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Teaching intervention 1 – Report

I have research, supervising and teaching roles in higher education. I obtained my PhD in Biomedical Sciences in 2020, then started working as a researcher (innovation fellow of Biomechanics/Ergonomics) at Assistive Technologies Innovation Centre (ATiC), UWTSD. My background is human movement and rehabilitation sciences, and the projects I work on (with enterprises and academic staff) are around human interaction with the product and the environment, especially in the healthcare area. I also hold substantive responsibilities for supervising and supporting students’ projects. From January 2022, I become the Director of Studies in the supervisory team of a doctoral student at UWTSD, supervise and assess student performance, support training and continuing personal development (CPD), as well as collaborate with co-supervisors (A1, A2, A3, A5, V3). I have been a guest lecturer for two master (Level 7) modules at University of the West of England (UWE) Bristol – 1) Designing the User Experience (UX), 2) Innovative Technology in Healthcare (K1). This report represents a teaching intervention cycle, and provides evidence to meet all the requirements in UKPSF – Descriptor 2 (Advance-HE, 2011). In addition, I have added my reflective thoughts on several issues that are worthy careful consideration in my teaching practice.
My teaching intervention cycle is structured using Gibbs’ reflective cycle (Gibbs, 1988), which includes 6 stages: description – feelings – evaluation – analysis – conclusions – action plan (Figure 1). In my practice, the action plan in the previous teaching intervention cycle identifies the action directions for a new teaching intervention cycle to start, so I can make interventions to improve and reflect on those to push forward a new cycle. 
[image: ]
Figure 1. Illustration of Gibbs’ reflective cycle (Gibbs, 1988) and its 6 stages.

1. Action plan in previous teaching practice 
To begin with a new intervention, I reviewed my previous teaching intervention cycle report (in UNHE 7007), which included three action points: 
1) Improving my questioning skills
2) Adding Learning to Learn (L2L) strategies for students, so to impact them on becoming lifelong learners
3) Extending the (social) impact of research and industrial examples 
By identifying these development needs, I have applied the following teaching strategies in the new intervention.

2. Main teaching strategies
This section explains my teaching strategies and their theoretical basis. 
First, using Socratic method (Paul and Elder, 2007) as a questioning strategy to promote open discussions and paying attention to the sequence of questions (A2, K2). The open-ended questions are easy to ask, but if the question is too big or too difficult to construct an answer, only confusion and quietness would be caused. The key is to find an easy breakthrough to connect with the students, then lead to their deeper thinking and adjust the questions where necessary, which needs skills to switch flexibly between exploratory, spontaneous and focused questions (Tofade, Elsner and Haines, 2013) (K3). Other than open questions, focal, shotgun questions, and brainstorm can also be applied in various situations (Tofade, Elsner and Haines, 2013). In the intervention cycle, I have used easy-to-difficult stepwise questions to induce open discussions and provide formative feedback (A2, A3).
Second, implementing the L2L strategies in teaching, associating them with the learning content, guiding the students to reflect on what and how they have learned (A1, A2, K2). The L2L-related skills are described as three levels: generic study skills, study skills for particular content, and reflective learning (Biggs and Tang, 2007). University of Freiburg had a training module of learning strategies for lifelong learning and found it enhanced the students’ motivation, knowledge and application about cognitive, metacognitive, and resource-oriented strategies in a semester’s length (Endres et al., 2021). They used informed training method, from the acquisition and consolidation of knowledge of the strategies to the application of practical examples, resulted in reduced support interventions and enhanced responsibility and independence of learners (Endres et al., 2021). I have embedded L2L strategies through acquisition (e.g., questioning “how” and “why”), application (e.g., real-life examples and UX lab tour) and reflective learning (e.g., self-reflection of what have learned) to accumulate the impact on student self-directed learning skills, and let them gain their own autonomy (Heron, 1989) (A1, A2, K3, V3).
Third, bridging the knowledge and the applications by adding the research impact in class when introducing the innovative projects and healthcare applications (A1, A2, K1). Learning does not stop after experiencing and analysing the situation (Knowles, 1984) (K3). Helping them cultivate the habit of self-regulation and become lifelong learners not only benefit the individuals, but also the society (Cornford, 2002) (V2, V3). I have located the learning in a work-based context and provide the skills needed using a virtual UX lab tour, which helps the learners to link theories with real world applications, realise their social responsibility during their transition towards a professional and make use of what they have learned in future jobs (A4, V3, V4). Additionally, I attended several CPD events like MediWales Connect Conference 2023 to absorb innovative technologies, fulfil my knowledge and resources that can feed in the teaching materials (A5, K1, V3).
Furthermore, I have applied gamification strategy (Domínguez et al., 2013) in the learning activities (K2, K3). Gamification uses learning by doing as basis of the experiential learning  (Kolb, 1984)(Kolb and Kolb, 2005). Through games, the theory and practice can be connected, meanwhile increase the student engagement (DiYanni and Borst, 2020). My previous successful experience of using it (evidenced in the observation forms) to enhance student engagement also gave me confidence to continue this, and combine with quest-based design to deepen their thinking (Bourke, 2020) on how the related knowledge can be applied in UX design (A1, A4, K1, K5). 

3. Gibbs’ reflective cycle
This section provides my reflective teaching intervention cycle via stages of Gibbs’ reflective cycle (Gibbs, 1988) illustrated in Figure 1, and describes how various criteria in UKPSF (Advance-HE, 2011) are met in my teaching practice. 

3.1 Description:
During 22-23 academic year, I was collaborating with a colleague and co-taught with her in the master (Level 7) module, Designing the User Experience (UX). The session topic was Evaluation and Human Factors. Our roles and content-related allocation was clear upfront. She was the lecturer of the module, and I was invited as a guest lecturer. My background in biomedical sciences and research experience in industrial projects could cover the practical evaluation and offer real-life examples (A1, K1), while she could focus on the theoretical evaluation methods and techniques in the designer’s world for the UX.
The two-hour online session involved three main parts (Figure 2). I contributed to the session design, created the learning materials, and planned activities in Part 2 (including games with students’ engagement), also delivered Part 2 and Part 3 extensively. The learning objectives were set at the understand level for the human characteristics that need consideration when designing the interactive systems, and at the analyse and evaluate levels for comparing scenarios and optimising the designing solutions, using Bloom’s Taxonomy (Bloom and Examiners, 1964) (A1, K1, K3). The learning materials had been uploaded several days before the session delivery to give the students who might have learning difficulties enough time to warm up (A2, V1). Those activity slides in the handouts were removed in the uploaded version to avoid spoiling the fun in the real session. 

[image: ]
Figure 2. Content of the online teaching session, with example screenshots to show research projects, game arrangement and summary of design guidelines in Part 2 and lab tour with demonstrations in Part 3. 

I considered about the clarity of learning materials. For example, weightlifting project (Figure 2) presented visuals in synchronised videos with the athlete’s movement, so students could observe the real-time changes (A4, K4). The two slides of design guidelines (for attention and memory, respectively) were in consistent format to make the visuals clear and unified. Moreover, the colour contrast (Web Aim, 2024), font size and background had been checked for a more accessible environment for learners, using the guidelines and skills I had grasped at CPD training: Creating Accessible Content (A5, K6, V1, V2, V3). 
To optimise students’ learning experience and add L2L into my teaching, research and industrial examples were shown given the application context and impact (A4, K2, V4). For instance, when giving the industrial example of the interactive treadmill, I extended its functions to rehabilitation, and introduced my own research project in the evaluation of ageing’s effects on human responses, as well as ethical issues to consider when doing research (A2, V3). When explaining the weightlifting app for coaches (weightlifting example in Figure 2), different technologies of exploration were introduced including electromyography (EMG), motion capture app and cameras, pressure insoles. Apart from the pros and cons of each tool, the budget requirements and difficulty levels of getting results were also compared and analysed to remind the students to consider the users’ needs when providing solutions (A2, V4). 
In this teaching session, I asked the students questions to trigger deeper thinking and gave them formative feedback. I tried to formulate my series of questions in a stepwise way (from easy to difficult) and used many open-ended questions (A2, A3). When introducing the concept attention, the first game was about visual searching on a hotel list to find the price of a certain type of room at a specific location. Before starting the game, I asked them to speak up as soon as they found it. I also gave them extra seconds for students who might respond slower and pointed out the visual searching route using the cursor (K4, V1). Then, a better arranged list prepared for the similar task was shown, after which I asked: “Is it difficult to find?” then “How would you arrange the information?” When a student gave her answer, I asked “Why is that?” Those questions corresponded to the learning objective about optimising the design solutions. Then, I added my opinion to fulfil the discussion, and my colleague did too, so those discussions induced the students to think further about how to arrange the information in a better way for the user (A2, A3). 
The games played contained the elements of sensation, competition, imposed choice, time pressure and progression, making it fun for the students. When they actively gave their answers, I assessed their performance and gave feedback, explained the theory behind the game settings – we only pay attention to a small amount of information selectively (A3, A4). The second game (“Is the red circle there?”) was designed for emphasising on the visual attributes and the way we process them (A1, K1). Several slides were shown groups of squares and circles in colours, with pre-set time of each slide’s duration of presence. After the game, I explained to students about the response time to different shapes, colours, and their combination (A2, A3). I provided formative assessment to the students as it is evidenced as an effective strategy for teaching (Morris, Perry and Wardle, 2021). The Q&A combined with feedback and discussions were also conducted through other games in Part 2 (A3, A4, K2).
As a summary slide, “Design guidelines to ensure attention” (in Figure 2) was presented. Since attention and memory were connected to each other, I played a video on memory (BioEd Online, 2013) to naturally connect to the next section with memorising activities (A4, K4). In the end, I tried to enhance their retention by showing “Design guidelines to address short-term memory limitations”, which linked to the application of what they had learned with practical suggestions (A2, K3). 
The views in Part 3 (shown in Figure 2) were in the ATiC UX lab, where introductions and demonstrations were applied to the tools (e.g., motion sensors, pressure mapping, Virtual Reality headset, observation cameras), which made the virtual learning environment interesting, and the students could ask questions freely (A4, K4). Some of the students may work in such lab in the future. It helped them to get familiar with the practical perspective of what a UX designer would face (V4). 
The students were highly engaged in the planned activities, some students spoke up, some others answered questions in the chat box. For the open-ended question without an one-for-all correct answer, I used a positive reinforcement strategy with oral encouragement, aiming at keeping up their motivation (Rumfola, 2017) (A4, V1). Impact was shown as they kept their energy to comment in the chat box and in the end expressed their appreciation. 

3.2 Feelings:
The overall atmosphere was very active. I felt happy to see the gamification worked well with laughs and surprises in class. Through the gamification and the Q&A, I got instant feedback from students and sensed them engaged well by emotional intelligence (Goleman, 1995). Before this intervention, the difficult part I felt was to evoke students’ critical thinking towards higher levels (Bloom and Examiners, 1964). However, this time I flet more confident talking through examples and their impact, inducing the students to think of why, and adding L2L. I was also inspired by my teaching partner to direct a student to look for other solutions and compare them in the discussion.

3.3 Evaluation:
In consistent with my feelings, all feedback showed a great level of student engagement in the session, evidenced by the students’ survey data and the colleagues’ informal (oral compliment) and formal feedback (observation form) (K5, K6). 

3.3.1 Evaluation of teaching and learning based on student feedback:
As a guest lecturer, I designed the anonymous online survey (Table 1) to get student feedback for this class: 1) the effectiveness of teaching (my performance), 2) the evaluation of their learning (self-reflection). The questions were checked by my colleague to ensure there was no ambiguity, also to cover most aspects without duplicating any questions.
Students’ feedback of teaching effectiveness, learning environment, learning materials and satisfaction level were included in the evaluation of teaching. 



Table 1. Questions asked for student feedback through online survey (Google Forms).
	Parts
	Questions
	Answer type

	I. Evaluation of teaching
	1. How would you rate the overall teaching effectiveness?
2. Did the teacher create a supportive and engaging learning environment?
3. Were the materials shown helpful in understanding the topic?
4. How satisfied are you with the class delivery?
	Single selection from 5 items (e.g., “Excellent”, “Good”, “Average”, “Not that good”, “Poor”).

	II. Self-reflection of learning
	5. What did you hope to learn from this class?
6. What have you learned from this class?
7. Did you engage with the materials and activities?
8. Did you face any challenges?
	Type-in sentences.



From the responses collected (8/11), the overall learning experience was great. All students rated teaching effectiveness as “Excellent” (50%) or “Good” (50%), and they were “Very satisfied” (62.5%) or “Satisfied” (37.5%). They all agreed that the learning environment was supportive and engaging (“definitely”: 62.5%, “to some extent”: 37.5%). Three quarters of the students believed that the materials provided were “very helpful” for their understanding, and the rest agreed that it was “somewhat helpful”. 
The second part of survey was to let the students reflect on their expectation, learning effectiveness and engagement level. Responding to “what did you hope to learn”, only one student mentioned about the content that not belong to this session topic, the others’ were all covered. All answers to “what have you learned from this class” evidenced that they had reflected on the learning outcome, paid good attention and engaged well, which was in line with their feeling of engagement, with comments of the materials and activities like “yes, definitely”, “they were very interesting and helped me to understand the lesson more”. 
One student felt challenging in understanding the assignment but did not mention it in class. Therefore, it reminds me to verbally confirm that all the students have understood the task when assigning it. I would also use shorter sentences to make the tasks easier to understand. Two students mentioned about the online learning platform, one emphasised on the internet connection, the other preferred the physical classroom session. I reflect on them further later in ‘Other reflection about online teaching’ (page 10). 
The answers to what they have learned were reproduced content within the lecturer’s structure in Entwistle’s five categories of understanding (Entwistle and Entwistle, 2005): 1) little/no structure created, 2) using the structure provided by the lecturer, 3) producing prepared answers, 4) adapting individual understanding, 5) relying on an individual conception. However, to achieve the other categories, the students need their own reading and reflection, develop and adjust to their own structure and even conception, so regular assessments in a longer timeline would be helpful as a continuing observation of their learning process (K3, K5). 
As a guest lecturer, I improved the student experience through: 1) keeping close cooperation with the main lecturer (e.g., observing a class beforehand) and 2) building up positive relationship with the learners. Besides clarity, relationship and interaction has also been emphasised as the main aspect of students’ most loved teaching practices (Álvarez-Álvarez and Falcon, 2023). Using a friendly, inclusive and respectful manner is crucial to obtain the students’ trust (V1).  

3.3.2 Evaluation of teaching based on peer observation:
To assure the quality of feedback for evaluating teaching, I invited a colleague to observe the recording of the whole session and completed the observation form (page 21-24), so I have the detailed formal feedback for analysis and reflection (K5, K6). 
For the structure of session content, I believe the connection and flow was smooth between various sections, but one drawback was that the sections were not felt divided. Therefore, I need to make the structure clearer by adding indexes and numbers. Those may help the students to refer and recall.
She gave a suggestion of making sufficient cues about the content before starting the activities. However, I only partly agree. It depends on the goal of running the activities, and the content of them. As the topic was human factors, the games which induced the students’ first reaction would be lost if the content was spoiled. 
She also suggested the VARK (visual, aural, reading/writing, and kinesthetic) learning styles. For this online session, I believe my current bimodal (mainly visual and aural) approach was enough and suitable. The VARK does not necessarily improve the academic achievement (Mozaffari et al., 2020) or beneficial for memory (Pecher and Zeelenberg, 2022). Laird’s sensory theory suggests that multi-senses stimulate greater learning (Laird, 1985). However, it does not mean that the more senses used, the better learning outcome there is. A study showed that most common learning styles in students who had high grade point average were unimodal and bimodal in VARK styles (Mozaffari et al., 2020). In my practice, activities were connected with learning points and summarised guidelines (playing and lecturing spread out), so different senses were triggered dominantly in various sections, mostly bimodal – visual and aural. In other classroom teaching I delivered before, the low-fidelity design models (made from paper, DIY pieces, etc.) were used, where the haptic input were also provided for students to touch, feel and play the models other than seeing them (A2, K2, K4). It is important to use suitable approaches where necessary and combine the sensory cues to facilitate multisensory learning and make use of optimal multisensory integration (Rohde, Van Dam and Ernst, 2016). 

3.4 Analysis: 
All parts designed fit in the 9 Events of Instruction (Gagne, Briggs and Wager, 1992): gain attention, inform objectives, simulate prior learning, present stimulus, provide guidance, elicit performance, provide feedback, assess performance, and enhance retention and transfer (A1, A2, A3, A4, K3). Specifically, Part 1 served the purpose of gaining attention, informing learning objectives and reviewing the previous content. Part 2 contained games and stimulus, with Q&A and discussions to support learning and elicit the learners to actively engage, meantime to provide them with formative feedback and assess their performance. The lab tour in Part 3 (e.g., pressure mapping insoles, Figure 2) recapped the content mentioned in Part 2 (e.g., pressure mapping mats), enhanced retention and transferred the knowledge to a similar applied situation with demonstration. 
My new questioning strategy had a good impact. I used Socratic method (Paul and Elder, 2007) for students to speak up and participate in open discussions. The sequence of questions was adjusted from easy to difficult, from “is it…” to “how would you do…” and “why…” (A2, A3, K2). Still, I can further improve in the Q&A part by the power of peer learning (Noroozi and De Wever, 2023), e.g., making the students evaluate among themselves, then I can give formative feedback. 
My impact also showed in those gamified activities in Part 2, which emphasised the knowledge point, but in an implicit way, so the students needed to think over what the games indicated and synthesise the information they had perceived (A1, A2, K1, K2). They could compare their ideas about what this activity was about rather than giving directly hints at the beginning. However, I could have left more time for the abstract conceptualisation stage in the process of learning from experience (Gibbs, 2013), so the students could try to construct their own ideas about how to meet various design needs.
Using gamification is supposed to improve students’ performance, it is especially beneficial to introverts, who are with low openness, low agreeableness, low conscientious personality (Smiderle et al., 2020), which benefits the diversity of students’ traits (V1). However, individuals could still feel shy to raise up their questions. Although the atmosphere was very active, a student reported in the survey that he/she did not understand the task assigned. Therefore, I should confirm with the students if they all understand the task requirement and give more time for them to understand.
I also added demonstrations and examples from research and industrial projects to the class for helping the students connect the knowledge they gained with real-life experience (A2, V3), and for inspiring them to think of the innovations’ social impact (V4). Many examples from industry and daily life were presented, the UX lab too. These added to the L2L, which I hope to impact learners for a long term. Building knowledge in the practical scene where it can be used is very effective in teaching study skills and strategies (Biggs and Tang, 2007). 
I had taken consideration of the accessibility of learning materials. Other than the clarity of visuals and uploading materials beforehand (mentioned earlier on page 5), the whole session was recorded for students to review and access anytime (V1, V2). The accessibility could be further improved by adding subtitles to the video recording. I will explore the function of using Microsoft Stream for generating and uploading the transcriptions.

Other reflection about online teaching
In post-COVID era, online teaching is still important for distant learning. Online platform can provide convenience and flexibility, benefit the students who are shy to raise hands (Rawashdeh et al., 2021)(Gajura, 2021) as well as the positive teacher-student relationship (Fraser and Walberg, 2005). The recordings of live session can be retrieved later for students to review and ask questions on the platform. 
The virtual lab tour I used also benefited from the online format. This ensures the inclusivity for no cost and being friendly to students who may have difficulties in traveling (V1, V2). As an innovative pedagogical technology, it also kept the students interested, and improved the efficiency of showing the equipment and their use, meantime broadened their vision (K4, V4). 
However, barriers also exist. For example, some students may lack resources to access online, experience internet problem, or have difficulties with computer skills. The computer skills level also affects the teachers’ attitude towards online teaching (Shea, 2019). Moreover, it may decrease the face-to-face interaction if students turn off the camera. Perhaps a hybrid teaching mode including both face-to-face techniques and online can be a solution, which is welcoming for 75% of over 15000 students and 600 faculty members (Mushtaha et al., 2022). In my intervention, I kept the interaction by asking questions and the students spoke up every now and then, which turned out to be a good strategy to use in the future. 

3.5 Conclusions: 
In this teaching intervention cycle, I have addressed the following development needs and made action plan to enhance learners’ experience. For example, I have improved questioning skills and the students engaged well with all kinds of activities. I have added L2L strategies through acquisition (e.g., questioning “how” and “why”), application (e.g., real-life examples and UX lab tour) and reflective learning (e.g., self-reflection of what have learned). For further development, a new action plan has been made. Please see the detailed action plan below.

3.6 Action plan:
At the last stage of Gibbs’ reflective cycle, new action points are made for my further development: responding wisely to students’ all kinds of questions, and being more sensitive to incidents during teaching. 
The former needs my efforts to fully prepare before class. Even though with thorough consideration of what students would ask, I can come across unexpected questions. What I think important is to understand what they have found difficult, figure out their reasoning process and detangle the confusion threads. It is also useful to let them learn from peers. If I cannot answer the question, I should guide a way for the research after the session. 
The latter needs me to be more aware of checking up and resolving problems, especially when teaching online, such as internet connection, and if anyone does not understand what the task was about. Therefore, getting familiar with the online teaching platform and acquiring high-level computer skills is crucial to ensure adjustments are made immediately where necessary. Verbal checking every now and then is also helpful for monitoring the student engagement and if any incidents occur. 
Moreover, there is a programme provided by Advance HE I intend to apply for as CPD, Aurora Leadership Development Programme (Wales Regional Cohort). This can be a great opportunity for me as continuing professional development and improve management skills and ability in public speaking (A5, V4). 
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	Details of the Observation 
	

	Candidate 

	Dr. Yajie Zhang

	Practice Observer/Advisor

	Dr. Fatma Layas

	Date of the Observation 

	2/12/2022

	Campus/Location 

	UWE, Bristol

	Date, Time, Duration

	2/12/2022, 9am, 1hr

	Subject Speciality 

	Innovative Technology in Healthcare

	Type of activity 

	Lectorial



A note on conducting this observation. 
This observation will contribute to the candidate’s portfolio of evidence to satisfy the dual assessment element of the PGCert tHE. Comments should be conducted to fulfil the Level 7 grading criteria and the relevant UKPSF Descriptor. Full details are set out in the module handbooks.
	 Teaching/Support preparation [A1: Design and plan learning activities]
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods. 


	 Comments 
Yajie was fully prepared for the session. The content was well organized and logically structured. The learning objectives were introduced and clearly communicated to students. Yajie have used examples and case studies from her own research to clarify points. She included very interactive learning activates as part of her session. This was linked very well to the learning objectives of her session. 



	 Teaching   [A2: Teach and/or support learning.]
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods. 

	  Comments 
Yajie demonstrated breadth and depth of mastery to the subject matter. The pacing of the session was appropriate.  Students had the time to ask her questions during and at the end of the session, and she handled the questions very well.  As the session progressed she asked questions to monitor students’ understanding. Yajie emphasizes the key points of the sessions and linked them to other topics as needed.  Students were very engaged with her and were interested in asking questions about how to pursue a career in her field of research. 



	 Effective Learning Environments [A4:Develop effective learning environments and approaches to student support and guidance.] 
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students.

	Comments 
Yajie created a positive learning environment. Her interactions with students were friendly and respectful. As noted above she captured students interest and attention very quickly in her session, with many asking questions about her research and how they can start a career similar to hers from learning the module content.  She encouraged them to take part in the learning activates, which she made fun and interactive, and praised their efforts with positive words.


	Assessment [A3: Assess and give learners feedback] 
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to student.

	Comments 
Students were engaged in the class activities. In one of the activates Yajie asked students to memories characters shown on the board to test how easy they can remember the characters. Students were fully engaged and had fun taking part in the activity.  She provided students with constrictive feedback on their performance and illustrated to them how they can do better by training their brains.  

	Core Knowledge  
· Subject knowledge 
· Teaching methods 
· Student learning
· Learning technologies  
· Evaluation 
· Teaching effectiveness
· Quality assurance 

	Comments 
She demonstrated knowledge of subject matter. Her session was a mix of lecture and practical activates for the students.  She handled students’ questions very well. Yajie evaluated students’ understanding of the content as the session progressed. She managed to capture students’ interest very early in the session. She signposted them to the relevant additional materials as needed. 


	Professional values
· Respect for learners 
· Promote participation
· Evidence informed approaches 
· Wider context of HE

	 Comments 
Her interactions with the students were respectful and polite. Students were actively engaged in the class activates and were encouraged to ask as many questions as they want.  She ensured that the materials used are accessible and easily understood by all students. 



	Examples of good practice: 
She managed the session very well, and she was well organized and prepared. Yajie contacted me in advance to ensure that her session’s content is relevant and well linked to previous sessions, and she successfully managed to do that. She included a few opportunities to assess students’ knowledge and understanding of the topic. She was able to share the information and answer students’ questions in a very comprehensive manner. 

Action points: 
Yajie should be more confident in her teaching skills and ability to communicate to students. She is very knowledgeable in her field and her soft skills are excellent. Her interaction with students is natural.  Yet, she was critical of herself after the session. 
Out of excitement and having fun with the activates, a couple of students started side conversations. I think she could improve her skills in managing the side talks. 


	Declaration 
 I feel that this observation satisfies the dimensions of the UKPSF (D1 Associate Fellow).
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Observer ......................................................                                           Date  30-01-2023
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Overservee  ...................................................                                          Date  01-02-2023
 
PGCert PARTICIPANTS
On completion of the peer observation reports for each module, compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets.
 Dr. Fatma Layas has given me really good advice about increasing the confidence level. From the feedback, the student engagement and the atmosphere was great, so I think it did not show from my appearance, however in the communication with her after class, I was feeling myself not speaking fluently at some places. About the side talk, I still have room to improve the skills to manage students’ consultancy about the internship and career. I will take the students’ career development in my daily thoughts, meanwhile practice more with public speaking and potentially attend CPD on it. 
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	Details of the Observation 
	

	Observee 

	Yajie Zhang

	Practice Advisor / Expert peer observer

	Feihu Zhao

	Date of the Observation 

	24th April 2023

	Campus / Location 

	Online

	Date, Time, Duration

	24th April, 11 am, 2 hrs

	Subject Speciality 

	Human Movement Science & Ergonomics

	Type of activity 

	Online lecture

	This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert tHE and should be undertaken by an experienced academic colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice.




	 Teaching/Support preparation [A1: Design and plan learning activities]
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods. 


	 Comments 
· The teaching time was well planned.
· Providing an overview of the lecture contents at the beginning was good.
· This is a somehow classic lecture, Yajie added some elements into this classic lecture (such as video, Q&A discussion), which is good.




	 Teaching   [A2: Teach and/or support learning.]
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods. 

	 Comments 
Good:
· The pace of delivering this lecture was excellent.
· The contents of the lecture were interesting and easy to follow. 
· The interaction during Q&A between teacher and students was good.
· The summary of the lecture was presented.
· The lecturer used a lot of examples during lecture, which was of students’ interest and effective for enhancing the students’ learning experience.
To be improved:
· The aim of this lecture could be highlighted at the beginning.
· Yajie could check with the students for their prior knowledge during the lecture. 



	Effective Learning Environments [A4:Develop effective learning environments and approaches to student support and guidance.] 
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students.
 

	Comments 
For this kind of classic lecture (in particular being delivered online), the class atmosphere was already very good. Yajie asked questions from time to time during the lecture, and there were always students answering questions. Also, Yajie has been aware of the students’ questions / need during the lecture. I think for this kind of classic lecture, the lecturer has done already well in terms of effective learning environments.


	Assessment [A3: Assess and give learners feedback] 
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students.

	Comments
Questions and answers technique was well used during the lecture, but the assessment was not explicitly mentioned. It is ok without mentioning the assessment during this single lecture. However, this needs to be introduced explicitly in some lecture of the module. 

	Core Knowledge  
· Subject knowledge 
· Teaching methods 
· Student learning
· Learning technologies  
· Evaluation 
· Teaching effectiveness
· Quality assurance 

	Comments 
This module is highly aligned with Yajie’s previous research experience and showed her knowledge mastery. She included plenty of examples, including her own research work. Yajie used various strategies in this lecture, including group discussion, Q&A, demonstrations, etc. She also applied multimedia well to facilitate the online teaching, the videos were clearly illustrated. The activities showed great engagement of the students and their interest and attention were attracted. I believe the quality of this class was assured.


	Professional values
· Respect for learners 
· Promote participation
· Evidence informed approaches 
· Wider context of HE

	 Comments 
She showed respect for learners, listened carefully about their questions and answer them professionally. Her pace was appropriate for students to grasp information. Many examples introduced from her research and daily life to help the students understand the real-life application and social impact. In addition, the inclusivity part in the lecture directly pointed out her attitude towards the designers responsibility for a better-living society. 


	Examples of good practice: 
A student’s internet was not good that just missed assigning discussion groups, so Yajie discussed with her as a temporary group that the student would not feel being missed out. 
Action points:
The students’ prior knowledge can be checked before starting the lecture.
The introduction could be enhanced to help the student gain some vision / insight on this module or even this major. This will be also helpful for their job seeking in the future.
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Overservee                                                                                        Date  28-04-2023
 
PGCert PARTICIPANTS
On completion of the peer observation reports for each module,  compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets.
 For the student disconnected temporarily in class and just missed the group allocation, it was not too late to assign her again in a random group as the group discussion was just started, so I would have the capacity to move around different virtual discussion rooms to check on other students’ discussion like moving around the tables in a physical class. Moreover, I will work on the introduction of the class (e.g., put up questions to assess their background knowledge) and bring its impact upfront so the students would have a general understanding about what they are going to learn. 
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	Details of the Observation 
	

	Observee 

	Yajie Zhang

	Practice Advisor / Expert peer observer

	Yolanda Rendón Guerrero

	Date of the Observation 

	05/10/2023

	Campus / Location 

	Recording (UWE Bristol)

	Date, Time, Duration

	1 hour, 30 minutes

	Subject Speciality 

	Evaluation & Cognition and Human Factors

	Type of activity 

	Guest lecture

	This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert tHE and should be undertaken by an experienced academic colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice.




	 Teaching/Support preparation [A1: Design and plan learning activities]
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods. 


	 Comments 
The observee has appropriate knowledge of the subject and content delivered and has included numerous examples of technology supported in the form of image and video visuals. They had prepared slides, and they understood how to set up the call and ensure that students have access to the session remotely.
Well referenced presentation with further reading suggestions to inspire students to continue investigating the subject outside of the classroom.
It would be useful to have an index or numbered themes when describing each of the ‘Physiological Response Monitoring’ instances.


	 Teaching   [A2: Teach and/or support learning.]
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods. 

	 Comments 
Overall, well done at taking the right time to explain such a specialised topic with demonstrations of attachment of devices, such as EMG sensors, and software included. This is particularly helpful when showing how muscle contraction and usage is visualised in the software whilst wearing sensors. The pace of speech was very adequate and continuous during the lecture, where the observee put additional emphasis when needed to get student attention.
With the activities, it would have been useful to know the connections between the content delivered right before and what the activity consists of. Including colours represented and size of images, as depending on screen size and visual acuity levels it may be difficult to engage with the activities.


	Effective Learning Environments [A4:Develop effective learning environments and approaches to student support and guidance.] 
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students.

	Comments 
There was a well respected 5-minute break halfway through the class to allow for a richer learning interaction.
There was some background noise at some point in the recording as a student left their sound on, it would have been good as a reminder to mute everyone whilst playing videos. Having subtitles in the videos would have been helpful too to increase accessibility.
The demo of pressure mapping equipment and tour around the lab help visualise the research environment and what the devices discussed during the lecture look like.


	Assessment [A3: Assess and give learners feedback] 
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students.

	Comments 
During the series of ‘Memory’ videos, it would be useful to be in contact with students every now and again to make sure they can see and hear the videos. To help students engage a bit more during the video activities, it would help if you asked them to take notes whilst watching, that way they may interiorise the content better.
This is something difficult to achieve remotely, but the activities show that students were engaging with the content delivered.

	Core Knowledge  
· Subject knowledge 
· Teaching methods 
· Student learning
· Learning technologies  
· Evaluation 
· Teaching effectiveness
· Quality assurance 

	Comments 
The observee demonstrated vast knowledge of the subject matter, inspired students to research and learn by citing other works and delivered the lesson remotely successfully. Hence, demonstrating care for students’ learning experiences and effectiveness of their delivery model. 

	Professional values
· Respect for learners 
· Promote participation
· Evidence informed approaches 
· Wider context of HE

	 Comments 
The observee respected learners and promoted inclusion within the contents of their lesson and they encouraged student participation during activities. Further thought could be paid in relation to broadening the accessibility of their slides (e.g., background and font colours, or format of activities) to avoid relying on one lesson format. Although it is understandable that as a guest lecturer they may have limited control over the latter.

	Examples of good practice: 
 The written content was supported by visuals and examples of deployment of equipment, as well as brief lab demonstrations. 
The observee is enthusiastic about the subject and is an example of good practice to students; for example they include references to other researchers and cite content sources. 
Action points: 
Pay attention to the structure of future lessons, there is a lot of content so it would be beneficial to number the slides or categorise the content. This will also help accommodate different VARK (visual, auditory, reading/writing, and kinaesthetic) learning styles and ways of processing information during the different sections of the lesson. Separating heavy-content slides with activities can help achieve this too.
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Overservee  ...................................................                     Date  6/10/2023
 
PGCert PARTICIPANTS
On completion of the peer observation reports for each module,  compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets.
The observer provided valuable points on the strength and weakness of my teaching. In the future teaching delivery, I can take the following actions. First, to give indexes and make the bridges more obvious between different content parts, so the structure looks clearer. Second, to better achieve the accessibility, the videos can be added with subtitles. Third, to do desk research on the VARK learning styles and further accommodate those when arranging activities.
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[bookmark: _Toc131105985][bookmark: _Toc151133605]CPD 1: Getting the Best from Supervisor

As a session of continuing personal development, I attended a session organised by Doctoral College of UWTSD, titled Getting the Best from Your Supervisor, on December 5, 2022. This session is different from my previous CPD: Post-Graduate Supervision: Beginning Supervision, as Getting the Best from Supervisor focused on learning and supervision from the student’s perspective. It is also essential for me to change my angle to reflect on my activities of supervision. Since January 2023, I have been officially nominated as Director of Studies on the supervisory team of a professional doctorate student.
This session instructed the student with the university expectations in terms of supervisory expectations. Those including meeting with supervisors at least monthly, three reported official meetings a year, updates of any circumstances that could impact the project, and deep engagement of their project – the ownership of their work, planning and skills training. The session also provided tips for the students, some of which were useful to the supervisory team, such as be explicit in the need, have an agenda for meetings and keep record of them. In my own practice, I also try to make clear agenda and arrange meetings with the student.  
The student perspective is a reminder for me to encourage them taking the lead in their project and keeping their initiatives in the learning process. I have been encouraging the student to express herself, sending work to the supervisors even if it may be not perfect. However, what the session did not tell is that – what if the encouragement is not enough, for instance, the initiative level is not as expected, then how to make them get the best from the supervisors? 
There should be ways for the supervisors to promote their deep engagement in the project. Now I am using the ‘scaffolded learning’ strategy (Belland, Kim and Hannafin, 2013), which is to set small targets for each month and provide guidance. Therefore, apart from the student’s general development plan, she has worked together with the supervisors and agreed on her action plan in the next few months. The assessment duration is set every month to allow flexibility and adaptability, so based on the student’s performance and the project’s status, the plan could be adjusted. Another way is to cultivate their self-assessment habit, so the sense of ownership of their project can be strengthen and their ability of progress monitoring and planning can be improved. 
Every student’s learning experience is unique and the engagement level may vary. To maximise their learning experience and support their project, the supervisory team, including myself, should experiment with various strategies to see which suit the student best. 


[bookmark: _Toc114506586][bookmark: _Toc151133606]CPD 2: Working with the Vitae Researcher Development Framework (RDF)

[bookmark: _Hlk148622639]This CPD session was organised by Doctoral College of UWTSD (December 6, 2022) on Working with The Vitae Researcher Development Framework (RDF). I attended it and found it very useful for my teaching practice. Beforehand, I was not aware of RDF (Vitae, 2024), which is about applications of skills developed on a pathway to successful researcher. The followings are what I have learnt from this session. 
First, it is worldwide and helps to identify and articulate the capabilities of researchers. The statement of effective researcher competencies is provided, so I can compare to various phases of requirements and plan my goals to achieve. What is important is the evidence-based information not only for self-reflection but also for sharing in the research network, about knowledge and experience exchange. For example, the Vitae 3MT (3-minitue pitch competition) gives a chance for other researchers to know about their research work within 3 minutes, the competition (available on YouTube) itself is also a resource for presenting skills.  
Second, it is also suitable for researchers at various levels, which makes it useful for postgraduate students too. I am going to introduce this framework to my professional doctorate student, especially for her management of the project and reflection of personal development.
Additionally, the RDF has provided a great reference of the development under the four main domains for the regular assessment of the student, so can be used for the progress review (e.g., PG5 at UWTSD). 
How can I transfer the above to my research and teaching activities? I plan to take actions from listing my own RDF plan, as the RDF Planner App is not free to use. I have gone through the four domains and each detailed sub-domain, meanwhile list the current phases I am at according to the descriptors. The main action points are as the following. 
For my research, as an early-career researcher, I will continue writing for publications, set expectations with co-authors, and build up my reputation and identity in my research area. As our innovation centre seeks grant and funding, my efforts will join to the institutional forces for innovative project application. 
I will keep up with the advances and have the awareness of non-academic view of knowledge creation. This can also benefit my teaching practice. As I have already fed the learning materials with my research outcome and real-life applications, this view transfer of non-academic style may enhance the efficiency and effectiveness of the information convey. In other words, the learners who have another background or major may understand the broader context of knowledge better and link them with personal experiences if I have a non-academic view.
In addition to adding non-academic views in teaching, I will also add the research methods into the Learning to Learn (L2L) and help the students to cultivate the habits of questioning, exploring and reasoning. 


[bookmark: _Toc151133607]CPD 3: Nexus Conference about artificial intelligence (AI)

For better understand how AI can assist teaching and learning and the misuse of it, I attended an event about AI discussion on April 21, 2023. The talk by Dr Thomas Lancaster about Assessing for the AI Integrity was very insightful. He emphasised on essence of academic integrity (virtues as honesty, respect, fairness, courage, etc). 
As ChatGPT and many other generative AI tools has emerged in our life and innovatively provided new means of interaction for conversational content, searching information, composing AI prompts and essays and so on, the work generated by AI has also raised concerns in academic integrity. Since it is inevitable of AI changing the way people work, the guidelines for universities need to develop and update as the AI evolves, and the teaching should also accommodate the best practice of using these tools (Russell Group, 2023). 
There are guidelines of different universities on the issue of using generative AI. Our university UWTSD requires the transparency of citing the content generated by AI, where the use of AI is permissible (University of Wales Trinity Saint David, 2023).
In general, we all aim to make use of AI for learning and teaching without jeopardising academic integrity, such as avoiding academic misconduct (e.g., plagiarism). In my opinion, although AI can help people harvest things, the originality of the student’s own work should be presented, the process of thinking, designing, defining, organising the materials for the AI to generate and adjust, should be reflected. The ultimate learning, is not by machine learning, but the students themselves. Therefore, the cognitive learning outcome should be presented aside from the solution that the computer offers, e.g., through the students’ demonstration, clarification and evaluation. 
When it comes to the assessment of student’s work, it is not the focus whether the teachers can judge if an essay is written by AI or not, but the fairness under the consensus of the assessment rules made upfront. It is not unreasonable for a student to use AI tools to assist, unless the requirements of the assignment forbid the use of AI tools in the first place. For example, if the intention of an engineering drawing assignment is to let the students practice their skills in computer-aided design (CAD) software, then the AI-generated drawing would take over the students’ opportunity for learning the according skills, which should be announced that the AI-generated tools are not allowed to use in this assignment.
All the limitations of the AI tools and their effects on the final work should fall into the students’ responsibility if they use them. For example, ChatGPT has its limitation as it is based on language prediction without fact check, which even can recommend references that do not exist. If a student cites such reference, then it is his/her responsibility of not checking faulty issues. However, the university and teachers can guide their attitude towards using them as learning tools, and help organise seminars, workshops to notify the advantages and disadvantages of various AI tools. 
A brief discussion during the event also caught my interest about if the teachers could use AI tools when doing the assessment. At the current stage, I am not totally convinced by the validity and reliability of AI’s judgement in the area that has not been confirmed with scientific evidence. In the future, the technology will definitely be more advanced, with more evidence of proper usage in teaching practices, e.g., analysing students’ preferences (Álvarez-Álvarez and Falcon, 2023). New and trustworthy AI tools for assessment may occur, but the individual perspectives and creativity should not be overtaken, and the human intelligence must be the master, to monitor and double-check the work AI produced.  

[bookmark: _Toc151133608]General Reflective Statement        

After the course of Postgraduate Certificate in teaching in Higher Education (PGcert tHE), I have followed the requirements of UKPSF for the professionalism to guide my teaching and supporting for student learning. Two surprising changes have occurred during my development in the two years. One is to use action research method in my teaching activities, the other is to apply the knowledge obtained in CPD into my practice. 
Action research is an important method for early career academics like me to critically enquire the teaching and learning problems, analyse and solve them (Kember and Kelly, 1993)(Efron and Ravid, 2020). I have implemented various teaching strategies and applied multiple means to assure the quality of my reflection, like teaching observation, collaboration with other experienced teachers, gathering feedback from peers and students (A2, K5, K6).
The recent year I have come on board of our university’s Directory of Research Degree Student Supervisors and have been guiding a doctorate student, accompanying the journey of her learning to obtain degree, assessing her performance regularly, giving her feedback and supervising her personal development (A2, A3, V3). Additionally, I support her with learning resources and encouraging her to apply for opportunities like a travel programme (A1, A2, K1, V2). When supporting other student projects, I provide one-to-one training sessions (e.g., hands-on practices on software and tools) for individual learning needs (A4, K2, K4, V1). For students from UX Skills Bootcamp (in 2022 at University of the West of England Bristol) who had learning difficulties, I adapted the learning materials for inclusivity consideration (A1, A2, K1, V1, V2).
I believe the knowledge gained from CPD has been transferred to improved skills in practice through my efforts. For instance, after the training of Creating Accessible Content, I check the visuals and audios carefully and know the proper tools to do so. In my supervision journey, I have introduced the Vitae Researcher Development Framework (RDF) to my student as a learning and networking resource (K2, K3, V3). I had many other CPD sessions focusing on diverse topics such as the supervisor training provided by Doctoral College of UWTSD (e.g., Beginning Supervision, Supporting Students Preparing for Their Viva), assessment-related research integrity (Assessing for the AI Integrity), mental health (Imposter Syndrome), etc. In addition, I attended MediWales Connect Conference 2023, and presented my research outcome at Cumulus Antwerp 2023: Connectivity and Creativity in times of Conflict, for not only my CPD but also a broadcast of the research impact to the public (A5, V3, V4). 
In the future, I will continue attending CPD events (e.g., on inclusivity) and conferences to present my research and fulfil my knowledge on innovative technologies to feed in teaching. Moreover, I need to further improve my skills in identifying learning needs of students and supporting them overcome difficulties, no matter in class or after class. 
I find the power of collaboration with colleagues and the teaching network. There is also a programme (Aurora) provided by Advanced HE I intend to join in the future for my CPD. I believe only by lifelong learning can a teacher intake new changes in the world, keep the pace up with the knowledge and research, technology advances, and share with more people – those in the higher education and those in public. 
[bookmark: _Toc151133609]

Evidence of 100 Hours Teaching

PG Cert tHE -TEACHING LOG
	Candidate: Yajie Zhang
	Campus: UWTSD Swansea, 
UWE Bristol

	Date
	Session Details 
	No of Hours
	Practice Advisor Signature

	01.11.2022
	Mullany Fund Workshop
	4
	

	03.11.2022
	CPD: Digital Skills programme
	1.5
	

	11.11.2022
	Teaching observation – Innovative Technology in Healthcare
	3
	

	14.11.2022
	Review master’s slides
	1
	

	14.11.2022
	CPD: Co-creation Methodology Workshop
	5
	

	28.11.2022
	Teaching preparation
	2
	

	30.11.2022
	Teaching preparation
	2.5
	

	02.12.2022
	Teaching delivery
	3
	

	06.12.2022
	CPD: PGR supervision: Working with the Researcher Development Framework
	1.5
	

	08.12.2022
	CPD: Introduction to the Vitae Researcher Development Framework
	1
	

	15.12.2022
	CPD: PGR supervision: Establishing and maintaining good supervisory relations
	1.5
	

	24.01.2023
	PGR supervision: Meeting with student
	1.5
	

	06.02.2023
	Teaching observation & report for a colleague on Digital Crafts
	3
	

	13.02.2023
	PGR supervision: Meeting with student
	2
	

	20.02.2023
	PGR supervision: Meeting with student
	2
	

	27.02.2023
	PGR supervision: Meeting with student
	1
	

	10.03.2023
	PGR supervision: read and comment on student’s work
	2
	

	13.03.2023
	THE Tutorial with Advisor
	1
	

	13.03.2023
	PGR supervision: Meeting with student
	1
	

	20.03.2023
	PGR supervision: Meeting with student
	1
	

	27.03.2023
	CPD: PGR supervision: Introduction to supervision
	1.5
	

	27.03.2023
	PGR supervision: Meeting with student
	1
	

	30.03.2023
	CPD: PGR supervision: Regulations and Milestones
	2
	

	03.04.2023
	Teaching preparation
	2
	

	05.04.2023
	PGR supervision: Meeting with student
	1
	

	21.04.2023
	Nexus Conference about AI
	2
	

	24.04.2023
	PGR supervision: Review student’s work
	1.5
	

	24.04.2023
	Teaching delivery
	2
	

	24.04.2023
	PGR supervision: Meeting with student
	1
	

	28.04.2023
	PGR supervision: Providing comments to student’s work
	2.5
	

	28.04.2023
	PGR supervision: Meeting with student
	1
	

	09.05.2023
	PGR supervision: Providing comments to student’s work
	2
	

	10.05.2023
	PGR supervision: Meeting with student
	1
	

	10.05.2023
	PGR supervisor training: supporting students preparing for their viva
	1.5
	

	15.05.2023
	PGR supervision: Providing comments to student’s work
	3
	

	15.05.2023
	PGR supervision: Meeting with student
	1
	

	22.05.2023
	PGR supervision: Giving feedback to student
	1
	

	25.05.2023
	PGR supervision: Annual Review Meeting
	1
	

	05.06.2023
	PGR supervision: Meeting with student
	1
	

	12.06.2023
	PGR supervision: Meeting with student
	1
	

	13.06.2023
	PGR supervision: Reviewing student's work
	2.5
	

	19.06.2023
	PGR supervision: Meeting with student
	1
	

	26.06.2023
	PGR supervision: Meeting with student
	1
	

	29.06.2023
	CPD: MediWales Connects Conference
	5
	

	30.06.2023
	Teaching preparation
	4
	

	03.07.2023
	Teaching delivery
	2
	

	04.09.2023
	PGR supervision: Meeting with student
	1
	

	04.09.2023
	UWTSD Essential Day: Research Supervision
	1
	

	15.09.2023
	PGR supervision: Student's progress review
	1
	

	29.09.2022
	PGR supervision: Assessing student’s work & giving feedback
	3
	

	27.10.2023
	PGR supervision: Meeting with student
	1
	

	01.11.2023
	PGR supervision: Meeting with student
	1
	

	
	UNHE 7008
	Total
	94

	
	Plus 60 hours from UNHE 7007
	Total Hours 
	94+60=154
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Abstract: Beginning my journey as a supervisory team member, | have been practicing skills learned from
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Description: For the documents that the Regulations required to submit, the student has passed the
assessment. The outcome is satisfactory so far. However, there are action points and training needs
identified for improvement in her future research via progress review (A3). After a few months’
familiarisation with each other, | found that the student did not show her other work than the required
documents, though she had been encouraged to send us partially and express her ideas.

Intervention: It is a journey of exploring and overcoming difficulties for her doctoral study. As a member
of the supervisory team, | intend to guide her to research in a professional way, teach her to fish rather
than giving her fish. | respect the fact that everyone’s doctoral journey is unique, so talked to her about
her needs and preferred way of supervision style (V1). She preferred to be pushed and complied with
deadlines. Therefore, | arranged a formal meeting with all supervisory members and her for progress
update and made a detailed action plan together using ‘scaffolded learning’ strategy® (A2, K3). The
monthly goals contained smaller tasks that were easier to accomplish, compared to her supervision plan.
| hope to guide her into an autonomy mode of learning” through this intervention process (V3, K3). 1
encouraged her to apply for a travel programme (A2, V2), gave her one-to-one skill training sessions (A1,
A4, K2, K4). | also attended CPD to improve my supervision skills: Getting the Best from Supervisor (A5).
Result: Now the student has been catching up with the progress. Detailed action plan with small tasks
and weekly meetings showed their benefits. | noticed an incident occurred to her life that needed her
time and energy to deal with, so gave her full understanding and postponed the meetings for half a
month, then supported her for catching up with the schedule afterwards, e.g., | provided her with useful
references that she found difficult to search for (A1, A2, K1, V1).

Reflection: New difficulties can come along at any time, although a fully considered action plan has been
made. My support is important in her development of obtaining skills, opportunities, and in the
adjustment of action plan to suit the student’s needs for mental health, feelings and motivations.
Hopefully, the frequent meetings will cultivate the student’s learning habits and she will have her full
\autonomy in the near future of planning for herself and managing the project efficiently. Y,
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