of evolving challenges and effective intervention strategies. (Welsh Government, 2020)
The sustained support of emotional and mental health requires a multifaceted approach, intertwining evidence-based strategies with ongoing professional development to navigate the complexities of post-pandemic educational landscapes successfully. (Education Endownment Foundation, 2023)
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Slide 8 Sustainability Strategies
As we navigate the future landscape, the sustainability of our initiatives emerges as a central concern. To fortify this sustainability, a pivotal strategy involves the establishment of a robust framework for ongoing research. This framework forms a dynamic feedback loop, continually refining and enhancing our approach as we stay attuned to the evolving needs of our learners. The infusion of evidence-based practices, rooted in the latest research in educational psychology and mental health, becomes instrumental in ensuring the adaptability of our strategies.  (United Nations , 2022)
Furthermore, sustainability finds resonance in the collaborative spirit within our professional setting. The cultivation of regular forums provides educators with a platform to exchange insights, discuss challenges, and showcase successful practices, fostering a culture of collective learning. This collaborative ethos extends beyond internal circles to encompass partnerships with mental health professionals. Such alliances ensure that our initiatives remain aligned with the most effective and current intervention strategies.  (United Nations , 2022)
The sustainability of our initiatives is intricately woven into the fabric of ongoing research, evidence-based practices, and collaborative efforts. By steadfastly anchoring our initiatives in these principles, we not only guarantee their endurance but also craft a dynamic and responsive system. This system stands poised to effectively support the emotional and mental health needs of our learners in the long run. (Gov.uk, 2021)
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Slide 9 Closing remarks.
As we conclude this exploration, let's revisit the pivotal aspects emphasizing the paramount importance of emotional and mental wellbeing in primary education. (Education Policy Institute, 2024)  Over the course of this presentation, we have navigated through the intricate challenges presented by the COVID-19 pandemic, delved into the proactive initiatives undertaken to address these challenges, and underscored the enduring commitment to sustainability. (United Nations , 2022) (Forum, 2023)
In the landscape of primary education, emotional and mental wellbeing isn't merely a component of learning; it serves as the bedrock upon which a flourishing educational experience is constructed. (Donaldon, 2015) Our collective experiences during the pandemic have brought to light the intricate interplay between theory, evidence, and practical application in bolstering student wellbeing. (Gov.uk, 2021) The initiatives we've examined, grounded in educational theories such as Vygotsky's socio-cultural perspective and Maslow's Hierarchy of Needs, exemplify the comprehensive approach essential for nurturing the holistic development of each child. (Maslow, 2013) (Veraksa & Sheridan, 2018)
As we progress forward, let this moment be a catalyst for perpetual reflection and adaptation. The field of education is dynamic, and our strategies must evolve harmoniously with the ever-changing challenges confronting our learners. Let us Advocate for a culture of continual improvement, where feedback, research insights, and collaborative endeavours act as guiding beacons. (Welsh Government, 2023)
In conclusion, the pursuit of emotional and mental wellbeing transcends being a mere objective; it signifies an ongoing journey. Let us embark on this collective journey, steadfast in our commitment to providing unwavering support for the young minds entrusted to our care. I extend my heartfelt gratitude for your dedication, and I envision the path ahead as one marked by growth, resilience, and flourishing, both for educators and learners alike. Thank you.
Top of Form
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