[bookmark: _Int_e1KLykIf]This essay consists of two parts, each contain the exploring of Literacy as a key component to learning. Part 1 will look at how poverty and deprivation link to poor oracy skills and if there are any other influences that could impact this, theoretical evidence and policies that have changed over the last 30 years, Part 2 will follow the Gibbs reflective cycle for a reflective commentary on the video, this includes story telling with a class of 27 children aged 5 and 6 in a foundation phase environment-based classroom. 
Part 1
Literacy is a fundamental skill. Without literacy a person may struggle to shape the life they want to achieve. From an incredibly early age literacy influences on how a person will learn, communicate and develop. When someone struggles and experiences a difficult start in life it becomes much easier for them to fall behind and have difficulties to progress this later in adult age and employment (National Literacy Trust, 2017).  
Poverty and deprivation have a very big impact on oracy skills. They often limit children's exposure to language environments. In low-income household's parents often have less time and limited resources to engage in frequent conversations and read to their children to build on vocabulary and have confidence in speaking clearly (Schofield, 2023). Overtime the gap in early language can reduce the ability for the individuals to express ideas, participate in classroom discussions and succeed academically throughout the school year groups and in future employment. This reinforces cycles of disadvantage (Eif.org.uk., 2015). In school A there is significant challenges with poverty and deprivation. This is where School A developed ‘The Lighthouse’ as both a physical hub and a powerful resilience against local poverty. Incorporated in this is a flying start facility, the school provides essential early intervention services, including family support and adult learning to support the impact of financial hardship on children's developmental outcomes. ‘The Lighthouse’, which is central to the school's identity, represents hope and guidance, signalling a haven for all families in the area. Resources such as clothing and household essentials are provided to steer families away from isolation and economic deprivation. School A attempts to break the cycle of poverty ensuring that a child's postal code does not affect their academic or personal success. This includes all-inclusive resources to ensure that all students have access to trips, clothing, equipment and extracurricular activities (School A, 2026). 
Following this ‘The Lighthouse’ is a direct practical application of the Donaldson report (Successful Futures) which formulates the foundation of the Curriculum for Wales (Donaldson, 2015). Graham Donaldson’s vision centres on the four purposes at School A’s approach to poverty and community (School A, 2026). They are Healthy, Confident Individuals which aims to build confidence identified as essential for fulfilling life. Ethical, Informed Citizens where the curriculum is not just about books but also social responsibility. Ambitious, Capable Learners this is shown by closing the gap on attainment and ensuring that children from less fortunate backgrounds have the skills to become ambitious learners. Finally, Equity and Excellence, where the success of every child is achievable in Wales regardless of where they live. Following these the plan is designed to ensure that poverty does not take away the path of the four purposes (Dauncey, 2015). The four purposes came into education with the transformation of the Welsh Curriculum which has happened steadily over the previous 30 years (Welsh Government, 2022). The change is defined as steady, focusing on fading out the subject heavy National Curriculum of 1988 towards a highly flexible model (Gareth, Jones, E. and Roderick, G, 2013). Following the devolution in 1999 Wales began to prioritize a distinct national identity, first through the Curriculum Cymraeg and later through to the Foundation Phase which introduced play-based learning for young children. This follows the theory of Lev Vygotsky (Prince, 2025). Using his scaffolding approach, play is extremely important as it gives a good outline of the child's current developmental stage and their potential achievement. By providing targeted support, educators can guide individuals through their zone of proximal development (ZPD) (McArdle, 2023). Practitioners in School A use open ended questioning, cognitive prompts to stimulate higher thinking and problem solving. Following this it proves that these experiences actively use the Four Purposes. The influence of B.F. Skinner on the Welsh Curriculum has formed a direct application of the behaviourist in the 1990s to a more indirect supportive role shown in education today (Welsh Government, 2023). In School A the role of reinforcement is rewarded for good behaviours, correct answers using Dojo points and stickers to encourage the children to be the best they can be with a positive outcome (School A, 2026). However, this is an active way to encourage children to academically achieve, it is also a negative way to promote support through learning, especially for the children with neurodiverse needs. These specific individuals sometimes do not have the ability to understand that this is positive praise and could spiral negative behaviour. 
While Skinner emphasizes extrinsic rewards for literacy, Vygotsky argues that true learning is social (Social Sci LibreTexts, 2020). In School A, both are visible, yet the transition towards the Curriculum for Wales suggests a move away from Skinner's habit-formation toward Vygotsky's social constructivism.








Part 2 
In this reflection I will use Gibbs reflective cycle to analyse the experience of leading the classroom of 27 children aged 5 and 6 a story time session at the end of the day delivering the book of The Smartest Giant in Town. 
Description
I delivered a reading to the children on the well-known book by Julia Donaldson, the smartest giant in town. My goal was to engage the children through interactive story telling. I sat in front of the children at a level where they could all see clearly and comfortable, held the book open to face them and used a varied number of tones and facial expressions to try and bring the characters to life and make it fun for the children to listen to. During the reading I could tell the children were fully engaged, especially in the parts where the rhyme was sung, as I would pause and let them take over to finish. A few children although not heard clearly on the video were whispering to their shoulder partner what they thought was going to happen next. This was lovely to hear. 
Feelings 
Initially I felt nervous about catching the children's full attention as the room was full of energy and another member of staff was also present in filming my story telling. However, I felt more at ease as I saw the children reacting in a positive way by smiling about the giant's smart new clothes at the beginning of the story. I felt more confident and completely forgot a colleague was listening and filming. I was pleased with how they responded to the repetitive rhyme. Although there was slight pressure when we were disrupted by another member of staff coming into the classroom and the children started to fidget and move about. This was a short disruption as the full attention was brought back when it was time to sing the rhyme again. 
Evaluation
I feel that the story telling went well as using a variety of voices and singing the rhyme helped to keep many of the children focused throughout the story. Our value in setting A was learning about kindness. This story related very well to what we were learning about and how helping and sharing with others is the right thing to do. This story is very predictable and repetitive as by the third time the giant sung the rhyme all the children were aware of when it was about to start, and a majority would join in. 
Parts that could have been improved was the pace of the story. At times I rushed through some of the pages when the children started to get restless and when the class was disrupted unintentionally. A few children further to the back of the carpet struggled to see the illustrations on the pages as some was quite small this causing them to be distracted by looking out the window and only engaging in singing the rhyme with the rest of the class. Maybe the book was a little bit to long for the children to be fully engaged due to their attention span being quite low for the age. 

Analysis 
The story telling session relates back to the theorist Lev Vygotsky as he was known for using a social development theory, specifically the zone of proximal development (Prince, 2025). This story in particular asks scaffolding questions and guides the children to understand the general concepts of being kind and showing generosity to different people you could see daily. My use of language and looking at the illustrations supports the use of social constructivism. The children were not just listening, but they were constructing the meaning through interaction. Although, the fidgeting suggests that for some of the individuals the scaffolding was not enough to keep them in full learning for the duration of the story. 
Conclusion
The session was a success as for a majority of the book I had the children fully engaged and they showed a high percentage of enjoyment. I realised that having a different tone and facial expression throughout the story was a wonderful way for the children to understand how emotions were felt at different points. However, I need to be more mindful of the time of day and the layout of the room as the children that were further back on the carpet could not see all the illustrations clearly which caused them to become off task. Also looking back on the video, I need to remember not to rush through the book when the children's attention is dropping, instead I could use a bigger voice, get up off my seat and be more enthusiastic with the reading. I could have involved the children more directly by saying a name or asking a question that they may have a great answer to and get them to voice their opinions to the rest of the group.

Action plan 
If I was to lead this session again, I would arrange the seating so that all children could see the illustrations more clearly. I would do this by not having them sit on their designated spots but to go into groups to act out various parts of the story. This would be organised before the story is read and made sure that everyone knew what character they would be part of. I could incorporate different props like a tie, or a giant shoe to provide more tactile ways to enjoy the story, especially for the children who learn better through touch and movement. I would incorporate some movement activities to avoid losing the focus. For example, stretching like a giant, putting on his tie and shoes. 
Following this I planned an activity for the children to go to Milford Haven Marina. The children had to spot the masts on different boats they could see. Then we looked for the bare masts that need George's help. Children had various pieces of fabric that would easily move in the wind and a template of boats with no sails they needed to decide what type of clothing and material will be best to help the boat. For example, the tall yacht needs the giant's trousers. The activity brought a lot of smiles and some very enthusiastic drawings. Overall, I feel that the activity blended well with the story. I had a lot of positive feedback from the children that took part. 
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