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Section one 
Jean Piaget’s stages of cognitive development are based on how children play and the stages they should be in concerning their age. This is not the case for all children, as all children develop at different paces. Piaget created four stages of cognitive development. The sensorimotor stage (Birth to 2 years) is where children learn through their senses by exploring their environment through movement. The preoperational stage (2 to 7 years old) is where a child’s communication starts to develop, and they will often play alongside other children; this is called parallel play. Here, children will learn through real-world experiences. The concrete operational stage (7 to 11 years) is where the child develops logical thoughts, becomes an expert problem solver, and understands the world around them. Lastly, the formal operational stage (11 to adult) is where they begin to understand and develop abstract thoughts and thoroughly think for themselves (Gallo, A. 2024a).

Role play allows children to learn and develop skills that support their development holistically. 
It gives children the freedom to be as creative and imaginative as they desire to be while participating in role-play; this is where children can use their imagination to adopt roles and characters to recreate something from their imagination or a previous experience (Lewis, J. 2023) 

By providing children with a role-play area in the early years, they can recreate and relive something they might have experienced or seen. Some early years settings link their role-play area to the current topic. For example, the topic could be magic. The setting can provide the children with fancy dress costumes, relevant objects and items that can be used, i.e. a funnel, pipette, cauldron, and ingredients for a magic potion. This allows the children to transfer their knowledge and understanding of the topic and immerse themselves into creating a story or recreating something they have previously experienced. Setting up a role-play area can be challenging to ensure it is fitting and suitable for the children, but it provides children with opportunities to develop in many places (Kurglova, A. 2020). 

While children take part in role-play, they continually develop without realising it. 
By providing children with the correct resources, they will be able to develop their language and communication skills; for example, if practitioners provide the role-play area with a potion to recreate or a spell book, the children will use their prior knowledge and skills to break down words to decipher what they are reading and understanding. Children also retain phrases that practitioners use, so when they are in their bubble of imagination, they often reuse phrases they have heard (Wilkes, F. 2018). If the child can take part in this type of play, this will put the child in Piaget’s preoperational stage of play, meaning that the children are being given consistent opportunities within the setting to enjoy different types of play and playing alongside other children, also known as parallel play (Gallo, A. 2024b) 

Explorative play allows children to explore the world around them through their senses. This type of play allows children to engage with and explore a range of objects using their senses, such as a ball or another round object. A child can explore this through throwing, bouncing, mouthing, and rolling the object. Children learn through cause and effect; by giving them objects to explore, children can learn that their actions have consequences. For example, if a child throws a ball and gets stuck, they must find a grown-up to help them. The opportunity to explore the object allows its uses to be discovered (National Health Service Greater Glasgow and Clyde [NHS]. No Date). 

Explorative play supports a child’s development. During explorative play, children can further develop their fine and gross motor skills from a young age while exploring objects; an example is a child putting together a jigsaw puzzle. This helps to develop fine motor skills as they use smaller muscles to pick up and carefully place individual pieces. This type of play will also support communication development; children will pick up a range of vocabulary, allowing for growth in speech and language. During explorative play, a practitioner may name or describe the item, and the child may repeat what it is and could potentially expand on what the practitioner has said, depending on the child's stage of development (Talk, Listen, Cuddle [Essex County Council]. No Date).

Section two
A practitioner’s role can change daily, so it is crucial that all practitioners can be flexible within their job roles. Practitioners are often told to observe children and not to disrupt the play, whereas there may be other times practitioners are asked to model play and direct a child’s learning. When children are partaking in play, the role of the adult can be varied but always necessary. The roles of the adult can vary, from being the facilitator, which enables play in the setting, to ensuring that play is organised and in a rich environment and that the play is easily adaptable for children’s various needs and abilities. The Scaffolder ensures that children’s development is supported continuously. This can be done by providing verbal prompting, modelling, and helping children understand and explore. Lastly, the teacher supports the children, ensuring enough interaction to support child-initiated play (Whalley, C. 2019).
 
Ofsted (2015) states that “It includes their interactions with children during planned and child-initiated play and activities: communicating and modelling language, showing, explaining, demonstrating, exploring ideas, encouraging, questioning, recalling, providing a narrative for what they are doing, facilitating and setting challenges.”. The role of the adult is vital for children as not only do they make play accessible for children, but they are there to choose whether adult interaction during play is necessary. Adult-led play is not always needed for children, as children can lead their play and support their development as long as specific areas of learning have been made available. For example, if children are in the role play area that is set up as a café, they will be developing their reading and communication by reading menus or creating their own imaginary one; the child will also be able to build their writing and spelling by taking the order of the people visiting the café. By providing the children with the right tools for learning, they can take their learning into their own hands. 

Ledendecker, M. (2020) from The Montessori School discusses the importance of self-directed play for children and the benefits that it can have on children’s development. Self-directed play is also known as open-ended play, meaning that both have no rules, and the children are in control of their play.  Self-directed play teaches children how to be problem solvers – figuring out how to make something work however they want with no problems. Allows children to learn at their own pace - understanding when and where they want, adding to their understanding of something at their own pace. This is because there is no set timeline for this kind of learning.
Additionally, it supports children’s independence, motivation to participate or initiate their own play, and stimulation of their imaginations during self-directed play. However, practitioners must consider that the children are in control of play and should not get involved in a child’s play as it is no longer self-directed play. Practitioners should only get involved if play no longer becomes safe. 

Bottrill, G. (2018) states, "If we accept that freedom is inherently a positive fact of engagement in real learning and that freedom is a necessary part of effective child development, then we have to question the very nature of timetables.”. This is saying that if children can learn through free play or self-directed play, practitioners should reconsider the time children spend learning at a desk or on the carpet. All children are different, meaning that they do not all learn at the same pace or in the same way; some children learn better through real-life experience than by sitting at a desk and being taught. 
Wayne, E. (2023) supports the previous statement: "Children would benefit from less formal instruction and more time for playing and physical activity during school hours.”. Practitioners can teach children in a range of different ways, not just sitting at a desk being taught. Sitting at a desk all day is not beneficial for all children; this can be due to additional needs, inability to concentrate for long periods – especially for younger children, and all children learn differently. 

McInnes. K discusses that during a four-stage test, it was found that “children that practiced the same problem solving task under playful rather than formal practice conditions exhibit significantly improved performance in terms of time taken to complete the task and task accuracy.in addition, behaviourally, these children are more focused, attentive and motivated towards the task and are more likely to rate the practice condition as play.”. This information supports Wayne. E (2023) discusses the potential benefit of providing children with more play or playful learning and the positive benefits that it can have on a child’s well-being. Also, if a child is asked to sit down at a desk to learn, they are less likely to want to take part as it is not something that they would like to take part in; this is because it may not seem fun. However, suppose practitioners can adapt learning into play as such and allow children to know when they are ready. In that case, it may benefit their learning and development more as it is learning in their own time and in a way that seems more fun and appealing to them. 

Howard, J and McInnes, K (2013) discuss the “increased emotional well-being when they perceive an activity as play rather than not play.”. This again supports the above and suggests that practitioners should offer more learning through play as children are likely to take more interest in the activity because a child doesn’t see it as learning. They see it as playing at their willingness. Further, through the journal, Howard, J and McInnes, K (2013), through their findings from conducted observations, analyse that a child’s involvement in an activity that is perceived as play through children’s eyes will be apparent to a practitioner as they will be able to observe the involvement in the activity. Children will spend periods of time participating in the activity instead of only participating for a few moments and removing themselves as they are uninterested.  

Section Three
Observations in the early years are vital. Observations allow practitioners to track individual children’s progress while making sure that children are on track with predetermined outcomes that are set. This allows practitioners to plan accordingly to support children's development throughout the class. Practitioners should regularly observe children during activities in which they are engaged, allowing practitioners to see where progression is being made (Welsh Assembly Government, 2008). 

Regular observations of children are a legal requirement from the local authorities and organisations such as CSSIW or Ofsted. During observations, practitioners will watch and take notes of a child’s behaviours, interactions, and actions, in general, and those of others. The observer will either set an activity where a child can be observed and talked to, or the child will just be watched, and notes will be taken. Observing a child from afar allows the practitioner to see the child carrying out their natural routines and habits. In contrast, if they are being observed in a set activity, they may act differently and put in more effort than normal or less, meaning an accurate observation may not be completed. (PACEY, 2016). 

The Foundation Phase Profile is an assessment that supports children’s learning and development over periods of time, allowing for the data to accumulate and giving practitioners throughout the setting an appropriate and holistic development curriculum for children and practitioners to follow. The profile has been designed to follow assessments carried out by health professionals, allowing support in the early identification of additional needs in children (ALN). It comprises two skill ladders covering four areas of learning– personal and social development, well-being and cultural diversity, mathematical development, physical development and language and communication skills. A compact version is available, providing several skill ladders that support the assessment at the end of each phase for children Welsh Government (2017). 

















Dear, whoever this concerns, 

This assignment is incomplete due to my being placed on end-of-life care in the last seven days. This means that I missed my original deadline, and I understand that this will be capped at 40.  
As a family, we are trying to spend as much time with my Nan as possible during her last waking moments. This has taken a toll on me as I have recently lost my Grandad also, so it is all still fresh. I am finding it difficult to concentrate on this assignment as my mind is focused on other things. 
I know that my first-year grades do not affect my classification at the end of the course, and I hope this will not affect my general grade at the end of this year. I have spoken to three members of your team in regards to this assignment and have been advised to complete what I can, hand it in, and if I need to do more, it can be done at a later date. 

I hope you can understand. 
Thanks 
2307842
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