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 Leadership and systems of quality- assignment B
[bookmark: _Hlk4410924][bookmark: _Hlk4408393][bookmark: _Hlk4410387]According to CQI (2019) quality assurance enables organisations to preform to the highest standard.  It ensures that the organisation Is fit for purpose and effective in meeting the needs of the steak holders and users. They also state the importance of quality assurance as it provides continues improvement and enhances the organisations reputation and profit. There are many schemes designed to help day care settings ensure quality is being maintained. Mercer (2000) states that these schemes help early years providers boost the standards of their setting by providing a definition of quality and helping the settings thrive towards meeting the goals. This allows practitioners to reflect on their practice and have a more inquisitive attitude about their practice that will lead to job satisfaction. Bubb and Earley (2007) agree and state that personal growth will then enable job satisfaction.  All settings follow the national minimum standards which are guidelines set by law that all settings must adhere to in order to provide a care service (care inspectorate wales 2019). However, there are other schemes that can further the quality of the setting, Schemes that encourage quality development would include the sustained shared thinking and emotional wellbeing method also known as SSTEW (Siraj, Kingston and Melhuish 2015). The SSTEW method shows many connections to the effective provision of pre-school education (EPPE) project and the REPPY findings (Sylva et al 2004). As SSTEW was created on the findings of the EPPE and REPPY project, according to Mcdonald and Waters (no date) one of their key findings was that the quality of the setting was improved depended on the adult and child interactions. Before this was devised other scales didn’t take into consideration this method of measuring the quality of the setting. Adult child interactions are also emphasized in Vygotsky scaffolding theory and more knowledgeable other as Doolittle (1995) states that what children can learn through co-operative learning is greater than that alone. The EPPE study also stated that sustained shared thinking was more likely to occur during one to one time (Sylva et al 2004). However, group opportunities could also enhance the children’s learning as according to Astin (1997) and Tinto (1998) agrees that group opportunities can encourage individual learning and lead to a better, successful outcomes if structed correctly using the varied skills between everyone. During the EPPE project they also discovered that the better-quality preschool and a longitudinal effect on the children throughout school and GCSE including core subjects like mathematic and English (Sylva et al 2004). However, the nature nurture debate challenges this by questioning whether a person’s development and capabilities is predisposed in their DNA or developed overtime through their environment and experiences (Rutter 2006). Another critique on the EPPE finding is that they concentrated on the core subjects instead of measuring the children’s capabilities through talents and other subjects as Paton (2014) emphasises Ofsted’s statement that too much pressure is being placed on children by their teachers to achieve excellence in mathematics and English, and fears children aren’t achieving a ‘broad balanced curriculum’. Although sustained shared thinking is emphasized in both EPPE and SSTEW, some may disagree and believe that its compressing children’s inquisitiveness by practitioners overpowering the children and answering the questions for them playful learning (2019) express the importance of adults being the ones to ask the questions to the children as it encourages curiosity, rather than answering for them. therefore, practitioners need to understand the importance of children discovering things for themselves through metacognition, this shows connections to Piaget as he states that children are little scientists and learn through trial and error themselves cited in Seymour (1999). a way for practitioners to value the importance of this is through training, as Siraj-Blachford et al (2002) state that the qualifications that staff attain reflect on the quality of practice they deliver to children. Another finding of the REPPE and EPPE project was that children that attend pre-school are better at self-regulating, prosocial behaviour and had lower hyperactivity (Sylva et al 2004). A Critique of this is could be that it is compressing natural behaviours of children, for example children with Attention deficit hyperactivity disorder may need to move and be physical as the NHS (no date) States children with Attention deficit hyperactivity disorder need plenty of physical activity throughout their day in order to gain sleep. However, in the REPPE and EPPE project hyperactivity is seen as a negative trait and suggest lower levels of hyperactivity is better.
[bookmark: _Hlk4339183][bookmark: _Hlk4577701]Referring to the SSTEW scale as a method of measuring quality, in the scale there are several sections categorised as subscales and within these there are number of items which are rated accordingly to the adequacy of the setting. Which according to Mcdonald and Waters (no date) this scale is a beneficial method to ensure all early year’s provision is conducted in an equal form to a high standard. Within sub-scale 4 supporting learning and critical thinking, under item 9 supporting curiosity and problem solving, there are ratings from inadequate to excellent. Under inadequacy an example it states is that staff stand back and allow the children to play by themselves in comparison to the excellence rating which states staff should support curiosity, talk out loud to problem solve and support children in metacognition (Siraj, Kingston and Melhuish 2015). This shows links to blooms taxonomy theory as he developed six categories for cognitive domain and stated the importance of evaluating and rethinking rather than just remembering facts (Krathwohl 2010). This sub-scale gives opportunities for self-evaluation on personal practice, and subsequently enables you to reflect on your rating and encourages you to improve. This shows connection to many reflective modes such as Gibbs’s model, where his model is split into six sections of reflection thus being Description of the experience, your feelings towards it Feelings, Evaluation and Analysis of the experience, a conclusion, and an Action plan (Gibbs 1988). However, Zeichner and Liston (1996) argue that reflective teachers should move beyond questions and develop strategies such as training to further improve the quality of the setting. Opportunities to Improve on your personal practice may include training, as the early years sector is continuously evolving and it’s important for practitioners to be up to date with the changes, research, policies and procedures in order to deliver effective pedagogy (Kelly 2016). Also, iram Siraj- blachford et al (2002) state that training of staff influences the child’s development, therefore the higher the qualifications our staff withhold the greater the learning will be. The SSTEW scale also focuses on the emotional and wellbeing aspect of the children in the setting, this is seen as a positive element as Hayden & Macdonald (2000) states ‘Early childhood settings plays an important role in promoting health and a feeling of wellbeing for children, their families and ultimately their communities’. SSTEW alone doesn’t give a wholistic view of a childhood setting or what high-quality early childhood education and care can look like, however using SSTEW alongside other environmental scales including ECERS-E, ECERS-R or ITERS-R gives a fuller representation of this (Siraj, Kingston, and Melhuish 2015). ECERS is a rating scale based on the environmental aspect of the setting. The original ECERS didn’t contain elements on interactions and curriculum. However, this was amended in a new revised scale which has been adapted to include health and safety, parents and staff, interactions, and the curriculum (meaning nature, maths a science) (environmental rating scale institute no date).  However, both the original and revised ECCERS are important methods of ensuring quality of the setting, as the original scale focus’s solely on the environment and currently in the revised scale the environment is still the point of focus. The ECCERS Scale looks at both the indoor environment of the setting and the outdoor environment which is an important aspect as Bento and Dias (2017) state the importance of children playing in an outdoor environment as it opens more learning opportunities that can’t be replicated indoors. However, Wardle (1989) disagree as he states that the child’s environment should have an indoor space that enables gross motor play, whilst having an outdoor space that enables curriculum-based learning. Therefore, the environment as a whole contributes to the child’s over all development as White (1973) emphasises the influence the child’s environment and experiences children have on them. The study compared the development of social and intellectual competence in children dependant on their environment.  Bronfenbrenner’s theory created in 1979 agrees with statement as Paquette and Ryan (2001) states his theory consists of layers in the child’s environment that contribute to their overall development. Although white and Bronfenbrenner are historical statements these are still prevalent today as Bower et al (2008) Also emphasizes the effect of the child’s environment, and states children in more supportive environments achieved better physical activity and healthy behaviours.  
[bookmark: _Hlk4600760][bookmark: _GoBack]Both the SSTEW scale and the ECCERS scale are followed under a similar format for example both are scales rating from inadequate and excellent, both are observationally assessed and the staff/setting can easily use these together as they are already familiar with the format and most people dislike change as Kanter (2012) states we are creatures of habit that fear something different as it may interfere with the way we currently do things. This shows clear connects to Kotter and Schlesinger (2008) resistant to change theory as they state that there are four main reasons why people resist to change thus being self-interest, different assessment of the situation, low tolerance to change, and misunderstanding. If both the ECCERS and SSTEW were structured differently staff may require training to moderately introduce change and show how to correctly use the scales. According to NDNA (no date) the leaders nursery based settings have required more guidance on these scales therefore they have arranged half day courses. However by staff attending they would be required to take time off work, but also find cover and the setting to ensure the ratio is being maintained, an issue with one member of staff attending training may be the dissemination of information they learned when they return to the setting as Enders (2005) states, knowledge must be disseminated in order to put research into practice. As previously stated, using both the SSTEW and ECCERS scale and enable you to receive an overall view of the setting (Siraj, Kingston, and Melhuish 2015). Using other scales together may prove to be difficult as some other scales are structed differently such as the BEEL scale and again staff would need training, as BEEL focuses more on babies development and monitor things like mark making (Bertram and pascal 2006), a critique of this is that its setting targets children need to achieve and by what age. Stanford Children's Health (2019) state that children follow the same development programme, however they won’t progress until they believe they are ready, the timing between children reaching the next stages can differ between weeks or months.   A negative aspect of having methods that further the quality of the setting above the national minimum standers is that there is a variety of scales, it may be difficult for the settings to decide which ones to peruse and which are more effective this brings inequality to settings if they are being rated based on different aspects of the setting, for example one settings environment can be rated excellent which will fall under the ECCERS scale, in comparison to the standards of their child-adult interactions which fall under the SSTEW scale. A negative element of both the SSTEW and ECCERS scales is that they are done through an external examiner attending the setting and rating the setting based on a two-hour observation. The results of this can then vary dependent on the planning for that day, the children that are in attendance, the time of arrival and also the staff that are present on that day as each member has different qualifications, specialities and experience, Finelli et al (2011) states the importance of using everyone’s varied skills and knowledge to the advantage of the setting by correctly distributing tasks and ensuring effective teamwork. Therefore, the observer isn’t receiving a wholistic view of the setting if one of these aspects are compromised, and the quality of the setting be based on a two-hour observation. The results of these could also be compromised dependant on the person that is observing and rating the setting, as personal judgements, morals and values can sometimes cloud judgments, as different people have different judgements on what scale the risk is, for example Rooijen (2014) states that the parents associate risk taking as purely negative, and they feel required to protect their children from harm. Therefore, some people may have a negative outlook. A positive aspect of these scales is the quantity of settings that have begun using them, this is improving the quality of a range of settings above the national minimum standers, what separates the average settings from the exceptional (Gurau no date). Another positive aspect is that local authorities have now begun using these scales as it provided a method in which they can discover which settings need investment with time, training and funding. Another challenge could be whether the standers they set are realistic and achievable as issues could rise such as funding for the correct resources, funding for training if needed, but also funding to undertake the quality method as some scales require a payment, for example SSTEW costs £20 (NDNA no date), this may leave the smaller settings at a disadvantage as they may have a smaller budget. According to Nisbett (no date) the settings budget forces nursery leaders to consider the implications of the settings financial sustainability when considering undergoing new programmes. However, a programme such as SSTEW or ECCERS will in turn benefit the setting financially as the setting as its improving the over all quality of the setting which will enable them to gain a positive reputation and more children will attend, as the reputation as seen by more people (Host 2015). According to Ofsted (2013) the proportion of quality early years providers has risen however four out of ten settings have remained the same, Ofsed also states that the quality within settings simply isn’t rising fast enough. Therefore, using methods such as SSTEW and ECCERS could be a useful way to facilitate quality in a wider range of settings.
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