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1. Introduction
The following essay outlines a critical incident observed in the secondary school classroom. Then,  the essay considers the impact of the incident on student learning and possible solutions for best practice in the future. The wellbeing of future generations act Wales 2015 requires public bodies like schools to consider and improve the social, cultural, environmental and economic well-being of Wales (Welsh Government, n.d.). This coincides with the Education for Sustainable Development and Global Citizenship (ESDGC) goals to create globally responsible citizens in Wales (Gov, 2012). The success of these goals to create the most capable and healthy citizens require teaching practitioners of high quality who commit to a strategy of continual research-based growth using reflective practice. Analysis of critical incidents is useful for reflective practice and hence the growth of the teaching practitioner and is required for registration under Donaldson’s new framework (Graham, 2015). Reflective practice bridges the gap between theory and actual practise (Fook, 2015). Fook also emphasises the importance of positive change from the reflection. The reflection must be a rigorous and thorough evaluation to unearth assumptions and should promote a change of thinking or procedure that improve teaching standards. An effort has been made to observe the incident according to standards of the British Educational Research Association ([BERA], 2018) to produce ethical research with an unbiased, objective and open-minded approach. The reflection should then lead to improved teaching practice. Aliases will be used, and organisations will not be referred to by name to ensure anonymity.

2. Observation
Passive observations have been made in several lessons of a mixed comprehensive secondary school for 11 to 16 years. The school has vastly improved its teaching standards since 2015 and continue to improve despite operating at one hundred and twenty per cent capacity and struggling with a high percentage of deprived students. Thirty-six per cent of students have access to free school meals, twice the national mean. This essay will look at a critical incident from lesson observation 03 (Table 4), a physical education lesson of mixed ability year 8 boys. The transition from one activity to another was seen to cause disruption that evolved to misbehaviour, highlighting to the observer the potential “flashpoint” of transitions and the importance of planning them well. Transition importance was seen clearly in all observations but highlighted well in the P.E. class which showed fundamentally why it is important. The Class of about thirty all chooses rugby out of three possible activity options. One teacher was present (Newly Qualified Teacher) and one passive observer. After the warmup starter activity, the teacher laid out lines of cones to start the main game with the learners sent to the side-lines to wait. The teacher was occupied with the task for about five min and with the learners unoccupied they created entertainment themselves. Quickly becoming disruptive, the misbehaviour escalated to a child being hit and pushed over. The teacher handled this incident very well, but it need never had happened. This incident highlighted the importance of planning clean transitions between activities.

3. Methodology
Active research was used for this study as it was found to be better applied to reflective practice and change than a case study. A case study tries to understand a situation or event in a real context, linking theory to the real world in an easy to understand way (Cohen, et al., 2011). Cohen goes on to state that while case studies can capture unique data, the results are not easily generalised and may be prone to biases and subjective evaluation. Observer bias is a particular risk meaning there is a tendency to let prior assumptions and views show the researcher what they want or expect to see (Stephanie, 2016). A case study has the aim of in-depth analysis of a situation whereas Active Research is focused on self-improvement (Blichfeldt, 2006). Action Research is then, arguably, more useful for the student-teacher aiming for self-reflection and improvement. Action Research was undertaken in this study as it can “Bridge the theory-practice gap” (Arther, et al., 2017) and promotes commitment to improvement and unique learning experience with the researcher as part of the context. This is as opposed to the researcher being a neutral party to record quantitative data. The drawback, however, is the unavoidable bringing of expectations, assumptions, experiences, politics and biases to the observation (Arther, et al., 2017). Honest self-reflection is essential to identify assumptions and remove as many biases as possible from conclusions. In my self-reflections (see appendix), I have used the Assisted Reflective Conclusions (ARC) model adapted from gibs to link observations to theory and then to change (Wood, 2016; Gibbs, 1988).
 
When reflective practice becomes routine it may be ineffective for change if the reflection is not critical enough (Galea, 2012). Galea explains there is a danger of jumping to conclusions and rushing inquiry because of time constraints but the responsibility is on the observer to be patient and open-minded to change.  For my reflection I have chosen one critical incident, from several class observations, to analyse. The analysis of a critical incident will help find an aim for the Action Research and grow to understand of professional observation (Tripp, 2012). A critical incident is defined as an unplanned event during a class that is not routine but presents a problem or challenge (Joshi, 2018). However, Cohen shows that this is not always the case as critical incidents do not have to have a negative context but can highlight positive pedagogy as well; critical incidents may be defined as an event that reveals insight or illumination into the teaching practice (Cohen, et al., 2011). The critical incident in this essay highlights both the positive building of resilience in the learner and the challenge of successful class transitions. Both the observation reports and reflections are presented in appendix tables two to five. Notes where taken during each observation and then contemplated upon after the class with reflection completed the same day.

4. Four Purposes
The 2016-2017 Estyn report (Estyn, 2016-2017), showed Wales has achieved a good level of education with six per cent of inspections rated excellent, seventy-one per cent good and twenty-three per cent less than good. This does, however, leave a lot of room for improvement, especially when Welsh education is compared to worldwide scales like PISA (OECD, 2018) or the International Education Database (Anon., 2018). Professor Graham Donaldson CB, highlighted in his report “Successful Futures” (Graham, 2015) the need for radical change to meet future education goals. The report explained that teachers want more autonomy when making teaching decisions; and learners want more of a focus on wellbeing and confidence with greater digital, life and work skills. Donaldson outlined the four fundamental purposes of education in wales as:
1. Ambitious, capable learners: Ready for lifelong learning
2. Enterprising, creative contributors: Ready for the workplace and a full life
3. Ethical, informed citizens: Ready to join the world as Welsh citizens
4. Healthy, confident individuals: Ready to lead fulfilling lives

Donaldson includes three cross-curricular responsibilities in numeracy, literature and digital competence from every subject area. This new framework for welsh education fundamentally reverses the classic approach to schooling. In the previous approach, a list of topics is “fed” to the learners hoping they will digest enough to reach the desired level. In the new approach, the qualities the student should attain are defined with topics taught to create the desired result. Assessment for learning is used to take students from their current level to the next. With this new perspective, the math teacher would aim to output a powerful problem solver, the English teacher, a highly skilled communicator. The educator is then allowed greater flexibility to build the problem solver, the communicator or the resilient citizen. 
 
During lesson observation 03 (Table 4), I observed the critical incident of a boy being kicked and pushed over while the class waited for a five-minute transition to the main game. The boy then refused to take part and demanded to change to one of the other P.E activities taking place in other areas. The teacher refused to let the boy quit the lesson, telling him he must stay, and if he refused to play to run laps around the field. As the boy completed his first lap the teacher passed him the ball which was then passed back. As the boy continued his laps the teacher had a student pass the ball to him and back. Step by step the teacher expertly scaffolded tasks to included him more and more in the main game until the boy was convinced to join in. The teacher steered him into taking part and helped build resilience into the learner by not letting him quit and getting him involved with the team. The pupil showed a clear progression in learning and enjoyment during the class as he found success in the lesson. Resilience is a key part of Donaldson’s new framework as the fourth fundamental purpose of the new framework.

5. Literature Review
Teaching resilience in learners
It is hoped by Donaldson (Graham, 2015) that building resilience in learners will make them better able to deal with today’s challenges and those that may arise in the future. Resilience is defined as an ability to adapt, thrive and even be successful during a challenge or hardship (Masten, 2015; Johnson, 2008).   When a child is resilient, they may show competence in class, rule-following and functional social skills (Shiner & Masten, 2012) and highly resilient children are more likely to learn and less likely to have social and phycological issues (Benard, 2005).  Children, when asked about resilience (Johnson, 2008), spoke most about the student-teacher relationship. A teacher who treated students with respect, listening with real interest and answered questions helped pupils deal with difficult situations. Newman (Newman, 2002) noted how sudden traumatic events, like a family loss, did not have as much of a negative effect on children’s resilience as consistent daily traumas like family arguments or teasing/harassment. This may relate to a recurrent theme I found in my observations; the best teachers did not seem to do anything exceptional, compared to teachers who struggled, but instead done many small things every day that each seemed to have a big impact. This may suggest that small daily routines to foster positive action may have a higher impact than one dramatic action to promote resilience. Research shows positive teacher-pupil relationship can influence lesson engagement and academic success (Uden, et al., 2014) when the teacher has good “Authoritative” control of the class along with friendly and supportive behaviour.
[bookmark: _Ref22049168]Table 1: School risk and protective factors for wellbeing and resilience (Cahill, et al., 2016)
	
	Risk Factor
	Protective Factor

	SCHOOL

	[image: ]
	[image: ]



The factors that affect resilience and wellbeing in school is outlines by Cahill in Table 1 (Cahill, et al., 2016) and can be summarised into three common themes; Quality of environment, quality of relationships and the learner feeling or achieving success.  Schools can use Social and Emotional Learning programs (SEL) to achieve better academic results than those that do not (Durlak, et al., 2011). The students are more resilient and feel a stronger sense of connectedness (Cahill, et al., 2016). Correct peer relationships can be encouraged by the teacher in class as seen during lesson observation 4 (Table 5). Sincere Student Voice program helps pupils feel they are being heard and build a feeling of belonging with learners feeling respected. Johnson (Johnson, 2008) explained how not listening was heavily criticised by students and was viewed as disrespect and a feeling of being devalued as people.  He goes on to list the following behaviours of resilience-building educators (Johnson, 2008, p. 395);
· The teacher is approachable and available for pupils
· The teacher actively listens to students’ feelings
· Teach pupils basic skills needed for independent study regardless of past ability or behaviour
· Are sympathetic and understanding of student’s situations and provide appropriate support
· Proactively activate support procedures for those that need it proving to the student the teacher is on their side
· Protect learners from bullying and persecution
· Create positive and healthy student-teacher relationship
The teacher should then try to foster a positive class environment, with a collaborative, team feel to the school promoting connectedness. Differentiated teaching would allow each learner to feel success and achievement in there work.

Class Transitions
Tanner (Tanner & Jones, 2005), observes that misbehaviour is more likely when learners are not busy with work. This is usually the case when transitioning from one phase of the lesson to next like entering or exiting the class or changing from one activity to another (Finley, 2017). Michael Linsin outlines five steps for smooth transitions (Linsin, 2015):
1. Signal for attention 	- Ask for undistracted attention (“Pens down, eyes on me”) and wait
2. Say “In a moment” 	- This stops the kids from moving on until you have finished talking
3. Give Directions 		- Give plain instructions. “When I say ... gather into groups and...”
4. Give the start signal 	- After asking if everyone understands, give the signal to start
5. Observe 		- Resist the urge to interrupt the transitions with reminders

While this is a good overview it does miss some key nuances. Learners should be prewarned of the upcoming transition to allow time for them to process the coming change and finish up their current task (Meredith, 2014). Students caught “Of Guard” feel rushed and may misbehave (Arlin, 1996). Transition warning is especially important for additional learning needs (ALN) children like those with Autism Spectrum Disorders (ASD). Those with ASD may find it harder to switch attention to the new task, understand the change or just feel discomfort with a change in the pattern (Hume, 2010). Tanner and Jones (Tanner & Jones, 2005) outline two common mistakes made with class transitions particularly by novice teachers:

Thrusts - The teacher gives an instruction for the next task without gaining complete attention from the pupils and so the current task ends abruptly and the teacher “thrusts” into the next task. This can cause confusion and kids may ask for clarification from the teacher or peers being unprepared for the transition. The students should be prewarned and allowed time to process, then taking reference from Michael Linsin “Smooth transition” step one, wait for the full attention of the class before continuing.

Flipflops - The Flip Flop teaching occurs after a transition to a new lesson phase when the teacher must backtrack to cover, reteach or clarify something from the old phase. This can cause confusion as seen in teaching observation 1 (Table 2). Tanner also stresses the importance of clear transitions to avoid confusion. For example, if during the task phase of the class, the teacher decides to bring up a noticed misconception and explain it, they must clearly change to an exposition phase. Learners may be unfairly rebuked for not listening to some explanation the teacher suddenly started giving during the exercise phase, without realising the teacher had changed to an exposition and expects silence.  Alternatively, if the teacher has the class in an exercise phase but the learners think an exposition is being given because the teacher is talking to a student from a dominant class position, learners may see the general class talking as the teacher not being in control.

Planning
Planning effectively allows good timing for the lesson and promotes teaching confidence during the class (Chambers & Timlin, 2013). In class observation 02 (Table 3) five minutes was lost after a rowdy entrance to class, another five regaining control after the transition to the main task and five again gaining control after transitioning to the plenary. It was easy to see how transitions could pull a lot of time away from lessons if not well thought out. Saving these fifteen minutes a day could add up to fifty extra teaching hours during the year. Lesson plans should then identify transition points and ensure disruption is minimised. Effective class transitions are fast (Burden, 2003) and planned to ensure materials are easily accessed (Olson & Platt, 2000). The main idea is that students are never left idle, always having meaningful work and so cannot disrupt the flow of the lesson (Stacho, 2013). Routines and learnt practices can also help transitions to run well, quoted as follows:
“When students can predict the events throughout their school day, they are more likely to be engaged and less likely to display problem behaviour. One way to increase predictability in a classroom is to establish routines, particularly early in the school year” (Kern & Clemens, 2007).
When building resilience learners need to see success in their work (Table 1). First, the teacher must know the understanding of each learner. This can be achieved by planning time in the lesson for effective Assessment for learning (AFL). AFL has been shown to almost double learning (Black & Wiliam, 1998) and is listed as an essential pedagogical practice under the new education framework (Graham, 2015). Time must be set aside during the lesson to assess each learners’ understanding of the topic with questions, mini whiteboards, stoplight flash cards or similar methods. Time should also be put aside to give feedback to learners and time to allow learners to implement the given feedback. 

Effective assessment will then allow plans to include effective differentiation. Vygotsky’s theory of learning states the teachers role is to provide scaffolding as a bridge through the Zone of Proximal Development (ZPD) between what the student can and cannot do as see in Figure 1 (Smagorinsky, 2018). Differentiation would ideally put each learner inside their own ZPD. Each pupil would then be challenged and pushed through the ZPD to reach a new level of understanding without becoming confused or discouraged. Differentiation allows all learners to access the work for the duration of the lesson; planned scaffolding for those struggling to grasp the concept and extra activities for those who finish early.
[image: ]
[bookmark: _Ref23033257]Figure 1: Zone of proximal development. (Anon., n.d.)

6. Reflection
The following APR reflective model, adapted from Gibbs (Wood, 2016; Gibbs, 1988), progresses in five steps as follow to provide a transformative learning experience:
1. Event and context
2. Feelings
3. Understand, link to theory
4. Evaluate and analyse
5. Conclusion and actions
Step one has been defined in sections 3 and 4 therefore the reflection will start with step two. I was disturbed to witness the incident of bullying, but I was also inspired by the teacher who built resilience in the child and expertly pulled him step by step back into the game. I gained an appreciation that my role as a teacher is not only to teach subject content but also, under the new Donaldson Framework (Graham, 2015), to support and build confident, happy, resilient and capable people. The experience has then inspired me with an ambition to be a better teacher. 
The student showed a progression in learning demonstrating at the end of the class his newly learnt tackling skills, but more than that, he appeared to gain a feeling of success and enjoyment in the game which may lead to a new resilience. Some negative and unwanted events could then be viewed as opportunities to teach learners about perseverance and provide scaffolding to new success. For example, in lesson observation 4 (Table 5) a student laughed at another boy for getting an answer incorrect. The teacher used this opportunity to create a sense of connectedness in the class and model correct behavior. After rebuking the laugh, she explained that class is a team and we help each other to the correct answer. The boy got an apology and an explanation of the right answer from classmates. This sense of connectedness helps build resilient learners and positive classroom relationships. The teacher showed three of Johnsons’ behaviors of resilience building teachers (Johnson, 2008, p. 395):
· Prove to the student the teacher is on their side
· Protect learners from bullying and persecution
· Create positive and healthy student-teacher relationship

However, the P.E incident on another day, may have left the learner with negative feelings about sports and a reinforced behavior of quitting. It is obviously best to avoid such incidents where possible despite the chances of building resilience. The transition period as a focal point for disruption needs to be thought out during planning to ensure the learners are not idle during the lesson but have meaningful learning activities. In the P.E lesson the students could have been used to lay out the cones, or they could have run laps of the field while the teacher laid them out. From this analysis I would, in the future, try to implement the following teaching strategies into my own lessons:
· See negative incidents as opportunities to model correct behavior or scaffold the student to resilient behavior. Each incident could be reversed into something positive, avoiding potential damage or fallout
· Never allow any learner to quit or give up, even if this requires subtle scaffolding to draw the student into participation
· Sincerely exhibit high expectation for each pupil to be participants in their own learning
· During every exercise I should display model answers, techniques and behaviors
In the future I will try to Identify transition points during planning as an important part in the overall lesson and make allowance for the learners to ensure they are never idle. This strategy should create two results at the same time. I should save time and gain an increase in yearly teaching hours and avoid some disruption and misbehavior. By avoiding the start of low-level disruption at transitions I could avoid escalation to more serious events.  

6. Conclusion
Wales requires high quality teachers to develop pupils who are capable and skilled enough to make a meaningful impact in the workplace. This will be achieved with an ambitious new education framework created by Donaldson but requires teachers committed to long term, research based improvement through reflective practice. By analysing and reflecting upon a critical incident in a live classroom, I have discovered an area of improvement that could make me a better quality teacher. Although transitions and child resilience stood out in every observation as important it was shown most starkly in lesson observation 3 (Table 4). Transitions can be a focal point for disruption that may escalate to serious misbehaviour and wasted time. The report has also discovered that negative events can be an opportunity to build resilience in learners and scaffold pupils to correct behaviour; resilience being a key area for improvement within the new framework. Teachers who foster positive adult relationships, peer relationships and pupil achievement in the classroom gain more academic success from their students (Uden, et al., 2014). The teacher student relationship, and the peer to peer relationships, are key components of a positive learning environment (Cahill, et al., 2016). Teachers can use negative incidents as opportunities to model correct behaviour and build resilience, but negative incidents should be avoided where possible. AFL, and differentiation lets learners find success and progression in their work promoting resilience. Careful planning allows the teacher to implement effective AFL and hence plan for effective differentiation. Good planning will also minimise transition time or make transitions more meaningful, saving valuable teaching time and avoiding trouble. 
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8. Appendices

OBSERVATION / FIELD NOTES - 01
(Questions adapted from Fletcher Wood (2016) 
[bookmark: _Ref22133141]Table 2: Y8 Math
	Date: 26/09/19
 

	Lesson details: 

 One male teacher, 2 observers [Passive]. Lesson Math - topic: Volume of prisms. The class has boy girl seating plan. About 30 learners, Year 8, set one.  

 

	Classroom culture 
(Are the students focused on learning?) 
 
 Learners where presented with several clear tasks and remained engaged and on topic through the whole lesson. The teachers calm and quiet attitude created a relaxed atmosphere. The teacher allowed low level talking during worksheet task but didn’t allow load or disruptive behaviour. 
  


	Objectives 
(Is there a clear purpose to the lesson?  How do the lesson activities promote that purpose?) 
 
 The purpose was to calculate the volume of prisms. A review on previous knowledge of cube volume and cubed numbers was followed with a clear exposition on volume of common prisms. Main class task was worksheet with many volume questions with a plenary on the definition of the formula. 
 
 

	Direction 
(Are the students clear about what they are doing and how to do it well?) 

 Clear instruction for silent work during started activity with 5 min time limit. Register taken and worksheets handed out during silent starter to allow smooth transition into worksheet task after the exposition. Students where clear that each question should be drawn out with the formula clearly written for each question. This was linked with the need to write formulas out during exams to build good exam habits early.


	Access and challenge 
 (Are all students able to engage in the lesson?  Are all students challenged?) 
 
 Wide range of questions with progress in difficulty. A harder question at the end, to find volume of non-regular prism, challenged some students who tried to use the same method leading to an interesting discussion for all the class on why irregular prisms require different formulas. This showed the volume formula only works with constant cross section prisms and led to a useful learning discussion. No PISA style questions where used.


[image: ]
	Assessment 
 How does the teacher assess student understanding before, during and after the lesson?  How is this used in their teaching? 
 
 The teacher started with a review of previous knowledge with cube volume and cubed numbers. During marking three “how” and “why” questions were asked to gauge pupils understanding. During the worksheet task teacher inspected each learners work focusing on those who would not write out the formula and teaching the correct process. The final plenary concluded with formula definition from the student and showed a clear progression of learning.
 
 
 
 
 
 
 


	Specifics / Critical Incidents 
 Are there particular telling moments and examples which it would be helpful to discuss? 
 
 
 Preventative discipline. The students behaved not because of constant threats of reprimand but from being too busy with work. Work was at correct level and each learner always had something to do along with boy/girl seating to avoid distraction. The boy girl seating plan created a clear difference in attention and behaviour as compared to previous lesson of random seating. 
 
 Glue sticks for worksheets where not given out until the end to prevent a possible distraction. This was done during the plenary. This strategy worked well, in the very next class glue sticks where handed out at the start and quickly became objects of distraction, play and misbehaviour. 

 Some confusion towards the end of the lesson. The end of the worksheet had surface area questions which had not yet been taught. Some pupils got confused as to how they should answer this, and teacher tried a quick description that led to a rushed explanation then a backtrack to leave these to another time. This was a classic “Flip Flop” moment. 
 
 

 


 













Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date:
Digwyddiad critigol (Ffocws)/Critical incident (focus): 
	Profiad/ Experience


	Teimladau/
Feelings
Beth yw eich teimladau ynghylch y profiad?

“What are your feelings regarding the experience?”
	This observation improved my confidence that I will be able to manage a classroom. Good classroom management seem to come from very small details and nothing spectacularly different. Good reflective practice to identify the reasons behind incidents could easily lead to small changes that make a big difference like good thinking about transitions.  



	Cofio a Deall/
Remember and Understand
“Allwch chi restru elfennau’r achos yng nghyd-destun y dysgu?”
 
“Can you list the aspects of the incident in the context of learning?”
	The class was successful as the learners showed a progression of learning. The lesson started with a review of previous learning to gauge the learner’s level and exposition extended to the next topic from where they were. The plenary reviewed a harder question and the learners responded to questions confidently knowing the correct process for discovering the answer. Without disruption the lesson could take place, and with well executed transitions and engaging work constant fighting for discipline was not needed. 




	Gwerthuso a dadansoddi/
Evaluate and analyse

“Beth y gellid ei gadw yr un fath i sicrhau addysgu a dysgu effeithiol yn y dyfodol?”

 “What could be kept the same to ensure effective teaching and learning in the future?”

	When planning it would be beneficial to identify transition points and ask the question “What are the learners doing during this time”. This would avoid potential periods of inactivity. I would also strongly consider boy/girl seating plans. Resources, such as glue stick, are potential sources of distraction. After they have been used, they should be collected or perhaps used at the end of a lesson, so the distraction is not detrimental to learning. 






	Casgliadau a chamau gweithredu/
Conclusions and actions
“Beth yw eich atebion posibl i’r mater a nodwyd?”
“Beth y gellid ei wneud nesaf?”
 
“What are your possible solutions to the issue identified?”
“What could be done next?”

	The lesson plan should be constructed in a modular way to avoid “Flip Flop” teaching or potential causes of confusion, keeping the lesson simple to one learning step each time. The teacher should essentially be able to step back and see the clear progression of learning from lesson start to finish. 









	Y profiad newydd / Transformed experience
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OBSERVATION / FIELD NOTES - 02
(Questions adapted from Fletcher Wood (2016) 
[bookmark: _Ref22406121][bookmark: _Ref22405406]Table 3: Y8 History
	Date: 26/09/19
 

	Lesson details: 

One female teacher, 2 observers [Passive]. Lesson History - topic: Edward IV, 1483 mystery of the Princes. The class has random seating. About 30 learners, Year 8, set one. 

 

	Classroom culture 
(Are the students focused on learning?) 

Clear set tone from lesson start to behave and stay quiet. Despite this lots of disruption and loud talking but no other misbehaviour. Topic was interesting and kept attention of some students but talking and disruption where issues through whole lesson.
 


	Objectives 
(Is there a clear purpose to the lesson?  How do the lesson activities promote that purpose?) 

Lesson had very clear purpose. Starter was a review of facts learnt previously about the Edward Princes. Class task to read two opposing sources about princes’ disappearance and answer three questions. 

	Direction 
(Are the students clear about what they are doing and how to do it well?) 
 
Lots of time between transitions, possible cause of disruptions. Instructions where clear but time between tasks lead to talking. Glue stick were present on desks from start of lesson and stayed there even after used to glue in worksheets. These glue-sticks often became a source of distraction and play for the learners. 

	Access and challenge 
 (Are all students able to engage in the lesson?  Are all students challenged?) 
 
Differentiation by outcome was clear in the task with all student being able to access the question but vastly different standards of answer presented. Thais allowed all learners to access the task while still presenting some challenge to others. Disruption caused a lot of issues with several hands up from well behaved student going unnoticed while teacher dealt with misbehaviour. 



	Assessment 
 How does the teacher assess student understanding before, during and after the lesson?  How is this used in their teaching? 
 
Starter contained several questions to probe understanding and recall of previously learned facts. This produced interested responses from learners as historic events were discussed. Task was difficult for teacher to focus on getting around each child as teacher had to deal with lots of disruption. Nevertheless, each group had time with teacher asking questions and guiding learning. Plenary was interesting as class was packed and standing behind chairs with five minutes to go. This allowed quick fire questions and review of what was learned. Each group had to successfully recall correctly learnt material to leave. 
 
 
 
 
 
 
 
 
 
 


	Specifics / Critical Incidents 
 Are there particular telling moments and examples which it would be helpful to discuss? 
 
 Glue sticks where handed out at the start of the lesson and became a source of misbehaviour, play and distraction. Glue stick perhaps could have been used and taken back in straight after or given out during plenary for gluing in worksheets.
 
Boy girl seating plan not used (despite school policy) and seemed related to the talking and disruption in class. 

The status of the class as a set one was used to reinforce expectations and motivate behaviour. This had a noticeable effect on noise. Progressing threats were also used effectively and never needed to be followed through. 
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Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date:
Digwyddiad critigol (Ffocws)/Critical incident (focus): 
	Profiad/ Experience


	Teimladau/
Feelings
Beth yw eich teimladau ynghylch y profiad?

“What are your feelings regarding the experience?”
	This lesson filled me with a slight feeling of dread at the prospects gaining control of so much disruption despite the teacher employing all the standard class management techniques. The class was a “fight” between teacher and learner. There are general rules to follow for class management, but it seems flexibility is required to adapt to each lesson as each lesson is unique in terms of learner mood, attitude etc.  





	Cofio a Deall/
Remember and Understand
“Allwch chi restru elfennau’r achos yng nghyd-destun y dysgu?”
 
“Can you list the aspects of the incident in the context of learning?”
	Learning was a struggle for the learners who were genuinely interested. Their questions went unanswered while misbehavior was dealt with. Students who waited to have question answer got bored waiting then started talking themselves after a while. Although every student did complete the reasoning task learning progression did not happen for the first task. The task to learn keywords could not be remembered at the end during the plenary





	Gwerthuso a dadansoddi/
Evaluate and analyse

“Beth y gellid ei gadw yr un fath i sicrhau addysgu a dysgu effeithiol yn y dyfodol?”

 “What could be kept the same to ensure effective teaching and learning in the future?”

	Learning was related well to the learner’s experiences. Open questions were used well and shown to be effective in engaging conversation and the relation to learner’s lives made the topic interesting. The class discussion was very interesting n promoted thinking.








	Casgliadau a chamau gweithredu/
Conclusions and actions
“Beth yw eich atebion posibl i’r mater a nodwyd?”
“Beth y gellid ei wneud nesaf?”
 
“What are your possible solutions to the issue identified?”
“What could be done next?”

	The open questions were used very well but could perhaps be made more effective by bouncing the question round the room (“Basketball Questioning”). I would defiantly consider a different class layout and boy/girl seating. Transitions from one task to the next should be well planned to avoid students getting boarded. Items like glue-sticks should be collected in after use to avoid distraction or used during plenary. 






	Y profiad newydd / Transformed experience
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OBSERVATION / FIELD NOTES - 03
(Questions adapted from Fletcher Wood (2016) 

[bookmark: _Ref20745067]Table 4: Y8 PE
	Date: 26/09/19
 

	Lesson details: 

 One male teacher, 1 observer [Passive]. Lesson P.E - topic: Rugby. About 30 learners, Year 8 boys, mixed ability. 
 

	Classroom culture 
(Are the students focused on learning?) 
 
Each student actively engaged with lesson. this is likely as each student had a choice of three different P.E. activities hence everyone at rugby had chosen to be there. Fun and engaging atmosphere. 



	Objectives 
(Is there a clear purpose to the lesson?  How do the lesson activities promote that purpose?) 

Purpose is clear, to develop tackling skills appropriate to the rules of the sport. Starter to practice tackle and then game activity to implement tackling as whole group. 

	Direction 
(Are the students clear about what they are doing and how to do it well?) 
 
Teacher demonstrated correct form/technique and corrected individuals when needed. During group activity managed to pass ball to each learner so all could participate.

	Access and challenge 
 (Are all students able to engage in the lesson?  Are all students challenged?) 
 
Each student took part in individual exercise to practice tackles progressing in difficulty, then in the group game, teacher ensure pass to each learner, so all got a chance to have the ball and practice tackling in a real game setting. One child was injured and sat at the side-lines. No separate activity was organised for him and he appeared very bored. 



	[image: ]Assessment 
 How does the teacher assess student understanding before, during and after the lesson?  How is this used in their teaching? 
 

 Check one by one that each child could tackle safely and pass ball. During the main lesson activity (the game) watch and corrected as needed. Also took opportunities to demonstrate correct form and technique when student strayed from correct methods. 
 
 
 
 
 
 
 
 
 


	Specifics / Critical Incidents 
 Are there particular telling moments and examples which it would be helpful to discuss? 
 

Transition from changing rooms to field. Learners where left unsupervised five min on field after changing. During time learners had no activities or instruction and so misbehaved (pushing, inappropriate activity). Lesson was well behaved except for transition moments or when teacher not present. Clear that transitions are hot spot moments for disruption and misbehaviour. 
 
 Transition from warm up to activity involved teacher spending five min laying out cones  This led to an incident where one child was punched and pushed over. The learner then refused to play rugby and wanted to change lesson choice. Teacher dealt with incident well and successfully convinced learner not to quit but to engage with the game anyway. 

 
 


 










Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date:
Digwyddiad critigol (Ffocws)/Critical incident (focus): 
	Profiad/ Experience


	Teimladau/
Feelings
Beth yw eich teimladau ynghylch y profiad?

“What are your feelings regarding the experience?”
	While it was disturbing to see a young learner bullied by his peers, it was also inspiring to see how well the teacher dealt with the situation, building resilience into the learner. My responsibility under the new framework is not only to directly teach math but also to help build confident, happy, resilient and capable problem solvers with strong literacy and digital skills. 



	Cofio a Deall/
Remember and Understand
“Allwch chi restru elfennau’r achos yng nghyd-destun y dysgu?”
 
“Can you list the aspects of the incident in the context of learning?”
	The learner was demoralized and embarrassed, wanting to leave the class due to the incident. The class however showed a clear progression of learning in each child.  Had he been able to swap to a different PE activity as he requested, he would have missed out on a brilliant lesson and perhaps would have thought it acceptable to walk away from an event if the situation is difficult. In this case the learner gained some resilience and, joining with the lesson, learnt new rugby skills. While this ended up a positive experience obviously it should not have happened and would have been avoided if the class was occupied during the task transition. 



	Gwerthuso a dadansoddi/
Evaluate and analyse

“Beth y gellid ei gadw yr un fath i sicrhau addysgu a dysgu effeithiol yn y dyfodol?”

 “What could be kept the same to ensure effective teaching and learning in the future?”

	Demonstration by the teacher of correct technique showed the learners the level of skill expected and the proper form. in the math classroom it is also vital to demonstrate the “perfect form” the answer should take and the expected level of neatness in the work. At the same time the step by step inclusion into the game could be adapted to a child who thinks they cannot do the question. Correct scaffolding could pull an unwilling child into the work especially if peers are used. Not allowing the learner to “quit” shows a clear expectation for behavior and a belief that you think they can contribute to the answer. 







	Casgliadau a chamau gweithredu/
Conclusions and actions
“Beth yw eich atebion posibl i’r mater a nodwyd?”
“Beth y gellid ei wneud nesaf?”
 
“What are your possible solutions to the issue identified?”
“What could be done next?”

	Transitions can be a flash point for misbehavior. The learners could have something to do while the transition takes place. They could have run laps, or, if everyone had grabbed a cone could have formed a large circle and layers the cones themselves. The key here is during the lesson planning identify the transition points and ask the question “What will the learners be doing during this time?”. This may help alleviate a period of inactivity. 










	Y profiad newydd / Transformed experience
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OBSERVATION / FIELD NOTES - 04
(Questions adapted from Fletcher Wood (2016) 
[bookmark: _Ref22049600]Table 5: Y8 Welsh
	Date: 26/09/19
 

	Lesson details: One female teacher, 2 observers [Passive]. Lesson Welsh - topic: numbers and activities. The class has boy girl seating. About 30 learners, Year 8, set one. 
 
 

	Classroom culture 
(Are the students focused on learning?) 

Teacher met students at door and expectation set. Well behaved. Calm atmosphere and great learning environment. Strict rules on hands up to talk. Teacher had personable relationship with students but remained the authoritative figure. Slouching was not permitted. 



	Objectives 
(Is there a clear purpose to the lesson?  How do the lesson activities promote that purpose?) 

Clear instructions. Starter activity got students engaged and on task. Specific questions asked before picking students by name kept learners listening and thinking about each question. 

	Direction 
(Are the students clear about what they are doing and how to do it well?) 
 
Answer format was modelled on classroom board by teacher.

	Access and challenge 
 (Are all students able to engage in the lesson?  Are all students challenged?) 
 
Differentiation by outcome was used to good effect. Students with basic understanding could recite numbers and activities simply but praise was given to those who could extend the vocabulary challenging those who could to extend themselves.



	Assessment 
 How does the teacher assess student understanding before, during and after the lesson?  How is this used in their teaching? 
 
 Assessment was mostly done by questioning the learners as the lesson was mainly based around verbal skills. Questions asked to prompt memory recall and to promote deeper thinking. Questions sometimes challenged learners to try and extend the answer. The lesson ended with learners packed and standing behind chairs. each learner was let go when correctly answered a welsh question. 
 
 
 
 
 
 
 
 


	Specifics / Critical Incidents 
 Are there particular telling moments and examples which it would be helpful to discuss? 
 
 Was able to be quite personable with learners while retaining high authority and discipline. reasons where always given for each request. For example, when several students shouted out answers the teacher explained “I’m not smart enough to hear two people talk at once, one at a time please”. Learner responded well to commands when the reason was explained. This technique was successfully implemented several times during lesson. 
 
Good cross curriculum teaching with math during lesson . Data was gathered about class and a bar chart made all in welsh. This allowed learners to apply math while learning and applying new welsh.

Promoted correct peer attitudes by rebuking a student for laughing at a wrong answer given to the teacher’s question; “No, we don’t laugh at wrong answers, in this class we help each other get better”. Making a positive “team” feel to the classroom. The boy was given an apology and an explanation from his classmates.
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Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date:
Digwyddiad critigol (Ffocws)/Critical incident (focus): 
	Profiad/ Experience


	Teimladau/
Feelings
Beth yw eich teimladau ynghylch y profiad?

“What are your feelings regarding the experience?”
	I felt the class was a good example of implementing pedagogy principles of learning, class management and cross curricular learning. I enjoyed watching the teacher as she was obviously skilled and experienced.






	Cofio a Deall/
Remember and Understand
“Allwch chi restru elfennau’r achos yng nghyd-destun y dysgu?”
 
“Can you list the aspects of the incident in the context of learning?”
	The teacher often gave explanations for why she requested behavior. This had a noticeable effect on student compliance instead of just giving orders. Cross curricular teaching of math was implemented well by drawing graphs of class data. 








	Gwerthuso a dadansoddi/
Evaluate and analyse

“Beth y gellid ei gadw yr un fath i sicrhau addysgu a dysgu effeithiol yn y dyfodol?”

 “What could be kept the same to ensure effective teaching and learning in the future?”

	I would in the future try to give reasons for asking for behaviors instead of black directed orders. The learners should understand and have a good reason for behaving. I would also take opportunities to promote resilience and model correct behavior when appropriate. Implementing cross curricular areas into the lesson also broke up the tasks and made it arguably more interesting than it perhaps would have been without it.



[bookmark: _GoBack]




	Casgliadau a chamau gweithredu/
Conclusions and actions
“Beth yw eich atebion posibl i’r mater a nodwyd?”
“Beth y gellid ei wneud nesaf?”
 
“What are your possible solutions to the issue identified?”
“What could be done next?”

	One learner finished all his work within half an hour, plus the extension tasks. He spent the rest of the lesson helping other pupils in their work. This helping other student did appear valuable to his learning, but he was eventually board with this. I would want to include in my plan’s extension work for MAT pupils that could avoid boredom, but the speed and level of this pupil made teaching him, inside the class, a real challenge. 








	Y profiad newydd / Transformed experience
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