ECIE4010 Contemporary changes and making a difference
Reflection: Using Gibbs’ reflective cycle to reflect on your personal development during the process of making the group video. 


   This reflection uses Gibbs’ reflective cycle (1988) to evaluate my personal development during the process of creating a group video presentation. Gibbs’ model consists of six stages: description, feelings, evaluation, analysis, conclusion, and action plan. Although this framework is typically used after an experience, I also drew on Schön’s concept of reflection “in action” and “on action,” allowing me to evaluate and adjust my contributions throughout the project continuously. This dual approach enhanced my understanding of the task and supported both immediate problem-solving and deeper post-task reflection. However, contrasting perspectives such as Dewey’s suggest that reflection primarily occurs after action and focuses on learning through careful consideration of evidence and outcomes. (My.cumbria 2020)  (Eraut 1995,p9-12)  (Oxford academic 2025)


   The assignment required us to work collaboratively to address a “wicked problem” by producing a Pecha Kucha-style video presentation. Our group chose climate change as our focus, aiming to develop a solution within an educational context. This task required effective teamwork, communication, and time management, making it a valuable learning opportunity. Initially, I felt anxious about group work, as I consider myself an introverted individual who prefers working independently. I was concerned about whether all group members would be equally committed, meet deadlines, and contribute effectively. I was also worried about my own technological abilities, as I felt less confident in this area and feared letting the group down. (Harvard Business School 2026)
    Despite these initial concerns, my experience improved once the group was formed. I worked with two peers, referred to as Student A and Student B. We quickly established communication by creating a group chat and arranged an initial meeting. During this meeting, we selected climate change as our topic and allocated roles. My responsibility was to present the introduction, while Student A covered the causes of climate change and Student B focused on solutions within education. This early organisation helped reduce my anxiety and gave me confidence that the group was motivated and capable.
    Our approach was guided by design thinking, a non-linear, human-centred framework for problem-solving. This model includes five stages: empathy, define, ideate, prototype, and test. (Dam 2025) We began by developing empathy through engaging with lecture materials that highlighted the real-world impacts of climate change, such as flooding, melting glaciers, and effects on wildlife and future generations. This emotional engagement helped us define the problem clearly and motivated us to find meaningful solutions. During the ideation stage, each group member conducted independent research and brought ideas back to the group. This encouraged collaboration and allowed us to combine diverse perspectives. Design thinking proved particularly useful for addressing a complex issue like climate change, as it breaks the process into manageable stages and focuses on generating solutions rather than just analysing problems.
   The project also aligned with broader educational and global frameworks, including the UN Sustainable Development Goal 13 (Climate Action) (Global goals 2026) and the UK Climate Change Act 2008, (The climate change committee 2025), both of which emphasise the importance of education in addressing environmental challenges. Additionally, the principles of the Future Generations (Wales) Act 2015 (U.K. Government 2015) were reflected in our work, as we considered long-term impacts and collaborative approaches to sustainability.


    Throughout the project, I observed the stages of group development outlined in Tuckman’s model: forming, storming, norming, and performing. In the forming stage, our group displayed politeness and a desire for clarity, with members seeking approval and defining roles. I experienced a mix of optimism and apprehension, unsure of expectations and my ability to meet them. During the storming stage, we worked independently on research, and although Tuckman suggests this stage may involve conflict, our group did not experience hostility. Instead, we maintained a positive and cooperative dynamic. (West chester university 2024)

   The norming stage occurred when we met in person at the library to combine our work. At this point, we had developed mutual respect and a shared understanding of our goals. I felt a strong sense of belonging and confidence in the group’s success. Finally, the performing stage was evident when we recorded our presentation. At this stage, the group worked effectively in a supportive and trusting environment. Leadership became more informal, with Student A taking the lead in guiding us through the technological aspects due to her strengths in this area.

   In terms of evaluation, several aspects of the project went well. Our group demonstrated strong communication and organisation from the outset, which contributed to a smooth workflow. Setting clear roles and maintaining regular contact ensured that everyone understood their responsibilities. My time management was also a strength, as I began working early and was prepared for group meetings. This allowed us to provide constructive feedback to one another and improve our work collaboratively. Additionally, the supportive nature of the group helped build my confidence, particularly in areas where I felt less capable, such as technology.
   However, there were also challenges. One issue was my limited research, as I delayed accessing key resources, resulting in restricted availability of e-books. This meant my contribution was not as developed as it could have been. Another difficulty arose during the recording process in the library, where poor internet connectivity prevented us from sharing files immediately. Although this did not significantly impact the final outcome, it highlighted the importance of considering practical factors such as location and resources.
   From an analytical perspective, the success of our group can be attributed to several factors. Firstly, our shared background as learning assistants contributed to effective communication and mutual trust. We were accustomed to working collaboratively and supporting others, which translated well into this project. Secondly, the use of design thinking provided a clear structure for tackling a complex problem, enabling us to remain focused and solution-oriented. Thirdly, the group’s positive attitude and respect for individual strengths and weaknesses created a psychologically safe environment, encouraging participation and reducing anxiety.
      This experience also challenged my initial assumptions about group work. I learned that I am more capable of working collaboratively than I had previously believed. Engaging with others allowed me to gain new perspectives and deepen my understanding of the topic. It also demonstrated the value of combining individual strengths to achieve a common goal. Furthermore, I developed greater awareness of climate change, including its causes, impacts, and the role individuals can play in addressing it.
     In conclusion, this project was both academically and personally valuable. It enhanced my knowledge of climate change and introduced me to effective problem-solving approaches such as design thinking. More importantly, it improved my confidence in group work and highlighted my ability to contribute meaningfully in a collaborative setting. Although I initially felt anxious, the positive group dynamic and successful outcome helped me overcome these concerns.
     For future practice, there are several actions I would take. Firstly, I would prioritise accessing research materials earlier to ensure a more comprehensive understanding of the topic. Secondly, I would consider logistical factors, such as internet access, when planning group work sessions. Thirdly, I aim to improve my technological skills, particularly in creating and sharing presentations, to increase my confidence and effectiveness in similar tasks. Finally, I intend to apply the knowledge gained about climate change to my personal life, making more environmentally conscious choices and contributing to sustainability efforts.
    Overall, this experience demonstrated the importance of reflection, collaboration, and adaptability in learning. By engaging with both theoretical models and practical challenges, I was able to develop valuable skills and insights that will inform my future academic and professional practice
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