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	Targets 
	What I have done in this assignment... 

	Targed/Target 1 
	More detailed critical engagement with a wider range of literature, including competing perspectives

	 
 Tried to expand on each point I make, stating the effects.
 

	Targed/Target 2 
	 Ensure that the words and ideas of others are acknowledged and referenced correctly.

	 Followed the University Harvard Referencing Guide
 
 

	Targed/Target 3 
	 Proofread to avoid written inaccuracies and loss of clarity

	 Proofread work.
 
 



In this assignment, I am going to critically evaluate an objective within one of the school’s priorities from their school development plan (SDP) For the purpose of this report, the school will be referred to as School X to maintain anonymity. One priority stated in school X’s SDP is “To refine and embed effective approaches to support children including those that are vulnerable and with ALN and to ensure they are at the centre of decision making.” (School X, 2019) The school identified a few targets to help them meet this priority, but I will be focusing on their target to ‘embed the ‘Cwtsh approach practices’ across the school and the wider community. School X is located in South West Wales. According to school X’s Estyn report, there are 311 pupils in the school, which includes 36 part time nursery pupils. The school is made up of twelve classes, as well as four specialist teaching facilities. The free school meal average is 55%. School X state 50% of pupils have ALN with 11% having a statement (Estyn, 2019)

Lit review
SDP
The Education (School Development Plans) (Wales) Regulations 2014 require school governing bodies to have an SDP (Welsh Government, 2016) The purpose of an SDP is for schools to identify, through self-evaluation and contextual data, the areas in which they need to improve. The areas become priorities and it is decided whether they are short- or long-term targets. The SDP will state a plan for three years which will include details of the priorities, targets, expected outcomes and strategy, professional development opportunities, school staff and resources, cost and the review of progress. There are 4 stages in the SDP planning cycle. The self-evaluation process involves reflecting upon performance, recognising areas of strength and improvement. The improvements will be the basis of their SDP priorities and will need to decide how they will achieve them. Data analysis takes place during this stage. School data relating to groups of children such as ALN and pupils who are eligible for FSM can guide schools in their SDP. The school can look at qualitative data such as reports and quantitative data such as attainment results to support them in the self-evaluation process. The strategic planning for the SDP should involve all school partners and stakeholders for example, staff, learners, governing body, families and local authority. Schools may already have other plans that support them in writing their SDP such as spending plans for grant funding, but the school only need one strategic improvement plan, also known as the SDP. The stage of making improvements requires the school to put the actions and strategies stated in their SDP into practice. The SDP should clearly outline which stakeholders are responsible for each action point to minimise confusion. An SDP should be a live document which is always being reviewed so that impact can be measured (Welsh Government, 2014) Again, this stage can involve data analysis where stakeholders study the school data in order to measure impact of their actions. The school vision should express what they want to achieve, and this should be reflected within their SDP.

Focus area

The objectives under the priority aim to ultimately support ALN pupils and support all pupils in their health and well-being. School X is a very nurturing school that puts pupil well-being at the centre of everything they do. The school have adopted many strategies, based on theory, to support all learners in their well-being. School X want to embed the ‘Cwtsh’ approaches across the school. “A mentally healthy school is one that adopts a whole school approach to health and well-being.” (Mentally Healthy Schools, no date, p.1) All staff must be committed to working together to achieve this. In 2020, the Welsh Government finalised the Curriculum for Wales 2022, where health and well-being will be introduced as an area of learning. One of the what matters statements for health and well-being is “How we process and respond to our experiences affects our mental health and emotional well-being.” (Welsh Government, 2020, p.1) This is about providing pupils with opportunities to explore connections between experiences and mental health which will enable them to recognise feelings and understand they are not fixed. The introduction of Health and Well-being as an area of learning will support school X in continuing their ‘Cwtsh’ approach throughout the school, hopefully improving the health and well-being of all their pupils. 
The school’s ‘Cwtsh approach’ was introduced in 2011 and practices the principles of a nurture group including the Thrive Approach (Estyn, 2019) A nurture group provides pupils who have social, emotional, behavioural difficulties (SEBD) with activities that incorporate the national curriculum along with a curriculum to meet their specific needs. These tailored sessions will allow pupils to develop in confidence and self-esteem, leading to an improvement in their well-being (Welsh Government, 2010) The nature nurture debate discusses how behaviour is either genetic or learned and nurture focuses on the external factors that may influence behaviour (McLeod, 2018) Nurture groups like the ‘Cwtsh’ aim to encourage positive behaviour which will lead to improved health and well-being.
Thrive and Bereavement training are approaches that can be beneficial in supporting pupils. Thrive training assists staff in developing their knowledge of social and emotional development so that they can help pupils learn skills that will give them the confidence to deal with daily life. As a result, pupils will be able to deal with different emotions by taking appropriate action. “Thrive closes the gap for vulnerable children across a range of measures including attainment, behaviour, relationships, self-confidence and attendance.” (McGuire-Snieckus et al 2015 in Thrive) subsequently, this will help to support all pupils, including vulnerable learners. Supporting pupils through bereavement is important as it can be a very difficult experience for young people. This is because young children may struggle to communicate their feelings so the feelings they experience during grief can become intense and overwhelming for them. Cruse bereavement training supports school staff in recognising the impact of bereavement in children and how to deal with these scenarios. Cruse say that staff who can recognise the behaviours that a bereaved child may show are in a “better position to support the child as they grieve” (Cruse Bereavement Care, no date, p.1) This will have a significant impact on how the child copes with the bereavement, ultimately impacting on their overall health and well-being. 
“Emotional resilience is the ability to adapt to stressful situations, and cope with life’s up and down’s” (University Of Warwick, 2020, p.1) Pupils with SEBD will struggle to remain positive in difficult situations, leading them to become anxious and stressed. The ‘Cwtsh’ environment will have trained staff to support pupils in taking steps to build their emotional resilience. The impact of this will improve the emotional well-being of individuals, enabling them to cope with stresses in daily life. 
Research shows that at the age of seven, “the degree to which families engage with their child’s learning has six time more influence over the child’s educational attainment than the quality of the school” (Welsh Government, 2016, p.5) The younger the learner is, the more impact parental engagement has on their learning, however, families need to be supported to be able to engage more with their child’s learning. Research shows that even parents who are in difficult circumstances are able to make improvements to their child’s learning when they are supported. Encouragement from the home means learning is easier for pupils. This is because families can build their own confidence and skills and therefore, effective engagement should lead to improvement in pupil behaviour and attainment at school. On the other hand, parental engagement has barriers which may include time pressures, circumstance and geographical barriers (Welsh Government, 2016)

Developing an action point
							
After the self-evaluation process and deciding the priorities, School X created smaller targets to help them achieve their objective of embedding the ‘Cwtsh’ approach across the school and community. The school must have recognised, in their self-evaluation, that they needed to improve staff knowledge in relation to supporting bereaved children, so decided on a target to have key staff “more skilled in supporting pupils following attendance at bereavement training.” (School X, 2019, p.25) The school decided the headteacher and the lead of Health and Well-being (H&Wb) were going to attend the training during the Autumn term. The bereavement training was being held by Cruse Bereavement and there was no cost as it was grant funded. The training would help staff to recognise and deal with the impact of bereavement on a child (Cruse Bereavement Care, no date) and support them in their grief. School X also wanted to provide Thrive Professional Development training so that staff can support SEBD pupils. It was decided that the H&Wb lead would attend the Thrive training. The training cost approximately £1,500 and the cost to cover that member of staff was £480 for three days.
School X wanted to “further develop our family engagement programme, targeting families of children supported within the Cwtsh setting” (School X, 2019) However, they have not directly stated how or who will help meet this target. Thrive run a ‘Family Thrive Programme’ which the school could engage with to meet this target (Thrive, 2021) The programme would be run by the school, using the Thrive approach, to support families with parental engagement. The H&Wb lead and the ALNCo are likely to be the staff most suitable in running the programme as the ALNCo will know most about the children attending the ‘Cwtsh’ and the H&Wb lead would be Thrive trained. It would also be beneficial for the ALNCo to be Thrive trained. School X aimed to share their good practice that was linked to building resilience in pupils and supporting vulnerable learners. In order to show good practice, their strategic plan was to send some more staff to attend the Thrive training so that they can support pupils in building their emotional resilience. The approaches that were learned in the training could have been used within the ‘Cwtsh’ setting. Malloy (2017) says being resilient encourages a sense of control over situations which is what School X want vulnerable learners to have. Their intention was to discuss with staff members, who had the training, how they now felt when supporting the vulnerable learners in the ‘Cwtsh’ and how the Thrive training had impacted on their practice. 

Reflection and Evaluation
School X evaluated the impact of each action point using RAG rating. The impact of each point was highlighted green for very good progress, yellow for good progress or red for limited progress. The school reflected upon and evaluated the impact it had each term. This is an effective strategy to use as the stakeholders are always reflecting upon their targets and continuously looking at how they can make progress. In regard to the bereavement training target, the school made very good progress throughout the Autumn term. The identified staff who attended the Cruse Bereavement training were able to come together and create a Bereavement and Loss policy for the school which was then ratified by the governing body. It is great that there is an official policy to help staff support pupils during bereavement. In addition, all targeted pupils are supported by trained staff who follow the procedures set out in their school Bereavement policy. Overall, very great progress made in supporting bereaved children during the Autumn term (School X, 2019)
School X continued to work towards their target of further developing their family engagement programme, throughout the school year. During the Autumn term, the school made very good progress in supporting targeted pupils and their families through a bespoke family engagement programme. They found that it had increased parental engagement and allowed parents to engage with other aspects of school life, for example, volunteer roles. School X continued improving their parental engagement in the summer term where staff used Class dojo and held daily and weekly calls to maintain contact with vulnerable families during lockdown. The school have said that this was very successful in engaging parents and supporting families. A possible suggestion could be to continue the phone calls or perhaps introduce coffee mornings to maintain that parental engagement and support from the school. Also, during lockdown, the school provided craft resource packs to vulnerable families which were funded through the community (School X, 2019)
The Thrive training helped the school to achieve progress in other areas. After the training was undertaken during the Autumn term, the school made very good progress as staff felt more confident in supporting pupils with SEBD. The Thrive training enabled School X to demonstrate good practice and this was shared with many local schools through presentations to school staff and head teachers, which were led by the Thrive team. As a result, the school made very good progress in using Thrive approaches and sharing good practice. In the spring term the school made very good progress in supporting pupils through staff professional development opportunities. A ‘Cuppa and a Cwtsh’ was introduced which allowed staff members to share strategies, resources and good practice relating to Thrive and demonstrate effective environmental development (School X, 2019) It would be very beneficial to both staff and learners for more staff to attend Thrive training, for example, teaching assistants (TAs). This is because some younger pupils in nursery or reception may not have been statemented yet so are not attending the specialist teaching facility or the Cwtsh. The teaching assistants in the classrooms could be trained so that they can deal with pupils who may show early signs of SEBD, helping them cope with situations that they may find difficult.

Conclusion

In my future practice, I will ensure that I engage with all school policies. Studying the school’s SDP has made me realise that policies such as Bereavement can be really important to have for staff and pupils, especially if it something that occurs frequently in the area of the school. Schools in deprived areas are more likely to have pupils who experience a lot of bereavement at a young age and this is why it can be important to have these policies in schools. As a result, I will educate myself about the area of the school and engage with all policies that the school have. In addition to this, I also believe it is important to ensure that you spend time getting to know every pupil in your class so that you can create pupil profiles and identify specific needs early on, so that support can be integrated. Furthermore, I would like to ensure I provide parental engagement opportunities in my future practice. I noticed that the school had taken further steps in supporting vulnerable families during the pandemic so I would like to ensure that families are supported throughout the school year, but especially during difficult circumstances. In my opinion, it can make a vital difference to parent’s mental health if they feel they are supported by their child’s school. Finally, I think that Thrive training can be particularly important in schools located in deprived areas. Many pupils in these schools will need emotional support so the more Thrive trained staff, the more supported pupils will be. I would like to engage with Thrive training in the future as I have a particular interest in the health and well-being of children.
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