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The opportunity of placement and wider reading has given the chance to have an insight into learning through play in the foundation phase. Throughout, the placement gave me many opportunities to see how learning through play would influence the foundation phase in their learning. Observing within the placement was the main way to see how the learning through play influences. I carried out other activities to wider my knowledge, such as participating and leading activities with the children, playtime supervision and questionnaire to a key member within the school. I picked this aspect of learning as it intrigues me how children. learn at a young key stage of their life. and this aspect of school life is rapidly changing. To gain a greater knowledge of this would help me understand how children of this age learn best and how it is the best practise and what areas could potentially be improved on. Before going onto the placement, I had a good amount of knowledge by the education of theories, policies and current research regarding my topic. 
The definition of Learning Through Play is best explained by UNICEF (2018) which state that learning through play is strengthening a child’s learning in early childhood education. This gives a clear explanation to what learning through play is about and what ages of childhood it is for. Gathering this definition gave me the opportunity to pick which audience would best suit for this project, which is the foundation phase. After research of the definition and read what learning through play has to offer, theories of where this came from was also needed. 
Jean Piaget was a big believer in learning through play. Cheok (2008) explains that Piaget believed that the best way to learn at a young age was to learn by doing.
This would make sense because children learning through writing and listening at a young age like the foundation phase may be difficult for children just starting school as they may become tedious and have a misunderstanding of some of the tasks. So therefore, the best way for children of the foundation phase would be to learn is through play and make their activities hands on as much as possible. Another theorist that believed that children in the foundation phase best learnt through play is Lev Vygotsky:
This statement gives the impression that children are often more creative and engaged when they are playing at the foundation phase age. Issuing rules in their play gives them a sense of discipline and allows them to do the right things and avoid doing bad things. Indicating that not only does learning through play aid development, it can help teach basic life skills from a young age. 
After researching into the theories and theorists on this subject, I gained extra knowledge of how current policy influences learning through play in schools. Estyn (2018) explain that it is vital for schools to use learning through play in the foundation phase. “Cadoxton’s learning through play approach has had a massive impact on the children’s learning. Pupils have clear listening skills, take ownership of provision and have learnt to be independently effectively, (Estyn, 2018)”. This gives the impression that the learning through play strategy has had a positive impact on the children of this primary school. Therefore, it is evident that Estyn release these policies to enforce good practise in all primary schools for foundation phase. With an insight into these policies and theorists I felt in had the right starting knowledge to begin my observation into my topic. 
The placement environment was at a Primary School in my local area, Ysgol Wdig. The headteacher was Jonathan Jones who allowed me to observe in his classroom and ask him a few questions on his views on learning through play in the foundation phase. I completed my observation over a 5-week period. I attended the school every Tuesday for 5 weeks to complete the information and observing I needed. After talking to the headteacher, he knew what my needs were within the school, I was assigned a single classroom where the foundation phase took place. The ages I observed was 3 to 5 years old. I developed a sense of trust with these children in the 5 weeks which allowed me to get a better feel of observation because if I did not develop that trust with the children, then they may not perform and learn to their full potential when I am around their environment. 
 I decided to include a range of different methodologies when carrying out my research within this school. One of the methodologies I found the most effective was Observation. “Observation is the process of carefully watching something or someone and thinking about it, (Collins, 2020)”. Learning the definition of observation helped me know how to carry out my observing properly. Huang et Waxman (1998) explain that observation carries out a great deal of strengths in the classroom: 
“Some of the major strengths of using classroom observation allow educators to do the following:
· permit researchers to study the processes of education in naturalistic settings
· provide more detailed and precise evidence than other data sources 
· stimulate change and verify that the change occurred. The descriptions of instructional events that are provided by this method have also been found to lead to improved understanding and better models for improving teaching. 
A final strength of this research method is that the findings from these observational studies have provided a coherent, well-substantiated knowledge base about effective instruction. Many of the reviews and summaries of the classroom observation research have consistently found that a number of classroom behaviours significantly relate to students' academic achievement (Huang et Waxman, 1998)”.
This statement emphasises that there are many positives of observing in a classroom, therefore I made it my most used methodology when entering my placement. Like the statement also adds, that academic achievement is usually better when there is observation taking place in the classroom. This gives a clear indication that with me observing in the classroom would influence the children to do better, giving me the best results to take away from my observation. Another strategy I decided to use when in my placement setting was an interview questionnaire. I used this questionnaire to interview the headteacher on the topic of learning through play in the foundation phase. Munn (1990) explains that there are many positives to using a questionnaire when carrying out research tasks. “It is an efficient use of time and responses can be relatively straightforward, meaning you can collect clear responses, (Munn,1990)”. This helps with my research as I can spend more time researching and observing the children in my assigned classroom because the interview is a one-off and is not time consuming. 
Before entering my placement, I carried out and filled in an ethical issues form. This was to reflect on different ethical issues I may encounter on my placement. Once I filled out my parts of the ethics form, it was sent out to my placement in order for them to sign and are happy with my ethical terms. Finally, this was submitted for my personal tutor to sign to finalise the document. Within this ethics form, I had to include my research details, for example, my research question, aims and objectives of the activity and proposed methods in order to get the correct amount of research I need.
The Ethics Form included information about the participation of the task. This included the number of participants that were going to be included in the research task, how I will identify these participants and who the participants will be. For my research I clearly described that the participants would be the children of the classroom and several staff. Risks I potentially could encounter on my research were also described in this form. Potential risks to children and staff, to myself and how these can be minimised for both parties. The final part of the Ethics form included the Data Protection that I would carry out for all information I gathered from the school to be kept between myself, the placement and the University. Once the Ethics Form was completed and signed by all parties, I was then able to carry out my research of the question I needed to answer. 
With the findings of the classroom I was assigned. I was surprised about how much the children learn through play in the foundation phase. Every day of placement, the children would start their day with handwriting tasks. They would each have a laminated copy of their name and they would practise writing their name with a whiteboard marker. The children would sit with their friends and carry out this task where they are comfortable, and not isolated. Weiner (2004) explains that children learn and develop better when they are comfortable in the early stages of education. This gives the impression of good practise because the children can sit where they like and are under no pressure to complete their name. 
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(Young Children, 2018)
This graph is evident that the foundation phase shows good practise because it shows the different types of writing styles the foundation phase goes through. Children loved this time of the day in the placement, and all the children from Year 1 were able to write their name without any trouble. This graph indicates that Ysgol Wdig use the correct activity to help writing skills in the foundation phase. 
In the placement, I found another great way the class learnt through play using Mathematics. I had the pleasure of taking one group at a time to participate in a Maths game called ‘Maths Snakes and Ladders’. The idea of the game was the table was split into a grid with different sums in each square. The aim of the game was the roll the dice and move up the board. Each square they landed on they had to answer the sum in the grid. For example, one sum was (5+3) if they answered correctly, they would stay in that square, if not they would come down the board. There were also snakes and ladders scattered all over the board to gain higher or lower levels of the game. The first player to reach the top would win. The sums would also get harder as the game progressed. 
The children found the game helpful towards their mathematical skills. All the sums were answered correctly, and if a child was stuck on a sum, the peers within the group would help the child needed. Estyn explains that:
“Young pupils need to be able to count, calculate and work confidently with mathematical ideas. Mathematics is relevant to a wide range of work undertaken by pupils aged 3 to 7. The ability to be proficient in mathematics and apply skills, knowledge and understanding in other curriculum areas and contexts are vital to educational achievement. Pupils need to use flexible methods of computation and recording and apply them with confidence, (Estyn, 2009)”. 
This gives the impression that the game represents good practise as it allows the children between the ages of 3 and 5 to “count, calculate and work confidently”. I found this activity beneficial to observe because it allows me to recognise how much the children were engaged in this task. I learnt this from the activity that the children did from the start of the day with their handwriting task. That handwriting task was an instruction from the teacher and the children had to do this every day. This showed me that children were not as engaged and learning as more with the handwriting task as they were with this snakes and ladders maths task. 
This is backed up by Weisberg (2015) who explains that children develop social skills, better imaginative skills and suggests that play has value for development of improved, creative individuals who are then well prepared to solve any challenging problem they may find. I strongly agree with this statement because I was able to witness first-hand that the children were more engaged in their learning from the handwriting task to the Snakes and Ladders game. Observing the two different tasks showed me that the learning increased. The handwriting tasks at the start of the day was hard to get the children to stay on task because they were wondering, talking to friends or just did not want to do that task. 
As for the Maths game, children were far more engaged, and their results of the game showed. The group playing the game, no one was wondering off, arguing or trying to do activities other than the game. This observation gave me the clear indication that children learn better when they learn through play. My findings from this activity was also backed up from the interview questions I gave to the headteacher of the school. “The children are more engaged, and I've had reports of the teachers that after a lesson of learning through play, some children are continuing doing so on the playground in their free time which is excellent to see (Jonathan Jones, 2020)”. This statement from the headteacher indicated that the school uses learning through play wherever possible in the school and it is working effectively. Knowing that the headteacher promoted learning through play in the school as much as possible, it was a perfect environment for me to understand the different ways the school can learn through play in the Foundation Phase. 
Another interesting observation that I found when on placement was an activity I also led with the children. This activity was based on the stories of ‘We’re going on a Bear Hunt’ and ‘The 3 Little Pigs’ which was read by the teacher in class before carrying out a range of activities. I was placed in charge to supervise 2 activities which the children took part in; the first activity was to create in pairs, a house that the pigs could live in to be protected by the big bad wolf. 
This activity I observed was based around the idea of arts and crafts. Each pair had their own station to work on and had a range of resources to build the houses, for example, felts, shoeboxes, card, feathers, glue, stickers, sprinkles. This was an interesting observation because again, all children were engaged to the task. All the children within the classroom were very creative and imaginative, they all bounced ideas of each other, and all created a different model. A great element of teamwork and communication skills were also on show during this activity. 
It is important that children at this young age in the foundation phase get the experience of learning hands on activities and building like this activity they carried out:
“Arts and crafts has an embrace a wide range of practical ideas in both two and three dimensional work, calling for some knowledge on the part of teachers about materials, tools, equipment, storage, the teaching skills, artistic experience over a period of time working in the classroom, (Lancaster, 1990)”. 
This statement clearly indicates how important this aspect of work has on children in the foundation phase. This activity can unlock children’s imagination skills as well as being creative in their work which they may not be able to do when writing in a book, it gives more opportunity for the child. Lancaster (1990) backs this up by mentioning that children certainly have an inner urge which stimulates creativity and when they enter their school environment, teachers should allow children to embrace this instinct and let children be creative as possible. 
The results of this activity demonstrated to me that although all children had the same task to complete, all group came up with unique houses. It was good to observe that children were having a look at other work to gain ideas, but no house looked the same. From my experience and research, a foundation phase classroom can be full on and busy with 3 to 5-year olds running around, but during this activity this was not the case, because all the children were engaged and expressing their creative ideas. 
After completing this activity, I helped the teacher to create a display about the 3 Little Pigs and the children’s work was put below the display on show. The children were happy and had a sense of accomplishment with these on display for the school to see. Hodson (2008) encouraging children to choose their own lunch, pour a drink and clean up any mess after themselves promotes independence develops fine motor skills gives children of the foundation phase a real sense of achievement and responsibility within the classroom. This emphasises that it is important for children of the foundation phase to feel a sense of achievement in order to progress independently. The classroom setting at every opportunity allowed children to be independent when explaining what they have for lunch, pouring their own drink and cleaning up after themselves, like the activity of building houses out of arts and crafts. 
An interesting thing I found about this activity was the observation I made after they completed the houses. I observed the playground activity at lunchtime, and I was amazed that some children were using the outdoor building blocks to build houses again for the pigs but on a larger scale. This showed a positive learning technique because the children were carrying out what they learnt in their lesson into their free play time. This indicates that learning through play has. a positive impact on the learning of children in the foundation phase. 
The second activity that I led was about the story of ‘We’re going on a Bear Hunt’. For this activity the teacher set up an outdoor activity for the children. This was set out in different locations on the grass area outside the school where the children had to visit the different places the family went to find the bear, for example the long grass, the mud, the river. The children were given a map with clues in different locations to find the next location they had to go. In the end the children would find the Bear. Before carrying out this activity all the children were given overalls and wellies each so they would not be able to get messy outside. This gave the children independence as they and to find their boot size and put on their overalls themselves. This again shows a positive way that children learn through play when they get dressed independently.
The children responded to the task well, they were put in groups and everyone had a go at completing it. The children were thoroughly engaged in the task and every group managed to find the bear at the end. This learning through play activity allowed the children to develop, teamwork skills, problem solving, communication and fine motor skills. Maynard (2007) explains that the Welsh Government proposed in 2001 that schools should use Foundation Phase framework of play-based approach of indoor and outdoor context. This gives the impression that Ysgol Wdig are using the right approach when using an outdoor context in order to develop children's learning. Maynard (2007) adds:
“There is a need for early years teachers in Wales to take seriously the development of, for example, children's self‐confidence, independence and ability to cooperate with others. There is also a need for them to protect and strengthen children's positive dispositions to learning: those ‘habits of mind’ such as curiosity and resilience. Such aims may be supported by the inclusion of child‐initiated activity and opportunities for practical, experiential learning and real‐life problem solving; by engaging children in ‘sustained shared thinking’. This approach requires sensitivity and skill (Maynard, 2007)”.
This implies that it is crucial for children to get an outdoor experience of learning as it allows children to develop life skills as well as practical skills. These skills may not be able to be developed inside the classroom but only in a bigger environment. 
The results I have gathered from my observation strongly link back to the theories of some of the theorist that I had researched beforehand. For instance, “Piaget believed that the best practise was to learn by doing (Cheok, 2008)”. This is evident in my observation because many activities that I participated in were learning by doing. This ranged from doing maths through a board game and learning about a book by following a map outside. So, this theory I strongly agree is linked to today’s learning in the placement setting I attended. More of my results gather link back to another theorist which was Lev Vygotsky. Vygotsky's theory is based around role play, “role play, and the imaginary situation are planned and there are rules for participating play (Scharer, 2017)”. 
This statement is true in my observation because of the Three Little Pigs story that the children learned. The children took the idea from the classroom to build houses outside onto the playground. with building blocks and taking up different roles of the Pigs and Big Bad Wolf. The statement I used at the start from UNICEF (2018) which implied that learning through play is strengthening children’s learning in early education. This links to my observation because the activities that the children participated in whilst I observed were all engaged and carried each task out effectively, meaning that the children were able to develop to their full potential when learning through play. 
In conclusion, I have managed to learn a lot from my observations and research carried out. I have learned that children can learn through play in nearly every subject possible if the right resources and facilities are in place for the school. It is evident that especially in the foundation phase the best practise for learning is to learn through play, this is because children are more engaged in their learning, ability to be creative and imaginative and can teach basic life skills that they will need later on in life. With the new Curriculum set to come into place in Wales in 2022, I feel that because learning through play is becoming used more in schools, there will be a compulsory section for the learning through play from children in the foundation phase. This will be a positive improvement, because from the information I have gathered from my observation, the children enjoy learning more and succeed much better when play is involved. 
Completing the background reading and observation of this topic has certainly opened further lines of enquiry into learning through play. This could possibly be done by comparison into different subjects through play, and see what subjects are more effective. Or this could be done in 2 years' time when the new curriculum is in place and see how the learning has changed and if children’s development is increasing due to the new curriculum.
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Stages of Emergent Writing
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Wavy seribbles or mock handwri

Wavy scribbles that imifate cursive
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progression; child prefends fo wrife
words

Letter-like forms or mock letters

Letters and marks that resemble.
letter-ike shapes

Letterstrings

Strings of leffers that do not create
words, written left o right, including
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Letters with spaces in between to.
resemble words; letters/words copied
from environmental print; letters often
reversed

Invented or phonetic spelling

Different ways fo represent the sounds
in words; the first letfer of the word

or beginning and ending sounds
represent the entire word

Words with beginning, middle, and
ending letter sounds; short phrases

Conventional spelling and

Correct spelling of words, generally
the child's name and words such

a5 mom and dad; sentences with
punctuation and correct use of
uppercase and lowercase letters





