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	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	My understanding as to how the playful pedagogy can benefit the fundamental phase through confidence and freedom of outdoors. 

	Which aspects do you consider could have been improved in this piece of work?
	Develop more understanding of the Te Whariki and how it benefits the children. Perhaps get more research on this.

	What have you found most satisfying whilst undertaking this submission?
	Developing my own understanding of the outdoor and how it develops maturity in individuals.
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	Demonstrate Knowledge and understanding of the underpinning philosophy of the Foundation Phase and the learning theories and approaches that underpin the playful pedagogy of the foundation phase.
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	2, 3, 5
	
	
	
	
	
	
	
	
	30%

	Demonstrate an understanding of the importance of movement in early child development.
	
4
	
	
	
	
	
	
	
	
	20%

	Understanding of the contribution of the Foundation Phase to the development of physical literacy
	5
	
	
	
	
	
	
	
	
	20%

	It is expected that students will present work that is proof read and follows the School Reference Guide and Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
	





The playful pedagogical approach in foundation phase with emphasis of outdoor learning.
This essay will be analysing the value of using the playful pedagogical approach to contribute to the children’s learning and development to physical literacy within later life. The Playful pedagogical advantages considered will be extrinsic rewards, imagination development, physical literacy development can be non-competitive based, compatible with outdoor learning and modified games. this will be compared against the disadvantages of age specific, social exclusion, heavily dependent on the child, environment dependant and sports-based benefits. The essay will further see the approaches relevance to the “Te Whariki” (Ministry of education, New Zealand 2017).

 Nørgård, Toft-Nielsen, and Whitton (2016) acknowledge that gamification traditionally has an extrinsic reward system to encourage motivation. Simply telling a child they gain health benefits doing Physical education does not interest students as much as desired. Giving them an extrinsic reward such as a team wins in a competition-based activity or allowing an individual to use equipment for a set task can interest children into activities more than being told they get better at something.  Ayrus (2016) believes adding extrinsic rewards not only enables goal setting for the individuals to achieve this reward but also promotes an attitude of not giving up for a reward basis. The qualities of not giving up and interesting students with extrinsic reward benefits the fundamental stage because it influences early development and understanding behind why doing something that does not 100% interest them causes them to gain something desirable.
Imagination development personalises the learning of the children. This develops children’s thinking process and helps children understand their own learning process. Imagination development includes ideas based off play zoning like “the magic circle” (Salen and Zimmerman (2004) which essentially consists of a game being included within an imaginary work area. This imaginary space can be developed to have imaginary areas on the zone such as safe zones. Imagination development can directly be specifically used to target children’s game making skills. Game making encourages what Mackay (2013) describes as “collective intelligence” which is essentially that cooperative tasks help develop understanding through students learning off each other. Allowing games making to take place helps them explore ideas within a group to meet a criterion while working with others to help influence thought process. The magic circle finally offers a “failure is acceptable” (Whitton, 2018) theme. Which is heavily enjoyment and imagination based. This differentiates and relieves nerves of children who don’t like to fail. Meaning they can enjoy the activity set because it can be a game they chose; it does not have a replication on everyday life or personal development and because they are just having fun. 
Playful pedagogical methods can be competitive based or whole class development. essentially meaning it can break down areas of the national curriculum where needed. Having whole class development with cooperative learning addresses learner entitlement (NCPE, 2002) with “meet the specific needs of their learners and further their all-round development.” play is not used within regular sport or classroom activity. This makes it one of the very few methods which is not restricted and can be used to refine any desired fundamental movement skills or personal skills. The fact that this model can be team based, competitive or individual learning means it can be tailored to include different ability levels and SEN where as many other models such as competitive learning can have a “one size fits all” (Kirk, 2013) feel. Kirks quote addresses that some models do not have extensive measures to involve every individual. For example, competitive activities which are large team based can consist of individuals not passing to others because of their ability level. 
Because of the non-restriction element within play inclusion can be fully combatted. Meaning that fames can be modified to match any individual while still retaining a purpose or overall goal. “With practice, learners can modify intrinsic dynamics to produce the optimal coordinative structure demanded by the new task” (Corbetta & Vereijken, 1999). Meaning they can develop a session how they see fit and progress at a steady level. Modifying play can be sport related which as well not only interests’ students but develops transferrable skills such as specific sport uses like kicking a ball. What differentiates play from regular sport is it can “Resemble the sport on which they are based, but adapted to suit the players' age, size, ability, skill and experience.” (Hillary commission of new Zealand,?)  
The playful pedagogical works very well with outdoor learning. This is because both are considered to attempt to counter being controlled and structured to a certain extent (Sadseter et al, 2017). Furthermore, being in the outdoors does benefit all the previous listed advantages because of the freedom to play with different environments (grass/trees/mud), different resources(rocks/twigs) and different ideas from children because of how the environment makes them feel. Learning in the outdoors is believed to have a massive benefit on developmental maturity in children (Bilton, 2010; Pether, 2012). This is a key feature to progress fundamental movement skills more competently and grow self-body awareness. White (2011) believes that being in the outdoors gives emotional enhancements for children while learning such as independence, expression, self-organisations, empowerment and feeling tranquil. Emphasis on how the environment makes the child feel.
Physical literacy association (2014) defines physical literacy as "The motivation, confidence, physical competence, knowledge, and understanding to value and take responsibility for engagement in physical activities for life." Developing the physical education lessons to include play as well as outdoor learning in fundamental stages can have a very positive effect on physical literacy. The reasoning for this is because play offers individuals to enjoy a session, they want to do making it fun and desirable. Setting lessons outdoors develops understanding of how the skills can be transferrable and used in everyday life. The two areas are not just physical education based and whitehead (2013) acknowledges this when he describes physical literacy being larger than just physical education in general. The play and outdoor aspects develop areas that directly can be used in a none lesson environment without the idea that they are learning. The Donaldson (2015) report acknowledges that good teaching and learning consists of the focus on the purpose of the curriculum. he also highlights that the educational act (2002) aims cohere with the purpose of playful pedagogy with the mental, physical, moral and spiritual development of the children in mind.
The first disadvantage notable with play for children is that it can be considered age specific. The Department of culture media and sports or DCMS (2006) identify the following statement by noting that older children are less inclined to play and tend to adopt more lazier tendencies of “hanging out”. This can be a mixture of play not interesting the individuals or trying to socially integrate with groups trying to “look cool”. This means that any key skills that can be developed by play such as developmental maturity has to be developed as fast as possible to optimise learning. This may prove difficult if some children don’t have much experience in play outside of physical education and may result in fun but no understanding for physical literacy.
The second area to consider is social exclusion. Now it is worth noting that play based practise can be based however necessary whether that be children play by themselves, in pairs or even whole class. In the case of when the individuals work together social exclusion can take place. It is worth considering this is less present when in fundamental stage of learning but still presents an issue. Ridge (2002) sees one of the barriers to this as being poverty/low income. The reasoning for this is because children have a lower level of maturity to thinks like smells or not having nice stuff. This means there can be cases of social exclusion and to some extent bullying because of the kids limited resources etc. other areas that are considered to socially exclude children include poor education, ill health, ability level and social groups. The most interesting of the mentioned is most probably the term “ill health” (office of deputy prime minister, 2004) this refers to unhealthy behaviour. This is because if a child is being naughty or nasty, they may not be seen as a individual others want to make friends with but the reason they may be acting this way is because they want friends and try to act out for attention.
The playful pedagogy is heavily child motivational based. It is extremely beneficial to have the children developing independence and competency through learning by themselves but can be negative if the children do not grasp the concept and understand the development they are making. Playful pedagogy Is normally taught in anywhere from Mosston and Ashworth’ (2002) teaching styles Inclusion (E), Guided discovery (F), Convergent discovery(G), Divergent discovery (H), Learner designed (I), Learner initiated (J) and self-teach (K). All these teaching styles heavily depend on the child’s motivation, understanding and imagination. Without these the play aspect becomes boring, tedious and in most cases a sport because the children do not thing of their own games. This can be down to experience of play or the variables set in place to gain any control of the play aspect for the game. An example of this would be using a certain resource or obtaining a certain goal. 
Being outdoors has shown many key features and positives for children especially in early age learning. Being able to use the outside environment is entirely dependent on weather conditions, exposure to dirt and dust, risk of bruising or cuts and safety structure (Irec, 2018). All variables consider student health and if they are at risk in anyway. In a lot of areas like wales the weather can be unpredictable making play sessions both hard to plan and hard to progress if it cannot be continued from the previous lesson relatively quickly. Safety can be a huge issue with natural habitats because it is not made user-friendly like sharp objects and slippery surfaces. Any injuries acquired from being outdoors could have a massive affect on the children wanting to play outside. Perhaps making them afraid or not intrusted in the outdoors throughout life. 
Undeniably sport has a range of benefits of inclusion when referenced to such areas like “sport for sport sake” which have the most desired social aspects in Physical education (Department for Culture, Media and Sport 2002; Local Government Association, 2001). It offers team-based activity with use of direct skill but depend on ability. Offering a range of different skills such as open and closed skills that playing cannot always do. With the emphasis being on free-choice closed skills are hard to integrate and develop in this model. Meaning they build more social and self-development skills then actual techniques.
The approach itself shares a great relevance to the “Te Whariki”. The approach of this is to target the fundamental stage with empowerment, holistic development, family and community and relationships (ECE experts, 2019). Empowerment is to give the child the belief and confidence to learn. a holistic approach is taken so they can physically, socially, emotionally and spiritually grow as an individual. Family and community refer to their major effect on the child and how a positive influence can change the development of the child. Lastly the relationship aspect refers to the reciprocal learning and children developing with each other promoting leadership, teamwork and listening skills. this appears to suit the playful pedagogy perfectly with the influence it aims to have on the individual being less skill and more emotion and feeling based. While still focusing on developing the child making them develop a higher knowledge of physical literacy and enjoyment of the outdoors.

In conclusion the possibilities for this model to develop in the fundamental stage is outstanding to other models. This is because children only participate in what they are interested in unless there is a reward basis. Where most children within the fundamental stage will still be learning motor skills and social skills. the model gives opportunity to develop as an individual for their identity to continue within sport throughout later life. As well as developing understanding for minor links within every day, having fun and health benefits building their physical literacy in their own carefree way. While deterring from boring exercises that do not cater for every individual. Furthermore, the individuals learn all this without added pressures, funding issues and ability doubts. This in turn develops confidence beyond a class room environment which can have a detrimental effect on how an individual learns and copes with stresses of everyday life. Doing all this outdoor amplifies the learner experience to develop in alternative thinking skills and health related environment. Changing their outlook on certain aspects of physical education because of the freedom, but also giving them a sense of enjoyment from being outdoors. Developing intrinsic thought process of happiness, stress free and confidence. While the model unfortunately does not tailor to sport specific techniques or skills to help develop within competitive activities, it offers a light flexibility to the areas that can be worked which will compensate the fundamental movement skills by continued practise. The model does not fully support progression past foundation phase because of the narrow use of skills that can be used for sport competency. which has a huge implication on physical literacy for most people because they play a sport to be good at the sport. The restriction of being able to only use certain environment is troubling but does not have a massive effect on children’s interest unless they are injured by the environment. Finally, the “Te Whariki” approach was added to this essay because it bases its principles of our own national curriculum and the education act. It shows how if the foundation phase was altered to be more like the “Te Whariki”, it could have a larger develop mental effect. This is because the national curriculum bases its criteria behind fundamental movements, while mentioning freedom of play instead of using the playful pedagogy to include physical competency. Essentially still including the fundamental movement skills off this approach. Possibly making the children enjoy more aspects of physical education, giving them more knowledge of how being fit and active can crucially enhance their health and life not just physically.
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