
	Module Learning Outcomes 
(from module syllabus)

	Understanding role of constable 
· Evaluate the strategic drivers for professionalising policing and relevant policing and relevant national policing strategies

Maintaining Professional Standards 
· Critically explore the concept of integrity in a professional policing context
· Evaluate the strategic drivers for professionalising policing and relevant national policing strategies

Evidenced Based Policing
· Critically analyse evidence-based policing and ‘what works’ in policing
Communication Skills 
· Critically review methods for communicating and disseminating information in a policing context
Criminology & Crime Prevention 
· Critically evaluate crime prevention theories and strategies
Public Protection 
· Critically assess the impact of abuse upon victims
· Evolve professional strategies to deal with the impact of personal attitudes and values upon the investigation process
· Critically review the links between Serious and Organised Crime Groups and public protection issues
· Critically assess police strategies for dealing with public protection incidents
Digital Policing 
· Demonstrate a critical understanding of how to investigate complex internet-related crime and the impact of such crimes
· Understand procedures for obtaining and processing digital evidence in a policing context 
Counter Terrorism 
· Understand and explain the national counter terrorism structure
· Review and understand the insider threat in relation to counter terrorism

Response Policing 
· Critically evaluate public perceptions of response policing
· Critically evaluate response policing in the context of dealing with critical and major incidents
Policing Communities 
· Understand and employ relevant strategies and initiatives to deliver effective community policing
Policing the Roads 
· Understand and demonstrate knowledge of legislation and regulations relating to vehicles/drivers
· Understand and review professional practice in relation to roads policing pursuits






1000 words - Understanding the role of Constable/Maintaining Professional Standards

This essay evaluate the professionalization of the police service and how professional standards are maintained within this. This essay will also consider how coaching and mentoring, and ethics and inclusion have professionalised the police service

The role of a police constable has is ever changing it has been defined by the college of policing as

“Constables work in partnership on a day-to-day basis with local communities, stakeholders and colleagues in order to promote law and order, reduce the fear of crime, provide reassurance and build confidence to improve the quality of life for citizens”. 

(College of policing 2019)

The definition shows that the role of a constable is varied and differs from day to day. Looking at the background into the professionalization of the police in England and Wales, this started out in 2012 with the College of policing being a key driver. A report published by the Home Office Home Affairs Committee reviewed the role of the College Of Policing since it was established in December 2012. The College Of Policing helped to professionalize the police force by acting as a professional body for policing. Aiming at developing the knowledge, standards of conduct, leadership and professionalism required from police officers and police staff across (England and Wales House of Commons Home Affairs Committee 2016). With the PEQF programme brought in by the college of policing this has further professionalised policing in England and Wales. The programme is also more beneficial than the previous entry route. Which was the certificate in knowledge of policing (CKP). Where to join the police you had to pay for the qualification. Now the force pays the university for the qualification rather than the individual paying which has made the job more inclusive. Especially for people that have children as they are being paid to learn so can support their families.

One of the key guidelines that the College Of Policing brought in to professionalize policing was the Code of Ethics, which applies to police officers working in England and Wales. The Code of Ethics set out the standards of behaviour in which the public except from police officers and staff of every rank (Home Office, 2012). Regarding why the Code of Ethics was brought into policing Chief Constable Alex Marshall has said:

“The Code of Ethics clearly defines the expectations of standards and behaviour for everyone in policing and brings policing into line with other trusted professions that have such codes, like those in medicine and law”

(Chief Constable Alex Marshall, 2014)

Chief constable Alex Marshall has stated the expectation that the code of ethics set out for police officers to follow. These ethics have led to policing becoming more professionalized as officers now have clear guidelines that the must follow. 

The ten standards of professional behaviour that the code has set out are listed below. 

Honesty and integrity this about officers not abusing the position they are in within their role. This can relate to many different things within the role. However, one example would be an officer abusing their positon by lying about a mistake that they may have made. Such as coercing a suspect into pleading guilty before an interview knowing that they are innocent. 

Authority, respect and courtesy relates to officers treating members of the public and within the organisation with respect. This relates to officers respecting the rank structure within the police service. Treating others with respect and not abusing the powers that officers hold.

Equality and diversity means that officers must treat everybody the same no matter their background, religion, gender, sexual orientation, ethnicity. Making sure that no one is discriminated against and human rights are upheld at all times. 

Use of force with officers being required to submit a use of force form every time they are hands on with members of the public for transparency. Force should be used only when absolutely necessary, proportionate and reasonable to do so.

Orders and instructions relates to the laws and policies that police officers have to obey when conducting their duties. Along with abiding by orders and instructions that are given to them. An example of this would be during a critical incident where the FIM gives you a set of instructions to follow. 

Fitness for work relates to officers turning up to work fit for duty. Which not only relates to being physically fit but also mentally fit. Not turning up to work intoxicated through alcohol or drugs. 

Duties and responsibilities relates to officers carrying out their duties at the highest level of professionalism. Keeping up to date with changes in legislation and policy.

Behaviour and confidentiality relates to officers only accessing information they need to for a policing purpose and for no other reason like curiosity. This would relate to not opening up a storm log or Niche occurrence that an officer isn’t involved in and gossiping about it with colleagues. 

Challenging and reporting improper conduct relates to officers challenging and taking action to any improper conduct that they see from colleagues if they are behaving in an unprofessional manner. For example if male colleague made an inappropriate sexist comment about a female. Then in line with honesty and integrity an officer would have a duty to report this to the Professional standards department. Failure to comply to the code of ethics can lead to an officer being investigated and possibly losing their job.

Looking into the professional standard (PSD) in policing it plays a role in maintaining the trust, confidence and respect that the public has in policing.  Professional standards consists of Counter corruption, Vetting, complaints and misconduct and governance. Without the PSDs department being introduced in policing it means that the code of ethics in policing can be enforced by the department. With any issues or complaints that arise dealt with by the standards department. Without a professional standards department then the public would not be able to put in complaints of misconduct from officers. As the department is independent the issue has to be dealt with rather than be brushed under the carpet like in other professions. 

Overall looking being ethical and inclusive, maintaining professional standards and coaching and mentoring have made the police service become more professional. With the introduction of code of ethics giving officers, a clear set of instructions to follow at all times. The college of policing have set a nationwide standard by introducing the PEQF framework with all forces in England and Wales following the same curriculum and guidelines. Rather than each force setting their own framework to follow. Officers on the PEQF programme are assessed regularly through assignments and practical learning throughout their probationary period. The main benefit that has come from the programme is that all forces are following the same framework. 
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1000 words Critically evaluate the role of the police in:
· Conducting Investigations (Volume, serious and complex) 

This essay will look at evaluating the role the police play in conducting investigations.
Criminal investigations are carried out by police officers to find out if a person should be charged with an offence or if a person who is charged of an offence is guilty of it (Ministry of justice, 2015). At the start of an investigation when a crime is committed, the police gather and obtain evidence, which can be used in court to decide if a person is guilty of an offence. 

The crimes that offenders commit fall into different categories, which are volume crime, along with serious and complex investigations. Volume crime is “any crime which, through its sheer volume, has a significant impact on the community and the ability of the local police to tackle it” (The national police improvement agency, 2009).  Volume crime includes crime such as criminal damage, assaults, vehicle crime burglaries and street robbery. 

There is no definition for serious and complex crime, however factors that will identify if a crime is serious and complex are if a sexual assault occurs. If violence occurs and weapons or firearms are used. Substantial gain or loss, physiological trauma or impact, substantia financial gain or loss and lastly conducted by a large number of people in pursuit of a common purpose (College of policing, 2021).

Police officers have the responsibility to investigate crimes in accordance to the level of training that they have received (College of policing, 2020). In order to achieve the highest quality of investigating the aim of Professionalising investigation programme (PIP) ensures that officers are trained and skilled to conduct investigations. The PIP provides structured and consistent development and maintenance programme for investigative skills. (College of policing, 2020). PIP level 1 is for priority and volume investigations. PIP level 2 is for serious and complex investigations. PIP level 3 is for major investigations and PIP level 4 is for strategic management of highly complex investigations. (College of policing, 2022). 

An investigation starts the moment an officer is deployed to an incident however, there a number of demands placed on officers at incidents. From preventing public disorder if it is an incident regarding a number of people, with first aid possibly being needed. As well as reassuring victims and witnesses and dealing with possible violent situations. 

When conducting investigations the professional standards of policing (College of Policing, 2022) need to be followed which are:
Honesty and Integrity
Authority, respect and courtesy
Equality diversity and human rights
Appropriate and proportionate use of force 
Orders and instructions 

(College of policing, 2022)

When conducting an investigation officers need to adopt an investigative mind set. This is the systematic approach to gathering and assessing material underpinning an effective investigation. 

The process within an investigation include types of bias, working rules, psychological wellbeing including trauma and tiredness, adversarial culture, and situational factors. (College of policing, 2020) Situational factors can be the time that an officer has to spent on an investigation. In policing officers often, have multiple investigations ongoing at once.  With officers having to prioritise their workloads with what is more pressing at the time. Which can then lead to tiredness and stress due to managing multiple investigations. When dealing with a high profile case it is possible that there can be a lot of media coverage about the investigation. Due to the coverage of the crime and the impact the crime has had on the community (College of policing, 2022). Which can add to extra pressure and stress on the police due the interest in the case. Making it vital that officers focus on the investigation from their perspective rather than be drawn in by media speculation. Bias is also something that officers need to be aware of in policing and during the investigative process. Conscious bias is that a person is aware of but can lead to discrimination. It may be that an officer has a positive or negative experience with a particular group, which then may result in treating them differently. Unconscious bias is when a person does not know that they are bias towards a certain group of people. It may be that an officers family have brought them up in way in which they stereotype or judge people. In policing officer need to be aware of their bias in order to treat all members of the public equally. 

At the start of an investigation there are principles that the police need to get as much support and cooperation from the local community. Without this cooperation then it may be more difficult to investigate a crime with witnesses not being cooperative due to previous bad experience with the police. The principles that are set out state that the legal powers used by police should be proportionate to the crime that is being investigated and not oppressive. Meaning the police should not abuse their powers when investigating for example asking a suspect to plead guilty before an interview. The police also need to stay transparent during the completely investigative process College of policing, 2022). The polices role is to gather evidence and not to side with the prosecution or the defence. This can be difficult at times especially if an officer has dealt with a victim throughout the entire investigation and build a rapport. Officer need to be aware of unconscious bias and that a suspect may actually be innocent of a crime. The police also need to keep victims, witnesses and suspect up to date with any developments in the case investigated. Officers also need to be aware of the needs of the people they are investigated linked to any protected characteristics. Being aware of vulnerable people and children during an investigation is also important for officers to remember. If a suspect being interviewed suffers from learning difficulties then they will be entitled to have an appropriate adult (AA). An AA will break down questions that you ask a suspect making it easier for them to understand. The last principle is for investigators to respect the professional ethics of others as they may be working towards supporting the suspect (College of policing, 2022). For example with a solicitor, you still need to provide them with the custody record along with disclosure prior to an interview. 

When conducting investigations the police need to follow the Criminal justice and Procedures Act (1996). The act looks at the way in which the police record, retain and reveal material obtained during an investigation to the prosecutor. Looking into disclosure officers need to make sure that they disclose all relevant information to the prosecutor. Disclosure is making sure that the defence and prosecution have access to relevant material that can undermine the prosecution or assist the defence (CPS,2022).
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1000 words - Information and Intelligence/Communication Skills

In policing “Information consists of bits of data that, when combined and viewed together with relevant background knowledge, may be used to produce intelligence, which informs the actions and decisions of policing organisations”.
(Innes and Sheptycki, 2004)

This quotes describes that information is gathered in policing with the view to it being is as intelligence which can then be used to make action and decisions. Such as a response to a recent spike of car thefts in an area. Information in policing can only be gathered for a policing purpose, which is the legal basis for the collection, recording, evaluation and retention of information. Information is gathered for the following reasons Protecting life and property, Preserving order, Preventing the commission of a criminal offence, Bringing offenders to justice and any duty or responsibility arising from common or statue law (College of policing, 2022).

Information is collected in three different ways in policing which are routine collection, tasked information and volunteered information. Volunteered information is collected from members of the public, community contacts and partners (College of policing, 2022). It can come in the form of information that the police have requested. Such as from social media appeals or neighbourhoods watch meetings. It can also come from social services or partner agencies if the information is regarding a child protection concern for example child sexual exploitation.

Routine collection is information that is collected as part of an operational policing activity College of policing, 2022). This information can come from members of the public when officers are responding to an incident. The information could be unrelated to the call an officer is at however a member of the public may give details of another incident.

Tasked information is the prioritised collection of information concerned with problems identified in the intelligence requirement (College of policing, 2022). This type of information can be accessed through automatic number plate recognition ANPR. ANPR cameras can be used to follow a drug dealers movements to gather information on where they get their supplies from and the route they take. Which can then lead to catching drug dealers higher up the chain. Other ways in which information can be captured are through cctv systems, internal and external databases and through covert human intelligence sources (CHIS). 

A CHIS has been defined under the Regulation of investigatory powers act 2000 as 
“a person who establishes or maintains a personal or other relationship with 

a) person for the covert purpose of facilitating the doing of 
anything falling within paragraph b) or c);

b) he covertly uses such a relationship to obtain information or to 
provide access to any information to another person; or

c) he covertly discloses information obtained by the use of such a 
relationship or as a consequence of the existence of such a 
relationship”.

(Home office, 2016)

This definition from the home office describes what a CHIS is and sets out the point a CHIS is covert. Meaning that their identity will be protected and the people whom he is discloses information against will not know his identity. However, this does come with risk as if their identity is revealed the CHIS safety will be compromised. 

Intelligence can come from a variety of different sources in policing which include

-Open source (publicly available information such as social media)
-Covert human intelligence sources
-Undercover officers
-Technical interception of communications
-Law enforcement partners in the UK and overseas
-Security and intelligence agencies
-Private sector reporting
-Members of the public

(National crime agency, 2022)

The national intelligence model (NIM) is used in policing to look at the key priorities and process information into intelligence. The key part of the NIM is the `tasking and coordinating process which is overseen by tasking and coordinating groups (Bryant & Bryant, 2019). This looks at the operational response to crime and disorder looking at prioritise intelligence requirements. In action, this could look at the gathering of information about a recent spike of burglaries in specific area or high crime rate area. Police bosses can then see from this that a greater police response in an area is needed to stop that crime from happening. This could be an increase in patrols at certain times in the day that burglaries are happening.  

In order for intelligence to be used it has undergone evaluation which is then used to assess its credibility. The Intelligence is then graded using the 3x5x2 evaluation process. Which is then put into an intelligence report to submit and evaluate information, and manage the dissemination of intelligence. (NAFN.gov.uk, 2022) 

The reliability of the information received is the first thing to be evaluated before it can be used as intelligence. This will look at how reliable the source of the information is. It may be deemed unreliable if the same source has given false intel in the past. The information is then graded on the basis on of how the information has become available to the source. For example via 3rd party or witnessed etc. 
Intelligence gathered can also be shared outside of the force with different agencies like the government and social services if the Intel would be beneficial to them. Then at the end intel is then graded if it can be shared or shared with conditions. (College of policing, 2022). A condition could be for example that if the Intel was to be used in court then an application for public immunity may need to be made. At all times the identity of the  source must not be included on the intelligence report. As their identity needs to remain anonymous so the source can be protected. 


The intelligence that has been gathered can then be shared officers working in that area. For example in the force I work for we have an intelligence teams group. Where the area intelligence officer will sent us intel that we need to be aware of. This can relate to things like local sex offenders that have been moved to the area. Or a specific type of vehicle where there is an influx of that model being stolen in an area. Relating to the sex offender intelligence it will explain that if we do get a call there to submit intel if we have a concern. Having the intelligence come through teams is a good way of receiving intelligence as it cannot be missed. Moving forward I believe that an intelligence meeting being held once a week with local officers would be an even better way of using intelligence.  
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1000 words - Public Protection

This task will critically evaluate the policing strategies that are used for dealing with public protection incidents. Considering the impact of abuse on victims and the impacts of personal attitudes and values on the investigative process. Linking in with the association between serious and organised crime groups and public protection issues.

Serious and organised crime (SOC) is a huge security threat to the UK costing the UK around 37 billion pounds annually (UK parliament,2018). Understanding serious and organised crime is it has been defined by the UK parliament as any:

“Criminal activity that is planned, coordinated and committed by people working individually, in groups, or as part of transnational networks. It usually centres on acquiring money, profit, influence and power. Sexual gratification is also a motivator in some cases. Such offences are often committed by organised crime groups , who use violence, corruption and intimidation to protect their criminal activities”.
(UK Parliament, 2020)
 
This quote shows the seriousness of SOC in the UK that is planned, coordinated and committed by criminals working individually and in groups to gain money and power. Due to the impact, these crimes are having on the UK the government set out a strategy called
The serious and organised crime strategy (SOC).  The strategy set out the governments approach to dealing with SOC crime in the UK (HM Government, 2018). The home secretary at the time Sajid Javid stated that the purpose of the strategy was to protect the public as well as to “prevent and defend against serious and organised crime in all its forms, and our unyielding endeavour to track down perpetrators, from child sex offenders to corrupt elites, to bring them to justice” (Sajid Javid, 2018)

The strategy provides a framework for countering serious and organised known as the 4ps. The first strategy pursue which is about pursuing offenders through prosecution and disrupting their criminal activities. By the police targeting organised crime groups and gathering intelligence on individuals. Prepare looks at being ready for when SOC occurs and disrupting the impact that it has. In reference to the police service this would look at being ready for when SOC happens. Making sure that the police have enough officers to tackle SOC. Prevent looks at making sure people don’t engage in SOC. This can be done by the police targeting drug dealers so children and venerable people will not become victims of county lines.  Protect looks at protecting individuals from SOC. The police have a key role to play as they often come face to face with victims of SOC. 

Looking at protecting victims there are many different policing strategies that are used..  One strategy is through Multi-Agency Public protection arrangements (MAPPA). MAPPA was put in place to protect the public. By ensuring that violent and sexual offenders are managed which was set out in the criminal justice act in 2003. MAPPA states the responsibility that the police service, probation and prison service has and how other agencies become involved in protecting the public (Ministry Of Justice, 2021). The focus of MAPPA is that the police service, probation and prison service work together to manage offenders. This sharing of information and combining resources is vital for protecting the victims and managing the risk the offenders have on them. (Safe lives, 2002). 

Under MAPPA there are categories of offenders these are 
Category 1- registered sex offenders who have committed a sexual offence.
Category 2- violent offenders who have been convicted of a violent offence and been sentenced to a least 12 month’s or detained as a hospital order. 
Category 3- other dangerous offenders are those who do not qualify under the other categories but have been assessed to pose a risk of serious harm. 

(College of policing,2022)

Under the (human rights act, 1998) police have a duty of care to protect members of the public. The police manage the requirements for sexual offenders in category 1 as well as being the lead agency when they are not under the national probation service supervision. The police have the responsibility to ensure all breaches are immediately followed up and dealt with. (College of policing, 2022). The police will get notified if an offender released on tag breaches their conditions which will them make the offender arrestable.

The police also play a role when supporting victims in domestic abuse cases through the initial attendance at an incident and throughout. A Domestic abuse, stalking and honour based violence (DASH) form is completed across all forces in the UK. The form consists of a series of questions that officers ask a victim in order to assess their risk from harm. The risk is then graded standard, medium or high. The DASH from has allowed the police to work with a variety of different partner agencies in order to safeguard victims. The DASH form came about as due to case reviews showing serious failings. The reviews found that previously there was failures in sharing information with other agencies, identifying risk and the failure to make links across public protection and serial offending (Dash risk checklist, 2022).

In order to further safeguard victims a multi-agency risk assessment conference (MARAC) meeting is can held with representatives from the police, health, child protection, probation, health services, independent domestic violence advisors and other specialists from the statutory and voluntary sectors (Safelives, 2022). This takes place firstly by an officer completing a MARAC form, which lets the professionals attending the meeting the victims background and the incident. Research has shown that following MARAC intervention 60% of domestic abuse victims report no further violence (Safelives, 2022). In cases in which I have been, involved victims have had ring doorbell cameras fitted and safety devices inside their property because of the referral. Also by submitting target hardening forms the police can provide panic alarms to victims if the perpetrator returns. The police can also put in refers to the fire brigade if a perpetrator has threated to burn a victims house down. Where the fire brigade can implement new fire alarms and cage on the inside of letterboxes to make a house harder to set alight

Looking at protecting children during incidents the police can also put referrals into social services if they team a child is at risk due to their situation at home or the possibility of being groomed. When children go missing the police fill out missing a report and a prevention interview takes place when the child returns home. Which an officer finds out the reasons why the child went missing.  The missing person report asks questions like did the child return home in the same clothing or with gifts. Which would be a clear indicator if a child is being groomed through counts lines. 

1,100 words






















The essay will analyse the concept of evidence based policing and how works when tackles crime in policing. The essay will also include different crime preventions, theories and strategies. Along with the options that are available to reduce offenders reoffending. Evidence based policing is based on the ideas of Sherman (1998) who suggested that evaluations should perform and underpin the decisions that are made in the policing work place. (Sherman, 1998)

Evidence based policing (EBP) has been defined by the college of policing as “the best available evidence is used to inform and challenge policing policies, practices and decisions” College Of Policing, (2022). Using the best available evidence in policing will mean that Police officers up and down the country can work together and share strategies that have worked well in their force. The best available evidence will come from studies and recent research results that have come from police academics. Looking further into it  “involves police officers and staff working with academics, partners and colleagues to create, review and use the best available evidence to inform and challenge policing policies, practices and decisions” (Wheller, 2019). This shows the importance that the best available evidence has when informing and challenging police procedures practices and decisions. Part of this would be when police bosses look at the number of officers that are needed in an area compared to the amount of crime that is needed there.

One approach that is widely used in policing when it comes to evidence based policing is the ATLAS model. Which is used in policing when conducting and evaluating research.

1) Ask questions that challenge current practices.
2) Test and critically evaluate existing research and new ideas.
3) Learn from existing approaches and new ideas while considering how they work in
Workplace practices.
[bookmark: _GoBack]4) Adapt practices and policies using the best evidence available.
5) Share the outcomes across the service.

(College of Policing, 2016)

The purpose of the model is to encourage police practitioners in different areas of policing to evaluate existing research and come up with new ideas. Adapting current practices and policies using the best available evidence. Then sharing the outcome with the rest of the police service and agencies to help prevent crime. The ATLAS model shows that policing can be open to changes and different approaches which is vital when deciding new strategies and policies.  

EBP has shown been shown to help reduce crime reduction. The Jill Dando institute has looked at finding evidence of crime patterns and crime reduction strategies. This evidence is then translated and used by crime reduction policy makers and the police service. Which has shown a 24% crime reduction in crime across the West Yorkshire police force area. University College London (2022). The approach introduced by the Jill Dando institute to reduce crime was the deployment of police patrols based on crime mapping methods. Which resulted in 800 fewer victims of burglary a year. This shows the effectiveness that EBP can have when reducing crime in policing. Crime mapping is where researchers and crime analysts use location information about crime events to detect spatial crime patterns (University College London, 2022). Crime mapping is a key way in ensuring that the correct number of resources are given to a force area in policing. Making sure that crime hotspots have the most resources in order to deter offenders from committing crime.

EBP can also be effective when looking at road traffic collision (RTC) stats. When officers submit RTC booklets this can be looked at to see if this a problems. When looking at RTC stats if there are number of collisions in one particular bend in the road. It will more than likely be that there is an underlying problem with the road. An example would be were cars are coming across onto the other side of the road to take the bend which could lead to a collision. 

Looking at crime prevention, it refers to the attempts to prevent crime or criminal offending before the actual act has been committed. It studies four main crime prevention strategies, namely developmental prevention, community prevention, situational prevention, and criminal justice prevention. (Welsh & Farrington, 2012)

There are many different crime prevention theory’s one of those theory’s is situational crime prevention. Which focuses on the settings where the crime occurs in rather then those who commit criminal acts. (College of policing 2022). It is based on two theories which are Rational choice theory (Felson and Clarke, 1998) and Routine activities theory. (Cohen and Felson, 1979). The Routine activity theory (RAT) suggests that for a crime to occur there needs to be three elements. These elements are a likely offender, a suitable target and the absence of a guardian against crime. (Felson & G., 1999). A guardian in this theory could be a neighbour who by their presence halts a crime from happening. An example of this would be in the daytime when the property that criminals were eyeing up was too risky to steal from. As the neighbour (guardian) next door is out in the front of the garden mowing their lawn. In this scenario when the neighbour is absent the target is at more of a risk of criminal activity.

The rational choice theory focuses on the criminal’s decision-making the theory assumes that offending is the criminals behaviour main purpose. So the offender will benefit from committing a crime. The theory looks at a offenders rationality with the amount of time and effort that offenders give to a decision by the information that is available to them (Felson & G., 1999). Reviewing this theory, it looks to understand how a criminal makes their choices. That a criminal makes thinks before actually doing the crime weighing up the positives and negatives of committing that crime. For example for a theft it could be the money that they would make from stealing the watch against the punishment they would receive if there caught.

Looking at reoffending in policing the effectiveness of prison has been seen to have mixed reviews. With community sentences being more effective in reducing reoffending than prison sentences (Craig et al., 2013). Looking further into prison sentences and the risk of reoffending operation checkpoint was run by Durham Constabulary. For low level offences like criminal damage and theft mental health and substance abuse programmes were offered rather than court. Which showed a 15% reduction in reoffending rates compared to those who didn’t participate (Bandyopadhyay, 2021). Which shows that operation checkpoint was effective when reducing reoffending rather than a prison term.
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available on line this allows you to access journals through the library, make use of this to gain good grades. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.







































	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	








	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.




