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	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	I think the best part of this assignment was the quality of the references I used within the critical reflection.

	Which aspects do you consider could have been improved in this piece of work?
	I think I could have improved on the language used within my report.

	What have you found most satisfying whilst undertaking this submission?
	I have found this assignment satisfying as it makes me feel more confident when I will have to assess pupils in the future. 

	
ASSESSMENT CRITERIA
	Learning
Outcomes


	GRADE

	
	
	Poor
0-25%
	Unsatisfactory
26-39%
	Satisfactory
40 – 49%
	Good
50 – 59%
	Very Good
60 – 69%
	Excellent
70 – 85%
	Exceptional
86– 100%
	
  %

	Detailed assessment rubric
	1, 2, 3
	
	
	
	
	
	
	
	35%

	Quality of rationale underpinning assessment rubric
	1 
	
	
	
	
	
	
	
	15%

	Pupil report
	
2
	
	
	
	
	
	
	
	25%

	Reflections on the assessment process
	1, 2, 3
	
	
	
	
	
	
	
	25%

	It is expected that students will present work that is proof read, correctly referenced and adheres to the Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
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Rationale
Using a criterion referenced assessment was the most suitable for this task due to its precise nature. Being able to mark pupils in relation to a set criteria (Lockwood and Bowler, 2013) is easily comprehendible for both student and teacher, allowing the students to clearly identify what they have achieved, and what steps they must take in order to progress. An example of a clear criterion referenced assessment is seen within the National Curriculum for Physical Education in Wales (WAG, 2008). Using criteria within each level gives the students clarity, which is why a similar approach was used within the created rubric. 
Black and William (2001) discuss how assessment can be difficult for students, for reasons such as they compare themselves to fellow students, which as a result can cause a drop in motivation for the subject. By using a criterion referenced assessment encourages the pupils to better their own performances, without needed to compare their work to others. Encouraging this autonomy will hopefully encourage the students to be confident in their abilities and motivate them to want to achieve better in the next assessment. 
Using a formal assessment will help identify the strengths and weaknesses of the pupils, and with effective feedback from the teacher will inform the pupil how they can improve for further assessment. This will also enable the pupils to self-reflect and ‘self-assess so that they can become independent learners’ (Lockwood and Bowler, 2013).  
When designing the rubric, it was important to consider what the key aspects of physical education were, and how these aspects could be incorporated into the assessment. Fundamental motor skills (FMS) can be described as the underpinning of any physical education lesson. By allowing the student to engage within the process of learning to move and how to move effectively will hopefully in turn build up the individual’s foundation of movement, as without this foundation, it would be very difficult for the individual to become competent and skilful in a particular activity. This process is seen within Clarke and Metcalfe (2002) model known as the mountain of motor development. This model is seen to support future physical activity engagement, such as the Stodden (2008) model of Developmental mechanisms influencing physical activity trajectories of children. 
Another important aspect was that physical education should be testing the individual’s cognitive, affective and physical skills. When designing the rubric it was important to consider these three domains of learning, which is why each domain was covered individually within the rubric, each with its own criteria. Within the criteria for each domain covered skills such as communication, fitness and knowledge and understanding. Each of these skills are evident within the National Curriculum (2008), and are there for a reliable measurement for each domain. The Department of Education also agrees how reports of assessment should be based on fitness, skill and movement, therefor supporting the use of physical elements within the assessment.
Lynch and Monk (2017) in their article for Physical Education Matters discuss broader ideas for assessment. Within the article the use of an assessment rubric is discussed, as it allows the ‘sport or topic to be dissected for assessment purposes’. By splitting the assessment into grids aids in the understanding of the sport/activity, allowing for the teacher and student to gain a holistic view on the current learning that has taken place, and provides a clear pathway into further success. 
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Criteria
	
Novice
	
Intermediate
	
Accomplished
	
Expert

	



Thinking
(Cognitive)
	Sometimes;
· Shows basic understanding of the rules  ✓
· Understands some key terminology of the sport  ✓
· Willing to participate  ✓
· Starting to understand how to implement FMS in activities.   ✓
	Regularly;
· Can explain rules of the sport ✓
· Understands key terminology in the sport   ✓
· Mindful of how to implement FMS in activities.   ✓

	Mostly;
· Uses their understanding of the rules to assist others 
· Can recognise the abilities of others  ✓
· Understands key terminology in the sport and can apply them to outmanoeuvre opponent 

	Always;
· Takes part in sport to a high level outside of school ✓
· Uses their knowledge of the sport to assess themselves within physical activity. 

	

Feeling
(Personal/Affective)
	Sometimes;
· Demonstrate positive behaviour ✓
· Demonstrate some confidence when performing ✓ 
· Demonstrate a respectful attitude towards my peers. ✓

	Regularly;
·  Demonstrating positive attitude and using this to support peers ✓
· Demonstrate basic communication skills ✓ 
	Mostly;
· Can identify the needs of others and suggest a pathway for them to better their performance 
· Demonstrate high levels of engagement ✓
· Work well as part of a team as well as individually. 
	Always;
· A role model within lessons. 
· Use their knowledge to assess others within the sport and can successfully assess others performance. 

	

Doing
(Physical)
	Sometimes;
· Demonstrates a basic level of fitness  ✓
· Demonstrates higher score in some areas of fitness. ✓
· I can show my skills but I sometimes lack control and quality. ✓
	Regularly;
· Thinking of ways to improve own fitness. 
· Practice skills in a range of activities, and use these skills to better performance in activity. ✓

	Mostly;
· Implement all levels of fitness into competitive game situations ✓
· They use their fitness to outmanoeuvre their opponent. 
· Participate in all PE lessons ✓

	Always;
· Playing sport to a high level outside of school.  ✓
· Demonstrate high levels of physical fitness and can sustain physical activity long enough to improve personal health and fitness. ✓



Pupil Report
Pupil A demonstrates enthusiasm and a positive attitude throughout lessons. He is punctual and always participates within lessons. He is beginning to take ownership of his own learning and is making steady progress in all areas of the subject. He has made pleasing progress within his games sessions, and has shown great improvement in his confidence levels this year.
Pupil A demonstrates their variety of skills within many sporting situations, however, he does sometimes lose concentration within a lesson. By pushing his abilities and presenting challenges within a variety of activities will further his engagement within class. Pupil A has magnitudes of potential to be a good role model within class, as he is supportive and respectful of his peers. Pupil A excels when working individually on a task but does not have the same drive when working as part of a group. Pupil A possesses relevant knowledge when taking part in team sports, but at times finds it difficult to not shout out answers. When working with certain members of the class his behaviour deteriorates, and would potentially benefit from being separated from his usual friendship group.
He takes part in high level physical activities outside of school, and this is evident within his performances within lessons. His physical fitness is to a good standard, and is on his way to using this fitness to outmanoeuvre opponents. If pupil A is to maintain their level of enthusiasm towards Physical Education and push themselves to be more engaged within lesson time, pupil a will be well on his way to achieving excellent standards of work.
He is a likeable member of the school Football team, and demonstrates a level of maturity and commitment to school fixtures and training sessions. Pupil A would benefit from joining more school led activities in order to progress through his social domain of learning. Interacting with other students outside of his physical education class may give him the opportunity to develop his team work skills, and push him slightly out of his comfort zone.
Pupil A is making great progress within all domains of learning, especially within the physical domain. By broadening his skills in a variation of activities will allow him to progress further within physical education. Pupil A has highly developed object control skills, which he applies to both throwing, catching and also kicking. In order for Pupil A to develop further within the affective domain, he must be able to identify positive and negative aspects of others work, and be able to apply this knowledge to his own performance. 
For Pupil A to develop within the cognitive domain, pupil a needs to use their extensive knowledge of activities such as football and cricket to be able to assess themselves and their peers. By supporting his potential in other activities will broaden their skill basis, and the department suggests that he would benefit from developing more fitness based skills such as agility and balance in order to improve his overall performance. Pupil A will develop further understanding of the rules of other activities by joining clubs within school, and this will also encourage him to experience new gaming situations, which in turn may assist in future assessments. 
Overall, the department is happy with the progress made by Pupil A, and hope that he uses his positive attitude and talent to pursue physical activity in the future. 
























Assessment Reflection
Within the assessment, physical aspects of the individual were considered such as having physical fitness. When looking at the work of Cale et al (2007) who use the term ‘the horse is dead’ when discussing the effectiveness and purpose of fitness testing within physical education. They identify that physical education should have a focus on improving fitness habits, not just cardiovascular activities that are covered within traditional physical education. They suggest how there should be more of a focus on stimulating physical activity rather than highly intense fitness schedules, which may appeal more to students and parents. However, having physical fitness is a quality that may assist with keeping the individual active for life, and as this is one of the main goals for physical literacy (Whitehead, 2010) and therefor believe that it does deserve a place within the assessment. Whitehead (2010) builds on her definition of physical literacy, saying how it is not just for the more abled. She identifies how an alternative of literacy could be competence, ability and skill. This could be seen to support including physical attributes within the assessment.
Using a criterion referenced assessment (Lockwood and Bowler, 2013), has many advantages such as it provides a clear pathway for students to know what they have to do next time to achieve better. Conversely, due to the assessment nature needing to be meaningful and purposeful, it is can be a very time consuming process and very difficult to create. Similar to that of the National Curriculum for Physical Education in Wales who follow a criterion referenced assessment, the created assessment did not follow level descriptors, but instead used different elements of the pupils learning with criteria on how to attain novice and build upwards onto expert.
By creating a separate criteria for each domain of learning, it was important to consider that each criteria was purposeful and achievable. By adopting a similar base of skills to that of the National Curriculum (2008) allowed for the rubric to be a steady build-up of skills, which were cohesive and attainable for the students. Whitehead (2010) when discussing physical literacy identifies how it should be for all learning abilities, not just for the more able. By using skills within the assessment, whitehead believes that it would encourage a dualistic attitude, as it may encourage students to think they are being assessed on pure physicality, not their physical skill level. 
When considering which form of assessment to use, the most frequently used criterion referenced assessment was the most convenient and cohesive to create, however, it must be considered whether or not a broader method of assessment could have been more beneficial to the learner. Lynch and Monk (2017) provided many broad assessment ideas, using various points in the lesson to test the individual’s knowledge, understanding and capabilities. However, when looking at one suggested broader assessment idea, peer and self-assessment were addressed. Lynch and Monk (2017) discuss how giving the students access to a criteria which they will assess themselves and others against will allow them to personally identify strengths and weaknesses of their work/performance, with the intended outcome of the students learning from their own and others mistakes in an effort to apply this knowledge to further promote their own work/performance. 
Lopez-Pastor et al (2012) acknowledge how assessment has now become an issue with modern day physical education, as physical educators do not follow the traditional set up of drills. The teacher would have been more able to identify whether or not the children understood exactly what they were doing, and abiding to the main goal for physical education, which at the time was ‘instant obedience’. However, physical education then became indulged with ‘‘objective testing’ for children’s motor skills and fitness as a form of assessment’, as the subject developed more focus on ensuring the students could play the game, opposed to just performing isolated motor skills. This supports the idea of using the physical, affective and cognitive criteria within the assessment, as combining all three can give the teacher an in depth understanding on whether the child understands the sport/activity (cognitive), understands the task, and finally whether they have the skills to perform (physical) that particular task individually or in a group (affective).
When considering the effectiveness of the above assessment, Hattie (2012) suggests how teachers should be sharing the success criteria with students and having them understand it. When evaluating the assessment process, the above criteria was not shared with the pupil prior to the assessment commencing, which may have affected the pupil’s idea on what was expected of them from the assessment.  Having the teacher bring aware of the learning intentions, and then being able to identify when a pupil has been successful in achieving the intentions can give the students the best chance at being successful, but it is the teacher knowing the impact that their teaching is having on the students that offers the best chance of success.  With this is mind, using a peer assessment could have been more beneficial for the pupil and teacher, as the teacher could use this type of assessment to know whether their teaching is assisting or prohibiting learning. Which supports Green’s (2008) definition of what assessment is for, ‘a collection of information in order to establish whether, and to what extent, something has been attained or achieved’. 
Metzler (2011) discusses why having assessments is so important. Not only does it provide students with what they must do in order to achieve, but for teachers the purpose of assessing children is ‘how do you know your students have learned what you intended them to learn’. By using both formative and summative assessment can provide the teacher with the information required to judge whether or not the students understand. When considering whether or not using formative assessment would be the most beneficial use of assessment in this scenario, it was important to explore the uses of each assessment type. Summative assessment is used at the end of units or an end of year as a summary of the students learning. When taking into account this specific scenario, the assessment process was only done once, where the results would have been more reliable if the assessment was done before, during and after the unit of work.
Due to the assessment taking place mid-unit as the child was leaving to move to another school, the assessment used was formative. This was because it would inform the learning process by testing mid unit of what the pupil understands and what they are achieving, and then this information provides the teacher with the information needed to plan accordingly to maximise learning potential. Black and William (2001) explore if there are any improvements that could be made in relation to assessment as marking students fails to offer guidance as it mainly reinforces any underachievement opposed to the things that went well.  Lockwood and Newton (2004) explore the reasons behind why assessment should take place, and not only does using assessment identify the needs of the pupils, it can also assist with the teachers planning and identify where emphasis should be placed in teaching. By providing as assessment rubric along with a written report allows for the teacher to have an in depth understanding of the learning that the pupil has undergone, and as a result plan accordingly to the needs of that individual.
The Department of Education (1996) states how criterion referenced approaches can identify ‘educational intentions, and specific tasks that value and foster participation, involvement, responsibility and caring’. Assessment should involve the learning process, self-actualization and social responsibility, which were elements all covered within the created assessment rubric. 
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