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	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	Class: Year Two

 The theme of the term was Fire and this was explored through topics such as the Great Fire of London, Firefighters now and then, Dragons. 
For a letter writing lesson that was based off the idea that Samuel Pepys, the gentlemen who recorded the events of the GFoL, had wrote a letter to the class asking them to write back explaining how we keep ourselves safe from fire today, I created a success criteria. 

This success criteria I created included visual pictures and writing. 
When working with the pupils before on a fact file, I gave them the opportunity to draw the information they had learnt and found that most of the pupils responded well to doing so.

I created a presentation that looked at each element of letter writing and included the success criteria, going through it as a class. Then, each pupil was given the success criteria to put into their literacy books and refer to when developing their own letter. 

Within the class, there are four different ability groups, so I ensured that my success criteria were simple to understand. Additionally, I incorporated the school’ marking system which the pupils were familiar with.
Green:  The pupil has done something successful/good. 
Pink: The pupil needs to improve on something, 

The findings of using the Success Criteria, I believe was unsuccessful for its intended purpose. All four groups were disengaged with the SC and struggled to refer to it to help them produce their work. It was only when after they had finished writing their letters, we, as a group when through the SC to look peer assess. The pupils were interested in using the SC for this and enjoyed giving positive feedback to their peers. 
Additionally, to peer assessment I also incorporated self-assessment and Questioning on a one-to-one basis. After marking the pupil’s work, I asked them to think about what they could improve on if they were to do the letter again and how we could take that improvement and push it forward in their literacy lessons. I additionally included positive comments within my feedback 
We used the class’s self-assessment policy, Mr Men stickers with each one representing a statement, Example: ‘I could do better’ or ‘I did my best’. The pupils were honest in their self-assessment picking suitable stickers to represent the quality of work and support the improvements. 



	What have you learned?

	· Pupils need to understand the context that they are being taught in order for assessment for learning to be successful.
· Using elements of different learning techniques that the pupil is comfortable with helps aid the pupil’s learning. 
· AFL doesn’t measure the full compacity or quality of a pupil’s learning. Pupil could be having a bad day, not fully engaged with the task .
· Engagement from the pupil is vital when it comes to their understanding of what they are learning.

	What next?

	· Adaptation of the strategies I have used in this lesson. Example: For the needs of a foundation phase class, I could include the pupils in creating the Success Criteria as it could result into more engagement with the lesson.
· Understanding the ways in which my pupils needs need to be met. What AFL works better for what child? Would a confident, talkative pupil be able to converse better in peer and self-assessing while a child who is dependent on instructions prefer Success Criteria 
· In reference to the new curriculum, how I use AFL to make a pupil more independent.
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	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	Class: Year Two

This experience was the introductory lesson to the story of the Great Fire of London. 
To explain the story, I showed the pupils a YouTube video that is from “Grandad Mike”, taking his grandchildren back to the time of the GFoL.

After showing the video, we then as a group went through the timeline of the events of the Great Fire of London, using visual pictures to engage the pupils. 

The pupils were then split into their ability group, teacher support for the lower ability groups, they had to sequence the timeline in the correct order. 

Pupils need to independently sequence pictures of the key concepts of The Great Fire of London.

 The pupils have used Seesaw before so needed no introduction on how to use it. Beasue of the different abilities with the class, some pupils found it difficult to remember the story of the GFOL so we discussed the timeline in great detail to help with memory and aid collabration. 

After doing this, each child selected what part of the story they wanted to explain and read out and we recorded on Seesaw to which I gave verbal feedback on how the pupils worked again depending on ability group.





	What have you learned?

	Lower Ability group 
-  Found visual aids worked well for lower ability. 
- Found they could not remember much of the story which leads me to think if they needed more time to understand the story. Could I have used a different cataylst or more visual aids?
- Worked well as a group and supported eachother when others couldn’t remember the order. 
- Some people found it difficult to engage in the session, Was the task too difficult for pupils and they needed a basic version of the task. 


Higher Ability Group
- Was able to do this task without any issues and teacher support. 
-Enjoyed being able to tell the story through both visual and reading. 
- Found that the task was too easy on times for them but did not have extra work set for them to do. 

Both groups however were able to use thier ICT skills effectively to create the story board and on times even showing me how to use certain skills. 

A target is to develop my own ICT skills to ensure that I am teaching to the standard that has been set for pupils. 


	What next?

	· Consider the abilities of the groups and ensure that the tasks are appropriate for them.
· Create extra work for the higher ability groups. The development of this work could be created into different medias, example: - using drama techniques (Expressive Arts) to create freeze frames of the story. 
· Again, how does the development of other exercises engage the lower ability pupils into the learning. The use of a different software that is more interesting to learners?
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	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	Class: Year Two
Mathematic Lesson

Used real life experience for a mathematic lesson where the lesson focus was money.

I set up a ‘shop’ that the children were able to buy 6 items with prices that were varied depending on what ability group they were in. I used a till and price tags on the items and gave the pupils purses that they could keep their money in.
I went around each pupil and asked them to pick an item that they would like to buy and then as a group, asked everyone to make up the amount that was on the price tag using their coins. 

I used “Pit stops” to show different pupil's purses who have produced diverse ways to make the amount. 

Wellbeing: “How to fill your bucket”

I showed a video adaptation of the “How full is your bucket?” to the pupils. This story is about everyone having a metaphorical bucket that when we do good things for someone and vice versa, it fills up. However, when we are not nice to someone and vice versa, we are dipping into our buckets hence being a “bucket dipper”.

The pupils were able to give examples of real-life situations where they either filled up someone’s/their bucket or they had dipped into them. 

This became a classroom strategy whereas the educator, I was able to keep coming back to this If a pupil had done something good or bad. Additionally, I had pupils come and tell me when they had “filled someone’s bucket”. 



	What have you learned?

	-Children respond to real life content well. It encourages engagement with lessons.
· In some cases, it allows independence. Pupils start to understand the content when it is placed in a real-life situation and start to think about the consequences of their decisions. 
 


	What next?

	·  In reference to the new curriculum, I would like to develop and incorporate more real-life content into my lesson plans to continue independence and critical thinking.
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	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	Class: Year Two 

Building on the interest of the Great Fire of London, I created a science lesson were the pupils had to sort different types of items into the correct material columns. 
To build on their critical thinking, I asked the pupils to consider what materials would be the best to create houses and to describe their qualities, including: 

Key Teaching Questions:  What materials do we think they used in 1666? 
Are these materials good to make houses today?
If you had to create your own house, what materials would you use? 
So, you have picked that material, can you describe it to me? 
What are their properties?
 What adjectives can we use to describe them?

I then recorded the children discssing these questions on Seesaw to give feedback on thier answers. 


After this, we had a discussion reflecting back on previous lessons of the Great Fire of London, looking 

I then put the pupils into different mixed ability groups to create Tudor houses out of cardboard boxes and other materials that would have been appropriate for that time. (Expressive Arts and Creativity) 

Some groups needed more support than others






	
	· Easily accessible to create lessons that have cross-curricular themes. 
· Cross-curriculum themes can open avenues and new ways of critical thinking that pupils may not have realised. Supports the new curriculum to encourage confident, independent learners. 
· Allows pupils to enjoy AoLE that might not be of their intrest/ needs improvement. 

	What next?

	· To continue to identify appropriate cross curricular themes. 






Introduction 
As quoted by Dylan Wiliam, ‘Students do not learn what they are taught. Even when instruction is planned with great care, delivered effectively, and in a way that engages students, the learning outcomes often bear little or no relation to what was intended.’ (William,1997). This essay intends to discuss the elements of assessment for learning by critically reflecting on my progress in planning, preparing and teaching lessons. 
    Assessment for learning, also known as AFL is a technique to support and improve student performance. The use of AFL additionally allows both educator and pupil to devise a plan that assesses the pupil’s current learning situation and create ways forward to achieve pupil goals. There are four pillars of AFL that are sharing criteria with others, quality of questioning / quality of talk, quality and use of feedback and peer and self-assessment.
  I have experienced all four AFL strategies within my first placement that was within a foundation phase class. The outcomes of using these strategies were different to those of my intended outcomes which I have identified for an area of development within my teaching practice.  As I evolve my teaching, I particularly would like to focus on the way that AFL can appropriately be developed to support one’s thinking process in the classroom, allowing pupils to take these strategies and apply them to real life situations. In this essay, I shall be exploring this pedagogy by critically reflecting on the benefits and limitations of AFL and the theories that surround this. 

Literature Review 
The current curriculum focuses on the overall attainment of a pupil within a subject. This is assessed at specific ages, making ‘best-fit’ judgements.  The review of the curriculum, Success Futures highlights that there is ‘no explicit overall guiding purposes and its organisation into subjects and levels (beyond the Foundation Phase) has tended to compromise the validity of assessment’(Donaldson, 2015), critically analysing that assessment does not accurately portray pupil’s achievements.   
The new curriculum has been set out to come away from this concept, using ‘progression steps’ continuously to support educators in their decisions if a pupil is on track with their learning. By doing this, it aims to allow educators to identify and plan in a suitable manner that will maximise pupil’s achievements in the four purposes. Formative assessment has been prioritised in the creation of this, allowing learners to understanding ‘how they are progressing and what they need to do next’(Welsh Gov,2010).
 Formative assessment is ‘mainly undertaken with learners during the learning process to explore how they are progressing and to identify achievements, as well as to identify areas where learning may need to develop further’. (Welsh Gov,2010)
There are a recent number of findings that support the use of formative assessment, and the benefits it has within the classroom.  Donaldson provides insight to how the new curriculum can be designed to engage assessment for learning, quoting that ‘formative assessment should be an essential and natural part of the teaching process and not an additional ‘bolt-on’ (Donaldson,2015) and if used efficiently, can benefit both parties in ways of deeper thinking and any early indications of misunderstanding learning to name a few. 
  In other findings to assist the concept of helping both parties are that the concept of formative assessment aids to support the understanding of the educator and if the intended learning outcomes have been met this is because ‘Within minutes, students will have reached different understandings. That is why assessment is a, perhaps the, central process in effective instruction’(Wiliam,1997) . Having twenty plus children in one class is likely to create multiple interpretations of what should be expected of one’s learning. AFL strategies can provide the educator with the understanding of how the learning is being processed and if the evidence shows that the educator needs to make adaptions for the student’s needs to be met. This is crucial in the new curriculum which enables educators to create their own curriculum with given guidelines.  


Even though the benefits of AFL strategies are widely celebrated, there are some limitations to the use of formative assessment. ‘The term formative assessment does not have a tightly defined and widely accepted meaning’ (Black and William,1998). The interpretations of the four pillars of AFL are down to the educator and how they see what is most appropriate for their pupils. However, this does not mean it is always effective. ‘Additionally, the nature of formative assessment can vary according to how each characteristic is defined and put into practice. (Andrade and Cizek,2009). It can be argued that in the guidance given for the new curriculum, there is multiple documents that supports educators on their creations of assessment and learning content however the interpretations of teacher’s critical thinking and lack of transferrable skills can play a part. This can be a disadvantage for student teachers as ‘great teachers have enough knowledge and experience of similar situations to develop sound intuition about what is likely to work best (Hogarth, 2001)’. 
   This limitation is evident in the contrast of foundation phase and key stage two. “For primary teachers particularly, there is a tendency to emphasize quantity and presentation of work and to neglect its quality in relation to learning, at the focus for assessment is lacking’ (Black and Wiliam,1997), which shows that there is no direct links for pupils to understand what they are doing and why, it is more about ensuring that there is engagement with tasks by using pretty visual aid.
  Furthermore, educators cannot assess skills that pupils do not have. Regarding COVID –19, the pandemic has had devastating blows in the way children learn. ‘Many students not only struggle to learn what was expected in the curriculum, but to lose the skills and knowledge they had previously gained and to disengage with learning. (F.M Reimers,2022) For Foundation phase, the ramifications of the pandemic have meant that educators are now having to either introduce or refine skills that should have been already presented to the pupil, particularly to those pupils who would have experienced inequalities of working remotely due to socioeconomics or financial situations.

As just discussed, we are seeing some of the effects of self-regulate learning online due to COVID-19, making it difficult to assess the progress of a child’s learning. This however is not an accurate representation of the findings of COVID-19 as we are still experiencing the effects with lockdowns ect.  Onwards, the purpose of using any AFL strategies within the classroom now that we have returned to face-to-face teaching has become more of immense importance to assess the progression of children.
Allowing children to engage in peer assessment to converse in conversations about the learning objectives encourages for pupils to become confident in explaining their thinking and ideas. Additionally for pupils who have not obtained confidence in doing this, it allows opportunity to learn off others without the pressures of being questioned by an adult which reinforces Metacognition theory. 
Metacognition theory was produced by John Favell and has many complex umbrella terms. The best reference is that ‘our ability to know what we know, what we don’t know and how to regulate as well as control such thinking’. (Mahdavi,2001). Metacognition has highly influenced the new curriculum and how we develop our assessment as the purpose is to ‘nurtures independent thinkers and lifelong learners who are able to grapple with new situations’ (Mahdavi,2001), the four purposes.
It has been argued that metacognition very probably is the most dynamically and actively researched cognitive process in areas of current developmental, instructional, and educational psychology.’ (Tobias et al. 1999 &2009 cited in Mahdavi,2014). Due to the complexity of teaching ‘thinking about thinking’ to pupils, there needs to be support to promote this critical thinking ensuring that ‘Learners and teachers need a shared vocabulary to enable clear expression of their thinking processes’. (Welsh Government 2010). Even so, once there is an understanding of metacognition is obtained, the skills and strategies are easily transferrable and grants to support thinking, one that peer assessment can encourage through the combination of discussion and questioning.
  Attribution Theory, first proposed by Fritz Heider (1958) is how individuals interpret everyday events and the way that they connect this to their thinking and behaviour. This is done in a three-step process which initially that uses observation of behaviour and authenticity of that behaviour.
 Bernard Weiner develops this theory by focusing on achievement. He identifies that ability, effort, task difficulty and luck as the most key factors that affect attributions for achievement. These are categorised into three casual dimension that are locus of control, stability, and controllability. 
   Weiner goes on to explain how these causes are explained. ‘Causes are invoked to explain outcomes or end results, such as success and failure, rather than actions, they are antecedents instead of (in addition to) justifications and can be applied to intended or unintended outcomes and to form factors that may or may not be controllable’. (Weiner,2010). 
  The counter argument to this theory however is that ‘most research investigates contexts in which conscious attributional efforts are most likely: contexts involving actual or potential negative consequences and violations of expectations’(Manusov and Spitzberg,2008)
 The concepts of measuring these ‘successes’ and ‘failures’ can claim to be in connection to self-assessment and feedback where pupils can assess their own failures and successes however the context in the way we use these words is different due to the negative connotations of these words.
In support of this, feedback is highly influential in AFL, its benefits are seen in links to peer/self-assessment and teacher assess.  However, the way we give feedback is of vital importance. “Although we know that feedback can enhance learning powerfully (Hattie & Timperley, 2007), we also know that the mediating effects of different combinations of kinds of feedback, learner and task characteristics and different ways of giving feedback are extremely complex.” (Coe,Rauch,Kime and Singleto,2020)
  The way that a pupil absorbs and develops information is a unique to oneself, which should be effective of the way that the educator relays information the pupil. A variety of different AFL are vital to ensure that the pupil is supported. When exploring this “Great teachers have enough knowledge and experience of similar situations to develop sound intuition about what is likely to work best (Hogarth, 2001)” for everyone. 
The aim of feedback should motivate a pupil to develop their own learning, wanting to progress to critical thinking and independence. 
 Again, ‘The ways in which assessment can affect the motivation and self-esteem of pupils and the benefits of engaging pupils in self-assessment deserve careful attention.”(Black and Wiliam,2008)
 When giving feedback to a pupil, the way it is presented must be carefully constructed to the student. This is because low quality of feedback can become discouraging to a student, either thinking that the work they have created is not of a good standard or this can decrease the motivation to be independent. Comparison of other student’s ability to one’s own is considered, highlighted in the vocabulary used to assess.


Assessment for learning is the ‘basic premise is that the students have the same idea as their teaching what is going on in the classroom’(Hattie,2010) otherwise learning is ineffective. Hattie furthers this point, that students are not going to understand what they are learning unless ‘it's clearly signposted- learning intentions (or objectives) and learning outcomes (or success criteria) provide this direction. (Hattie,2010).
   Learning objects need to be simple yet effective to coincide with a success criteria. Commonly known for subjects that require writing eg. Literacy, the two complement each other to ensure that a pupil reaches maximum potential in their learning. With aid from educators, ‘great teachers share learning aims with their students in ways that help students to understand what success looks like. (Coe,Rauch,Kime and Singleto,2020)
 In reference to this claim, it is said that ‘learners have to be aware of the criteria against which their work is judged against before they can be expected to engage in self-assessment.’(Hall and Burke,2004). As educators, we cannot expect a pupil to expand on their reflective skills if we have not set them up for success. Likewise, we limit a pupil’s potential if we do not adapt for them. ‘Such assessment becomes formative assessment when the evidence is used to adapt the teaching to meet student needs.’(Wiliam,2011). This concept is explored in a case study used within Making Formative Assessment work, that looked at how changing from one teaching approach that is not normally used within her class. The study looks explores how the teacher did not share her intentions to the pupils as to why she had done this which the findings showed that the pupils were demotivated and had lack of understanding for what they were learning, resulting in the pupils admitting ‘that they were reliant on the teacher for help’(Hall and Burke, 2004). If constructed in way that included the pupils, the success criteria could have amplified learning. John Hattie gives a variety of ways that this can be done, an example being ‘Show a finished product, so that they can see what a good one looks like’ (Hattie,2010). Adaption to the one’s needs is the key to maximising success. 

Conclusion 
To summaries the theories that I have explored in the main body of this essay, AFL is widely beneficial to support both educators and pupils within the process of learning. However, how that AFL is presented to the pupils can create limitations in terms of ability and achievement in one’s thinking. Likewise, the research indicates links to each pillar of AFL, effectively complimenting each other to maximise a pupil’s success. 
The relationship between student and teacher is vital to ensure that trust has been created for students to successfully make mistakes and learn authentically, e. This should be appropriately assessed through quality of feedback. 
  After marking each child's letter, I spoke with them individually and gave both positive comments to support any comments made for improvement. As a personal preference, I make a conscious effort to include at least one positive comment as it is my belief that a pupil progression is built upon a pupil’s understanding of their strengths furthering confidence in their development of learning. Using the research of using appropriate language for giving feedback, I will continue to do this within my teaching practice ensuring that the wellbeing of my pupils is a priority. 
However, I did not make my pupil’s wellbeing a priority in supporting them with understanding of what they were learning. I failed to support the pupils by not taking in account of the effects that COVID-19 had on their abilities, causing disengagement and stress providing a body of work that the children struggled with. In future, I aim to fully assess abilities within the class by conversations with other facility members that know the children well and take these into consideration when planning lessons. 
Additionally, I used a success criteria to help aid the pupil’s understanding of what key points they needed to include when letter writing.  This was supported with a presentation that signposted the main elements of letter writing. However, the outcomes of the success criteria were not met. The pupils seem to struggle with the construction of the letter and did not refer to the success criteria until the end of the lesson where peer assessment that was led by myself. 
 On reflection, I did not set out or explain the learning intentions/ objectives for the lesson. The pupils understood that they had to write a letter but did not understand fully the purpose. In development of my practice, I would ensure that I share and explain all learning intentions for pupils to make connections to what they are learning and why, enabling improvement and aiming for the learning outcomes and wellbeing teaching standard. 
Likewise, having a success criteria that has been created by a teacher provides limitations for the pupil. Engagement from the pupils can be limited as they have not been involved in the process of creating their learning outcomes, a strategy that is used to promote independence and learning
 As an educator, I cannot assess a pupil’s progression or understanding of the lesson if I have not used an appropriate way of presenting a success criteria.To develop this AFL strategy and the teaching standard of progression in learning, I would include the pupils in constructing their own success criteria to promote independent thinking as identified through Hattie’s theory of success criteria. In addition to enabling improvement, pupils would have had the opportunity to progress their learning if they were given learning objectives, building on the knowledge that they had explored in previous lessons. This encourages leaders to lead their own learning. 
The significance of peer assessment used as an assessment tactic has been limited due to the fear of losing my classroom control management in terms of age. However, undertaking vital information from Weiner, I have created disadvantages for my pupils. Undertaking the research about the benefits peer assessment has on children and in reference to COVID-19, I will be incorporating more peer assessment strategies to integrate Metacognition, something that is heavily focused to obtain the four purposes and progression steps.
As a final step in my teaching progress, I shall be continuously looking at wider research to reflect into my practice, ensuring that I am researching developing my AFL techniques to promote high quality learning assessment to accurately benefit pupil’s learning goals. 
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