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1. PART A – SESSION PLANS FOR NEATH PORT TALBOT:
	Local Authority
	NEATH PORT TALBOT

	Year
	2021

	Student Name
	CHELSEA G JENKINS 

	Project Focus 
	STREET GAMES

	Time of year
	SUMMER- APRIL - JULY

	Funding from street games
	£2000


1.1 Background Research – Include research here into the area of Port Talbot and information that has helped you reach a decision on activities to be planned and developed. 

After researching I have found that the highest levels of deprivation in Neath Port Talbot can be found in the areas of Aberafan, Sandfields East and Sandfields West. In addition, all three are ranked within the top 25% most deprived areas in wales along with ranked poorly for income, employment, health, education, and physical activity (Neath Port Talbot Council, 2009, p.5). 30% children in Neath Port Talbot live in poverty, greater than the Wales average of 26%. 
Case study:
Neath Port Talbot Public Services Board had a well-being plan and within that plan they asked four schools in Sandfields what they liked about Sandfields i.e., Rhosafan, Awel y Mor, Sandfields Primary and Tywyn Primary. The total response was 216, 79 from primary school aged pupils (37%) and 137 adults (63%). The main responses were beach, park, school, people, and play (refer to appendix figure 2) (Well-being Plan – Neath Port Talbot, 2018, p.24). 
School Sport Survey 2018:
The information I gathered based off Neath Port Talbot was 79.3% of children between 3-11 years old are participating in sport in the last year in other settings outside of school. It also highlighted that their lowest participation came from males age 3-6 (75.1) and females in 7-11 (79.9%) compared to males 7-11 (82.9). As result of these statistics my US GIRLS session will be aimed at 7–11-year-olds in hope to increase participation to Powys figures of 86.9% (Table 14a, School Sport Survey, 2018). 
Moreover, I looked at the specific date on volleyball and dance in Neath Port Talbot. I found that only 10.3% participate in volleyball along with 25.1% in dance (Table 13c, School Sport Survey, 2018). I then looked for the current demand by sport in the last year in Wales and found that volleyball was up by 16.7% and dance by 40.2%, this is for both male and female (Table 18a, School Sport Survey, 2018).
Neath Port Talbot – School Sport Survey Alltwen Primary School:
· 64% of pupils participate in sport at least once a week in a community club (p.13). 
· 38% of girls choose dance as their popular community sport. (p.14). 
· 55% of children said they like using the beach/sea as a setting for sport and exercise along with park = 85% (p.15). 
Linking to the case study by Neath Port Talbot Public Services Board and the School Sport Survey by Sport Wales, 2018, I will have volleyball on the beach as one of my doorstep sports along with paddle boarding liking to the interest and enjoyment or beach and see. Furthermore, I will have a multi-game session located in a park.



















                                                                                                                              
	
		












	
2.2 IDENTIFIED
ACTIVITY / PROJECT INCLUDING NAME / LOCATION / DAY /TIME
	
HOW WILL THE PROJECT BE DEVELOPED? WHAT WILL IT LOOK LIKE? HOW WILL IT BE PROMOTED? WHO WILL DELIVER IT?  
	
WHO ARE THE PARTNERS THAT WILL HELP DEVELOP THE SESSION? WHAT WILL BE THEIR INVOLVEMENT?

	
WHAT WILL SUCCESS LOOK LIKE. START / MIDDLE / END OF PLAN  

	Doorstep sport –

Multi – game session

Age 3–7

(Western Avenue Playing Fields)

Saturdays 2-3:30pm     







	Project Development: 
Each week will involve different ranges and varieties of games from the Games for Sport Booklet focusing on different types of skills such as, running, kicking, catching and balance. Along with developing skills like communication, teamwork and problem solving. 
Design:
4 games based of the Games for Sport Booklet. 
1. Capture the Flag (focusing on running)
2. Bowling (Kicking technique)
3. King ball (Throwing and catching)
4. Snakes and ladders (Balance skills and team building)
(refer to appendix 1, figures 5,6,7,8). 	
Depending on the number of participants I’d like to all 4 games going on the same time and have a circuit, so all can try each game. Each game will last around 15 minutes with a 10-minute break halfway through. 
Promoting:
I’d like to go into the primary schools in the surrounding area to do a taster session and give out posters/leaflets specifically Ysgol Gynradd Gymraeg Rhosafan School because it is only an estimated 15-minute walk from the school to the playing fields. 
Delivery: 
These sessions will be coached via volunteers e.g., young ambassadors.
	Partners:

· Ysgol Gynradd Gymraeg Rhosafan School (taster session)

· Ysgol Bae Baglan (taster session)

· St Theresa’s (taster session)

· Neath Port Talbot Council 

· NPT PASS (helping with organising playfields and online promoting)
	· Having 30 children attend the session on week 1.

· Week 2 onwards retaining 20-30 children attending.

· Enjoyment of participants and asking about session next week. 

· Feedback off parents and guardians.  

	Doorstep sport –

Volleyball

Age 7-11

Aberavon Beach

Wednesdays 4-4:30pm











	Project Development: 
Throughout these sessions participants will be focusing on the 4 basic skills of volleyball:
1. Forearm 
2. Serve 
3. Overhead set
4. Spike = hit
These skills with be developed over 6 weeks along with communication, and teamwork.
Design:
· Week 1+2 = 
4 square volleyball (refer to appendix 1, figure 9) focusing on the forearm technique whilst trying to keep the volleyball traveling between the 4 participants. This skill and activity will aid in controlling the ball ready for the coming weeks.
· Week 3+4 = 
Progress onto 2v2 mini games using the net = game sense approach, paying the game and stopping to add in extra skills and tactics as each group develops. Also, putting children in groups/pairs based on ability so sessions are still fun and enjoyable (refer to appendix 1, figure 10). 
· Week 5+6 = 
Hoping for majority of participants will be able to complete all 4 skills above and progress to 4v4. In last week, have competition where each pair/group plays everyone. 
Promoting:
Adverts online = Facebook, Instagram, and Twitter via NPT PASS. 
Have a drop-in session for free a week before sessions begin to gain interest and show children and parents the set-up of the session along with what we are planning to teach. Plus, drop in posters with key information into surrounding schools. 
Tag partners in the posts to increase range of target audience along with posting after school and work times so more people see the adverts. 
Delivery: 
These sessions will be taught by qualified coaches and instructors which will all be first aid trained and DBS checked. These coaches will get paid over the 6 weeks but will volunteer for the taster/drop-in session the week before sessions begin.   

	Partners:

· NPT PASS.

· Sport Wales and National Lottery = Active Wales Fund

· Ysgol Gynradd Gymraeg Rhosafan School (taster session)

· Ysgol Bae Baglan (taster session)

· St Theresa’s (taster session)

· Tywyn Primary School

· Awel y mor 

· South Wales Police 


	· Having 30 children attend the session on week 1.

· Week 2 onwards retaining 20-30 children attending.

· Ask participants how and what they enjoyed at the end of each session (adapt for next session if needed). 

· Ask participants with help of parents/guardians to fill out a questionnaire. 

· Asking if sessions will be carrying on or happening next summer. 
 

	US Girls

Yoga/Dance

Age 7-16

Mozart Drive Community Centre SA12 7UA

Thursdays 5-6pm 










	Project Development: 
These sessions will focus on well-being and breathing carried on with a range of different dance styles and routines that can be practiced at home as well as at the sessions. Sessions are for all abilities. 
Design:
First 20 minutes of session will be focused on yoga:
1. Boat 
2. Bow 
3. Butterfly/Cobblers’
4. Extended Cat Pose 
5. Flower’s pose
(refer to appendix 1, figure 11,12,13,14,15)
Second half of the session will continue from the stretching following into dance. Each week we will focus on a different type of dance from, street, jazz and contemporary and learning a routine each week with key technique. 
Promoting:
Adverts on Instagram, and Twitter via NPT PASS and TDM Stage school. 
Tag partners in the posts to increase range of target audience along with posting after school and work times so more people see the adverts. 
Delivery: 
These are sessions will be taught by a teacher from TDM Stage School supported by NPTC dance college students volunteer along with being taught via NPT PASS basic yoga to coach/ teach the first section of the session. All instructors will be DBS checked. 
	Partners:

· NPT PASS

· NPTC Group of Colleges 

· Ysgol Gynradd Gymraeg Rhosafan School (taster session)

· Ysgol Bae Baglan (taster session)

· Ysgol Cwm Brombil 

· St Theresa’s (taster session)

· Tywyn Primary School

· Awel y mor 

· South Wales Police 

· Mid and West Wales Brigade 

· TDM Stage School
	· Having 30 children attend the session on week 1.

· Week 2 onwards retaining 20-30 children attending.

· Majority of participants pick up the dance technique and routine. 

· Participants ask for information for local dance groups/lessons to carry on sessions (TDM Stage School)

	Club One

Paddle boarding

Age 10-16

Aberavon Beach

Saturday 10-11:30am










	
Project Development: 
All sessions will be centred around safety in the water, all students would preferably swim, if they aren’t confident swimmers, we will focus on developing water confidence over the weeks. 
Design:
· Week 1 =
Will be focusing on water safety and board safety along with practicing on land before getting into sea. 
· Week 2+3 = 
Practicing balance on knees on paddle board with support if needed. 
· Week 4+5= 
Progressing onto standing onto feet with support if need, week 5 hope to be standing individually. 
· Week 6= 
Majority of students to be moving confidently around on the paddle board, enjoying whilst performing good technique. 
Promoting:
Adverts online = Facebook, Instagram, and Twitter via NPT PASS and Surf School wales.  Tag partners in the posts to increase range of target audience along with posting after school and work times so more people see the adverts. 
Have a drop-in session for free a week before sessions begin to gain interest and show children and parents the set-up of the session along with what we are planning to teach. Plus, drop in posters with key information into surrounding schools. 
Delivery: 
Sessions with be taken leaded by a Surf School Wales instructor supported by volunteers i.e., NPTC Group of Colleges. 
All instructors will be DBS checked and will be confident and strong swimmers who will be educated in lifesaving and water safety. 

	
Partners:
· Surf School Wales

· NPT PASS

· Ysgol Gynradd Gymraeg Rhosafan School (taster session)

· Ysgol Bae Baglan (taster session)

· Ysgol Cwm Brombil 

· St Theresa’s (taster session)

· Tywyn Primary School

· Awel y mor 

· South Wales Police 

· Mid and West Wales Brigade 

· NPTC Group of Colleges 



	
· Having 30 children attend the session on week 1.

· Week 2 onwards retaining 20-30 children attending.

· Children asking for information about carrying on paddle boarding, surfing after camp or to carry on in their own in their spare time (Surf School Wales). 






1.3 Costings
	Activity / project / session

	Resources Needed
	Estimated spend
	Estimated Income Generated For / by the activity / session


	
Multi-sport Session




	
Coach to provide leadership and instruction
500 Promotional postcards  
Playing fields 
Rewards (bottles and sweets)
	
5 sessions = £10 = £100
=£180
= £365
= £15 x 5 = £75
= £200
Total spend = £555
	
Free of charge session

Total income = £0

	
Volleyball session
	2 Coach to provide leadership and instruction
Equipment (volleyballs and nets)

500 Promotional postcards  
Rewards (bottles and pen)
	= 6 sessions = £20 = £120
= volleyballs (£15) x12 = £180
= nets (£22) x6 = £132
= £180
= £200
Total spend = £632


	+ £200 grant off Sport Wales
Free of charge session

Total income = £200

	


Yoga and Dance Session 




	
1 teacher to provide leadership and instruction
500 Promotional postcards  
Community hall
Rewards (hair accessories)
	
= 6 sessions = £10x6 = £60
= £180
= £15 x 6 = £90
= £200
Total spend = £530

	
£1 per session
£100 income


Total income = £100

	


Paddle boarding session 






	
1 instructor to provide leadership and instruction


500 Promotional postcards  
Rewards (t-shirts)
	
= £120 per week for both paddle boards and one instructor = £720 
= An additional instructor = £20 x 6 = £120 
= £180
= £200

Total spend = £1,230 

	
£3 for 6 sessions 
£450 income 



Total income = £450

	
	
	Total Cost of plan-

= £2947
	Estimated funds available- 

= £750 



1000 Word Written piece: Students are required to carry out a research task and highlight the current barriers to sports participation in deprived communities. Students should consider what the internal and external issues are affecting sports development organisations when planning to deliver sports development projects in deprived communities.

2.Part B – Current Barriers to Sports Participation in Deprived Communities: 
2.1 Introduction:
Current class inequalities are more extensive than ever and continues to grow and structures all aspects of life. For example, the prevalent inequalities that influences physical activity participation (Green and Smith, 2016). When considering physical activity as a contemporary moment is believed to be an essential factor to living a healthy (Enstrom, 2008, Duncan et al, 2004), along with an individuals’ social class is a huge factor that forms behaviours and actions in relation to sport participation (Dagkas and Stathi, 2007, MacDonald et al, 2004). 
Wright, MacDonald, and Groom (2003) highlighted that participation in physical activity is ‘context dependent’ and therefore links with wider factors of socioeconomic status along with society’s position. In addition, it has been proven that the middle class have higher levels of participation than the working class (Wheeler and Green, 2012). Research by Venn and Strazdins (2017) stated that people with lower income have a 22% increase in inactivity. 
When designing sport and physical activities in deprived areas it is important to consider all factors including social, environment, economic and personal. 
2.2 Sporting Capital:
Bourdieu and Shilling seen sporting capital to be closely linked to physical capital (Rowe, 2015), is equally impacted by class inequalities. For example, Rowe (2015) highlighted that sporting capital is the centre of the formations that influences participation in sport. 
Like physical capital, sporting capital is shaped through people’s values, education, and experience. These are normally influenced by peers, family, coaches, teachers, or leaders (Rowe, 2015, p.45; Ferry and Lund, 2016). This impacts an individual’s physical capital linking to middle class therefore having greater sporting capital and greater chance of participation. Moreover, continuing to enforce and enrich their possession of physical capital.
2.3 Social:
“Social exclusion is a theoretical concept, a lens through which people look at reality and not reality itself” (de Haan, 2001:28).
Another definition of social exclusion ““processes through which individuals and entire communities of people are systematically blocked from rights, opportunities, and resources that are normally available to members of society and that are key to social integration” (Boundless Sociology Boundless, 2021). 
There are many benefits to social view of physical activity and sport. For example, promoting strength and pride to the community along with the decreasing links of anti-social behaviour and loneliness, this is especially important to the current climate the world is in. In addition, it provides the opportunity to make new friends and strengthens families (Wankel and Berger, 2018, p. 167). 
2.4 Environment:
Where we live greatly influences out level of physical activity and participation in sport. These can include accessibility to walking and cycle paths, recreation facilities, public transport, crime, pollution and even your family environment (Physiopedia, 2021). 
Some communities can be spatial excluded such as rural areas or a block of flats (Latitude Geography,2021). In 2015, Sport Wales asked schools across Wales to complete the School Sport Survey. They found that 38% of pupils in Primary School walk to school, 49% take a car and only 5% take a bus (School Sport Survey, 2015, p.8).
2.4.1 – Case Study – Garner Purkis, Alegeel, Burgess and Gulliford: 
Garner Purkis, Alegeel, Burgess and Gulliford (2020) case study focuses on engaging in physical activity is essential for maintaining both physical and mental health. However, a high proportion of adults are inactive, especially in locations of socioeconomic deprivation. This scheme was funded via Sport England and ran by a social enterprise in an area in inner London were socioeconomic deprivation. The study’s objectives to examine the experiences of participants staff and to highlight barriers and facilities of performance and participations. 
The results shown that participants said, “the environment of the project centre as friendly and sociable.” Thus, the project was different from a normal gym by offering free or discount memberships and the participation of people of all sizes and abilities. All classes were free along with mentoring support. Moreover, their families’ lifestyle changes were noted, such as difficulties of accessing the scheme like the lack of awareness and engagement from important referring groups. 
This case study could be adapted for children in deprived areas.  
2.5 Economic:
Bourdieu highlighted that economic capital supports all other forms of capital (Horne et al, 2011). It is predicted that individuals with strong economic capital have higher levels of participation in sport and physical activity (Sheerdeer et al, 2005 and Stiddler, 2015). However, it has been proposed that this could be due to middle class choice in sport are less likely to be affected by the lack of income, resources, and time than those from lower socio-economic background (Stiddler, 2015 and Wilson, 2002). This supports the idea that to participate in physical activity and sport participants majority of the time need money and time and regular classes (Coakley, 1998). 
Furthermore, there are lots of economic positives linking to the growth of sport and physical activity, such as fitness for a productive workforce in the future, decrease cost in vandalism and crime for local council and government along with cost effective health prevention (Wankel and Berger, 2018, p. 167). 
2.6 Personal:
Everyone individually has their own reasons why they cannot access or struggles to participate in sport and physical activity, such as, time, influences, location, transport, and money. 
The School Sport Survey completed by Sport Wales 2015 focused on Alltwen Primary School in Neath Port Talbot. They asked 67 pupils aged 7-11 years old what would encourage them to do more sport it highlighted that an estimated of 53% of pupils stated that if they had more time along with 44% on average saying they would if clubs were easier to get to and 36.5 on average if they had the kit or equipment that was needed (School Sport Survey, 2015, p.20). 
Thus, Sport Wales also asked who do pupils take part in sport with, the results were, mother (37%), father (42%), and friends (76%). There is a higher probability of a child participating in sport if their friends and parents are also involved. (School Sport Survey, 2015, p.18). A positive influence from both can create an environment where it is the norm to have an active lifestyle and many of the pupils said having their friends with them would encourage them to do more sport. Moreover, across Wales figures show pupils are more likely to participate in sport with their friends (68%), siblings (44%), father (33%), and mother (23%). (School Sport Survey, 2015, p.18). These figures support that if a pupil is a part of a single mother family, they are less likely to participate in sport (McMillan et al, 2016). 
2.7 Conclusion:
Overall, there is not one barrier that stops an individual from participating in sport or physical activity. Whether it is inequality in class, gender, ethnicity, sexuality, where you live or a non-nuclear family, all these influences how easy or difficult it is to participate in sport. This makes it a tough to reduce the inequality gap and even harder in areas of deprivation and currently this gap is increasing due to covid-19. 
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NPT Public Services Board, p. 24 (Figure 2). 
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Figure 9 – case study based on information gathered: 
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Results of asking primary school children, what they would like to have at the end of a camp/session? 
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