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Task 1

How does he achieve this independence?  He does it by means of a continuous activity. How does he become free?  By means of constant effort. …we know that development results from activity.  The environment must be rich in motives which lend interest to activity and invite the child to conduct his own experiences.” (Maria Montessori, 1995)
Self-directed play can be defined and seen within all play types. It is self-chosen or what the child wants to do. The child has made a decision to play in a specific area or with a specific piece of equipment or resource that has sparked their interest. There is no adult influence, the practitioner is simply there to guide the child when asked or in the event of any health and safety risk to the child. 
Self-directed play means the freedom to finish when they so wish to do so, there is no time restriction where the child must then go to another area to play. It is entirely on the childs’ terms, needs and wants.
Physical Play is one type of play that children thrive in and enjoy, it also comes into every activity they will do from kicking a ball to threading beads to reading a book. Physical play develops their fine and gross motor skills and has a number of benefits to their health while also supporting the important development of balance and coordination whilst decreasing stress and fatigue (Goldstein, 2012). Usually a great deal of physical play happens in the outdoors, where children get the opportunity to explore new things, climb and run amongst other activities.
Another type of play that children enjoy to self-direct is creative play. Creative play is an important part of child development. Through inventive and innovative play children can as discussed by (Steiner 1919) develop holistically. Creative play helps a child build up these abilities and empower them to share their feelings and thoughts. Creative play can be achieved through role play and imaginative play along with craft. It is versatile in that it can be outside and inside play. Creative play allows children to be expressive and can be used as an outlet for emotions.
Children are often given toys or equipment build for purpose, for example a car is used to go on the tracks provided or a sand pit with certain tools that are allowed to be use within the sand pit area. These limit the possibility of the child using their imagination and self-direct their play to the full potential (Hollis Montessori school, 2018).
The ability to self-direct their play allows for the development of the child as a whole, it is holistic. There is not one area that is being focused on. There are many benefits to self-directed play. It allows the child to make informed decisions and risk assessments for themselves. They are given the opportunity to problem solve thus supporting Piaget who says, children do not learn in the way adults do: therefor they should not be expected to learn as adults do. Through having the freedom to choose where, when and what they play they are also given the freedom to decide if they want to play with others, building on their social skills, it also gives them the opportunity to play alone. Vygotsky (1966) believed that play was important to the individual childs cognitive development.
There are four types of social play, solitary play which is when the child will spend time alone doing what they want with no interaction with other children. Then there is parallel play, where the child is playing along side another child with little to no communication. Associated play is similar to parallel play with more interaction between the children and finally cooperative play where the children are playing together and communication the play. 

"In play a child deals with things as having meaning. Word meanings replace objects, and thus an emancipation of word from object occurs" (Vygotsky, 1933, p. 11)
Vygotsky believed that play was the most important part of development especially imaginary play as he suggested that imaginary play showed the true abilities of the child in comparison to other activities.

Practitioners play an important role in self-directed play through supporting the childrens’ experience through taking a step back whilst also being present and ready to engage when needed we are providing them with the opportunity to explore and learn at the pace that is on their terms, building up their confidence in their own ability. As written by The National Strategies Early Years through providing a range of opportunities within the learning environment practitioners are giving a selection to appeal to individual children. We are able to do this through observing what the children do in self play, the things they are drawn to, what they play, with who, for how long. This gives us the information we need to provide the children with the support and encouragement they need along with the materials and resources they want to use and play with.


Task 2 
The definition of risk is the possibility that something unpleasant or unwelcome happening (oxford dictionary, 2020).
 It is contended that facing challenges can have positive ramifications as far as childrens formative, social and enthusiastic needs, just as their general wellbeing. Play critics will in general say that taking out dangers denies children of the chance to survey them effectively, thus they are unequipped to manage any circumstances they may experience in later life (Boyer, 2006).
Gill (2007) stated that advocates for children’s play assert that active outdoor play always involves some risk, but that the risks are greatly outweighed by the health and developmental benefits.
For children learning through play the two main risks for them would be a physical risk, for example, if they jump from a step onto the ground will it hurt? Will they get a cut?. And emotional risks, an emotional risk would be trying something new and the fear of it going wrong, or the fear of trying to make new friends. It is important that the children are exposed to some risk within reason. It goes without saying that anything that would pose a great risk to the health and safety of the child would not be acceptable and would be the responsibility of the practitioner/ responsible adult in charge. However, risk through play such as “if I climb that tree will I fall down” and being able to weigh up the risks and come to a conclusion are all part of development for children. Without small risk taking at an early age we cannot expect that as children grow older they are able to make judgements on risk.
There are many benefits to the holistic development of children in risk taking, physical skill development, for example, they might find that they have climbed too high in a tree and they will need to carefully find their way back down which will develop strength and their body confidence, along with perception and motor skills (Beate, Sandseter, 2010). Risk through play will also give children the opportunity to judge and weigh up their risk, “will I fall”, this gives them confidence within themselves to make choices and decisions. Stephenson (2003) researched and concluded that children will look for ways to make play riskier because they are looking for ways to feel excitement through play. As written. In the UNCRC Article 29 (a) The development of the child's personality, talents and mental and physical abilities to their fullest potential. However, this cannot be completely fulfilled if the children are not able to take risks within their own play environment.

Risk Play is usually found in outdoor play and for the majority of time happens during self-directed play as opposed to organised play that has been set up by an adult (Sandseter, 2007)
The UK Mental Health Foundation has argued that a lack of risk in play is damaging for children’s well-being and resilience and has been linked to health problems requiring professional assistance (Mental Health Foundation, 1999). 
Froebel was able to recognise the importance of children coming across challenges during play ‘does not know his strength and the demands made on it who is likely to venture beyond his experience and run into unsuspected danger’ (Froebel in Lilley 1967:126). 


Being able to find a balance where risks are able to be taken. There needs to be a balance where risks are considered when providing opportunities to play but are not eliminated completely. It is important to control any serious risk to a child whilst also recognising the benefit of some risk that may present itself during play. The aim should be that children can experience play in full with the inclusion of some risk. The Early Years Foundation Stage (2014) says Providers must ensure that they take all reasonable steps to ensure staff and children in their care are not exposed to risks and must be able to demonstrate how they are managing risks.

The Health and Safety Executive states that we should not be eliminating risk and that accidents do happen during play, however, practitioners should focus on the real risk control whilst weighing up the benefit of the risk within the play activity.
“The goal is not to eliminate risk, but to weight up the risks and benefits.  No child will learn about risk if they are wrapped in cotton wool”. (Health and Safety Executive, 2012)

Every child is individual thus the degree of risk they look for will likewise change, yet most children will effectively look for risks in play as they investigate their general surroundings and their own physical capacities. The skills developed through taking risks will be significant through their life, for example, teenage years where they will be faced with many risks and important decision making moments.


Task 3
The Foundation Phase places observations as an important part of practice. The principle motivations behind observing the children are to work out where the children are on them frame work so as to advance them, and to distinguish any troubles or high ability. Through observing, professionals can accumulate evidence when children have been learning and putting into practice the things they have learnt. Allowing practitioners to see and monitor any progress the children have made and whether they need additional support (The Foundation Phase, 2015).
A running record observation is a detailed record that is written as the event is happening.  Bruce (2011) Suggests the practitioner writes as much information as is possible and is relevant to what the child is doing and saying whilst being completely objective, it is important to remember to write exactly what is being said or done and to not assume the child is feeling a certain way about the activity. The reason for the running record is to collect information, which is commonly subjective in nature. In the wake of making a record, the observer may review their decision and summarise what happened (EYFS, 2017).
Running records assist in the planning of tasks for each unique child. They bring about the deliberate assortment of nitty gritty, clear account information about the childs' development.
The running record observation is advantageous as it provides the practitioner with plentiful of information as it focuses on not only one area but looks at all behaviours that are happening, meaning it is holistic. By being able to be objective and writing down what the child says and does as a whole and in different scenarios, this gives a more organic insight into the child and their development.
By recording objective observations, it is possible for the practitioner to learn in a practical way, this helps them become aware of these needs and how to meet them (Hobart, 2009). 
The information a practitioner gains from a running record allows the practitioner to collect the information and plan activities through the Foundation Phase Framework that is suited to the individual child. It also allows for the same in-depth follow on observation that shows the practitioner if the planning they have been doing for that child has been correct for his development and if not the changes that can be made to support the child. Being able to have the correct information can help practitioners identify special educational needs or other particular abilities (Bruce, 2010)

However, there are disadvantages to a running written method of observing. This method can be time consuming as the practitioner will want to collect as much information as they can, however, the child might not engaging with anyone else or showing a range of skills with what he is doing and the practitioner would feel that they must continue the observation until the information they need has been seen. 
It would be difficult to observe a group of children with this type of observation as the practitioner needs to be able to focus on the child to ensure they are writing and seeing the correct information of the child whilst also trying to observe a number of other children. It would also be very difficult to alternate between files to write all of what is being observed, the risk there being that the information being written would be incorrect.
The risk with written observations is that it is possible to write inaccurate conclusions, and therefor when planning for that child we would not be planning correctly to meet that childs needs. This can be reduced through observing a child doing something on a number of occasions before coming to a conclusion of where they are developmentally (Riddell-Leach, 2005).
Freud and Piaget believed that the speed of how children develop varies from each child and also that development is stage-like. They say that children will go through the stages of developments but not at the same time. The stages of development and individual needs can be met through observations and appropriate planning, which should develop the childs skills. Through planning we are able to look back at the stages where the child began and how far they have come. We are able to continue through observations to assist the child through their development.


Task 4
 ‘nature’s means of individual education’ (Isaacs, 1929).
Play enables children to utilize their creativeness while building up their imaginative mind, expertise, and physical, emotional, and cognitive ability. Play is imperative to healthy brain development (Shankoff, 2000). It is through play that children at an early age connect with and interact in their general surroundings. Play enables children to make and investigate the world around them, overcoming their feelings of fear while role playing. Hurwitz (2002) says play assists children with growing new abilities that lead to confidence and the strength they need confront future difficulties.
‘The Foundation Phase encompasses the developmental needs of children. At the centre
of the statutory curriculum framework lies the holistic development of children and their skills, building on their previous learning experiences and knowledge’ (Welsh Government, 2015).
The Foundation Phase has developed 4 areas of learning to fully develop and support childrens learning. The areas are:
· Personal and social development, well-being and cultural diversity.
· Language, literacy and communication skills.
· Mathematic development
· Physical development
However, the Foundation Phase emphasises that the educational provision should be holistic for the children as well as being individual tailored to meet the needs of the child.
Through the range of observations available it is possible to collect the information to ensure that the developmental needs of each child is met.
Howard and McInnes (2012) suggest that children that perceive the activity that they are doing as play will lead to superior development due to the children being able to attempt a range of behaviours with a reduced fear of risk. Taking this into consideration it would make a difference in the outcomes of observations because if a child is happy and relaxed in a play activity the practitioner will be more likely to get a genuine, honest, holistic observation and as Fattore et al (2007) states children had reported that being able to play contributed to their happiness.
By allowing children to learn through play and observe them in a play situation they themselves are happier. Children can perceive a task to be play or non-play through a number of ways, for example if they feel the presence of the adult looming (Howard, 2002) they might feel as though they are being watched and studies have shown that children have displayed negative behaviours to the non-play activities such as being easily distracted (Howard and McInnes, 2002).
Through play, children create language development, emotional skills, social abilities and intellectual development. It supports learning and all parts of children development. For most children their play is characteristic and unconstrained albeit some children might require additional assistance from practitioners. Play happens inside and outside and it is in these various situations that children investigate and find their prompt world. It is here they practice new thoughts and abilities, they face challenges, show creative mind and take care of issues individually or with others. Our role as grown-ups is critical. practitioners give resources and support.  They watch play and participate in when welcomed. Practitioner provide the environment needed to give the children challenging, interesting areas, from which they have gained information about what the children enjoy and have created the environment which will best suit and develop their skills.
Jean Piaget (1896-1990), made a cognitive developmental stage hypothesis that portrayed how the ways children develop thinking is linked to their interactions. They see the world uniquely in contrast to grown-ups do, and as they play and investigate, they learn how to think in manners that better fit with their view of the world.
Learning through play has a holistic approach, as it covers all areas of development. With the correct information attained through observations these skills can be developed at a rate that is best suited to the unique child. As written in the UNCRC Articles 13, 28 and 29 children have the right to an education and the education should develop their physical and mental abilities as well as their personalities. Whilst also being allowed to express themselves. 
There are a number of ways practitioners can observe children for example, documenting, learning stories, child targets, checklist, tracking and time sampling. Practitioners can also support their findings with evidence for the Foundation Phase such as photos and video clips, if the childrens parents or guardians have given consent.
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