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Critically reflect on your progress in planning, preparing and teaching lessons that incorporate 4 specific pedagogical principles. (This evidence should be taken from the PLP.)
Identify one of these pedagogical principles as an area for development and justify the next steps in your development.

Introduction. 

Prior to the initial professional teaching experience (PTE) phase, the researcher and their fellow cohort of trainee teachers were introduced to a wide range of strategies and methods to facilitate the deliverance of pedagogy from a theoretical and discursive perspective, followed by a period whereby the researcher was able to observe classroom teachers implementing some of the strategies in practice. Thus, allowing trainee teachers to reflect and then progress to trial the incorporation of four pedagogical principles and reflect upon these (see Appendix 1) as part of the teacher training prerequisites of planning, preparing, and the teaching of lessons during their PTE.

This assignment will therefore draw upon literature to allow for definitions to be explored along with brief contextual information on a pedagogical principle that is required to be incorporated in lesson planning and more so in practice within the main body of the assignment. However, the main objective of this assignment is to discuss one element of this pedagogical principle that was implemented in practice during PTE and consider the ways the researcher can further progress utilising this element this into their teaching. The pedagogical principal that will be focused upon is that of assessment for learning (AfL), a framework that is defined as being able to identify a learner’s position with their learning as an ongoing process (Faragher, 2014) however further clarification on this and how this supports teaching and learning will discussed within the main body, focusing on one element. 

The assignment will conclude with reflections on areas where the researcher can move forward using AfL, drawing evidence from wider reading, seeking advice, tailoring the approaches to ability with all these aspects relating to the professional teaching standards (Welsh Government, 2019). 

Main body.

Teaching is considered as the process of engaging pupils to acquire, understand, and apply knowledge and skills, that is facilitated by a teacher (Carroll and McCulloch, 2018). However, to become a teacher requires formal qualifications (Welsh Government, 2021). In Wales, the initial teacher education programme has undergone reforms (Organisation for Economic Co-operation and Development, 2017), alongside an entire and ongoing educational overhaul (Evans, 2021). The report Teaching Tomorrows Teachers (Furlong, 2015) became the catalyst for the ITE reform, with recommendations being presented to the Welsh Government (Education Workforce Council (EWC, No Date a). 
These recommendations were then realised through secondary legislation known as Statutory Instruments, namely The Education Workforce Council (Accreditation of Initial Teacher Training) (Additional Functions) (Wales) Order 2017 with further guidance published by the Welsh Government (2018a). Consequently, the outcome was that all future ITE programmes would be accredited by the EWC (No Date b). From this the professional standards for teaching and leadership (PSoTL) transpired (Furlong et al., 2021). It is through the PTE, trainee teachers are able to gather an array of evidence to demonstrate they have the ‘skills, knowledge and behaviours that characterise excellent practice’ to meet these PSoTL (Welsh Government, 2018b, p.2). Trainee teacher are also required to reflect upon these PSoTL through the Professional Learning Passport (PLP), a tool that supports and aids progression and reflection that can be assessed against the criteria set by the EWC to enter the teaching profession (EWC, No Date c). 

The trainee teacher and cohort were introduced to many pedagogical and theoretical principles from lectures prior to PTE. During the assignment focus lecture, the cohort were assigned to implement four pedagogical approaches, these being:-
· utilising assessment for learning to facilitate enhance progress; 
· utilising a broad range of teaching approaches; 
· ensuring authentic contexts are applied to learning; and
· strengthening cross-curricular responsibilities (Welsh Government, 2019)

into lessons and to be able to reflect upon these and utilise the reflections as evidence for the PLP. It is crucial to remember that these approaches evolved from the review undertaken by Professor Graham Donaldson, namely through the report Successful Futures (Donaldson, 2015). This report developed as a result of one aspect of concerns surrounding the education system in Wales and how there was the prerequisite to transform this and surmount the educational inequalities that exist (Power, Newton and Taylor, 2020).  Donaldson’s (2015) report became the catalyst for curriculum reform in Wales, which saw the formation and realisation of the Curriculum and Assessment (Wales) Act 2021. It is evident that both the work of Donaldson (2015) and Furlong (2015) have aided in the transformation of the education system in Wales and have influenced the co-constructed approach to achieve this (Yr Athrofa: Institute of Education, University of Wales Trinity Saint David, 2018).

Through research, observation and practice the researcher was able to acquire an array of strategies and trialled these in order to evaluate the four principles through testifying on the PLP (See Appendix 1). However, this assignment will concentrate on the pedagogical principle of utilising assessment for learning (AfL) within the classroom, yet prior to this an overview of assessment should be briefly considered. With the ideology of education being defined as a process of enabling the learning of values, beliefs, skills and knowledge (United Nations Educational, Scientific and Cultural Organisation, No Date), over time the amount of learning requires to be evaluated, through the concept of assessment (Centre for Educational Research and Innovation, No Date). Nevertheless, it is argued by Earle (2019) that the term assessment is broad and multidimensional, with a primary purpose of ascertaining pupil accomplishment. Historically summative assessments have been heavily utilised and seen to be an integral aspect of teaching (Thompson and Wolstencroft, 2021). This form of assessment is utilised at the end of a topic or theme to assess progress (Kyriacou, 2018), whilst Briggs et al. (2008, p.6) would term it as being the process of ‘assessment of learning’, which is most often observed through testing.  Hall and Sheehy (2018) assert that utilising AoL can aid a new teacher in gaining an understanding of pupil development, particularly when they have a new class with no prior knowledge of the pupils to aid in recognising the next steps in teaching. In addition, Faragher (2014) argues that there is the requirement for AoL to ensure that learners have the necessary qualifications to proceed on to training courses in areas such as teaching, public health or in engineering. However, this form of assessment has been heavily criticised (Harlen and Deakin Crick, 2002; William, 2002; Moss, 2013; Kyriacou, 2018). William (2002) argues that AoL focuses on individual testing, however in reality individuals are encouraged to work collaboratively, he further notes on the requirement of pupils to rely on their memories during testing, through recalling what they can remember, however in reality it is possible to search up information when individuals are unsure of anything, with a further argument on timed testing, where William (2002) asserts the limitations that a time restriction presents, with an emphasis if pupils had enough time they would get the task completed to a better standard. In addition to these criticisms, Kerry (2002) considers AoL creates a barrier, through the inability to intervene when there are difficulties. Harlen and Deakin Crick (2002) and Kyriacou (2018) contend that when pupils receive negative outcomes from summative assessments there is a negative impact on their motivation to re-engage with academic work. This would relate to the theory of fixed mindset (Dweck, 2017), this is where individuals receive negative and unwanted feedback which is then perceived as a failure and then desire to disengage. Furthermore Moss (2013) argues that there is also a negative impact on teacher, as a result of higher pressure through tougher teaching and supporting pupils through examinations. 

A further criticism to the status of education from Wales derives from a global initiative, known as the Programme for International Student Assessment (PISA), which was initiated in 1997 and later began the study of from 2000 (Turner and Adams, 2007). The intention of PISA was to survey pupil achievement, with an overall target of ensuring that countries strengthen their economic status and societal well-being (Reid, 2011). They achieve this by measuring the ability of the knowledge and skills of 15-year-olds in reading, mathematics and science that allows for real-life challenges to be met over a three-year period (OECD, No Date). It had been observed that Wales has been underachieving in the PISA results (Baird et al., 2011; OECD, 2014; Donaldson, 2015). Reid (2011) reports on the results from studies of the 2006 and 2009 PISA Results. The PISA outcomes reveal that scores in 2006 for Wales was ‘around average for results for science and below average scores for reading and maths’ (Reid, 2011, p. 443), however these scores diminished by 2009. Again in 2012 the PISA scores for Wales remained unsatisfactory, with reading remaining virtually static since 2006, however scores for mathematics and science had further descended (Rees and Taylor, 2015). Nevertheless, it is argued by Welsh Government (2017) that PISA results are unable to record everything, however there is the belief that the measurements that are recorded provide vital evidence. Consequently, there had been a recognition on the need to improve the PISA results (OECD, 2014) and educational attainment of pupils in order to close the gap (Day,2015), this was also one influence on the requirement of education reform (Donaldson, 2015). 
In contrary to the practice of AoL, the ideology of assessment for learning (AfL) was argued by Black and William (1998) and Thompson and Wolstencroft (2021) to be an effective approach in closing the attainment gap. It is noted by Leong et al. (2018) that AfL was initially introduced to the classroom by Black (1986), yet only most recently there has been an upsurge in schools developing AfL approaches yet it is claimed that there remains the need to further promote and develop its utilisation in schools (Estyn, 2013).

Although an initial definition within the introduction asserts that AfL is a framework that is concerned with understanding the position of learners within their learning (Faragher, 2014), it is evident from an array of literature that there are differing definitions of AfL (Sutton, 1992; Black and William, 1998; Ahmed, 2018). A few of these definitions include perceiving AfL as the implementation of strategies and techniques to support classroom learning (Black and William, 1998); being a formal and informal process of assessment with a focus on evaluating what the learner has achieved to inform next steps in learning (Sutton, 1992); whilst Ahmed (2018) contends that AfL allows for pupils to receive feedback to improve their work by allowing for errors to be addressed before being irrevocably evaluated. Even though these definitions differ, there is a common consensus that they aim to assess as an ongoing process to ensure pupils are supported in an appropriate way to meet their individual needs to ensure progression is made (Farrar, 2020). Subsequently Klenowski (2009) acknowledges that AfL should be a part of everyday practice, however William (No Date) concurs it should be an everyday practice, however, he additionally argues that this should be utilised on a minute-by-minute basis to allow for adaptation in teaching where necessary through in-action reflection (Schӧn, 1987; Sampsel, 2013). 

AfL comprises of an array of elements, with four of these that are particularly focused upon within literature (Crichton and McDaid, 2016). These main elements are utilising asking effective questions, providing effective feedback and the use of peer and self-assessment (Ahmed, 2018). However, there are researchers that would contend that utilising learning objectives (LO) would be a vital element of AfL Cr), as such this will now be discussed, however this will also relate back to the utilisation of peer and self-assessment and feedback.  

A LO is defined as a statement that a lesson will focus upon with an expectation of what is sought to be achieved (Petty, 2014), which Chatterjee and Corral (2017) assert should be clearly written, specific and can be measured upon completion with an outcome related to the curriculum. In order for a pupil to meet a LO, Crichton and McDaid (2016) assert that a success criterion (SC) can be beneficial, through guiding learners to ensure they have included the what the teacher would like to be included within the work, whilst also ensuring their learner remains on-task (Lockyer, 2016). Lockyer (2016) further claims that the use of formalised SC has been increasingly observed in classrooms, using checklists with statements to complement that of what is expected from the learner’s work.

Once learners have completed their task it is possible to self and peer-assess and provide feedback on the work. Self-assessment is the process of pupils assessing their own work, which is possible through checking off the requirements on a SC specification, however, in contrary peer-assessment is when a peer is able to assess the work of another pupil against the SC specification (Bourke and Mentis, 2013; Reinholz, 2015). Essentially both self and peer-assessment require a pre-determined SC to enable this to be achieved as Lockyer (2016, p.92) asserts that it is ‘an easy method for a child to be able to check the criteria against work’. Nevertheless, it is argued by Karami and Rezaei (2015) that pupils learning opportunities are enhanced by being provided with constructive feedback from reflection and allows for a deeper understanding of expectation to produce improved work. When giving learners the opportunity to succeed it aids in creating a growth mindset (Dweck, 2017). Dweck (2017) asserts that individuals see a failure or error as an opportunity to adapt, reflect and improve to refine their work. 

Having discussed the theoretical perspective of utilising AfL strategies, there must be a consideration of how to include this in practice. The researcher examined additional literature, where it is emphasised that AfL is required to be incorporated within lesson planning (Lockyer, 2016). During PTE the researcher had the opportunity to plan various lessons utilising the lesson plan template that was provided by the university, which required a LO and SC to be generated and included. Within the lesson the researcher would share the LO and SC with the learners, providing them with the opportunity to ask questions to ascertain if there were any misconceptions, it is acknowledged by (Hodgson 2010) that this is an important aspect of utilising LO and SC.

From trialling an array of AfL strategies the researcher was able to reflect upon their use within the classroom and testify this through the PLP (see Appendix 1). As already noted above the researcher completed several lesson plans, within these lesson plans there was the requirement to insert a LO with an additional requirement to insert ways in which the learns could meet the LO, these being SC statements. During a particular lesson on Armistice Day the researcher had planned the lesson, incorporated the LO and SC, however the differentiated task for the lower ability pupils did not fully meet the SC. The researcher went away and reflected; upon deliberation the researcher was able to incorporate two LO for a lesson on script writing with supporting SC to ensure that the lower ability groups needs were catered for. Subsequently through observing the class teacher, the researcher was able to reflect upon engaging the pupils to generate individual success criteria. 

Nevertheless, although in practice AfL occurred in the researchers daily teaching practice, there remains the requirement of AoL approach, by which the pupils will be sitting examinations during the summer term. Payne (2014) argues that both AfL and AoL is required within the education system as both convey the practicalities of ensuring pupils needs are being met whilst also ensuring progression is achieved in the endeavour to prepare and complete examinations. 

Development, Future Steps and Conclusion.

Since the PTE, the researcher has been able to reflect and consider how these strategies can be developed in future practice, therefore the areas to consider improvement will now be considered. 

With the researcher having been able to implement a few AfL approaches into the lesson in a year 6 class, moving forward it will be necessary to be aware of the AfL strategies that will suit pupils lower down in the school years or where there may be the need utilise different AfL approaches to meet their abilities. Being a trainee teacher, it is important to continue with wider reading and research, this again links to the professional standard (Welsh Government, 2019). As such the Welsh Government (2010) have published guidance with suggested methods to aid implementing AfL into the classroom, therefore the researcher will ascertain which of these strategies will be appropriate to use in various classes.

Further to this, the researcher will continue to use LO and SC, however developing the use of differentiated LO and SC to ensure pupils needs are catered for (Kerry, 2002), in addition the researcher can allow the learners to co-construct the LO and open discussion as to how the pupils could meet this LO through creating either individual or a class SC (Grigg, 2015). The researcher can also utilise progression trackers to track pupil progression (Hall and Sheehy, 2018), the researcher has found examples of these on the Twinkl education resource website (Twinkl, No Date), where there are various spreadsheet relating to either areas of learning and experiences, literacy, numeracy and digital competence frameworks or tailored to the foundation phase framework. These developments can be attributed to the PSoTL within managing the learning environment, assessment, differentiation, recording and reporting, progression in learning, listening to learners, learners leading learning, innovation and leadership (Welsh Government, 2019).

It is also good practice to enlist support from peers (Thompson, 2018) on methods they have implemented, they could also ask if it is possible to observe lessons to gain deeper understanding of how the AfL strategy is implemented by others, this would be attributed to the collaboration aspect of the PSoTL (Welsh Government, 2019).

A further method that will assist the researcher to develop their practice involves action research, namely lesson study, which involves a collaborative approach to planning lessons that will be observed to allow for feedback and reflection to improve practice (Dudley, 2014). This method can again be attributed to the PSoTL of enabling improvement, continuing professional development, and developing new techniques (Welsh Government, 2019).                           

To conclude, the assignment explored the ideology of assessment, considering some of the strengths and limitations to both AoL and AfL (William, 2002; Hall and Sheehy, 2018; Kyriacou, 2018; Thompson and Wallencroft, 2021).  It was argued by both Faragher (2014) and Payne (2014) that for effective evaluation of pupil progress, there is the requirement for both types of assessment to be undertaken. From the perspective of utilising LO and SC, it was noted that this is a useful strategy to support learning (Petty, 2014; Chatterjee and Corral, 2017). In order for the researcher to further develop their practice there are several suggestions that transpired from literature, these all have a common theme, that of the requirement of being a reflective practitioner with an open mind to continue developing to become a transformative teacher that will support their own professional growth whilst supporting pupils’ growth.
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Appendices.

Appendix 1. 

ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	During PTE 1 in a year 6 class, I incorporated Assessment for Leaning strategies into my lesson plans and subsequently within the taught lessons.  Every lesson utilised a Learning Objective and Success Criteria to first provide an aim for the lesson, whilst also allowing the pupils to have an idea of they reach the aim, this is deemed good practice by (Holmes, 2019).

I would also use thumbs up/down to ascertain understanding when explaining tasks to the class. Other AfL strategies that were used in the classroom was that of self or peer- assessment, using the traffic light system and asking pupils to reflect on their task, or when utilising peer-assessment, pupils would feedback using 2 stars and a wish.  I would also encourage pupils to think pair share to support one another with developing ideas.

One particular lesson I was planning was on script writing for an interview, where pupils could work in pairs. However, to take in the needs of the whole class I reflected and realised that the pupils with ALN would struggle with this task. I considered working in missed ability pairs, however it was a rich task that would stimulate creative thinking, as such I sought advice from my class mentor and suggested that the pupils with ALN should possibly look at a different perspective to this task. Through discussion it transpired that the differentiated task should focus upon by which pupils would prepare questions to ask in an interview. To successfully achieve this lesson, I created 2 Learning objectives and 2 success criteria checklists to support the pupils in achieving the LO. 

I supported the whole class with their task, whilst Teaching Assistant would support the ALN pupils, to which I spoke about the requirement and expectation for their differentiated tasks. 

	What have you learned?

	AfL strategies are broad, the Welsh Government (2010) have published supporting guidance on how to implement various strategies into lessons. 
According to …. It is good practice to incorporate AfL strategies into lesson plans, when using LO and SC it is argued that the teacher should have clear expectations and as such these should be shared with pupils to guide them to complete their work. 

When using LO and SC effectively there are many positive repercussions. It is possible to use spreadsheets that incorporate the learning descriptors from the curriculum, theses should have been used to aid in creating the LO, however if a pupil has achieved the LO it can be recorded on the spreadsheet in green, if there has been effort but there remains then need to look at this work again then it will be highlighted in orange, if the pupils have not met the LO then this is recorded in red. This indicates which pupils require intervention to achieve theses LOs. 

AfL is a tool that is very useful to use in all lessons. 


	What next?

	Moving forwards, I will further implement the four main element of AfL:

Effective questioning
Learning objective and success criteria
Self and Peer-assessment
Effective Feedback

When there is a need to differentiate this will be applied. I will also encourage pupil voice to co-construct success criteria to meet the LO.




	Professional Experience Template 2
	

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	I planned a lesson for year 6 during PTE1 from both a philosophical perspective and an anti-bullying theme.  The stimulus for the lesson was the book ‘Gift of Nothing’, which I read to the class and encouraged the pupils to ask questions in their mind whilst I was reading. The rich tasks that followed the introduction allowed for blended learning approach to be applied. Pupils were placed in mixed ability groups to ensure the ALN pupils were scaffolded by their peers. 

Pupils were engaged in a think pair share (AfL strategy) this initiated discussion to enhance pupil’s oracy skills and develop ideas moving into the main activities of the lesson.  There were two tasks which required group work with a different focus to each task, with a further two tasks allowing for reflection and individual opinion on the concept of gift of nothing. 

Task 1 – Problem solving and discussion within groups with shared class discussion at the end – this allowed pupils to listen, discuss and share differing perspective. 

Task 2 – following discussion, pupils were given a statement. The pupils then had to decide whether they agreed or disagreed justifying their answers. 

Task 3 – Required group discussion relating to questions that generated critical thinking to answer questions.

Task 4 – Individual written task, that could draw upon the book and the various discussions and previous activities. This allowed for pupils to develop a critical approach to answer what they would choose as a gift of nothing and justify their answer.

The lesson concluded with pupils have diverse opinions about the ideology of gift of nothing, however the experience allowed for the pupils to listen, contribute to discussions and respect the various opinions that transpired. 


The purpose of this lesson was to allow pupils to critically think of answers and to realise that there was no correct answer, each pupil had their own individual perspective, and use the blended learning approaches to share opinions, reflect and write their own opinions. 

	What have you learned?

	Group work can get quite disruptive, therefore the requires different classroom management skills to ensure these types of activities can be achieved. It was interesting to see pupils willing to contribute individual understandings of theses various questions. Pupils encourage the ALN pupils to express their understanding and opinions. It was obvious that the pupils respected one another’s opinions and there was lots of critical discussion ongoing. Pupils were able to choose one member to speak up for the group on the whole classroom discussion. Blended learning draws out the different skills, this was more noticeable when marking the pupils work. Some pupils contributed much better to the oracy and group work aspect of the tasks than to the written, and then others vice versa. Giving the blended approach drew on individuals strengths and weaknesses and when combined in group work the pupils flourished. 

	What next?

	Moving forward with teaching practice I will utilise the timetable and learning objective to ensure I can implement blended learning into future lessons. It provides pupils with an opportunity to explore the activities in different ways, it encourages collaboration, it encourages cross-curricular activities and allows for pupils to support one another. There will also considerations on where utilising digital skills can be brought into lesson to ensure these skills is developed. These skill and approaches discussed within this reflection meets the requirements of the new curriculum (Donaldson, 2015)., as such a further emphasis will be made to ensure a broad range is provided to the pupils.




	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	A lesson I planned and taught during PTE 1 was focused during anti-bullying week. Bullying is a serious real-life occurrence, where many pupils are exposed to this immoral behaviour (Kyriacou, 2018). During my time with this particular class, several incidents of bullying occurred, and delivering this lesson felt pertinent.

I introduced the lesson by showing a video of a flock of birds with one other bird. However, prior to playing the video I asked the pupils to consider what they would be watching and thinking of anything that stood out. This video acted as a fantastic stimulus that initiated utilising the AfL strategy of think-pair share, which opened up great classroom discussion. The discussion encompassed many of the key words that would then lead to the next focus of the lesson. Pupils actively engaged in sharing their interpretations of the terminology. Pupils were then tasked with placing given scenarios into the 4 key words, to demonstrate understanding of the words. 

The pupils were next challenged to consider who Sam could be, from basic prompt clouds and why Sam could be being bullied. Is Sam bullied due to a feature or from a social background? This was encouraging pupils to think about the wider cultural differences that is encounter daily. Following this group discussion, the pupils could generate a group through shower to amalgamate their ideas. The pupils thought of fantastic ideas of who Sam could be, why the bullying occurred and provided many scenarios. 

Following the thought-provoking activities, I read a poem to the class which provided them with many answers to who Sam was and why she was bullied. This led to a discussion on pupils felt. Have they been bullied? Have they ever bullied anyone? Did they know of friends that had or were being bullied?

Having more information about Sam the pupils were able to Think-pair- Share (AfL strategy) to how and why Sam might be feeling? This then led to a role on the wall task, whereby pupils placed individual ideas of how Sam felt on the inside and outside, this stimulated them to creating individual role on the wall. To conclude the lesson pupils were then asked to reflect on the discussion and role on the wall task to summarise and create their own interpretation on Sam’s character. To conclude the lesson there was a focus and discussion on how bullying is an unacceptable behaviour, considering how to be inclusive and remind pupils to seek support if they are being bullied or if the see bullying occurring. 


	What have you learned?

	I have learnt that it is important to structure a lesson around real-life context, it gives the pupils a better understanding of why they are learning a particular area of the curriculum, topic or theme. 

I have learned that no matter what lesson I plan or teach there is amalgamation of different pedagogical approaches, within this lesson there was AfL, blended learning, differentiation through mixed ability discussion and from the expectation of the written task – character description.


Pupils responded well to a provocative topic, it allowed them to open up and share experiences and they acknowledged that they would like more inclusivity in their classroom, community and in the world.  This would coincide with the 4 purposes of new curriculum (Donaldson, 2015). 


	What next?

	Whilst developing practice I will continue to utilise real life context as much as possible. Omuvwie (2015) states that it is very easy to apply mathematics to real life context, whilst being considerate to lower school years develop their skills and knowledge of real life through play. It is therefore essential to know your class and adapt the real-life context to suit the audience. 




	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	Throughout PTE 1 I planned several lessons where there was a focus on cross-curricular themes, bringing together literacy, numeracy and digital competency skills and key links within the Areas of Learning and Experiences (AoLEs) (Donaldson, 2015).
One particular lesson I planned and taught was for a year 6 class, which required pupils to be grouped in mixed ability to ensure all pupils were included and supported by their peers to complete the challenge of planning a fundraising event for Children in Need. The challenge was to include creative thinking whilst also drawing upon key AoLEs. The pupils activated prior knowledge from lessons within the week. Mathematics and Numeracy – focused on profit and loss to ensure the fundraiser would be successful. Language, Literacy and Communication – utilising persuasive language to encourage people to come to the fundraiser through script writing to sell their fundraiser ideas to the class to choose a suitable fundraise for the school next year, the pupils will also bring in the costs involved with creating their fundraisers in their speech. Also, as part of their speech the pupils had to create a catchy slogan, this could then be used on a poster the pupils were asked to design to advertise their event, this linking to the Expressive Arts AoLE. With a further focus on literacy where pupils were required to partake in group work which involved discussion, listening and reasoning skills.  The overarching theme of Children in Need called upon pupils to understand the diverse, complex, and unjust society we live in, which links to the Health and Wellbeing AoLE.

	What have you learned?

	I learned that it was easy to incorporate several AoLEs and cross-curricular skills to achieve one task. The leading objective of this lesson was to encourage pupils to understand that their food stall needed to generate a profit that would be able to be donated to the Children in Need charity, this suggest that it is easier to implement cross-curricular learning when it is possible to identify one area initially, then building the lesson around this, whether this be the overall theme or AoLE. 

It was thought-provoking to see how the pupils could draw all the AoLEs together and achieve the task, especially with supporting one another and collaborating on how each member of the group would contribute. This lesson taught me that the pupils thrive of the engagement of linking different AoLEs together.

	What next?

	Having had the opportunity to trial cross-curricular learning, I now feel that I have a better understanding of how this could be implemented into different lessons. Moving forward into my teaching practice, I will ensure that cross-curricular approaches will be implemented wherever possible. 
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