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Critically discuss the factors which can put groups and individuals at risk of being excluded in an educational setting.

[bookmark: _GoBack]Inclusion should be seen throughout the world as a basic human right (Inclusion.me, 2008). It is about removing discrimination, barriers, giving equal access and opportunities. Inclusion should embrace everyone irrespective of gender, race, medical needs or disabilities. Within an educational setting, inclusion be giving equal opportunities for children to access mainstream education alongside their peers. Inclusion is seen throughout as a positive aspect within education and within everyday life. On the contrary to this, we have exclusion. Exclusion is when you do not let someone, or something take part in a specific activity or enter a certain place. Exclusion is a much more negative experience for all involved in comparison to inclusion (Cambridge Dictionary, no date). Exclusion in school can come in various forms. Children can be excluded by the Headteacher which would see them not able to enter the school premises for an agreed amount of time. Alongside this, children can be excluded socially within their school life. 
Now that there is some knowledge and definition provided surrounding inclusion and exclusion, this essay will begin to explore the factors which can influence exclusion within schools. Theories which can explain the process of exclusion are going to be explored and various policies, guidelines and approaches to the implementation of inclusion are going to be investigated. Once all information has been gathered, an insight into how a special needs school within Wales achieves and implements inclusion will be achieved before discussing what really works well towards achieving inclusion for children with disabilities.
Having worked in a special education setting for 6 years, inclusion is a key component within school development plans, planning, preparation and school ethos. Inclusion can be seen widely throughout a special education setting and is always progressing or under review as to how it can be achieved more. No school is perfect, so within them there will always be children who experience various factors which can put them at risk of being excluded. This essay will be looking into the exclusion of children with Special Education Needs (SEN). Factors surrounding disabilities, poverty, development, Adverse Childhood Experiences (ACEs) and Looked After Children (LAC) will be explored throughout. All personal experience will be in reference to a special needs school situated in Wales, with over 150 students ranging from Severe Learning Difficulties (SLD), Specific Learning Difficulties (SpLD) and Profound and Multiple Learning Difficulties (PMLD). 
There are many different areas where those with disabilities can be excluded, each of them will be discussed and evaluated as to why this is and how it is or could be improved. Low income, unemployment, education, transport, housing, physical & mental health, discrimination and features of local areas (Appleton-Dyer & Field, 2014). 
Starting with the basis of the essay and one of the most fundamental aspects within life, education. As stated previously, schools continue to develop their inclusive ethos with their settings. According to the House of Commons Education and Skills Committee (2006), schools attempting to achieve this ethos should have strong leadership, forward planning and ongoing consultation with pupils and parents. Many schools follow the United Nationals Convention on the Rights of the Child (UNCRC) to help create the inclusive setting (UN General Assembly, 1989). However, failure to comply with these rights can be evidence towards social exclusion. It has been studied that exclusion or segregation of children with special needs or permanent exclusion of unruly or difficult children appear not to succeed in developing these children to their highest potential (Klasen, No date).
In company with education comes transport. Transport can hinder and restrict access to education, work and socio-cultural activities for those with disabilities. According to studies, those with disabilities affecting their travel make considerably less trips than those without (Alred & Woodcock, 2008), leading to less access for education, health services and leisure which are all key aspects and essential for inclusion. 
A child’s home life has tremendous impact on their inclusion/exclusion within school. Poor housing can contribute towards poor standard of health and have a negative impact on mental health, which is also another factor towards exclusion. Discrimination can affect a child’s self-esteem and confidence which will ultimately diminish their want or desire to come into school. 
It is evident that after exploring some factors, there are many and potentially more which can affect the exclusion and/or inclusion of disabled children. Some children may experience bigger factors such as Adverse Childhood Experiences (ACEs) in their lifetime. By experiencing one or multiple ACEs within childhood or the adolescent stage, studies have shown that this can have a tremendous impact on mental health in adulthood and potential of a shorter life span (Chapman et al, 2004).
Exclusion is not a process which happens overnight. It may take some weeks, months or possibly years for it to run its course. Many studies have taken place to determine what can cause children to be excluded. Maslow (Cherry, 2015) determined that a child’s life can work like a pyramid, and to reach the top of the pyramid they must be supplied with the correct tools, resources and attention starting from the bottom and going up. This theory starts with the necessities in life such as good shelter, food, water and rest. Some children may not be provided with these basic human rights regularly which puts them at risk of exclusion immediately. Maslow’s theory investigates aspects of a child’s basic needs in order to reach self-actualization. 
Bronfenbrenner’s (Ryan, 2001) ecological systems theory has a much broader outlook on a child’s development. Bronfenbrenner splits up 5 (originally 4) different environmental systems which all affect a child’s experiences and development in various ways and over various timescales. They range from immediate affect such as their living environment, to unfortunate timing of events and circumstances and how it affects individual development. Bronfenbrenner believes that the unpredictability and instability of family life is the most destructive force to a child’s development. 
When a child is developing through life, language is potentially one of the most important components which is crucial to succeed. Without competent language skills, children are unable to communicate effectively and may also have lower self-esteem when around those who do. Bernstein (2003) originated a theory in 1971 where the language of working-class pupils would differ negatively as opposed to their middle-class counterparts. Bernstein labelled the 2 terms, elaborated & restricted code. Bernstein suggested that the working-class students using restricted code, would not succeed in an educational system and they would not be able to take on new knowledge or ideas effectively. 
Having explored 3 main factors and theorists which explain a small portion of the process of exclusion this poses the question, how can schools and local authorities prevent this from happening? Inclusion is often a term which can be thrown around local authorities, politicians and leaders to make everybody feel wanted, included and equal, however, inclusion is a process and not just a word. Inclusion goes beyond merely providing access into mainstream schools for those who have previously been excluded (Clough & Corbett, 2006). If schools do not change their existing systems, then inclusion is not meaningful and will not be successful. Schools will have to alter their physical factors, curriculum aspects, and teaching styles and roles. Inclusive educations main aim is to achieve the participation of all children and removing all forms of exclusionary practice. 
Looking further into policies, guidelines and procedures towards an inclusive system, it needs to be understood that implementation of inclusion within schools goes beyond Wales and beyond the UK. As stated in Article 24 (Education) in the United Nations Convention on the Rights of Persons with Disabilities (CRPD, 2006), we should be enabling persons with disabilities to participate effectively in a free society. The thinking behind this goes further than education in the long term. The basis and implementation of inclusion should not start and end within school but continue throughout society and life. By using these articles, national governments could begin to map ideas, policies and guidelines towards inclusion within school. 
Welsh Government (2016) pledges and outlines that every school should have an inclusive approach. As mentioned previously and as investigations have shown, Maslow determined that the first step to child development is their physiological needs. Welsh Government has recognised this and have stated the importance of good nutrition in order to achieve inclusion. They have committed to providing free breakfast for all pupils in maintained primary schools within Wales. The advantages of breakfast clubs within schools goes far beyond the physiological needs or nutritional needs for children. Research and findings have shown they have access to a broader peer group, reducing social limitations. It provides a reliable form of childcare for parents who work or study and breaks some barriers to fully inclusive provision (Graham, Russo & Defeyter, 2015). Breakfast club can aid those children who may live in poverty and cannot afford to purchase adequate breakfast resources. On the contrary to these positives, schools will have to open earlier and provide extra staff. Questionnaires and interviews have been carried out surrounding breakfast clubs with parents stating that the food can be repetitive and boring for some children. 
Not all children with disabilities will be enrolled into a special education needs setting. Some children may be diagnosed or undiagnosed with Specific Learning Difficulties (SpLD) such as dyslexia, dyspraxia, dyscalculia or Attention Deficit Hyperactivity Disorder (ADHD). These children may be in a mainstream school and undiagnosed. Without the knowledge of their disability, these specific children have a higher risk of falling behind in classes, effecting self-esteem, confidence and mental health. This is yet another factor towards exclusion. Welsh Government have developed frameworks surrounding Specific Learning Difficulties and how it can be recognised and nurtured. According to Welsh Government (2015), supporting learning with SpLD is a matter for all schools. There is currently some guidance with how to support these learners but there is also a lack of clarity with regards to definitions and descriptions of SpLD. By publishing these frameworks for schools to read and research, there is more clarity surrounding these definitions and descriptions, and by putting these ideas and knowledge into practice schools can help learners become more involved with their learning. 
Children with disabilities are less likely to attend school than those who don’t (Rickert, 2015). This is due to poverty and many other factors already explored, of which transport is one of them. Schools thriving to create an inclusive atmosphere can have ramps or elevators alongside every stairwell or can provide every extra resource possible with teachers using the latest methods, however if the children cannot get adequate transport to school then they are no better off. Those students who attend special education settings will more than likely obtain of statement of education before enrolment. This will establish what their difficulties are and set out what help the children must have. One of the sections within the statement can be transport, and local authorities will provide enough and adequate transport to suit the needs of the child (SNAP Cymru, no date). Nevertheless, earlier within this essay it was pointed out that not all children with disabilities will attend a special education provision and not all the children within mainstream schools with have an official diagnosis, so they remain at a disadvantage to obtain adequate transport to school. 
Having studied into a broader focus of policies, theories, guidelines and studies as to how settings can alleviate some factors of exclusion, it is time to turn to a closer and familiar setting. School A is a special needs school with over 150 students and a range of physical and cognitive disabilities. School A strives to develop everyone’s personal, social, emotional health and well-being and to meet individuals needs through an imaginative and flexible approach (School A, 2020). Being a complete special needs setting, School A has implemented an inclusive approach throughout the school. They aim to give pupils an experience of social situations, improve self-esteem and achieve socialisation within an alternative peer group (School A, 2017). Alongside these aims, School A also thrives to inclusive education by transitioning pupils into mainstream settings or lessons. They begin by monitoring their participation and progress in a specialised setting within a mainstream setting or classroom. After some time, they may attempt to achieve final integration of a pupil into a specialised setting in mainstream where appropriate. Every child who can benefit from inclusion will be considered and they state that the severity of a child’s disability will not be a barrier towards inclusion. This follows guidance from the (Welsh Assembly Government (2004) where flexible teaching arrangements need to be made, the physical environment adapted and access to specialist support and all areas of the curriculum through specialist aids. 
Throughout research it has been evident that within the past 10 years there has been tremendous studies into how inclusion ca be achieved and how we can avoid exclusion. Many factors have been explored throughout this essay and there is also many which have not been mentioned. For those that have been investigated, there was much guidance surrounding them. For all aspects explored, there was always pieces of guidance or policies which were able to help towards removing these barriers. For the transport barriers, majority of children can remove them via their statement for educational needs, however, there is not much guidance surrounding those un-diagnosed and not in possession of a statement. Welsh Government have achieved their role into aiding children physiological needs, by providing breakfast clubs and clean and welcoming school setting. On the contrary to this, it is also the parent’s responsibility to provide the physiological needs from home and some children may not have enough resources for this due to low income and poverty. Local authorities and schools can provide support families in poverty through the Pupil Development Grant (Pembrokeshire County Council, 2018). The biggest barrier to inclusion comes through education. It has been obvious that schools have a desire to provide an inclusive setting and attempt to remove all the barriers towards exclusion. From classroom layout, teaching strategies, accessibility and having a holistic approach, schools provide their upmost care and duty to achieving this. In summary schools can use existing practices and knowledge as starting points for development. They can scrutinize barriers to pupil participaton and make effective use of available resources to support learning. However, in my opinion, one of the most underrated and important talking points within education is about taking risks. This will provide the students with self-confidence and self-esteem which will prepare them for the real world and schools should create conditions that encourage a degree of taking risk (Ainscow, 1999). 
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