Alice John (2103838)	Primary Education BA(Hons) with QTS

ECAD6008 - Leading the learning: What, how and why am I teaching?
Part 1
	Professional Experience Template 1

	Pedagogy Standard
	Using assessment for learning to accelerate progress

	What did you do and why?
	[bookmark: _Int_JIFFs3xv]During PTE2, an Assessment for Learning bridging phase was organised to further develop and prioritise my understanding of the use of AfL strategies within the classroom. This professional experience was set over two sessions, a test period, and a subsequent share day. The test period entailed trailing multiple assessment for learning strategies with the learners in my placement class and seeing which strategy they engaged with the most, or which strategy was most effective for their routines. The latter part of this bridging experience, the share day, entailed meeting with fellow student teachers and lecturers, to present and discuss which methods worked best for our classes and how that was beneficial for the learners’ short term, and long-term development. The intended outcomes of this professional experience were to experiment with differing techniques of assessment for learning in the classroom environment and get live feedback from the learners. This feedback was then shared and discussed with fellow student teachers and compared with their experiences. 

	What have you learned?
	[bookmark: _Int_OHf1Ffsl]This professional experience has been beneficial to my professional development as it has allowed me to trail new assessment for learning strategies in the classroom and gain the feedback from learners on which strategy works best for them. It also allows me to collaborate with fellow teaching students on how they approached this experience and gain new ideas or methods of AfL. I gathered lots of new experiences and tips on how best to trail new strategies from this professional experience which I can use going forward into further placements and into my teaching career. I learned from this experience that some assessment for learning techniques do not work on a whole class basis, and some work better for individual learners. 

	What next?
	Moving forward into my future teaching career, I will continue to research and develop different assessment for learning strategies and apply them in the most effective environments. I will also consider the learners in my class and what strategies may work best for them, as I feel that using an AfL strategy that is not effective for the learners is not fit for purpose. 







	Professional Experience Template 2

	Pedagogy Standard
	Employing a broad repertoire of teaching
approaches

	What did you do and why?
	During PTE2, I planned and set up an interactive science experiment whereby the learners took part in a practical experiment to research which materials would melt ice the fastest. I created this lesson as I wanted to make sure I had taught across all areas of learning and experiences as well as give the learners the opportunity to use their knowledge to make links between traditional knowledge absorption and practical application. I did this by guiding the learners through planning their experiment by making predictions, they then recorded their results and evaluated the experiment after the results had been collected. They also then developed their maths and numeracy skills, working out the median and mean of their results. 

	What have you learned?
	[bookmark: _Int_JY5ciCPC]Prior to this professional experience, I wanted to trail the theory that learners gain more insight to a subject while actively engaging practically, rather than reading into the subject by written work. Through this practical lesson delivery, I observed this theory to be successful with all learners as they were leading their own learning and had creative control over how their individual experiment was conducted. Due to the nature of the experiment, each outcome was different, however, learners used the variables of the experiment in their predictions to understand why they were different and how they could improve in the future. They also understood the value of blending their learning with numerous AoLE’s as when they used their maths and numeracy skills, they were able to see the benefit of building their transferable skills.

	What next?
	Moving forward into my future teaching career, I will continue to integrate multiple teaching approaches and blended experiences for the learners into my planning and delivery. I will also continue to work with the learners as they are leading their own learning as this experience allows them to gain answers to their own questions. 










	Professional Experience Template 3

	Pedagogy Standard
	Creating authentic contexts for learning

	What did you do and why?
	[bookmark: _Int_bvhuMmYw][bookmark: _Int_nN7s8wwG]During PTE3, I expressed a desire to plan and lead a trip into the local community as this was something I had not done on any teaching practise and knew the learners would benefit from this real-life experience. My PTE3 placement school was in a high deprivation area where much of the school focus was on poverty proofing, meaning I had to find an experience for the learners that they would greatly benefit from, as well as being affordable for the parents. For this, I decided to organise a trip for both my class (Year 2/3) and the Year 1/2 class who were also following the same termly topic of ‘Amazing Animals’. To link into this, I decided to plan a trip to our local wetlands centre to explore the wildlife and range of birds in their local area. My class got stuck into researching different types of animals and loved using their circle time to discuss any questions they wanted to find answers to. When the learners found out that they were going to see the wetlands, they worked with their talk partner to lead their own learning to find out about what was there. 

	What have you learned?
	I have established that real-life, authentic context is important in generating learners' enthusiasm and interest throughout a lesson. I have noticed that it can be difficult to get learners to engage with certain ideas within the topic area. I have discovered that engaging their interest or even building on actual experiences in which they may not have previously engaged with, can help them form a deep connection to their learning. I ensured that I presented the learners with an engaging story of the learning experience, which helped the learner become more engaged in the trip and gave their learning a purpose. If the learner finds the lesson tedious, it is unlikely that they will completely engage with the subject. The learners were very inquisitive in the topic and were excited when they were told the story about ‘Ava’ who gave them badges for each outdoor activity they completed at home or in school. As I had organised and led this trip for approximately 50 children and 8 adults, I learned while writing the risk assessments to consider potential circumstances that I had not considered and how to keep the learners as safe as possible while outside of the school building. 

	What next?
	Moving forward into my future teaching career, I will continue to involve real life, authentic experiences within my classroom to give the learners the best experiences to develop their learning. Using these experiences and blending them into how they learn in a traditional classroom environment will enable the learners to retain learnt information from their real life, authentic contexts. 





	Professional Experience Template 4

	Pedagogy Standard
	Reinforce cross - curricular responsibilities

	What did you do and why?
	During my PTE3 observation lesson, I decided to lead a Welsh language oracy task in which the learners would draw on their knowledge of their termly topic ‘Amazing Animals’ in which they had been focusing on habitats that week and use their knowledge of Welsh sentence patterns to discuss where each animal lived. Since starting PTE, I had started ‘slot drillo’ sessions with the learners to encourage their use of Welsh and build their confidence, as they had not had any regular Welsh sessions. During these ‘slot drillo’ sessions, the learners gradually build up their vocabulary and sentence patterns which included feelings, where they live, animals and clothes etc. They were also encouraged to develop their digital competency during this session as the ‘helpwr heddiw’ oversaw the PowerPoint, leading the learners through the different slides and games available. Within the ‘slot drillo’ session during my observation, I introduced the learners to the question “Oes anifailiad gyda ti?” meaning, “Do you have an animal?” Through this question, the learners learned the Welsh names for lots of diverse types of animals, while also gaining confidence in asking questions and replying in Welsh. For the oracy task, I set out pictures of 4 different habitats and their Welsh names. I would show the learners a picture of an animal they have seen in the ‘slot drillo’ sessions and ask them to name it. I would then develop their sentence building skills by asking them “Ble mae’r anifail yn byw?,” then giving them to tools to reply with “Mae ____ yn byw yn___.” they would then place the picture of the animal in the habitat and work their way through the different animals. By doing this, the learners are using their Literacy, language and communication skills while linking into their humanities knowledge and developing their Welsh language skills.

	What have you learned?
	By using cross curricular themes within this lesson, I was able to establish if the learners were able to transfer the skills learned in one area of school life and apply it to an unfamiliar task. This task showed me that learners can adapt to new learning methods and can make the links between AoLE’s. They have shown a great enthusiasm during these Welsh sessions and have shown that linking skills from one AoLE topic into another can secure their understanding and allow for further development. Each of the learners were all able to voice the Welsh translation for each animal by the end of the session and most were able to build a sentence with the appropriate vocabulary without support. For future development of this task, I would include an increased level of differentiation for the oracy task which potentially may include challenges to extend their sentence patterns using adjectives such as colours to describe the animals/habitats or the term ‘achos’/’because’ to further develop their vocabulary. 

	What next?
	Moving forward into my future teaching career, I will continue to integrate and build cross curricular themes into my teaching as I feel that it can develop the learner’s ability to scaffold their knowledge between AoLE’s. I found that using Welsh as something they have a passion for, helped to engage them in a way which they may not have without the additional challenge. For future practise, I will aim to further link the AoLE’s with each other where possible to consolidate their learning between subjects. 
























Part 2
Critically reflect on your progress in planning, preparing, and teaching lessons that incorporate specific pedagogical principles. 
(This evidence should be taken from you Professional Learning Passport –PLP).
Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development.
	Targedau /
Targets
	Sut rydych wedi gweithio ar hwn /
[bookmark: _Int_4OCN955l]How you have worked on this?
	Ceir enghraifft ar /
An example can be found on:

	[bookmark: cysill]Targed/Target 1
Revise Harvard referencing guidelines for accurate in-text citations.
	I have reviewed this feedback and have revised the Harvard referencing guide in preparation for this assignment. 
	This can be found throughout my written response to the question. 

	Targed/Target 2
Ensure that explicit links between theory and practice are consistent throughout.
	I have reviewed this feedback and have ensured that links between theory and practise are consistent and explicit. 
	This can be found throughout my written response to the question.




          For the purposes of this assignment, I will be critically reflecting on my progress in planning, preparing, and teaching lessons that incorporate specific pedagogical principles. The focus of this reflection will be on the pedagogical standards of advancing learning through “creating authentic contexts for learning” and “reinforcing cross-curricular responsibilities” (Welsh Government, 2019). Each of these pedagogical standards set out the experiences that learners have access to through their learning journey which are intended to enhance and influence their school experience. When reflecting on how creating authentic contexts for learning can influence the planning, preparation, and teaching of lessons, it can be argued that learners are more likely to take a more active role in their learning as they face “daily life problems” (ŞEKERCİ, 2021). It can also be argued that reinforcing cross – curricular responsibilities in the learners’ experiences allows them to be introduced to the world around them and helps develop the skills to understand today’s society (Kelly and Stead, 2013, pp.1–12). They argue that this ‘child – centred,’ constructivist approach relates to the method of learning in which learners in the lower progression stages of primary school often do not associate the connection between subjects. These standards have been chosen as a focus for this reflection on planning, preparing, and teaching lessons as they can both be linked into the ‘learner led learning’ focus of the four purposes within the Curriculum for Wales (Welsh Government, 2020). The reasoning behind this particular focus of real life, authentic context and cross curricular themes is because of professional teaching experiences in disadvantaged areas. From these experiences it can be deduced that learners from areas of high deprivation often gain a more in-depth appreciation of real life, purposeful learning experiences that they would not have the chance to experience through the traditional teaching methods. These experiences can also lead learners into developing their future career prospects, something they may not have the opportunity to develop without this real-life context (Estyn, 2022). 										
Creating authentic context for learning
[bookmark: _Int_rUp4NkqC]          As discussed within Successful Futures, Donaldson (2015) suggests the importance of learners interacting with their learning in a way that they can apply it in the wider world outside of the classroom. They also suggest that involving the wider community in the opportunities that schools provide for their learners can enhance their understanding and ability to cope with real life issues through “abstract learning” experiences (Donaldson, 2015, p. 67). This report offers support to Maina (2004), who discusses the importance of exposing learners to these real life, authentic experiences, suggesting that learner’s engagement is often heightened during these activities which could imply a development in their learning. This was observed during a recent professional teaching experience where the practitioner planned, organised, and led a trip to the local wetlands centre. While reflecting on personal professional experiences, the practitioner expressed a desire to organise a learning visit into the local community based on the growing research surrounding real life authentic experiences. This research is developed from the constructivists approach to learning and theory, as Piaget initially discussed the idea of learners developing their knowledge through their environment and engaging in activities, rather than the traditional teaching methods whereby the teacher would moderate the flow and quality of the information given to the learners (Von Glasersfed, 1982). However, Callison and Lamb (2015) disputes this in favour of a more inquiry-based approach to teaching. They discuss how teachers who actively encourage learners to “raise questions, seek information, interpret findings and draw conclusions,” often observe the learner – led learning to be more meaningful and have an impact on learners social and emotional skills outside of the classroom (Callison and Lamb, 2015, pp.77–78). Van Uum, Peeters and Verhoeff (2019) state in a study they conducted that inquiry led learning develops communication and collaboration skills in the learners and allows them to access wider resources in future learning. When planning for future learning, the practitioner found difficulty in pitching the experience to the level of prior exposure of the learners. The surrounding area of the setting in which this professional teaching experience took place is amongst the highest level of deprivation in the area, with approximately 45% of learners eligible for free school meals, according to school records, over 20% percent higher than the national average of 21.3% (Estyn, 2021). Most learners within this setting do not have access to opportunities and experiences in which they can learn through their environment. Sheridan et al., (2018) discuss how there is a correlation between learners who develop in disadvantaged environments who then go on to display stunted social and emotional development in adolescence and into adulthood. They also go further, suggesting that the lack of opportunities available for real life authentic learning experiences to learners living in high deprivation areas contribute to “impairments later in life” such as regulating basic emotions and using appropriate social conduct. This supports considerations made by Yardley, Irvine, and Lefroy (2013), who discuss how there is an evident gap in quality learning outcomes and development when real life experiences are not exploited appropriately. However, Roach, Tilley, and Mitchell (2018) focus less on how the environmental factors affect the development of learners. They suggest a move away from the potential benefits of learning through environments and a higher focus on resources and opportunities to develop problem solving skills and project-based learning. While planning and leading this learning visit into the local community, the practitioner wanted to develop the learner’s sense of ‘Cynefin’ and how they identify with this. ‘Cynefin’ is identified as a feeling of belonging within your local community and how Welsh culture and history has shaped their current way of living (Welsh Government, 2022b). During this visit, the learners learned about the culture of Wales and their local community, and why it is important to preserve the area and the birds that live there. Through this real life, authentic experience, the learners were able to experience surroundings which they may not have seen before. The level of English as an Additional Language (EAL) is approximately 45% with 11 different languages amongst a class of 23 learners, as reported by the practitioner’s placement school. This means approximately half of the learners are not familiar with their surroundings and have recently moved into the local area. The term ‘Cynefin’ is also subjective to what it could mean to an individual, as Chapman et al. (2023) suggests. They discuss that it is the opinion of the learners what ‘belonging’ feels like to them and how their local community makes them feel. Prior to the learning visit, the learners were engaged with their termly topic through numerous different themes to engage them. Through pupil voice and learner – led learning, they were able to discuss what types of animals they wanted to further develop their knowledge on and how they wanted to do this. Estyn condones the benefits of learners being exposed to real life experiences, stating that it makes them “aware that they belong to a wider community” and “enriches their understanding of their local area and the world around them” (Estyn, 2019c). Although there is considerable research which provides evidence of real-life authentic experiences which are beneficial to all learners, there is also an argument which suggests that while planning for these real-life learning opportunities, there is an un-realistic focus on pedagogy rather than the content of the lesson. Beatty (2015), supported by Singh (2021), discuss potential limitations of planning for these experiences from the practitioner’s perspective, such as a higher demand on preparation and time outside of the school day. They suggest that for them to be beneficial for the learner and a valuable learning experience, each activity needs to be accurate for the aims of the lesson rather than to address a strand of pedagogy while planning. The real-life opportunity needs to be relevant to the learning topic for the learner to be able to access the intended development goals.

Reinforcing Cross – Curricular responsibilities
[bookmark: _Int_XRGterGg][bookmark: _Int_2xigiK9G]          Within the Successful Futures review, Donaldson comments on how there was already an increased focus on literacy and numeracy through the 2008 Welsh Curriculum, with an increasing focus needed on digital competency (Donaldson, 2015, p. 40). Estyn support a higher focus on digital competency and the use of technology within the classroom, suggesting that the curriculum needed to fulfil the requirements the learners would need for a successful future (Estyn, 2019a). The Curriculum for Wales has addressed this by deeming that the development of literacy, numeracy and digital competency skills are mandatory for the progression for all learners as well as including all AoLEs (Areas of Learning and Experiences) within the term ‘Cross - Curricular Responsibilities’ (Welsh Government (2022a). This is an approach the practitioner was interested in and aimed to explore during a professional teaching experience through leading regular ‘Slot Drillo’ sessions. The practitioner initially established that the level of digital competency of the learners was not meeting the expected level due to lack of exposure and experience. The learners were rarely able to use technology and not at any time were they able to use it for educational purposes, therefore the practitioner proposed to integrate digital learning into the ‘Slot Drillo’ sessions to allow the learners to explore learning through a different route. This approach is based on the findings of Estyn, who found that the increased use of digital learning resources in the classroom can substantially increase the level of progress made by learners in literacy, numeracy, and ICT skills. They also found that the application of technology and digital competency had cross – curricular benefits across the AoLEs as knowledge and understanding in humanities had increased equally (Estyn, 2018). However, Fekonja-Peklaj and Marjanovič-Umek (2014), discuss the practical limitations of the use of technology with primary aged learners, such as unavoidable technology issues and having a lack of control over the learning outcomes of lessons. Additionally, Beauchamp (2017) discusses the dangers of learners independently using technology without consistent supervision. They consider the potential risks of learners using online resources and suggest that the practitioner be fully aware of the realities of technology and how best to avoid any misconceptions in the classroom. Kerry (2015) suggests that introducing cross – curricular teaching into the classroom can support practitioners in developing a more creative and integrated curriculum by offering a clear rationale and framework which can be accessible to all. This creativity in the classroom was something the practitioner wanted to achieve during the professional teaching experience while also trying to integrate opportunities for the learner to develop new skills. For this, the practitioner set out an activity in which the learner’s intended focus was based on their Welsh language development and improving their oracy and communication skills. Their task was to use their knowledge from their termly topic of ‘Amazing Animals’ to group different animals in accordance with their habitats using their Welsh language skills. The practitioner was able to appropriately pitch this lesson to the ability of the learners as they had been developing their knowledge of Welsh animal names and building sentence structures during their daily ‘Slot Drillo’ sessions. Estyn discuss the advantages of using an increased level of Welsh language skills within the classroom suggesting that it has a notably positive impact on the learner’s well-being and motivation while also developing and progressing their social skills (Estyn, 2019b). This offers support to Kalogirou, Beauchamp and Whyte (2017) who discuss how using an additional language and linking it in with a focused task can “boost fluency, engagement and active participation” allowing for learner’s progression. However, there are also possible limitations of introducing an additional language to learners while aiming to develop cross – curricular skills. De Angelis (2007) suggests that the introduction of an additional language to English at an age where the learner’s oracy skills are continuing to develop could present difficulties with their grammatical and vocabulary knowledge and the “ability to process information” (De Angelis, 2007, pp.112–115). It is also worth considering that the purpose of cross – curricular experiences is to teach the learners to link their learning and apply it amongst the AoLEs. By giving the learners, the opportunity to develop these transferable skills, it allows them to access further resources in different situations successfully (Sund, Gericke and Bladh, 2020). Using a cross – curricular approach to teaching in the classroom allows the learners to develop their knowledge and skills throughout all AoLEs by targeting a specific interest to research further. Rowley and Cooper (2009) discuss the benefits for learners and their ability to progress when they have a personal interest, however they also discuss the importance of the practitioner being able to assess their responses and adapt and accommodate the lesson to the needs of the learners. It could also be suggested that using a cross – curricular approach to teaching each AoLE can neglect specific areas of learning, dependent on the termly topic themes. Additionally, a cross – curricular focus can often lead the practitioner to lose the initial purpose of the lesson, leading to the learners not effectively developing and progressing their learning (Parker, Heywood, and Jolley, 2012). Prior to the implementation of the Curriculum for Wales, it could be suggested that AoLEs such as health and well-being and expressive arts were overlooked when practitioners plan and present cross - curricular themes. Nevertheless, giving learners the knowledge and resources to cope with their own health and well-being through their school journey and into their adult life is a focus of the Curriculum for Wales (Welsh Government, 2022b). This can be addressed as a strength of the cross – curricular approach to teaching as the learners develop the resilience and tools to cope, initially, in the school environment, and further into their lives outside of the classroom. A health and wellbeing focus of a cross – curricular approach also benefits the learner’s knowledge and progression, as it produces “successful outcomes when they are integrated into daily practise and school culture” (Søren Harnow Klausen and Mård, 2024, pp.87–105). 

Conclusion
          The integration of real-life experiences and cross-curricular learning is a well-researched strategy with encouraging potential for supporting holistic development and preparing learners for success in the classroom and the wider world. Connecting classroom learning to real-world situations and authentic contexts allows the practitioner to engage the learners in meaningful, relevant, and engaging learning experiences that go beyond traditional subject boundaries (Lombardi, 2007). Integrating a cross – curricular approach to teaching helps learners develop critical thinking, problem-solving, communication, and cooperation skills which allows them to navigate unfamiliar social situations (Savage, 2010). Furthermore, incorporating real-life experiences into the learner’s school experience progresses learning by allowing them to apply their knowledge and skills in actual circumstances, which leads to a deeper understanding. It can be suggested that real life experiences and cross – curricular teaching remain adaptable to be able to address change in educational circumstances. However, the introduction of these into the Curriculum for Wales aims to provide learners with the knowledge and resilience to manage adolescence and further into adulthood. 

Reflecting on these professional teaching experiences has allowed the practitioner to develop their knowledge and ability to understand and achieve each strand of the Qualified Teacher Status for future practise. In relation to the ‘Advancing’ and ‘Refining’ Pedagogy in which Part 1 of this assignment relates to, these practical opportunities and critical reflections has allowed the practitioner to demonstrate the ability to incorporate real life experiences into the learner’s development, as well as integrating these opportunities in a cross – curricular approach to teaching. The ‘Leadership’ and ‘Innovation’ strands are also an area in which the practitioner has demonstrated progression in their professional development as they have shown leadership during the planning of projects and developing new techniques throughout practise.
 
Going forward the student teacher aims to fulfil the role of a reflective practitioner throughout their practice. It is important to note that to successfully reflect on lessons, both the benefits and limitations to the learners’ experiences need to be assessed and considered. When reflecting on professional development, it is understood the need for adaptability within the classroom and reflecting on the learner’s feedback. When discussing real life, authentic experiences, the practitioner needs to be aware of learners who have more exposure to real life experiences outside of school life and have the flexibility to adjust the lesson content to match the ability of the learners. Moreover, the practitioner recognises the importance of providing equality of learning experiences for all learners to enhance and enrich their education. As a student teacher, soon to be a newly qualified teacher (NQT), there is a need for the practitioner to develop on an on-going basis the knowledge and understanding as a subject specialist across all AoLEs to ensure accurate information is given to learners. On reflection, the practitioner is aware that competence in these skills is often an accumulation of practical learning and experiences, which is intended to become more apparent in successive years of pedagogical practice. 
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