	Practical interventions implemented to promote positive behaviour in students with ADHD.
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First identified by British paediatrician Sir George still in the early 1900’s, ADHD was recognised to affect children’s control on their moral behaviour. It was also noted that these children's intelligence levels were not found to be any lower. In the 1930s, side effects from a drug were found to have beneficial effects on children with ADHD, improving behaviour and performance in school after taking it. As diagnosis is increased in the 1950s, the prescribing of Ritalin became increasingly popular in managing ADHD symptoms. By the 90s there was a significant increase in the number of cases being identified, enlarge this was due to greater awareness of ADHD, efficient diagnosing and more children were developing ADHD. With the increase in numbers came better treatment options that were more effective and longer lasting in their relief. Today, much focus and stigma remain on the negative behaviour associated with ADHD. The stereotypical naughty boy who can't sit still in class, disrupting the learning of others and with aspersions being cast on what parenting may be going on at home. Hyperactivity, impulsivity and inattention, however, are merely the very few traits that are visible to us. Weak executive functioning, impaired sense of time, sleep disturbance and serious learning problems are but a few of the invisible factors affecting children's learning. By acknowledging that ADHD is more than the displayed behaviour and assisting students in implementing strategies to help them manage their behaviours, real progress can start to be made in their education and well-being. 
If a child is at risk of permanent exclusion or failing school due to disaffection, staff and parents can request a Pastoral Support Plan (PSP) be put in place for that child as a short-term intervention. A meeting is scheduled by a member of the senior management team and they would usually invite other professionals who may be involved with the student, along for collaboration. The meeting should be set up at a time that suits both parents and school staff and is optional for students to attend. When students reach key stage 3, they may well feel that they would like to attend such meetings so that they feel a sense of ownership about their education. The key focus is on what support can be put in place for the student and it is clear that all know their roles in order to make the PSP a success. A date is agreed for six weeks' time when the PSP will be reviewed and all involved are able to comment and reflect on aspects that may be working well and others that perhaps are not. Further support may need to be considered if this is the case. PSP’s are implemented for 16 weeks, although in some exceptional cases, this can be extended further. At the end of the 16 weeks the PSP is evaluated, and its success determined.
As part of behaviour management positive handling plans put in place for students who present a risk to themselves and those around them. Drawn up by parents and schools to assist the student, all staff are required to be familiar with this formal document, sign it and agree to implement it. Detailing successful strategies that have been identified for that specific individual, the PHP provides information to staff on how best to read the individuals behaviour and any triggers that they have. Deescalating behaviours at the earliest stages, resulting in reduced time out of the classroom and the negative consequences that follow behavioural outbursts, benefitting the child's education and well-being.  
Some of the hidden struggles of children with ADHD are on their emotional health and well-being. Often suffering from low self-esteem, anxiety, depression, emotionally reactive and a low tolerance threshold are some of the aspects that can be worked on during ELSA (emotional literacy support assistant) sessions. This tailor-made style intervention helps students in learning to embrace and understand how and why they are feeling a certain way. With heightened feelings of emotions, coupled with impulsivity, those with ADHD can find it difficult to form and maintain friendships. 
Time out cards can be a useful and flexible behaviour intervention that are tailored to the individual and their needs. A somewhat controversial strategy, as it is suggested that some may use it to their advantage or misuse it to get out of work, suggesting that this could not happen in life outside of school. However, it does give the student the opportunity to remove themselves from the room and report to a designated space or member of staff for an agreed amount of time. This encourages students to recognise their own triggers, identify when they feel they are bubbling up and remove themselves from the environment before their behaviour escalates. This in itself is a skill and one that will aid them further in life.  
Student J is 11 years old, he presents as academically very capable. J has a diagnosis of ADHD and has a statement of educational needs on grounds of his emotional learning needs. J is fortunate to have a loving and financially stable home with one younger sibling. He has a particularly close relationship with mum, a strong bond where J feels mum is the only truly trustworthy person in his life. Mum is very active in J's education although, due to some previous bullying in other educational settings she can be perceived as quite aggressive in her pursuit of J’s education and well-being. There are two factors affecting J’s schooling, his ADHD and a negative previous parental school relationship. Mum kept J at home in order to protect him but is now keen for J to begin to attend school again, although understandably apprehensive. A PSP is put in place detailing a reduced timetable that both mum and J are comfortable with, making sure to include his favourite subjects, incorporate his strengths and hobbies as much as possible. Agreed time in the student support centre at lunch and break, as these are particularly difficult times for J, as un-scheduled time has proven in the past to be when J feels most vulnerable and at risk of being bullied, resulting in him feeling the need to lash out physically. Attending the student support centre J can socialise with a limited (due to room size) number of students and three to four members of staff in a calm and managed environment. This pleases mum and in turn pleases J. J enjoys the opportunity to play games with staff and students alike, although losing can be an issue and is a target in his ELSA sessions. As agreed on the PSP J has weekly Elsa sessions to support his emotional needs, work on friendship skills and explore his thoughts and beliefs. J believes that he is unlikable and that is why he can't make any friends. However, J has such high expectations of perfectionism with regards to what he perceives friendship to be like, it may well be that he is setting the bar too high for anyone to reach. Over time, J has built up a positive relationship with his ELSA, knowing that he has an advocate in school, that he may access when he feels he needs to, someone he may rely upon, is proving a solid foundation for J’s education.  The ELSA also attends the PSP meetings and has open lines of communication with mum, building up a trusting relationship and partnership where J is the central focus. In doing so, this has improved J’s attainment and behaviour in school and any concerns are dealt with through this positive relationship. 
J has a time out card that he may use, with certain conditions attached. He may gain the teachers attention, place the card on the desk and leave the room quietly to attend the student support centre. There he should make contact with either his ELSA or the school-based Youth Worker. He is permitted to stay and use his mobile phone to play a game as a distraction from whatever has resulted in him leaving the class. When his 5 minutes is up, it is hoped he is able to talk about what has happened. It is important that J is praised for recognising the need to leave class. J would then be taken back to class by a member of staff. Should J need more time or further discussion needed, he should be supported by the relevant staff. 
The implementation and success of any behaviour intervention can only be achieved with a cohesive approach. Knowing the students in your class, making sure that you have accessed, understood and are actively implementing and supporting these techniques in order to ensure the best outcome for the children involved. With the progression of inclusion in today's schools, it is not the sole responsibility of the ALNco or support staff to be aware of individual learners needs. Investing time to familiarise yourself with PSP’s and PHP’s will only serve to demonstrate to students that teachers are invested in them as individuals, creating an empathic environment where students feel valued and comfortable. 
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