A critical Analysis on the book “Goldilocks and the Three Bears”
This essay will critically analyse two presentations of Amanda Askews version of Goldilocks and the Three bears. It will be focussing on the use of hand puppets/props, voice intonation and the use of asking questions during storytelling. Whilst also discussing the benefits of storytelling for young children and ow it can develop their language and literacy skills.
Benefits of Storytelling for Young Children
Stated by Peck (1989) cited in Journal storage (2025) Storytelling in the classroom encourages development of expressive language, including speech and writing. It also increases receptive language development, which includes reading and listening comprehension. Stories introduce children to new vocabulary, sentence structures, and language patterns, improving their ability to express themselves and comprehend difficult topics (Melzi et al, 2023).  Spencer and Pierce (2023) believe that early exposure to complex vocabulary also helps children develop listening abilities which improves comprehension and attention span. Furthermore, Spencer and Pierce (2023) stated that storytelling provides principles of narrative structure, such as beginning, middle, and end, setting the groundwork for their future reading and writing skills. According to Farantika, Shofwan and Purwaningrum (2022) storytelling has many benefits for early childhood including training concentration, sharpening memory, developing language skills, and improving critical thinking skills.  Rokhmawan et al (2022) agreed and stated that oral story telling helped increase children’s language development through the modelling of teachers reading to the class. Meaning when teachers read stories to their class the children will pick up on certain vocabulary and different structures of language when the teacher is talking. The children can then use these new social skills when having daily conversations.
Benefits of using technology with storytelling for young children
 A study carried out by Kulla Abbott (2007) the purpose of the study was to better understand how literacy skills were impacted using digital storytelling. The study found that pupils were more involved in the storytelling process while using technology to tell stories. These social benefits included improving communication and group dynamics, improving presentation skills, asking for clarification or assistance, and boosting self-esteem by picking up new skills. According to Raheim (2021) due to technology becoming more entwined into education, digital storytelling provides an appealing way to increase digital literacy. Interactive e-books, animations, and online storytelling platforms allow children to use digital technology while also improving their language skills. In agreement with Kulla Abbott (2007) and Raheim (2021) also stated that compared to traditional techniques, digital storytelling offers greater variance in current practice, allows students to customise their learning, and more easily and economically provides real-life scenarios.
The use of hand puppets/props
During the presentation on “Goldilocks and the Three Bears” the presenter used different props and puppets throughout the story to make it more engaging. For example, a colourful book with many drawings and illustrations to ensure the children can see clearly and be able to follow the book as the story goes along. During the first presentation the presenter hands out masks of the characters in the book, this is to make the children feel more included and to feel a part of the story and play along as the characters as the story is read to them. During the second presentation the presenter uses hand puppets of the characters from the book to make the story more engaging and to interact with the children whilst following along with the storytelling.
There are many different types of learners according to Flavin (2019), and Newton and Miah (2017) not everyone can be a visual learner. Some people feel more engaged by being in a hands-on environment and being able to touch physical props/objects whilst learning. This links to Piaget theory on cognitive development, for instance Piaget's theory suggested that children actively create knowledge by interacting with their surroundings. Puppets and props promote visual, multisensory experiences that enhance cognitive growth. Children practice concrete operational thinking by working with objects and watching puppet interactions. This helps them categorise, comprehend cause-and-effect connections, and solve problems. These experiences support the growth of symbolic play, which is essential to Piaget's phases of cognitive development (Piaget, 1936 cited in, Keup and Mulote, 2014).
Using hand puppets during story telling is not only for a visual effect. According to Mujahidah, Damayanti and Afiif (2021) children are given a multisensory experience by puppets, which enhances the story's vividness and memorability. Through the conversation of the puppet, children can model social relationships, introduce new terminology, and exhibit a variety of speech patterns, all which aid children in developing their expressive and receptive language skills. Mujahidah, Damayanti and Afiif (2021) also found that children can participate in role-playing exercises, acquire word recognition, and comprehend conversational structure when including the use of hand puppets when telling stories. It encourages the children to practise speaking, listening, and taking turns through these interactions all of which are essential for the development of early reading.  Siciliano (2016) encouraged teachers to use puppets to help children’s learning and development. Using puppets, according to Siciliano (2016) children can be introduced to literacy, learn conversational rules, improve their fluency, and practise articulating sounds. Above all, puppets can engage your students and make learning more enjoyable. 
Delivering knowledge in many formats helps learners process it more efficiently, for example, when using props and puppets during storytelling the practitioner must ensure that the props are linked to the story, they are reading to ensure the props deepen the story and not just distract the children. By relating the props and puppets to the story it offers the children a better understanding of the context of the book (Mayer,2018).
Karaolis (2021) also believes that adding puppets into storytelling and learning with children can help children progress more efficiently. Karaolis (2021) stated that by adding a puppet to help explain words and by using its movements to produce noises, gestures, and other nonverbal cues it can help children develop their language and emotional skills much easier. By introducing children to interactive media and using puppets during storytelling can greatly enhance digital literacy according to Wohlwend (2015). When using technology children learn to think critically, communicate through touch, and make decisions in interesting ways. By adding puppets, you can make the learning for endearing and visually appealing whilst also getting the children solve problems, think creatively, and make well-informed decisions when using educational apps, interactive stories, and digital games (Wohlwend, 2015). 
The use of voice intonation
Throughout the presentation the presenter uses different voices to differentiate between characters to help the children understand which character is talking during the story. For example, a lower and deeper voice when talking as “daddy bear” and a high-pitched voice when speaking as “baby bear”. According to Gee (2015) using different voices and accents can help children follow along with a story more efficiently. 
To enhance children's enjoyment of stories and aid in their language and literacy development, voice intonation is important (Bernal and Morales, 2016 and Kent, 2013). According to Westlund et al (2017) children are drawn in and maintained by storytellers who use a variety of pitch, tone, and rhythm to establish a dynamic and emotional bond with the narrative. During story telling varied tones and change of pitch convey emotions and intentions and give the story context, intonation also helps children learn the meaning behind words. Voice variation improves children's speaking and listening abilities while modelling language patterns and teaching them how to effectively communicate ideas and feelings (Liu et al, 2022, Cremin et al, 2016 and Bloom, 2000).
Crystal highlights the value of rich linguistic input in language development, especially through narrative and social interaction. According to Crystal, children actively acquire language by being exposed to a variety of linguistic elements, such as tone, rhythm, pitch, and inflection, in addition to the words themselves. Pitch and tone changes, or voice intonation, are crucial in assisting children in understanding context, meaning, and feelings. Children gain an improved understanding of pragmatics and phonology through expressive storytelling, which teaches them how tone may alter a word's meaning. According to Crystal's idea, dynamic and contextualised language input is essential for language acquisition because it enables children to understand words' emotional and literal meanings, which promotes overall linguistic growth (Crystal, 2013 and Crystal 2018).
Asking questions during storytelling
Throughout both presentations the presenter asks questions to the “children” such as “what do you think is going to happen next” and “would you be happy if somebody did that to you”. The presenter asks these types of questions to not only keep the children engaged and listening but to also hear their creative thoughts and ideas and to gain a perspective of their emotions throughout the story. 
Asking questions throughout storytelling can encourage children to concentrate on important story aspects, remember facts, recognise characters, and make predictions, by doing all these things it can improve their understanding of the story and encourages critical thinking (Liu and Yoon, 2024 and Van Der Wilt et al,2022). Cruz (2001) believed that whilst asking questions kept children interested, questions also encouraged active listening by getting children to think through information and come up with their own answers. Cruz (2001) also found that pupils who were exposed to new vocabulary through open-ended questions during story time, were able to expand their vocabulary and context-based comprehension more efficiently. According to Morrow (2001) responding to questions encourages language creation by giving children the chance to practice sentence construction and grammatical improvement. Morrow (2001) also stated that open-ended questions foster imagination and creativity by allowing children to consider various options and use their imaginations. By asking questions and talking to the presenter/parent whilst listening to a story Horowitz-Kraus (2024) Zivan and Horowitz Kraus (2020) and Agosto (2016) all believed it promotes turn-taking and the capacity for clear concept expression by facilitating discussion and interaction. 
The sociocultural theory of Vygotsky’s (1978) theory on cognitive development places a strong emphasis on how social contact affects cognitive development. He popularised the idea of the Zone of Proximal Development (ZPD), which describes the gap between what a student can accomplish on their own and what they can accomplish with the help of a more experienced other. This idea emphasises the value of scaffolding in education, which is when assistance is given to students so they can complete activities they are still unable to complete on their own (Arshad and Chen, 2009). Vygotsky emphasised the connection between language and cognition, arguing that social interactions and cultural background have a significant role in cognitive development. Vygotsky’s theory fits in here as he believed that adults need to ‘scaffold’ for children to be able to learn more efficiently. By using open ended questions during story time Vygotsky believed that it would provide prompts for the children and help explain more complex areas of the story and help them navigate the story more clearly (Prior and Welling, 2001).Vygotsky stated that children should have active engagement during storytelling and should not just be sat there passively listening to the reader, he believed by asking questions and actively participating  helped children share their ideas and thoughts on the story. Children's vocabulary and language abilities are developed through reading aloud to them according to Vygotsky, which also helps them understand more complicated concepts (Prior and Welling, 2001 and Nicholas, Veresov and Clark 2021). 
Conclusion
Both presentations on “Goldilocks and the Three Bears” used skills such as voice intonation, props/puppets and asking questions. By doing so the presenter made an effective and engaging storytelling experience and used all these elements to make the book an educational but fun experience for the children listening. The puppets and props used during the story made a more memorable environment and help gage the children’s attention for longer periods of time. Whereas, asking questions throughout the story ensured that the children had a chance to speak and give their opinions and share their creative ideas about the story. Lastly, by the presenter changing their voice throughout the story it made different characters stand out more and added emotion to the story to help the children follow along more efficiently. 
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