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1. Introduction 

Research indicates that children receiving higher quality education and childcare within their early years, are strongly influenced, their outcomes and life chances are greater and are more equipped for the future (Welsh Government, 2017). 
The Early Years Outcomes Framework created by the Welsh government, identifies the importance of practitioners having a clear understanding of the development of each child within the early years and that they implement procedures in order to further progress the children’s development and play a crucial role in doing so (Welsh Government, 2017). 
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2. Aims of the Handbook  
 
Within this handbook, practitioners should find and understand the information and guidance needed in connection to a child’s development. It also discusses what needs to be implemented in practice in order to achieve smooth and successful transitions and placements when children transition within the Early Years setting. 
The transition phase should be viewed as a process rather than an event and should be carefully planned and communicated well between children, parents and settings. Theories of a child’s development will be discussed throughout and linked to the transition phase for a child. It is the role of the setting to communicate the information clearly in order to secure continuity for the child between settings (Department for Children, Schools and Families, 2008).





3. Transitions 

“A Change or passage from one state or stage to another; The period of time during which something changes from one state or stage to another; a linking passage between two divisions in a composition; bridge. (Collins English Dictionary, 2021).”

The definition of the term transition within education is identified as the process a child will go through when changing settings for the first time, such as moving from nursery into mainstream school or moving onwards to a new class. These life happenings are known to be affective milestones for a child and can have an impact on their development. 
Within the process of transitioning through education, practitioners are required to ensure a smooth transition and getting it right is vital on their behalf (Early Years Matters, 2021).

The practitioners must develop good communications with the child, the families and other parties when transitioning children through phases in order to ensure the smooth transition. Practitioners who are able to communicate the transitional process well with the child and family, are more likely to achieve a greater transition due to the child feeling reassured due to a close, supportive relationship has been gained (Birth to 5 Matters, 2021). 

One of the many transitions young children must make is their moving forward from their early years setting into Key Stage 1. This transition is where practitioners within education are needed to ensure that continuity is held with their ways of learning successfully. Birth to 5 Matters (2021), further clarifies the meaning of that is, the information the children will learn in Key stage 1 will be new but the form of learning should be fairly familiar to how they learnt within the early years setting. 
This transition requires senior leaders within the setting to be extremely knowledgeable about children’s development at this age to support the practitioners in their workplace to plan their days of learning that is developmentally appropriate (Birth to 5 Matters, 2021).
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4. Needs of the Child 
 
Change is a normal part of every-day life for every individual, but children may find change a difficulty to deal with. Unfortunately, transition means change. 
Transition can mean changing learning environments, but also new changes and transitions can happen in the child’s home environment. discusses the change of home, change within their family relationships and major events such as divorce are all life transitions that can affect a child and their development. During the child’s struggle with transition, it is vital that communication between parents, the child and education settings is made in order to fully support the child and delay any development affects transition may have (Young Minds, 2021). 
According to Allingham (2011), during a child’s transition, the practitioner should be there to offer the child with choices, challenge them with care and sensitivity and encouragement. The practitioner should focus on the child’s achievements and development when moving along the learning continuum. 
In order for practitioners to meet the child’s developmental needs during transitions, they should consider the theorists of child development that are put to practice (Lindon and Brodie, 2016).
As practitioners it is vital that each child and their needs are recognised as being unique and individual in order to provide the correct sources for their development. Practitioners must gain an understanding of the child’s personality in order to also do this through communicating well and developing good relationships with them (Dowling, 2014).

According to Petrie and Owen (2005), Dr Pikler’s Theory clearly stood out by its understanding and importance of caring for children in a way that would promote not only the child’s development but also special attachment relationships.  
Along with Pikler’s child centred approach to development, Pikler’s theory identifies that practitioners should develop great relationships with the children in their care, as the formed relationships between both parties have proven in the research to play a vital role in development.  
Pikler’s approach underlines that when practitioners nurture the children in their care, secure attachments are formed. When practitioners are offering the child a nurturing and caring environment, the child’s developmental needs are met (Learning Journals, 2021).
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Maslow’s Hierarchy of needs, uses a humanistic approach and suggests that in order for one to develop they should have their basic and psychological needs met through safety, love and belonging, their self-esteem and further self-actualization. The hierarchy of needs identifies that the needs must be met from the bottom of the theory pyramid, in order for the others to follow and encourage development (Mersey Care NHS Trust, 2021). 
Children’s needs must be met following Maslow’s Hierarchy of needs in order to reach self-actualization where they have the capability to reach their best potential when learning. 
Children, when going through a transition are unable to reach their full potential if their needs are not met, such as a child who feels unsafe or hungry, is unable to concentrate in the learning setting, further having an impact on their development (Early Childhood Education, 2021). 

Both theories highlight the important role of love and nurture within the early years setting. Practitioners who spend time caring for the children in a nurturing way, help develop the child’s skills of creating sustainable and good attachments with others. Through a child’s needs being met, they can further develop and find transition phases less fearful and are able to cope with these situations. 
The practitioner would be able to communicate and liaise with children and the families in order to understand where each individual child stands on the hierarchy of needs pyramid and act on this within their practice. 

Bowlby’s theory focuses on a child’s attachment with its caregiver and identifies how the relationship can impact their development.
Children are required to develop relationships and attachments with more than one key caregiver but their prime care giver from early infancy is their most important. The primary caregiver will be known to identify and respond to a child’s needs (National Society for the Prevention of Cruelty to Children (NSPCC), 2021).
Bowlby (1997) claims that, a child will be able to identify their “person” when in need and that relationships can impact the child’s sense of self-worth, confidence and trust in others in the future. Bowlby’s theory claims that by the time a child reaches the age of 18 months-2 years old, they learn to become less dependent on their primary caregiver, if they had their needs met and had developed a sense of security and confidence. 

Children who have not received comfort and security within their earlier years have had negative impact on their neurological, psychological, emotional and physical development. 
Bowlby’s theory also recognises that these same children have difficulty forming health relationships later in life (Newman, Sivaratnam and Komiti, 2015).
When dealing with children with attachment issues, transitioning can be more difficult. Practitioners working with these children and families are to offer support in order to encourage building healthy relationships with the child. A child’s brain is more likely to develop healthily when practitioners are offering positive play and interaction during these difficult times (NSPCC, 2021).

PACEY (2014), suggests that the practitioner must be prepared to act as a child’s key person within the early years setting and spend time understanding their individual needs, offering relevant support to parents at home in order to help improve the child’s development. Practitioners should try to develop a connection or begin to form a bond with their child before it begins in their setting. In order for this bond to form, early years settings find settling in sessions helpful. A child with attachment issues may struggle with the transitioning phase, therefor it is important for the early years workers to spend time observing the child to determine whether he/she has developed a healthy, secure attachment with the key worker. The word ‘healthy’, indicates that the child feels secure and comfortable around their key worker and reaches to them when their needs are to be met (PACEY, 2014).

Through practitioners spending time on discovering the child’s needs and meeting these needs on a daily basis alongside understanding their hobbies and interests, the child will feel understood and wish to share knowledge with the key worker on these interests. The child may further be encouraged to gain independence and direct their own learning experiences. 
Within Wales and its New Curriculum to learning, one of the four purposes education settings should implement is to encourage its learners to be healthy, confident individuals and also ambitious, capable learners. This implying that through the support offered and communicated by practitioners in the early years, a child’s development is encouraged (Welsh Government, 2021). 
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5. The Role of the Adult 

There are two types of transitioning situations that children experience, the horizontal transitions and vertical transitions. Horizontal transitions are the less formal transitions in a child’s life that can happen through their daily life. An example of this transition is when a child leaves the early years setting to go home. When the child is required to change setting between home and education, the child should be clearly taught the different behaviours that is expected of them in each setting, for example a child in early years must learn independence and put the toys back in its place, where at home this could be something they have not done (Welsh Government, 2017). 
Vertical transitions are when major events or change take place in the child’s life, this being a transition from home settings into early years. This is where practitioners must pay great attention to the child and their well-being, moving into their setting. Although, practitioners must view the child in a holistic way during transitions and consider both their horizontal and vertical transitions as both influence one another and can have an impact on the child’s settling in process and well-being during transition (Welsh Government, 2017).  
 
When children transition into early years settings, communication between all parties is a great importance to encourage a smooth transition. As parents or carers of the child, they are the first educators and practitioners must work closely together and listen to the information they share about their child. 
A practitioner must gain a great understanding of a child’s full environment and view them as a whole, considering all aspects of their life. Through good communication with families, practitioners can gain knowledge on a child’s understanding, language, ethnicity and implement familiarities within the setting to help provide the child with a sense of security and which will help them settle (Education Quality Early Years, 2017).

Not only is it daunting for the child to begin in an unfamiliar setting, parents/carers also experience a sense of worry. Their own childhood experiences either negative or positive can influence their worry when their own child transitions. It is important for practitioners to gain relationships with families to gain an understanding of the parents’ worries. Practitioners are able to then empathise with parents and work closely together to gain their trust in the setting and nurture their worries. When great relationships are formed between families and early years settings and issues are communicated efficiently, the transition phase is positively affected as parents’ anxiety and worries are reduced, further positively affecting the child during their transition (Education Quality Early Years, 2017).

5.1 Supporting a family/child with additional learning needs during transition

A parent’s worry during transition is often greater when their child has additional learning needs. The greater communication there is between the parents and practitioners will provide the child with the best possible care. The parents working in partnership can offer advice on how to comfort their child. It is hugely important that workers listen and acknowledge the parents’ concerns and respect and value their knowledge on their child and his/her needs and how these can be met (Welsh Government, 2017).






5.2 Role Modelling

Bandura and his theory believed that children are capable of learning new skills, knowledge and behaviours from observing others around them, even from an early age. The behaviours and skills they have learnt can influence their way of learning and developing (Bandura, 2021).  
When thinking about the role of the adult during transition, role modelling is an importance. The views a parent can have on their child starting a new setting, can influence massively on the transition. As the child will only see their parents fears and concern about the setting, this behaviour will be copied by the child (Education Quality Early Years, 2017). 
Practitioners during transitions should be mindful of Bandura’s role model theory and consider how their own behaviours may affect the child’s development and settling. The practitioner should consider acting in sensitive manner towards the children as that behaviour will be copied by the child. Therefor it is important for practitioners to provide the child with a sense of trust, security and make them as comfortable as possible during transition for the child to gain that positive attitude towards the setting and take that same attitude home. The child’s positivity about the setting can be a great way of them wanting to attend the setting daily without any worries. 
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6.Partnerships 

Practitioners in the setting may find that when children are transitioning into the setting, they will be required to observe the children as individuals. Through observation they may wish to reflect on this and discuss and raise any concerns within team meetings or discussions. Reflective practice will help practitioners gain a clear understanding of why the child is behaving in a certain manner, and further investigate these issues as a team of practitioners in order to fully support the child and it’s needs in order to develop correctly (Reardon, Wilson & Reed, 2018). 
Practitioners working together in order to investigate certain issues around a child and their development, can feel as though they have provided the best care possible for the child and family. When practitioners observe and notice a child struggling with development, they are able to provide the adequate sources into practice. 

A child who is showing signs of learning difficulties or special educational needs can be spotted by practitioners when observing closely, the practitioner will make links with external parties and inform parents on the child’s development. 
A child who has been diagnosed with additional learning difficulties would require the practitioners to work closely with other professionals and the child’s parents during the transition phase (Allingham, 2011).

The Early years Inclusion team are a group of people that aim to offer the adequate services for children and their families with additional needs in Early years. This team of people are able to offer support to practitioners when these children are transitioning into their care. The practitioner, child, family and the service team will work closely together to ensure the transition is smooth and arrange any additional training or resources for the practitioner in order to fully support the child and his/her development (Cardiff Council, 2020).

6.1 ‘Key Person/Worker’ 

When children in the early years are set to a “key person/practitioner”, it is required of that worker to create a relationship with the child and its family. This relationship is a “Professional love”. The practitioner will work closely with the child and family, ensuring a nurturing relationship in order for the child and family to feel emotionally secure and can use play in the setting as an advantage in creating a bond. The child can feel a sense of security with their key worker. The key worker’s relationship with the child and family is a “triangle of trust” and their communication with one another is vital (Birth to 5 Matters, 2021).
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7.Interventions 

When children go through a transition and develop through the learning continuum, interventions are put into place in order to make this process a smooth one. 
As communication is of great importance between early years settings and families during transitions, these interventions will be discussed clearly with families. 
Each intervention is there to support the child and their family during the transition and can help build the relationship with the family and practitioner. 
Interventions may differ for each child during transition, due to them being suited to each individual child (Birth to 5 Matters, 2021).

7.1 Home visit sessions
Children are most comfortable in their own environment therefore in order for practitioners to gain a greater understanding of the child’s needs, a home visit would be beneficial. 
Not only do children feel a home-visit beneficial, but parents also gain a feeling of being at ease in their familiar environment. Due to them being more comfortable and relaxed, they are more likely to provide practitioners with more information, helping aid the practitioner to gain a full understanding of the child (Birth to 5 Matters, 2021).


7.2 Settling-in sessions
Practitioners must spend time getting to know the child within their care and their parents. Settling in sessions are the perfect opportunity for a bond to form between the child, the parents and practitioner. 
Each child is different and a child who struggles to settle in may require more time and sessions, the practitioner should discuss this with the parents and put things into place. The workers should use this time wisely in order to find out the child’s likes, dislikes, their routine, their favourite activities in the setting and so forth. Parents will attend the initial session with their child in order to have some familiarity with them in their new setting (PACEY, 2016).

7.3 Sharing of information 
In order to aid a smooth transition for the child, a two-way communication between practitioners and the parents is necessary. Parents who are involved and consulted regularly on their child’s progress during transition, those transitions are likely to be more positive. Practitioners making time at the end of the child’s day in the setting to have a casual discussion with parents is useful. Any information shared to parents during transition is useful for them to make adjustments if needed to aid a smooth transition.
These repeated opportunities and conversations over time will encourage a positive transition (Birth to 5 Matters, 2021). 










8.Proposed Outcomes 
 
Every child is individual and unique in their own way. They all come from different backgrounds and environments and all obtain different knowledge, understanding and each develop differently. All of these being factors that contribute towards their transition into the early years setting. 
Practitioners within the setting play a role in aiding this transition to be a positive and smooth one, meaning that each transition is unique to each child and must be carefully planned for. 
Welsh Government (2015) states that the desired outcome in early years, is for children to feel safe, cared, supported and valued, resilient, capable, coping, healthy, have the best opportunity to learn and develop and do not live in or are disadvantaged by poverty.
When transitioning a child and where practitioners provide the relevant tools and interventions to help during the process, children are settled and comfortable within the setting. Their capable of building relationships with their peers when taught an example of this when bonds are created with their practitioners. When the child feels a sense of comfort and confidence within the setting, this will aid their further development in becoming more independent learners. 
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