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Introduction 
The aim of this assignment is to discuss the use of reflective practise in the teaching profession by focusing on an observed critical incident. This is of importance when implementing the new curriculum for Wales in schools; teachers are required to ensure the curriculum’s four purposes are core to their teaching practise (Hwb, 2020b).  
A critical incident is any sudden and unexpected event which takes place during a learning experience that is significant enough to warrant further evaluation with respect to teaching and learning. This pedagogical theory, first developed by David Tripp in 1993, provides a useful analytical tool for teaching professionals as it promotes critical reflection on a teaching situation i.e., the critical incident which allows the development of their own professional judgements and practise (Tripp, 1993). This is a particularly appealing approach for early career teachers as it gives them a greater level of self-awareness allowing them to identify their own shortcomings in the classroom and provides an opportunity for action based research so they can adapt their teaching practise accordingly (Richards and Farrell, 2010). 
Reflective practise allows continuous learning from experience following a period of critical reflection (Cambridge, 2022). This allows reflective practitioners such as teachers to adapt their approach moving forward by putting new knowledge and understanding into practise. This process also provides teaching professionals with an awareness of existing assumptions and preconceptions about teaching and learning by viewing the action or situation through different perspectives (NSW, 2021). Therefore, it allows teachers to adapt their teaching practise to best meet the needs of the pupils, this maximises learning and reduces the likelihood of past mistakes which promotes a positive learning environment. 


The role of critical reflection 
Critical reflection is a process used by which practitioners learn from past experiences that cause them to adapt their beliefs or actions moving forward (Centre for Teaching Excellence, 2022). This requires them to make connections between what happened, what they learnt from the experience and what they are going to do differently next time; it is the link between thinking and doing that leads to personal growth (Dewey, 1993). There are many models of reflective practise which can be used to guide this process. Although the structure and format may vary, they all provide a structured framework to aid personal growth by allowing an individual to relate their new knowledge to previous understanding. However, some models are more comprehensive as they are designed to account for the emotion of the experience as well as the abstract experience itself. 
Critical reflection is a fundamental aspect of teaching as it allows a teacher to reflect on a previous learning experience in the classroom and critically analyse whether there are changes that could be made to improve the learning experience for the students (Shandomo, 2010). This is a necessary characteristic of a good teacher as it allows them to identify good practise, areas worthy of improvement and leads to professional growth.  
Teachers can implement this approach by using a reflective journal, this is supported by the educational workforce council who provide each registrant with a professional learning passport (PLP) (EWC, 2022). As a part of the new educational reforms in Wales, Newly Qualified Teachers are required to maintain a PLP, this is used to record evidence of how they are meeting the new professional standards in their practise (OECD, 2017). This will support their critically reflective approach to teaching by acting as an information hub to record details of classroom experiences, discussions with colleagues and formal training. 
For a trainee teacher, entries in the PLP result from weekly meetings with subject mentors who provide specific targets relating to teaching practise. Strategies developed to achieve these targets will be implemented in the classroom. Following a period of reflection, critical questions will be posed based on thoughts and feelings of the experience and reflective observations from professional colleagues. This will lead to a collaborative discussion to determine if the target is complete, or if it needs carrying forward to the following week. If carried forward, a plan of action will be established to amend the original strategy. This is an example of critical reflection being used in practise. 
Critical reflection can also help build a community of practitioners through collaboration and shared professional experiences; this can create a useful resource that can be used by other teaching professionals which will advance the teaching profession for the nation.   
There is much research demonstrating the benefits and effectiveness of reflective practise in education for both teaching and learning, as a result, this is one of the key elements of the four-element design model being adopted in the new Welsh education reforms (Hwb, 2018). These reforms are intended to create a self-improving system of professional learning. 

School context 
The school referred to in this assignment is a high performing English medium school situated in a small rural town of South Wales for pupils between the ages of 11 and 19; the critical incident discussed relates to pupils of ages 15 and 16. There are 1,521 pupils enrolled, of these 335 are sixth formers. This is a very popular and oversubscribed school with a large catchment area with most pupils coming from 10 established primary feeder schools (Prospectus, 2022). Other pupils are subscribed to the school by parental choice; these are generally from primary schools further afield. This school has a considerably low free school meal (FSM) statistic of 4% compared to the national average of 16.4%, most pupils are of a White British background and only 2% of pupils speak English as an additional language. In terms of special educational needs (SEN), around 1% of pupils have statements of SEN with the average for Wales being 2.5% and nearly 8% of pupils have a SEN which is substantially lower than the national average of 19.2%. The statistics used in this section of the assignment have been taken from the latest Estyn report for the school dated April 2019 (Estyn, 2019). Since this report, the covid-19 pandemic and the cost-of-living crisis will have had an impact on these statistics which are not accounted for in this assignment (StatsWales, 2022, MyLocalSchool, 2021). This document is written in accordance with BERA guidelines, information regarding the identity of the school in question and associated staff and pupils is anonymised (BERA, 2018).   





Critical incident linked to Donaldsons four purposes 
The researcher observed a mixed ability Year 11 English lesson during period two of the school timetable (see appendix 1). This was held between 9:55-10:55am; the lesson before breaktime. The learners were working in groups of two or three where they were preparing for a speaking and listening task which contributes to 10% of their final GCSE grade. In their groups, the learners had to prepare for a group discussion about space travel to be presented in a subsequent lesson. The teacher informed the researcher that the learners arranged themselves into groups and tended to organise themselves in terms of ability. However, the teacher reallocated certain learners into different groups ensure there was at least one learner in each group capable of doing the “heavy lifting” to complete the task effectively if needed. The researcher noticed that Learner A was off task for most of the lesson and relied on other members to complete the task. Although the teacher allowed the learners to use their phones for research, learner A was noticed using his phone for the wrong purpose. After been given several warnings, that resulted in the teacher instructing them to first, put the phone away and then to put it on the desk. Following this, learner A persisted in not participating with the group to complete the task. The teacher addressed this behaviour by using an analogy. He compared the individuals in the group to the wheels on a car. They said to the learner “imagine you’re the wheels of a car, each wheel has to rotate to get the car to move”. For the remainder of the lesson, learner A participated, but was still reluctant to follow the instructions issued by the teacher. At the end of the lesson, the teacher kept the group behind to explain to learner A the impact their lack of preparation would have for the other learners in the group. 
[bookmark: _Hlk119224120]The critical incident the researcher is referring to is the lack of contribution from learner A to the speaking and listening group task. This was addressed by the teacher using the car analogy to develop Learner A’s understanding of collaborative learning. This demonstrates the use of reality therapy in the classroom, the key to this approach is to encourage Learner A to consider how their choice of behaviour affects the other members of the group (Glasser, 1965). This can be related to being an “ethically informed citizen” who understands and considers the impact of their actions when making choices and acting; one of the four purposes of the curriculum for Wales (Hwb, 2020a). In practise, learner A did not consider how their lack of contribution to the group task affected the other learner’s workload. To obtain a good mark, the other learners would have to work harder to compensate for the lack of contribution. Another purpose this can be related to is that of an “Enterprising, creative contributor” who lead and play different roles in teams effectively and responsibly (Hwb, 2020a). Learner A did not meet this criterion as they did not contribute as a team member or work in a collaborative way.  


Literature review 
Reality therapy is a well-established cognitive-behavioural approach first developed by Dr William Glasser in 1965 (Glasser, 1965). He described this approach as “person centred” which focuses on the present moment rather than past experiences and suggests that all behaviours are viewed as choices. This type of therapy is based on the principle that we can’t control our emotions directly, but we can control the way we think and behave. 
It is based on a theoretical phenomenon called choice theory, also developed by Glasser, which states that all human beings are motivated by five genetically encoded factors; these are basic human needs required for a human to feel happy and fulfilled in life (Glasser, 1999). This emphasises that all behaviour results from choices made by the individual when attempting to satisfy the five basic human needs. These being: Survival (the physiological requirements for humans to survive such as oxygen, food, water & shelter); love and belonging (this is the emotional need to make human connections, feeling accepted and being part of a group); power or achievement (the need to feel important, have a sense of success and be respected); freedom or independence (the ability of an individual to make their own choices without the influence of others) and fun (Taking part in activities that gives the individual a sense of pleasure, enjoyment and relaxation). According to Glasser love and belonging is the most predominant of these factors because it requires the involvement of other individuals. A consequence of one or more of these basic human needs not being met can be observed as inappropriate or challenging behaviour, in this context, behaviour can be considered as a ‘lens’ to examine how well these needs are being met.   
Every individual has a set of unique perspectives they deem to be most important to them; these develop shortly after birth and continue to grow throughout life. This store of information is called the “quality world” which Glasser described as a “personal picture album”. Components of a quality world may be people, places, things, values, and beliefs. Of these people being the most important as it satisfies the need for love and belonging. Each of these personal pictures satisfy one or more of the five genetically encoded factors. Each of these factors have a different degree of influence in defining an individual’s overall personality. This can lead to conflict between two individuals with different profiles of these factors. For example, a person with a high need for love and belonging may conflict with their partner who has a lower need for love and belonging, but a higher need freedom.  
Due to its success as a therapy, it has since been adapted for use in the classroom where the teacher uses choice therapy as a non-coercive approach to establish a shared vision with the students to create a supportive learning environment (Glasser, 1990, Glasser Institute for Choice Theory, 2021). This ‘Glasser Quality School’ model can be related to the humanistic school of thought where the teacher builds healthy relationships with the students and considers them as unique individuals with specific emotional needs (Khatib, 2013). This model allows the teacher to help the students realise their wants and needs which assists them in achieving their own personal and educational goals. 
The aim of this model is to establish a framework where students take responsibility for their own learning. Unlike a coercive approach to teaching, this encourages deep thinking and engagement from the students. One advantage of using this approach is students will feel they have ownership of their own learning and as a result are less likely to ‘act out’ in an attempt to satisfy their needs. Glasser suggests the teacher can achieve this using four steps. Firstly, collaboration, where the students are encouraged to engage in discussion regarding the quality of work expected and their input needed to achieve this, allowing them to connect the learning objectives in a meaningful and relevant way, which in turn, connects the goals to their quality world pictures. The second step is the use of models, here the teacher provides worked examples related to the task. This provides the students with an opportunity to ask questions to clarify their understanding of the task, giving them a clear vision of what they need to do. At this stage, the teacher also explains how and why the task is beneficial to the students, making the learning objectives of the task part of their quality world. This is followed by a step of self-evaluation, this is the time given to the student to reflect on their work, identify areas of improvement and clarify their understanding of the task. This step is critical in meeting the students need for survival and power; one of the five basic human needs. The final step is empowering the students, the teacher achieves this, by encouraging the students to devise a plan to improve their work by suggesting self-evaluating questions to ask of themselves. This could be related to freedom or independence as a basic human need as the student is given the opportunity to have responsibility for their own plan.  
This approach can also be used in the context of behaviour, the teacher should allow the students to become involved with establishing rules for the classroom and the consequences of breaking them, this can be achieved by holding regular whole class meetings and reviews (Lynch, 2016). This self-discipline approach requires the students to accept trust and responsibility for their actions; by breaking these rules, they are choosing to accept the consequences. To successfully address this, the teacher should require the learner to explain the nature of their action rather than why they did it. This reinforces the expectation that the learner is responsible for their own behaviour (Gabriel, 2011). 
An important advantage of using reality therapy in the classroom is that it encourages both the teacher and the students to become more reflective with their learning, leading to an environment of continual improvement (Maddever, 2008). This requires them to think critically, which allows connections to be made between past experiences and newly acquired knowledge, enabling them to adapt their approach to achieve success in the future. By reflecting, students are more engaged with the learning process which leads to better motivation and improved relationships with peers and teacher (Léon-Henri, 2022). In addition, the reality therapy model has been found easy to implement in a classroom environment because of the four well defined simple steps which are well documented. As mentioned previously, reality therapy promotes a positive student-teacher relationship as the teacher continually strives to match the internal drive of the students. This allows the students to understand their learning is both useful and meaningful to their lives and allows them to find a sense of purpose in their learning; this makes the context of the learning a need-fulfilling environment. This model also removes certain behaviours that Glasser described as unhelpful, these are known as disconnecting habits, namely criticizing, blaming, punishing, and nagging. He also described helpful behaviours known as connecting habits. Some of which include supporting, encouraging, listening, accepting, trusting, respecting, and negotiating differences; all of which act to create a positive student-teacher relationship.   
Although reality therapy has shown to be very successful in the classroom, there are some perceived limitations to the model (Wade, 2021). Some people believe a major shortcoming is past events and experiences are not accounted for. This makes it challenging to identify the underlying cause of a problem associated with an experience from the past. For example, behaviour caused by grief, resulting from the loss of a parent or a close family member, cannot be accounted for using this approach. William Glasser also claimed that mental health conditions don’t exist meaning that this model cannot account for them. This point of view is largely rejected by the psychiatric community, and if implemented, would prevent teachers making reasonable adjustments for students with such conditions. Another potential problem using this approach in a classroom environment is the risk a teacher may inadvertently impose values and judgements from their own quality world onto students when helping to develop new actions. Following the publication of ‘The Quality School’, William Glasser realised it may not be suitable for a whole school approach. This led him to adapt his ideas so that teachers could select relevant elements from the model to use in the classroom (Glasser, 1993).  
In summary, reality therapy was developed using the principles of choice theory and has since been adapted for use in the classroom. This is a non-coercive approach to teaching with an emphasis on deep thinking and engagement. It works by encouraging students to be self-reflective and take responsibility for their own learning. Although this model is somewhat dated, there is still a lot of value in using reality therapy in the classroom as it allows the students to appreciate their learning from a real-world perspective. However, there are some limitations that must be considered before implementing the model in a classroom setting. 


Reflection/evaluation and next steps 
The critical incident referred to is learner A’s lack of contribution to a speaking and listening group task. The teacher was trying to improve the students understanding of collaborative learning and specifically how the lack of contribution from Learner A affected the group. An analogy was used to explain to learner A the consequences of their actions. This compared the group individuals to wheels of a car; each must function to achieve a goal. The analogy had a clear influence on learner A’s understanding of collaborative learning as they participated in the task for the remainder of the lesson, although they were still very reluctant to follow instructions. The car analogy was a simple, but effective method to improve learner A’s understanding of collaborative learning, with a particular emphasis on how their actions, not only affect them, but have a significant impact on other members of their group. Here, the teacher tried to match the internal drive of learner A using an analogy they can easily understand. When addressing this behaviour, vocabulary was used that focused on connecting habits of mind and avoided using disconnecting habits of mind, to ensure the student felt supported and valued. However, the reason why learner A was so reluctant to participate was not established.
Following reflection of the experience, the following questions will be considered:
1. Did the student understand what was expected of them and what strategy could be used to determine this?
2. Was there anything else happening in the immediate environment that was causing a distraction? For example, were they hungry, tired, or cold?
3. Did there appear to be any tension between learner A and the other group members and how could this be identified?
To investigate this further, collaboration with other teachers regarding learner A, may identify if their attitude to learning and level of performance followed a trend across all subject areas. This would help identify if the behaviour is characteristic, or an isolated incident. If the latter, further investigation could be made regarding circumstances surrounding the incident. Learner A’s relationship with the individuals in the group could be reviewed; there may be friction between learner A and other individuals. If learner A is normally a good contributor with different peers, it may suggest there is a problem with the group dynamic, rather than their attitude to participation. Consideration could also be given to learner A’s level of confidence; this could be reviewed by considering their engagement and contributions to other tasks, requiring active participation, across all subjects. The teacher could also communicate with learner A’s guardians to establish if there are factors in their home environment that may be the underlying cause of the distractive behaviour, such as family bereavement, an unwell guardian, or financial hardship. 
Moving forward, aspects of reality therapy could be used to explain to learner A how the collaborative learning task is useful and meaningful to them, with the intention of making the learning experience part of their quality world. This would allow learner A to find meaning in the task that satisfies their own need for power and achievement. This could be done by using another analogy more related to learner A’s interests. For example, the importance of collaboration in a sports team. a strategy of effective questioning could be used to identify if learner A understands the learning objectives to complete the task or if they require further clarification. Using this approach, the teacher needs to be mindful of not making Learner A feel individually targeted. This could be achieved by giving all students a short exercise which requires them to provide a description of their understanding of the task learning objectives. Probing questions can be asked in response to their answers on an individual bases. Based on the knowledge acquired from collaborating with colleagues, the teacher may decide the problem relates to the group dynamic. If so, with consideration of learner A’s perspective, a change of group may be required. If confidence appears to be an issue, the learner could be helped to devise a coping strategy. One approach may be to encourage the group to practise their discussion in an empty classroom before presenting to the class, then provide them with constructive feedback, particularly highlighting the strengths of their work. 
Observing this critical incident gave me a good insight to how reality therapy can be used in practise. This appeared to be particularly effective in terms of classroom management. The use of non-confrontational language was key to keeping the learners focused on the task in hand. This experience has inspired me to adopt this approach in the future. 


Conclusion 
Reflective practise is one of the four elements in the four-element design model being adopted by the new Welsh educational reforms, the others being collaboration, use of data and research evidence as well as coaching and mentoring. The focus of this assignment was to highlight the importance of reflective practise in the teaching profession. This was based on an observed critical incident identified in a classroom setting. By using the critical incident as an example and linking it theory in relevant literature, it allowed me to further my understanding of how reflective models can be used to guide the process of critical reflection. The literature enabled me to appreciate that reflective practise allows a teacher to identify good practise and areas worthy of improvement which reduces the likelihood of repeating past mistakes and in turn, leads to professional growth. Reflective practise can be related to the five nationally confirmed new professional standards for teaching and leadership of the curriculum for Wales. These being pedagogy, leadership, professional learning, innovation, and collaboration. These are skills, knowledge and behaviours required to deliver excellent teaching practise. These standards encourage teachers to reflect on their practise both individually and collectively. This will help build a community of reflective practitioners where shared information will create a useful resource that can be used by other teaching professionals, advancing the teaching profession as a nation. As part of the new education reform in Wales, all newly qualified teachers are required to maintain a professional learning passport. This is used as an online reflective journal to record evidence of how they are meeting the new professional standards in their practise and be used as a tool to assess them. 
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