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	Target 1
	Greater consideration of future impact of findings, both on pupils and your classroom practice.

	Target 2
	Adopt an academic register throughout.



















This piece will discuss and recommend a proposal for a school community project based on the writer’s network lead school seen and experienced in their professional teaching experience placement 2019-2020. The writer will use the school’s development plan as a resource to identify a focus for a school community project. The writer will justify and evaluate the chosen focus for the project and state the project’s intended impact on the school community. The school will remain anonymous and be referred to as ‘the school’ throughout this piece to help protect the school and those who attend and work there by ensuring its anonymity throughout. The school has elected to participate with the University of Wales Trinity Saint David regards helping its learners thrive as students and prospective teachers, however, the writer understands the importance of the ‘rules of conduct; typically, to conformity to a code or set of principles’ (Robson, 2002, p. 65) that should be abided by  for the school’s anonymity; therefore, the writer will endeavour to adhere to the ethical ‘rules of conduct’ throughout this piece to ensure the safety of the school and its community. McGinn states that ethical practice is ‘more than simply the avoidance of being unethical or conforming to regulations’ (McGinn, 2014, p.159). Through reflection, the writer understands that to be ethical in their work, they need to value the contribution of those within the school as well as the school as a whole, as it is the individuals within the school who put themselves at risk when agreeing to participate in research and work such as this. 
The school that the community project will be built around is an English medium speaking town school with close to 600 enrolled pupils aged 3-11.  The school has already developed different initiatives and schemes to help develop its links with the wider community. Such initiatives range from the schools work with local food bank trusts, helping those in lower income families to continue to provide necessities for their families, to the running of parent and toddler/baby classes which aims to help develop children’s literacy skills before they enter mainstream education – this initiative is part of the ‘flying start’ programme which ‘aims to make a decisive difference to the life chances of children aged under 4’ (Welsh Government, 2012, p. 3), through the early provision and intervention provided through schools. 
The school already has a clear focus regards the development of educational skills in pupils who are classified as coming from lower income families. There is evidence supporting the consensus of opinion that children and pupils from lower income families do not attain their full potential in education; a report from Estyn on poverty and the disadvantages associated with poverty stated that ‘children and young people who are trapped in poverty are vulnerable in many ways’ and are at a greater ‘risk of doing poorly in school’ (Estyn, 2014, p. 2). As a result of this research into the effects of deprivation, the focus for this writer’s community project will aim to mitigate the associated negative effects experienced by children who are from lower income families regards their potential to thrive in educational settings. 
A school development plan is a ‘strategic plan for improvement’ that is ‘informed by […] its own performance and contextual data’ (Welsh Government, 2014, p. 3). The school’s development plan clearly highlights that ‘There is a particular focus on reducing the attainment gap between e-fsm and n-fsm pupils’ (Pembroke Dock Community School, 2017). To define, e-fsm (eligible for free school meals) and n-fsm (not eligible for free school meals) pupils, are children who have been categorised based on their eligibility for receiving free school meals. The categorisation of children based on this eligibility can be associated with the school’s community’s socio-economic background. The purpose of implementing free school meals is  ‘intended to overcome the additional barriers that prevent learners from disadvantaged backgrounds achieving their full potential’ (Welsh Government, 2015, p. 3), again reinforcing the view that disadvantaged children will typically under perform in an educational setting. However, the writer understands that this broad assertion that all children from poorer socio-economic backgrounds will underperform in schools is simply derogative of those families. Any child can perform and exceed expectation or conversely underperform; the writer simply recognises that research generally confirms that children from poorer backgrounds proportionally - when compared to a child from a more affluent socio-economic background - will not achieve similarly in an educational setting such as school. 
As stated above, the school still recognises that there is still disparity between children based on their socio-economic background as seen in their eligibility for free school meals. Whilst Estyn have commended the school for its ‘effective use of the pupil deprivation grant to raise standards for disadvantaged pupils’ (Estyn, 2016, p. 3), the writer will still develop a community project that continues to focus on the reduction of the attainment gap of these children, as it is still clearly an issue within the school and within their community that needs further attention and intervention. 
As stated by the Welsh Government, ‘reasoned pedagogic decisions based upon relevant reading and research findings’ (Welsh Government, 2019) are desirable in the justification of a specific teaching method, or, in this writer’s case, the justification of a focus for a school community project. The writer endeavours to make a sustained argument for the implementation of the planned community project based on relevant academic and profession literature in the following. 
The focus to reduce the impact of the attainment gap between e-fsm and n-fsm children has been chosen as the Welsh government state in their ‘Pupil Deprivation Grant’ guidance that successful schools are schools that ‘plan interventions that focus on improving the attainment of children from deprived backgrounds, specifically those who are eFSM’ (Welsh Government, 2015, p. 4). This need for a ‘specific focus’ on e-fsm children and the clear attainment gap between n-fsm and e-fsm children is reiterated in the school’s development plan, demonstrating how it is a contextual issue that has possible life altering implications on children who are simply subject to circumstance out of their control. It is the nature of these e-fsm children’s circumstance that makes this focus and community project possess real credibility, as no child should have to suffer because of indiscriminate circumstance. The education minister for Wales, Kirsty Williams stated that the Welsh Government were ‘committed to the success and well-being of every learner, regardless of background or personal circumstance’ (Welsh Government, 2017, p. 2). It is this power and drive that is prevalent in the current Welsh Government towards the fair and equitable treatment of all children, ‘regardless of background or personal circumstance’ (Welsh Government, 2017, p. 2) that exemplifies and justifies this writers focus for the school’s community project. To be a victim of an undesirable and unfair result of society and circumstance, should have little bearing on any child when they enter an educational system; as stated, ‘every learner’ (Welsh Government, 2017, p. 2) should be nurtured and cared for, regardless of their circumstance.
This writer’s justification regards the focus for the school’s community project is validated as Estyn state that whilst ‘the performance of both free-school meal learners and non-free school meal learners has improved over the last five years, the gap between them remains too wide’ (Estyn, 2014, p. 2). However, Estyn (2014) provide educators with a clear understanding that poverty and its impacts do not have an inevitable outcome. Steps can be taken to help mitigate and close the attainment gap; the ‘barriers associated with poverty are not insurmountable’ (Estyn, 2014, p. 2). The writer does however understand that every circumstance is unique and the solutions to help mitigate restrictive barriers associated with e-fsm children vary. As stated above however, no challenge or restriction is completely ‘insurmountable’, proven by the success seen in other schools across Wales who overcome these socio-economic obstacles ‘despite being in challenging circumstances’ (Estyn, 2014, p. 2).
It would be socially unjust to ignore the disparity between e-fsm and n-fsm children regards the differences in their educational and social attainment within school life. The ‘fair and equitable distribution of power’ (Ayala et al, 2011, p. 2795) is vital for all children as it enables them to then have the same chances to succeed in education; if this void in attainment is left unchecked and unchanged, educators risk stifling the ‘equal access, and equal opportunity’ (Ayala et al, 2011, p. 2795) that should be a child’s right, if the socially unjust allowance of the attainment gap remains within education.
The focus will help to plan for a whole school community project that will benefit all within the school and its wider community as their knowledge and understanding of the impacts of e-fsm develops and the school’s ‘capacity to support all learners to reach their full potential’ (Welsh Government, 2015, p. 4) is fully realised. Donaldson states that sound pedagogy ‘requires high-quality teachers with a sound understanding of the ‘why’ and ‘how’ of teaching as well as the ‘what’’ (Donaldson, 2015, p. 71); the ‘sound understanding’ that the community project will provide to teaching practitioners will help to facilitate the desired ‘high-quality’ teaching within current education as practitioners realise and understand the implications and effects of e-fsm regards attainment. The learning and understanding that teachers and members of the community will gain through the project will be invaluable in the effort to reduce the attainment gap between e-fsm and n-fsm children as those who ‘engage with social justice issues are better able to offer pupils an academically rigorous education that prepares them for being a confident individual and an effective contributor’ (Arshad, 2012, p. 3) within society. The possibility for children to become more ‘effective contributor[s]’ within society also allows for direct progression regards Professor Graham Donaldson’s ‘Successful Futures’ whereby he states the desire for learners to become ‘creative contributors, ready to play a full part in life and work’ (Donaldson, 2015, p. 29). Donaldson’s work has been fundamental in the securing and planning for the new Curriculum for Wales 2022, with the ‘Curriculum for Wales Guidance’ also stating the importance of children becoming ‘creative contributors’ (Welsh Government, 2020, p. 23) in its ‘Four Purposes’.
The planned focus for the school’s community project is justifiable by its means, that being that it is achievable. Estyn (2014) outline how issues of disadvantage can be tackled and mitigated but place a greater importance on the role of the school; they emphasise how this role needs to be supplemented by a broader base approach that incorporates different agencies and aspects of the community. Estyn state that to successfully close and reduce the impact of the attainment gap within schools, then schools and educators need to ‘strengthen community links with the express intention of raising attendance rates, improving behaviour, and raising the level of parental support’ (Estyn, 2014, p. 6), aims that are widely achievable and strengthened through a school community project as the need for ‘parental support’ can be expressly vocalised and discussed with those parents and guardians that attend the school community project.
The intended school community project will be a pupil lead community tour of the school and an exhibition of their current work. This project aims to give all of the children involved an opportunity to foster a real sense of pride in their work, with the hopes that this will enable a closer link between parents/guardians and the school as the parents/guardians develop an interest and contextual understanding into the purpose and reasoning behind their child’s work at school. Every child – regardless of their e-fsm status – and their parent/guardian will be included in the school community project as the project did not want to create any stigma regards e-fsm children possibly needing more intervention. As a result of this, all children will be invited to participate as all the children should be given the equal opportunity to express an ambition and pride in their work to their parents/guardians. The purpose of this school community project will provide the opportunity for parent/guardians to access ‘regular information to find out how well their children are doing and show how they can support them in improving their learning’ (Donaldson, 2015, p. 82). This is important regards the focus of reducing the attainment gap between e-fsm and n-fsm pupils as it allows for ‘the level of parental support’ (Estyn, 2014, p. 6) to increase as more opportunities are made available for parents to understand how they can help their child learn and develop. 
As stated in the Welsh Government’s School development plans, ‘Parents/carers and the community are an important asset in raising standards and improving learner outcomes’ (Welsh Government, 2014, p. 18) making their inclusion in the school community project vital for the success of mitigating the impact of the attainment gap between e-fsm and n-fsm children. One aim of the community project is to also allow for parents and guardians to experience schooling and education in another, more welcoming, setting. This is important as (Estyn, 2014) parents may feel that they are not able to help their children with their understanding regards their school work as they themselves may have a negative perception or personal experience of education that hinders their want and ability to help their child; a fear of being wrong or a past experience of being ridiculed may inhibit them. The community project wants to create a ‘common vision and sense of belonging’ (DCSF Guidance, 2007, p. 3) with the hopes that this will allow for a safe environment for both children and parents/guardians to create links and relationships with each other that helps the child develop and improve within their learning and education. 
The project will be implemented at the school after school hours free of charge. It will be run by the specific class teacher. The project will run across KS2, with each class preparing their exhibition as part of their lessons, to be later exhibited to their parents/guardians. The community project will run free of charge, as to charge any parent would be counterproductive to the projects focus of reducing the attainment gap between e-fsm children and n-fsm children as a charge of entry could deter parents/guardians from attending due to financial circumstances; as stated, it is essential that schools help ‘to overcome the additional barriers that prevent learners from disadvantaged backgrounds achieving their full potential’ (Welsh Government, 2015, p. 3), a cost of entry could be one of these ‘additional barriers’ to disadvantaged learners and their families. The school project will offer refreshments to those in attendance, helping to create the desired positive atmosphere. This will be funded through the school’s PDG (pupil deprivation grant) as successful schools use this grant to ‘to improve outcomes for learners eligible for free school meals’ (Welsh Government, 2015, p. 3), the ‘improved outcome’ being the newly developed parental engagement that this project helps to provide.
The writer understands that this community project is simple in scope, however this is done with purpose. As suggested by the OECD (2014) (Organisation for Economic Co-operation and Development) review; Welsh schools are facing numerous challenges in the implementation of the varied policies and reforms. The ‘sheer number and often short time spans for schools to implement these reforms bring with them a risk of only partial implementation’ (OECD, 2014, p. 34).  The schools planned community project however allows the necessary time needed for the project’s implementation, as well as it being a simple gathering of the children’s parents/guardians in the school with their teacher. Its simple nature, therefore, hopes to mitigate any possible complications in its implementation and allow the project to run smoothly. Its simplicity will hopefully allow for parents/guardians to feel comfortable as it is not a grandiose project that could cause anxiety regards the parents/guardians expected input. 
To measure the impact that this school’s community project may have on reducing the attainment gap between e-fsm and n-fsm children, first, an effective school should ‘provide a baseline from which to measure the impact of new initiatives’ (Estyn, 2014, p. 8). Estyn (2012) state that, those schools that are successful in tackling the issues with poverty and disadvantage will use external benchmarks to measure their own progress against other schools. To allow the writer’s described school to therefore measure the impact that this school community project has on reducing the attainment gap, a comparison could be made to other schools to gauge their overall situation prior to the introduction of the project and any progress which is made as a result of the project. 
A case study of Mount Stuart Primary School gives valuable insight into how to effectively measure the impact that a school community project can provide to learners and their parents/guardians. In this case study provided by Estyn, the school ‘regularly seeks the views of parents’ (Estyn, 2012, p. 38), as it provided Mount Stuart Primary School with feedback which could then be used to ‘inform the school’s self-evaluation report and school improvement priorities’ (Estyn, 2012, p. 28). This effective use of parental feedback could be used in the writer’s school community project as it could provide the same level of impact regards its potential to improve further aspects of the school community project, helping to more effectively reduce the attainment gap as prioritised in the project’s focus. The school mentioned in the case study is similar regards its socio-economic background to the writer’s chosen school as ‘Forty three per cent of learners are entitled to free school meals’ (Estyn, 2012, p. 37) – a comparable percentage regards both schools. This similar comparison with the writer’s school gives credibility to any comparisons made and initiatives that could be borrowed from Mount Stuart Primary School helping to provide the ‘external benchmarks to measure progress’ (Estyn, 2012, p. 4).
With parental engagement being a key tenet of the school community project’s focus to reduce the attainment gap between e-fsm and n-fsm children, their commitment to the project could also be measured as this undoubtedly effects the impact that the project has regards its intended focus. In Estyn’s ‘Effective practice in tackling poverty and disadvantage in schools’ report, Mount Stuart Primary School decided ‘Parent’s attendance is also recorded in order to measure their commitment’ (Estyn, 2012, p. 38). This choice to measure and record parental attendance could also be transferred to the writer’s school’s community project as it helps to identify where and who needs possible further support and intervention enabling a successful measure of impact.  
To focus purely on the beneficial impact that parental engagement has on the project’s focus does not take into account the full impact of the project; ‘Pupil voice is at the heart of all planning’ (Estyn, 2018) therefore pupil voice and opinion should be acknowledged and acted upon if necessary. To measure the impact that the community project may have had on the children should be a key target for the school which would be evident in the child’s work within school. If a notable improvement in their work occurred in the preceding weeks after the project, then a measured impact is evident. The children’s books could provide the ‘good evidence of the progress they make’ (Estyn, 2012, p. 38) because of the school community project. Another clear indicator that could be measured is the engagement of the children in their school and educational life after the project; ‘Pupils are enthusiastic and display an exceptionally positive attitude to learning’ (Estyn, 2018), thus demonstrating a positive impact. The measuring of this could utilise some elements of the ‘RAG rating’ system with records before the project and after the project, allowing for comparison and alluding to a possible impact that the project may have had on pupil attainment and happiness. This is a method of evaluation that the writer has used in their own teaching experiences; it can prove effective but can become a superficial exercise that fails to truly represent the feelings and or understanding of children as it is a practice that can leave some pupils feeling embarrassed and in some cased in fear of being ostracised if their ‘RAG rating’ or ‘traffic light’ is not aligned with the general consensus of the class. To limit this potential negative impact, the teacher or staff member in charge of the classes’ school community project could introduce an element of privacy and anonymity regards the children’s feedback. This method of evaluation of assessment of learning has had ‘consistent support’ (Donaldson, 2015, p. 73) from the Welsh Government, making it a valued an integral part of the measurement of impact. 
The effective use of pupil and parental feedback allows teachers to ‘pay closer attention to what students do and do not understand well’ helping to ‘adjust teaching strategies to meet identified student needs’ (OECD, 2008, p.10), helping to meet the project’s intended focus or adapt the project for future use so it can fulfil the focus of mitigating the issues regards the attainment gap seen between e-fsm and n-fsm pupils.
Upon the drafting and completion of a SWOT (strengths, weaknesses, opportunities, and threats) analysis of the writer’s intended school community project (see Appendix 1), a greater and more comprehensive understanding of the community project was achieved. 
One of the internal strengths associated with the school community project identified in the SWOT analysis (see Appendix 1) was the available staff expertise specific to those children who are the focus of the project. This expertise could be drawn upon to supplement and aid child progression and parental engagement; practitioners within schools provide a ‘much closer relationship between schools and the communities they serve’ which are ‘integral to community capacity building’ (National Assembly for Wales, 2001, p. 25), demonstrating the clear strength associated with the personable practitioners who will help run this community project. 
Another internal strength associated with the project is the pupil engagement that will help drive the project (see Appendix 1). As a result of the project being pupil lead, their engagement should bolster and improve the chances of the project being successful, so long as the ‘work’ involved in the creating of the project is considered engaging by the children. This form of engaging work through such mediums as play could help to provide ‘the vehicle through which children acquire knowledge and skills’ (UNICEF, 2018, p. 10). However, it could be argued that because of the project’s desire to revolve around the children’s wants etc. the project and product of their work would be limited by the children’s knowledge and lack of knowledge; ‘Content is not learnable if communication skills are not in place, and critical thinking operates on content, not in a vacuum.’ (Winthrop and Mcgivney, 2016, p. 14), if the content available is not sufficient, then learning and opportunity will suffer as a result.
An internal weakness associated with the project (see Appendix 1) is the time allocation of the project itself. Whilst learners – with supplementary help from teaching staff – will be able to plan and develop the content for the school community project, the effectiveness of gaining parental engagement and therefore achieving project’s aims of reducing the attainment gap are subject to success in relation to the parents attending the community project. If the project is held after school, are all of the parents able to attend and therefore help to mitigate the aforementioned issues with attainment or will the timing of the project not afford parents the option to attend as they may be working or other commitments. To plan for, and counter these issues, the project could be held in additional periods during the school day, to give greater opportunity for parents/guardians to attend and engage with the project.
A lack of parental engagement was a threat identified in the SWOT analysis of the school’s community project (see Appendix 1). Through the project’s key focus of parental engagement, an opportunity for unique dialogue for parents/guardians with their child’s class teacher is made available. Research acknowledges that those children from disadvantaged backgrounds ‘have parents who are less likely to be involved in their children’s education’ (Estyn, 2012, p. 1). To provide this opportunity for dialogue will help to mitigate this issue as parents are able to become more engaged and develop a greater understanding of the purpose of their child’s education and the ways in which they can help them.
This project has provided invaluable information to the writer regards the development of their own effective pedagogy. The understanding of governmental indicators of poverty and disadvantage such as e-fsm is clearly an effective indicator for targeted intervention to help mitigate such issues. However, as stated previously in this piece, the importance to not tarnish and expect children from these poorer socio-economic backgrounds to always be confined to these expectations is fundamental. Any child, regardless of their background should be intitled to further intervention and help if they need it. The importance of parental engagement has also been understood and valued as an important resource for the effective teaching and development of children within schools. Teachers take on the responsibility of parents every day in school life, but the value and impact that a child’s parent or guardian has should not be overlooked or underestimated. To engage parents or guardians in their child’s education has proven to be an issue for many schools and it should be a target for the current educational system to tackle. Parents or guardians can be inhibited by school and educational systems because of their own negative experiences with education or through a sense of apathy. It is clear to this writer that this is an area that they would like to develop in their further practice as it can be the difference in a fruitful education for a child or a barren and meaningless one. 
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Appendices:
· Appendix 1: SWOT Analysis of School community project:

	
	HELPFUL
	HARMFUL

	INTERNAL
(within the school)
	Strengths
· Staff expertise
· Pupil engagement
· Pupil lead project – (pupil engagement)
· Low cost











	Weaknesses
· Staffing 
· Time allocated – does it allow for all parents to attend if it is a project held after school when parents could still be working
· Location – if parents are separated could this provide some challenges – should the project be held over multiple days or have multiple time slots


	EXTERNAL 
(outside the school)
	Opportunities
· Strengthening the relationship between school and community
· Engage parents/guardians in school life, helping to ease any discomfort or assumptions about education and schooling
· Developing a unique perspective for parents/guardians and their child’s education
· Allows for a dialogue between parents/guardians and their child’s teacher

	Threats
· Lack of parental engagement – past fear of education, aspects of apathy
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