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Introduction
This assignment will critically evaluate and identify the teaching and learning steps that occurred on the bridging experience. The bridging experience occurred in a primary school in Wales, on the 26th and 27th of September 2022. The bridging experience allowed the observation of a group of students in year four aged eight to nine. However, this assignment will discussing the critical incident that occurred on the 26th at 10:30 am within a math lesson. This assignment will stay within the BERA (2019) ethical guidelines, and it will not be providing any details related to the school, the teachers, and the students to enable full confidentiality.
Consequently, within this assignment the role of the critical incident will be evaluated, how the incident was recorded, why it is needed in schools, and how to use it in education. Furthermore, the observation of the critical incident will be reviewed, the context of the incident, why it was a critical incident, what occurred, areas of exploration in the incident, and how it could be modified to become better. Additionally, the observer will link their critical incident to different theoretical approaches and research within their literature review, and why previous research creates an important impact.











The role of a critical reflection.
Critical reflection is extremely important within any learning context, however, in an educational setting applying a critical reflection model to the teaching could help the educators understand how their students learn effectively and will allow them to be accountable for their own and their students learning progress (Cambridge International Education Teaching and Learning Team, 2022). Educators need to be aware that reflection and critical reflection are not always interchangeable in practice, whilst critical reflection signifies another plane of reflection, beyond what may or may not be covered in normal forms of reflection (A “Critical” Reflection Framework, 2007).
Furthermore, Mezirow (1990) states critical reflection enables educators to correct distortions in lessons. Mezirow (1990) follows up stating critical reflections must include making generalisations and evaluations about incidents and lesson, and how to solve any issues that may arise. Additionally, Jacoby (2010) illustrates critical reflection as a powerful educational process of making meaning from a purposeful combination of experiences and educational contexts. An educator devoted to critical reflections in their lessons will add depth and breadth to their lessons by challenging their own conclusions, comparing their perspective to other educators, they will examine the causality of the lesson, and thus creating more challenging scenarios (Jacoby, 2010). 
Continuously, if a school implements critical reflection in all their policies and procedures, they will be encouraging innovation, engagement, and creates a reflective environment that benefits all the school’s staff and learners (Cambridge International Education Teaching and Learning Team, 2022). Thusly, schools should provide a framework that includes critical reflection, the educators can use this to reflect and support their own learning as well as their students (Liu, 2013). 
Moreover, the observer used Kolb’s Experiential Learning Cycle whilst they recorded their critical incident, this was used as its model was designed to help people learn from their experiences (University of Hull, 2022). Kolb’s Experiential Learning Cycle involved four stages, concrete experiences, reflective observation, abstract conceptualisation, and active experimentation (McLeod, 2013). Kolb’s theory was used by the observer as it can be implemented easily by educators for them to critically reflect on their learning provisions, and how they develop their students learning opportunities (McLeod, 2013). Kolb’s model is a structured thinking cycle and provides an emphasis upon critically reflective observations to analyse and create conclusions from the experience (University of Hull, 2022).
In addition, major critical incidents have led to a variety of reforms in education, for example, COVID-19, the Welsh Government (2021) responded to this critical incident by providing educators, their students, and their families much needed support through this critical disruption. The Welsh Government (2021) planned to invest over £220 million towards digital and mental health support in education to help those affect through this difficult and unforeseen critical incident. 
Additionally, the observer used the bridging experience to reflect upon their own teaching style, how they would present a lesson in a similar way, and what type of professional teacher they could be (Gore, 2013). Enables to observer the chance to observe a teacher and how they manage a critical incident is a key part of the observer’s professional development, and it should improve the observes self-awareness of their own strengths and weaknesses (Gore, 2013). From this, the observer can make a conscious effort in growing their professional strengths and therefore strengthening their weaknesses. From observing the critical incidents that occurred throughout the bridging days, the observer viewed how the teacher interacted with other teachers, teaching assistants and their students (Mitchell, 2020). This allowed the observer to gain experience of how a trained professional would communicate with other professionals and how they would deal with critical incidents to which the observer has not yet experienced (Mitchell, 2020). 




 


Observation of school and class context.
The observer experienced the 2 days of bridging in a primary school in Wales, the children were in year four, aged eight to nine years old, and with one teacher available to them. However, the observer will not provide any details about the school, the teachers or the students and will keep any details surrounding the school, the teachers, or the students private. The observer will keep all these details anonymous, in line with the BERA (2019) guidelines. This will protect the school, the teachers, the students, and the observer from any harm that could arise from providing any confidential information (Kaiser, 2010).
Continuously, the critical incident was observed on the 26th of September 2022 at 10:30 AM, this incident occurred directly after a math lesson (Available in Appendix 1). There were twenty-two students with a variety of females and males, a female teacher, and the male observer present in the class. To provide context to the lesson it included two activities that were split between the students, one activity was an odd and even work sheet, which they had to work out the equation and if it would create an odd or an even number. The other activity was surrounding the topic of place value using unit, ten, and hundred blocks, they created structures and then had to count the value. While these activities occurred the class environment was loud and busy, however, the students were focused on the task even though the lesson was slightly disruptive. 
The critical incident occurred just before the students break, the teacher decided to calm the class down and get their attention by playing a game of Simon Says. The observer viewed the students getting fully involved in this game, most of the students calmed down immediately, whilst listening intensely to the teachers’ commands in the game. After this game, the students went on to their break, this transitional game provided a necessary break, which created an environment that was visibly calmer and allowed the students a moment of relaxation before their break time. Using transitional games to go from one activity to another has been shown to provide a calming environment and reduce students anxiety (Johnson, 2018).

Linking to Donaldson’s Four Purposes.
Donaldson review recommends using four purposes throughout the Welsh curriculum and states that if used correctly it should guide all students, teachers, and schools to make future decisions about all educational policies that underpin all educational environments in Wales (Dauncey, 2021). Donaldson wrote that these four purposes should include ambitious, capable learners; enterprising, creative contributors; ethical, informed citizens; and healthy, confident individuals (Evans, 2015). Dauncey (2021) shows that within the Donaldson’s Report, that the four purposes fit into the Welsh curriculums new Areas of Learning and Experience (AoLE), which further build on the 6 AoLE instead of the narrow subjects that were used previously. 
The critical incident observed links well to Donaldson’s Four Purposes, ambitious capable learners, enterprising creative contributors, healthy confident individuals, and ethical informed citizens (Successful Futures, 2015). The observer found that the critical incident involving transitional play binds together well with the purpose of healthy, confident individuals (Donaldson, 2015). 
Furthermore, this activity built the students mental and emotional well-being, this was done by the teacher helping develop their student’s confidence, resilience, and empathy to others (Donaldson, 2015). The teacher connected this by enabling the students to take part in the game without any negative repercussions, for example, they had no worry of being wrong and sitting down therefore stopping the play. However, instead the teacher allowed them to play regardless enabling an enjoyable experience for their students. 
Moreover, the teacher enabled their students to become healthy individuals by getting them all involved in a physical activity (Donaldson, 2015). The teacher introduced this physical activity to intrigue them, whilst simultaneously calming them down. Continuously, the observer saw the teacher encourage their students to take part fully in the activity, this enabled their students to gain additional confidence to participate alongside their peers (Donaldson, 2015).
In addition, from the teacher providing their students with the confidence to participate in the activity, and this enabled the students to partake in the activity with no negative repercussions from the teacher or their peers. Donaldson (2015) could state from this activity it could be seen that it allowed the students to form positive relationships based on trust and respect not just with their teacher but with their peers simultaneously. 
Additionally, it could be stated that the teacher helped students who had confidence issues when participating in the activity, therefore the teacher allowed the students to face these issues and overcome the challenge set before them (Welsh Government, 2020).












Literature review
In this literature review the focus will be on how the critical incident can be implemented through other research contexts. The research contexts that will be discussed will be why educators use assessments to evaluate themselves and students, Frobel’s theory of play being key to education, and finally Kolb’s reflective model, how it was used, and ways to implement it effectively.
Firstly, the definition of assessment can be written as the act of judging an action that has been made by anyone, the process of this action, and the impact from this action (Cambridge University Press, 2022). The purpose of assessment in most areas of education is to see how teachers progress their own and their students learning, providing them with information that can assist them in making changes to their planning which impacts future progression (Edutopia, 2008). Assessment is key in education, it helps all educators reflect on their own processes, it determines whether they have met their goals, and if they need to dramatically change their plan (Edutopia, 2008). Moreover, assessment is not just for the educators, students need it to help them understand where they are, and how to accelerate their progression in relation to their peers (Cowely, 2009). Cowley (2009) states that assessment encourages students to check their understanding and evaluate their work to improve their learning. Sharing the assessing expectations with all individuals involved can help the process move quickly, enabling the students to aim for specific goals, and measuring the results with relative ease (Cowely, 2009). 
Furthermore, while the critical incident occurred an observational assessment method was used, this allowed an opportunity to monitor the teacher and students formally, and how they both process a critical situation (NSW Government, 2021). Viewing these processes in their natural environment enables an understanding of cause and effect and allows this cause and effect to be dissected and measured (NSW Government, 2021). Cowley (2009) states that it is easier to assess students who are enjoying an activity, as they can learn better in that type of environment, like the activity that was observed, and therefore creates a positive assessment feedback. Seeing the students actively involved in the activity after tidying up from the lesson, shows the positive transition from the lesson to the activity and engages the student’s future motivation in completing the same task again (Cowley, 2009). 
However, the observation during the bridging was impacted by the observer having to participate in the classroom activities, therefore the observation recordings could have been affected and consequently affecting the objectivity of the observation (West Sussex County Council, 2021). Additionally, while formally observing within the bridging experience, the observer had to be careful not to disturb the students and teacher’s environment because it may have impacted the critical incident and therefore the outcome (Gray, and Macblain, 2012). Moreover, the observer used Kolb’s reflective model within their observation to create a structured and effective assessment (University of Hull ,2022).
Continuing, Kolb’s reflective model enabled the observer to reflect upon the observation experience, leading them to form their critical incident, and then using this experience of their critical incident to generalise it to other contexts leading to further evaluation (University of Hull, 2022). The observer used Kolb’s reflective model to process their observation, and then they tried to complete all of Kolb’s stages of reflection to enable them to create effective learning from their observing the critical incident (Explorance, 2015). The observer used this model due to it being it a constant flow state, which means it is continuously creating and innovating the educational experiences (Explorance, 2015). 
Moreover, the observer applied this method to their observation to create their conclusions from their bridging experience, they critical analysed the details behind the experience, and critically questioned the experience to find the complex issues that may have been hidden (Dr. Jacoby, 2010). However, due to this only being an observation, the observer was not able to apply any of the knowledge discovered within an educational setting, therefore making all the findings theoretical in nature. Furthermore, Kolb states that effective learning can only take place after completion of the cycle, for the observer to achieve effective learning they must complete the cycle and apply their knowledge to their professional teaching (University of Hull, 2022).
Firstly, Kolb’s first stage of concrete experience is stated to be an individual observing a new experience (Explorance, 2015). The observer experienced the teacher using a transitional activity to transition from the lesson to play, and this created time for the students to calm down before they went out to break. This started the cycle with concrete experience being the first stage for the observer, enabling them to encounter the new experience, and to observe how the teacher would develop the critical incident (McLeod, 2013). Gray and Macblain (2012) stated that the teacher is one of the most important roles in shaping the learning environment and having the ability to experience the learning environment will create effective learning for the observer.
Secondly, the second stage of reflective observation, the observer reflected on the critical incident experiences, how they observed the lesson and the impact that it may have had on the validity of the observation, how it linked to the Welsh curriculum, and finally they chose one of the three critical incidents to reflect upon which can be seen in the appendix (Kurt, 2022). The observer also compared it to similar experiences that they have previously observed and evaluated the differences such as teaching techniques including their tone, body language and physical presence in the classroom (University of Hull, 2022).
Thirdly, the third stage of abstract conceptualisation, Kurt (2022) wrote in this stage the observer must make sense of the experience and draw conclusions by using their previous reflections. From these conclusions the observer can create a new idea or modify the techniques used within the critical incident they experienced (McLeod, 2017). The observer decided to modify the critical incident, although they believed the teacher managed the incident well, the observer would add students leading the activity, include some Welsh, and include some aspects of the previous lesson to assess their learning (Kurt, 2022).
Fourthly, the four stage is active experimentation, this occurs when the observer implements their modified learning into the classroom, however the observer has not been able to apply their modified concept, therefore not completing the learning cycle (McLeod, 2017).
Consequently, from using Kolb’s reflective model, the observer viewed the critical incident, they concluded that play is key to students learning, and used Froebel’s Play Theory to elaborate (Froebel Trust, 2022). Frobel was one of the first theorists to acknowledge the importance of play when they first opened a kindergarten in 1836 (Froebel Trust, 2022). They believed that children use play to construct their understanding and direct their learning experience (Froebel Trust, 2022). The teacher in the critical incident use play to construct their students learning experience and therefore linking this critical incident to Froebel’s Play Theory (Mickelburgh, 2010). Froebel states that play should include a purpose if a child is to learn from it, and with my modified concept the students would be playing the game Simon Says but with added learning taking place (Mickelburgh, 2010). Many theorists believed that Froebel’s theory of play is an ultimate tool for successful learning in education (LeBlanc, 2012). 
Furthermore, Froebel stated a teaching professional should animate all things, igniting the world around the children and connecting them to the outside world with their play (Bruce, 2011). Allowing the children to discover their learning for themselves through play, giving them some freedom to develop on their own, and this can only be done by the teacher providing a child-centred approach in their environment which would occur in the observers modified concept (Bruce, 2011). 
Moreover, after the observer modified the critical incident for students to take ownership of their learning, through this play it enables the students to express themselves as individuals (Gray and Macblain, 2012). Enabling freedom of movement and activity is essential for students, however this must be done within guidance, for example within the observers modified concept the students would play the chosen game with aspects included to assess their abilities (Bruce, 2011).
Continuously, the observer and Froebel hold the view that children are born creative they should be allowed the opportunity the develop this creativity through their educational activities, and through their own industriousness they develop as social beings (Gray and Macblain, 2012). These students will go through a cycle of play connecting knowledge that they know, with knowledge that is new and unfamiliar, and this experience is important in developing their learning (Bruce, 2011). 
Finally, the teacher should always foster the students inner drive, creating opportunities of play, and providing materials and activities that allow their students to progress from the unknown knowledge to the known knowledge (Gray and Macblain, 2012). 


Reflection:
To reliably reflect upon the critical incident the observer must correct any distortions that could have caused errors within the assignment, therefore they must critique these errors and find a way to correct them for future observation assessments to be more effective (Mezirow, 1990). 
Upon reflection of the critical incident the teacher could have provided the students with a different learning experience to further enhance their learning. If the teacher asked their students to include some Welsh language, ask their students to lead the activity, the students could have been introduced to more of Donaldsons Four Purposes (Welsh Government, 2022). This would have enabled their students to become central to the learning and allowed them to have more of an input into their learning (Welsh Government, 2022).
Consequently, enabling a student to lead an activity, allowing the student to give their energy and skills to their peers allowing the teacher to use the purpose of enterprising creative contributors which is implemented in Donaldsons Four Purposes (The Learning Organisation, 2018).
Continuously, if the students used some Welsh language in the activity the teacher could have stretched into the area of their students being ambitious capable learners (Donaldson, 2015). The students could have used their Welsh language to communicate within the activity effectively, it can also help to build up their body of knowledge while connecting their skills to the activity’s context (Welsh Government, 2022).
Moreover, the observer did not ask the teacher why they used the transition that they did, if they used it often with their students, and if the student’s reaction was a normal one. The observer could have communicated with the teacher and presented any questions that they may have had about the critical incidents that they witnessed. The observer could have also asked the students how they felt the transition play went, if they enjoyed it, why they think it happened, and if they would change anything about it however the observer would stay in the BARA guidelines while doing so (BERA, 2019).
Conclusion:
In conclusion, from experiencing the bridging days the observer can stated that they have gained new knowledge and experiences from the critical incidents that they detected. The observed discussed what a critical incident is, and how is impacts a teacher, their students, and the environment they are in. They also stated how Donaldson’s Four Purposes can be implemented within a critical incident (Dauncey, 2021).
The observer reviewed multiple theories and how they applied them within their critical incident. The observer used an observational assessment strategy to record data on the critical incidents, however they were not able to solely observe and had to participate in some aspects of the lessons throughout the 2 days of bridging. Therefore, this could have affected the validity of the observation data collected. They adapted Kolb’s Reflective Model in decrypting their critical incidents, the observer collected, analysed, and modified their critical incident, however they have yet to implement their modified concept (Kurt, 2022). From the reflection, the teacher is shown implementing Froebel’s Play Theory using Simon Says as the game, enabling collaboration between the students and themselves (Froebel Trust, 2022). The observer discussed the implications of using Froebel’s theory in schools and how they would synthesise their concept to include a child centred approach (Froebel Trust, 2022). 
Additionally, the observer reflected upon their critical incident and what they would add, and the benefits if it. Moreover, they reflected on what they could have done, how they missed out on learning opportunities from asking questions to the teachers and students about the critical incidents. Furthermore, if the observer were to continue, they would carry out their modified concept, and then use Kolb’s Reflective Model again to evaluate it and repeat (Jacoby, 2010).
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Date and time, year group:
Year 4, 52m, 26/09/22

‘Where and When: Context of the observation — subject/AOLE, general classroom context
In the classroom with around 5 tables with 4 students on each. Students sat on their tables either
reading a book or they were with a computer using reading eggs. Teacher was sat at their desk.
TA was outside getting resources ready.

What happened: a detailed description of the crtical incident (the more detail the better to refer
toin your later work)

Teacher tried to call out the lunch order for the students and ask them what they would like.
However, students could not hear the teacher, and the teacher could not hear their students.
This was due to the noise level being extremely high, due to 3 lot of the students talking to each
other about football and pakgman, and some students using reading eges withaut headphones.
Teacher did not try to implement any strategies to calm the class down, and for them to
complete the lunch order more effectively.

‘Areas of possible exploration: what you think could be” under the hood” in these incidents?
What avenues o research could you consider?

Behavioral management styles needed to create a calmer and more effective classroom

Due to students getting distracted, teacher would need to implement strategies to deal with this

Notes: any detalls you can note (1 t 3 busy environment, i it after lunch, are there lots of
distractions, are directions made explicit - the more you can refer to the better here)
Students were distracted by the morning acitivity of reading books, talking toeachother, and
using reading eggs.

No check in was observed to see why they might be or get ditracted.

No calming or silence techniques were observed.
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Date and time, year group:
Year 4, 10:30am, 26/09/22

‘Where and When: Context of the observation — subject/AOLE, general classroom context
Critical incident occured at the end of the maths lesson regarding odd and even numbers, 5
minutes before the break, and the teacher decided to play Simon says as 3 transistional strategy.
The teacher started this game after the class was tidied up the mathematics recourses. This
‘game rewarded the students behavior, and ended the class on an extremly positive way.

What happened: a detailed description of the crtical incident (the more detail the better to refer
toin your later work)

Class was very noisy due to the class tidying up the mathematics recourses. The teacher decided
to use Simon says to simultaneously calm the students down and reward their good behavior.
‘They played Simon says and all the students got fully involved in the process, they calmed down
immediately, and started listening intently. After this the teacher dismissed them for break, most
went out the break calmy and efficiently after this, however, one stayed stating that Simon did
ot dismiss them 5o they could not go out, but the student eventually went out after the teacher
said Simon said to go outside.

The classroom included 5 tables, with around 4 students on each, with an open plan, and
included a classroom with no doors leading into the hallway.

‘Areas of exploration: what you think could be” under the hood” in these incidents? What
avenues of research could you consider?

Teacher used some of Donaldson's 12 Pedagogical Principles, established parts of the 4 purposes,
and included collaboration as apart of their professional standards.

Observer could explore theories such as; Maslows hierachy of needs, Skinners operant
conditiong, Glassers choice theory, Kohn student learning theory, Banduras social learning.
theory, and Schlossberg's transition theory.

The teacher used positive behavior support and modelling to support their students.

Notes: any detalls you can note (1 t 3 busy environment, i it after lunch, are there lots of
distractions, are directions made explicit - the more you can refer to the better here)

‘The environment was busy due to the students previous set task. It had many distractions
including students talking to eachother, people walking past the classroom, and other students
bumping into eachother while tidying the classroom.





image2.jpg
Date and time, year grou
e 4, 1:300m, 27/05/22

Where and Whem: Cortext f the observation — subject/AOLE, genera classroom canext
Science leszon sbat ficton,

S tables with sround S studants per tabl.

Afterlunch time, continueing from a previous esson

Teacher had 3 behaviour board, smile for reat, neutral for warning, and sad for bad
Used pinscones fo 3 reward systam.

Teacher was coverng nformation surrounding the preious scence lssons, £0ig over
informstion tht they st the sudents o cover the previous dy, and the teschar ssked
questions throughaut.

What happened: s etaied Gescrption of he riical ncidant [the more deral the beter o rafer
o1 your ater work]

One student was o the sad face of the behaviour bosrd,tescher informed them, in front of i
the s, thatif they it o gt off the sad fac tha they nead 1o cantribute poSively o the
tesson

The student immeiataly bacame aware of hat s nsedsd from them, 0 g off the sad facs,
0 how 0 do . Thestudent started  take part inthe feson by putting their hand up to
nswer questions about the previous day. The tescher praisad tham or thelrcontrbutions and
004 behaviour, snd therefore took them from the sad fac tothe newtral ace. They slo ssked
the student o keep up the good work and congratuated them i fron of the whole class, they.
2150 tod tham they il aceive 2 extra inscones for having such 2 g0od urn around In their
behaviou.

“Areas of possibe exploration: what you Sk coUl3 b2 Under e Food” n hese incdens?
Wt svenes ofresesrch could you consider?

Behaviourism, Sinner snd Povioy.

Token sconamy caseroom, nclucing posiiv renforcament

Ginotes methat.

Operant condioning

Democratic caseraom.

Tiotes:ary detals you can nate [ 13 busy arwironment, st sferlunch, 3 there Ios of
disractons,are directions made explict -he mora you ca rafer o the batter here)

Great issroom management.

Behaviour strategies sec.

Linked o Donsldson's 12 Prncipes, 4 purposes, and 5 pedagogy standards.

Did not give all he students who answerad questions he same reward of pinecones.

Turns good behaviour into work,entiement,cheapen the reward, not uiversally used, made
the rewards meaningless, and reduces responibilty.

Canimpac thestudents ininsic and exrinsic motivation.
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