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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	Spelling. 
	I have proof-read through my work to look for any spelling mistakes. I have made sure that I haven’t made silly spelling mistakes by reading my work out loud to ensure that all sentences make sense. 

	Target 2
	Referencing. 
	I have used the university’s handbook on referencing to check my references are correct and in the Harvard style. 

	Target 3
	Repetition. 
	I have laid my work out according to themes and ideas, making sure I write about all aspects of a theme ir idea and complete a ‘mini conclusion’ on the theme/idea before moving on to another. 





Part 1: Professional Learning Passport
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	The bridging experience took place through Microsoft Teams, the focus of the bridge was to look at assessment for learning (AFL) strategies and the benefits of AFL and look at the great teaching toolkit, understanding how it can influence my own practice.

Two senior teachers from two local schools, one primary school, and one comprehensive school, also attended the bridging day. They talked us through the AFL policies that are used in their schools and their effectiveness. It was explained that a whole-school approach to AFL is beneficial to learners and teachers as everyone knows how to engage and interpret assessment and feedback throughout the school. 	Looking at The Great Teacher Toolkit (2020) helped me to understand each element of the toolkit more clearly and understand how the elements can improve and influence my own practice. Engaging with The Great Teacher Toolkit (2020) has provided me with explanations and examples of how I can make better decisions in my own practice that will lead to better learning outcomes for my learners. Discussing different types of AFL strategies highlighted to me that there are many AFL strategies that I can use in my own practice, I am looking forward to trying some of them out. I now understand that AFL is crucial for learners' growth and development. it was also made clear that AFL should not be difficult for teachers and should not add a lot of extra work to teachers, it should be a simple and easy approach that both teachers and learners understand and will ultimately assist learners' development.


Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	During the 'test' phase of this bridging element, I tested two assessment for learning strategies. The first strategy that I tested was questioning, I decided to explore questioning as a form of assessment for learning as it is an important aspect of the great teaching toolkit (2020). Questioning and the types of questions used in AFL have also been extensively researched by Black and Wiliam (2009). As the class that I am placed in were in isolation during the first half of this bridging element I decided to use an online program called Flipgrid to explore questioning strategies with my class. I made a short video of myself asking questions that allowed the children to think more deeply about the topic in which we were studying.
The second strategy I decided to test was 'tell me three things' at the end of a lesson I asked the whole class to reflect on their learning by telling me three things; one thing they had learned in the lesson, one thing they had done well and one thing they would like to learn next time. I asked the learned to firstly think about the answers alone and then discuss their answers with a partner. Finally, I asked for volunteers to reveal their answers to the class.

	Questioning through Flipgrid was a useful tool for a year 2 class, this program allowed me to record a video of me asking relevant questions and post it, pupils were able to respond to the questions by creating a short video of themselves and posting it to the online classroom. The ability to use videos to respond was particularly useful for a year 2 class as some of the children are not yet able to write sentences. By engaging with The Great Teaching Toolkit (2020) and Black and Wiliam (2009) it was revealed that the type of questions asked is far more important than the number of questions asked. Whilst preparing my video on Flipgrid I took this information into account; I kept the number of questions short and used open questions that did not necessarily have one correct answer. This promotes a deeper level of thinking and learning. Before providing feedback to pupils, I waited for all the responses to be submitted by the pupils, looking back I think that it would have been more beneficial for the pupils if I provided feedback as quickly as possible ensuring that the information was still fresh in their memory. Overall, using Flipgrid to incorporate questioning as an assessment for learning worked well, I was able to assess the children's understanding of the topic studied and address areas of improvement, I was also able to generate next steps in learning based on the feedback gathered.

The second AFL strategy 'think of three things' took place in a classroom setting. There were both positives and areas of improvement that I would address before using this strategy again in the future. Positives of this strategy were that students were given thinking time before being asked for feedback, William (2018) emphases the importance of thinking time within his research, students were given the opportunity to share their answers with others allowing them to build on their own thoughts as well as learning from other members of the class. It is also important that teachers do not allow too much wait time as it can cause 'dead' time where the is uncomfortable silence (Wiliam, 2018). By getting to know pupils and the whole class, teachers are able to get the balance of wait time right, allowing learners enough time to think but not too much time where learners become distracted and off task. This AFL strategy also allowed me to address common misconceptions that had emerged within the class and it allowed for quality discussions to take place between the students. Although this AFL strategy proved to be beneficial, I did notice some students were off task during the discussions and the classroom was also very noisy, so it was difficult to transition from the discussion to a quiet classroom for feedback.


Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	The share stage of this bridge experience took place through Microsoft Teams. During this stage of the experience, I and the other members of my network created individual presentations outlining and evaluating two assessment for learning strategies that we had tested within our own practice. At the end of each of the presentations, there was an opportunity for peers to ask any relevant questions about the strategies discussed.
	The sharing aspect of this bridge was particularly useful to me, it enabled me to get to know and understand many AFL strategies that I was previously unaware of. I made a note of some of the strategies that I would like to use and adapt within my own practice, such as using lollipop sticks when asking learners questions rather than asking learners to raise their hands. Wiliam (2018) explains that this can be a useful approach to ensuring that learners are engaged and assessing their learning, each of the presentations highlighted the benefits and possible ways forward to improve the strategies, I found this beneficial as I now know ways that I can develop these strategies within my own practice.

The network is made up of both primary and secondary PGCE students therefore, there was an opportunity to look at a range of AFL techniques and how they can be adapted to meet the needs of primary or secondary school students.






DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? 
Grammar course - I have completed an open university course on grammar as I recognise that this is an area that I need to develop. By completing a skill audit, it became clear that grammar is a weakness for me, the course has helped me to understand the differences between spoken and written English, factors that influence the use of grammar and vocabulary in speech and writing, and different ways in which grammar has been described within literature. I decided to complete a course to help me improve my grammar skills as I was teaching a year 4 class a lesson on writing a formal letter. To help me teach the best possible lesson on writing formal letters I needed to strengthen my own knowledge, the Department for Education (2000) states that writing styles vary with purpose, and formal writing must follow strict rules for example, writers must use standard English, sentences must use the correct punctuation and sentences must be complete (they must contain a main clause). Undertaking this course and engaging in literature has allowed me to gain accurate knowledge on grammar and formal writing which will allow me to pass on the knowledge to the learners.  

Rhifedd / Numeracy
Evidenced by an asset? 
Although numeracy is a particularly strong point for me, I have completed an Open University course relating to ratios, proportions, and percentages. I decided to enroll in this course because I realise that this area of numeracy is a weakness for me. By completing the course, I have developed my understanding of working out simple ratios, converting between fractions, decimals, and percentages calculating percentages, and finding percentages. This course provided me with examples of how ratios, proportions, and percentages can be used in a real-life context and how they are important in many contexts. Askew et al (1997) state that effective teachers of numeracy are those with good conceptual understanding.  

Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? 
 



Safonau/ Standards

Professional Experience Template 1: Paste text here
Pedagogy Standard: Refining: Assessment
What did you do and why?
 I planned a math lesson on addition, adding two-digit numbers. At the end of the lesson, I used an AFL strategy of questioning to check the learners' understanding, I decided to use the no-hands-up technique as in previous lessons I have noticed that the same learners tend to answer questions. I decided to introduce lollipop sticks into the classroom, where I would ask a question then to pick a lollipop stick out of a jar, the lollipop sticks would contain a name of a learner within the class. Doing it this way means that the choice is completely random, Wiliam (2018) explains that many teachers now use a no-hands-up approach to encourage learners to participate and remain engaged. 
What have you learned?
I have learned that whilst using the no hands up approach, the learners tend to stay more focused and engaged throughout the task as they are aware that they may be called to answer a question next. I noticed that some of the learners were anxious about being called on to answer a question, this could be due to the learners not being comfortable with answering the questions as they are now used to doing so or it could be due to the learners not fully understanding the question or the topic that they have been learning. I have learned that whilst using this strategy, it is important to emphasize to learners that it is ok if they do not know the answer to a question and bounce the question around the classroom in order to help develop an answer. 
What next?
As a result of this experience, I will continue to look at ways in which I can incorporate the no hands up strategy in my own teaching in the future, I will implement this strategy consistently within the class so the learners understand the expectation involved and help the learners become more comfortable with being asked questions that they may not know the answer to. As a result of this experience.


Professional Experience Template 2: Paste text here
Pedagogy Standard: Refining: Differentiation
What did you do and why?
I was asked to complete a series of lessons on money. There is a range of abilities within the class, to be able to meet the needs of the individual learners within the class I had to differentiate the work according to the needs. To help me do this I first spoke to the class teacher about the different levels of ability within the class and I also looked back at maths work that the learners had previously completed to help me understand the level that they were currently working on. The class teacher told me that some of the learners were working towards progression step 1, whilst some were working towards progression step 2. When planning activities for the learners to engage with I created activities that would meet the expectations from both progression steps. As well as differentiating the work and activities that I wanted the learners to complete, I also differentiated my instruction given to the learners. For example, whilst working with the lower ability groups, I kept my instruction simpler and used language that they would understand, and whilst working with the higher ability groups, I used more complex, mathematical terminology in order to get them thinking. 
What have you learned?
Whilst delivering the lessons on money, I learned that although I differentiated the lessons according to ability some of the learners in the lower ability groups were able to understand the concept of money more easily than others. When I noticed this, I decided that I would challenge the learners and push them towards completing the work set for the middle-ability learners. I noticed that within each of the ability groups, some learners were able to grasp the concept of money more quickly than others, therefore, I pushed these learners to challenge themselves and complete the activities set for the learners in the ability group higher than they were placed. To push the higher ability groups, I introduced challenge activities. As well as some learners exceeding expectations, I noticed that some of the learners were finding the activities that I set more difficult than others, therefore I brought all these learners together to form a group, I worked with this group and went back to the basics of money, for example, recognising coins and paper money and being able to write the amount next to each of the coins. I learned that without knowing the basics of subjects, learners are not able to move forward, therefore it is important that each learner understands the basics before being pushed further. I have also learned that although learners are often split into groups according to their ability, learners have individual needs, and therefore, they may not perform as well in one area of learning as they do in another and it is important to recognise this and differentiate work accordingly. 

What next?
As I progress through my teaching career, I will continue to differentiate tasks and activities in order to meet the needs of the individual learners within my class. I now know that learners cannot be placed into boxes and their needs vary depending on many situations, I will assess the learners' understanding of topics and differentiate my lessons based on evidence of learning. I will ensure that create challenge tasks so that each learner is being pushed and the more able and talented learners are also being thought about and their needs are met as well as the lower ability learners. 



Professional Experience Template 3: Paste text here
Pedagogy Standard: Advancing: Four purposes
What did you do and why?
Since free school meals have been a topic of debate within the media in recent times, I decided to create an activity where learners would engage in a newspaper article about free school meals in Wales and what the Welsh Government is doing to support children receiving free school meals during the Covid-19 pandemic. The learners were tasked with reading a newspaper article and highlighting information that they thought was important, the information they would later be used within the learner's own letters written to the Welsh Government. I decided to create this activity as the Welsh Government (2020) states that the four purposes should be the starting point for curriculum design within schools in regards to the 2022 curriculum. This activity fits in with the purpose of creating ethical, informed citizens; using evidence to form views, are knowledgeable about their culture, community, society, and the world and respect the needs and rights of others. By engaging with this task learners will also ​​​​​​​have secure values and establishing ethical beliefs, ​​​​​​​are building their mental and emotional well-being by developing confidence, resilience and empathy. These aspects fit in with the purpose of creating healthy and confident individuals. 
What have you learned?
I have learned that incorporating the four purposes into lesson plans and activities is effective. It allows learners to develop skills that will enable them to become active members of society. I understand that the four purposes should underpin everything that is taught within the new curriculum, they should shape curriculum design. Whilst planning this lesson, it became clear to me how the four purposes fit into different aspects of the curriculum and how they enable learners to develop holistically. I now understand how to use the four purposes to influence what I teach and how I teach. I know that the four purposes should be the starting point for designing lessons and activities for learners to engage with. 
What next?
As I continue to plan lessons and activities for learners to engage with, I will look to the four purposes as a starting point. I will use the four purposes as the heart of all my lesson plans as I move forward. I will aim to develop at least one of the four purposes for my learners in all of my lessons as I understand the positive impact each of the purposes has on the holistic development of the learners. 


Part 2: Critical Reflection
Assessment for learning strategies – no hands up approach. 

Introduction
This section of this assignment explores an assessment for learning (AFL) strategy, the ‘no hands up’ approach. The writer has decided to explore an AFL strategy as The Welsh Government (2020) place emphasis on learners’ progression within the New Curriculum for Wales, it is stated that progression in learning is at the heart of the curriculum and assessment is a key feature in the curriculum design. The Welsh Government (2020) have recognised that the purpose of assessment is to support learner’s progression and assessment should focus on moving learning forward by allowing practitioners to understand where learners and identify next steps that they need to take to assist progression in learning. Coe et al (2020) state that questioning is a good tool for assessment, questioning allows practitioners to gain an insight into learners thinking and understanding. 

The writer has had some experience with using the ‘no hands up’ approach to AFL (outlined in part 1), however the writer recognises that more research and experience is needed to enable them to improve this technique and develop the use of this technique further within their practice. 

As the Curriculum for Wales will be implemented in 2022 and a key focus of the curriculum is assessment, this essay will explore the AFL strategy of questioning looking specifically at the no hands up approach to questioning. This essay examines the approach through the comparison of relevant literature, critically exploring the viewpoints presented in a range of sources. This essay will also explore how the no hands up approach will be developed through the future teaching of the writer. 

Critical Discussion of Chosen Aspect
[bookmark: _Hlk65665302]Assessment for learning (AFL) is a method of collecting data and feedback on learners which can be used to inform practitioners about the teaching and learning taking place (Swaffield, 2011), AFL is a type of formative assessment which allows ongoing interactions between learners and teachers. AFL originates from the work of Black and Wiliam (1998) which sparked influencing changes in the way educators think about assessment in the classroom. Black and Wiliam produced extensive research on formative assessment and how it can be used to facilitate progression in learning (Panadero et al, 2018). 

With the goal of formative assessment being for teachers to gather data and information on learners to meet their learning needs, data gathered on learners is used to make decisions about the learners next steps in learning to help them progress (Heritage, 2013: Barana, et al, 2019). Early work by Black and Wiliam identified five main formative assessment characteristics based on their effectiveness which were: sharing success criteria with learners, classroom questioning, feedback and marking, peer and self-assessment and formative use of summative tests (Black and Wiliam, 2009). The AFL strategy of questioning incorporates Black and Wiliam’s strategy of questioning to assess learners understanding.

Questioning as a strategy of AFL has been used in the classroom for many years. A traditional strategy for AFL questioning that is seen in many classrooms is initiation, response, and evaluation (IRE), IRE can be summed up as teachers asking a question, getting a response and then evaluating that response (Wiliam, 2014: Faruji, 2011). Literature suggests that IRE models of questioning and classroom discussion impact negatively on student engagement, teachers implementing the IRE model usually chose learners with their hands up to participate and answer questions (Wiliam, 2014: Faruji. 2011: Raynolds, 2016). It is also stated that teachers often unconsciously chose learners that they believe will provide a ‘good’ well thought about answer, rather than a learner who may not know the answer, this can be due to several factors such as the teacher being conscious about time moving on within the lesson (Raynolds, 2016). IRE models of questioning are less dialogic as teachers ask a question, receive an answer and if the answer is correct the discussion closes and there is no opportunity to extend discussions further (Raynolds, 2016).

Although the IRE model of questioning and classroom discussion has its limitations, Ford and Wargo (2012) debate that the IRE model can be a useful model to use whilst teaching specific subject disciplines, for example, whilst teaching science the IRE model could prove to be more dialogic as scientific content is a more dialogic subject than others. The evaluation aspect of the IRE model can also offer opportunity for whole-class discussions, research suggests that the evaluation stage could be a follow up question or a prompt that could promote classroom discussion (Wells and Arauz, 2001). This indicates that when the IRE model is planned and used carefully and with purpose, it can be a good tool for AFL.  

Research shows that the IRE model can both hinder and support classroom discussion based on the teacher’s implementation of the model and IRE can be a useful tool for AFL, the writer has recognised that the model is a teacher-led model. The writer aims to explore a questioning AFL strategy that promotes learners leading the learning and pupil voice, inline with the Welsh Government’s (2019) teaching standards.

Wiliam (2018) suggests that teachers that allow learners to decide on their own level of engagement by allowing them to raise their hands to answer questions is contributing to the attainment gap between learners. Learners that choose to participate are likely to improve further while those who chose not to engage are likely to stay working at the level they are currently working in. Wiliam (2018) explains that teachers can use strategies to overcome lack of participation and engagement such as the ‘no hands up’ strategy where teachers pose questions and choose learners at random to answer. Applying this strategy ensures that all learners are engaging within the discussion or task as they may be asked a related question at any point during the lesson. Although ‘no hands up’ strategies can contribute to engagement, it is important to note that this strategy is not intended to embarrass learners that do not have the answer, it is used to promote engagement ensuring that all learners realise that their participation is not voluntary (Wiliam, 2018). Applying this strategy within the classroom to overcome the barrier of engagement, helps teachers to gage the level of understanding of many individual learners rather than the ‘typical’ learners that regularly answer questions. This can help to overcome the attainment gap between learners. 

Research highlights that whilst using questioning, learners that raise their hands first are often chosen to answer questions meaning that learners needing more time to think about the answer are often ‘locked-out’ of discussions (Korkmaz, 2009). Rapid fire and response questioning, such as IRE, does not allow teachers to assess all learners understanding of both the topic being learned and how learners have understood the question posed (Brooks & Brooks, 2001: cited in Korkmaz, 2009). Adopting a no hands up approach to questioning eliminates pressure put on learners when they can see others raising their hands, it allows learners to think about the questions being asked without being ‘beaten’ to the answer by other learners. However, using this strategy can lead to anxiety among learners that are unable to answer a question or offer valid points to contribute to classroom discussion. To overcome this barrier, it is important to establish a safe classroom environment ensuring that learners feel able to offer suggestions to classroom discussions without feeling the pressure of being judged or laughed at by other learners (Schools, Students and Teachers network (SSAT) 2013). 

The idea of a ‘no hands up’ strategy is for all learners to be active participants in the classroom discussion however, it is important to provide learners with the tools that enable them to feel safe and supported. SSAT (2013) recommend equipping learners with appropriate ways of responding to questions that they do not understand such as, ‘I’m not sure yet but can you come back to me later.’ This allows learners more thinking time and possible collaboration with peers, Wiliam (2010) explains that a teacher’s response to this answer is crucial, teachers that accept this response and move on are allowing learners to opt out of discussion and therefore disengage, instead teachers should respond with ‘Ok, I’ll come back to you.’ 

Although teachers adopt a no hands up strategy to become more inclusive and ensure all learners participate, Wiliam (2018) states that often teachers unconsciously choose the ‘usual suspects’ for a good answer, particularly when they are pushed for time and want to wrap the discussion up. To overcome unconscious bias teachers often use a randomisation strategy alongside the no hands up strategy. There are many online applications, software available on interactive whiteboards and smartphone applications that provide name randomisers for teachers to use, however Wiliam (2018) states that the use of lollipop sticks with learners’ names written on them provide teachers with more flexibility. Teachers can have more control over who answers certain questions whilst using lollipop sticks, for example, if a teacher has a particular concern with a certain learner’s understanding of a topic and wants to assess their learning they can ‘rig’ the lollipop stick method easily so that learners name is pulled out. 

Whilst using lollipop sticks, it is essential to replace the lollipop sticks back into the container that is being used once the stick has been picked out, Wiliam (2018) explains that this ensures that learners are engaged throughout the entirety of the task as their lollipop sick could be picked out again. However, this could be problematic whilst using lollipop sticks as an AFL method as some learners could be chosen to answer multiple questions whilst other learners may not be chosen to answer any questions meaning that the teacher will only assess some learners understanding and will not be able to assess all learners. To overcome this, teachers can use a divider in the beaker holding the lollipop sticks, once a learner’s stick has been chosen the stick can be replaced in one side of the beaker (Wiliam, 2018). This ensures that learners stay engaged throughout the task but allows each learner the opportunity to answer a question, enabling the teacher to assess their learning. 

When using questioning as an AFL strategy, it is important to allow wait time for learners to be able to generate an answer, Faruji (2011) explains that wait time is important stating that teachers that allow enough wait time construct learner’s participation in the classroom, increasing learner potential. According to Korkmaz (2009) wait time is defined as pausing for several seconds after asking a question to allow learners time to think before answering a question, it is stated that longer wait time leads to higher achievement. Whilst using lollopop sticks teachers can ask a question and wait several seconds before pulling a stick out to ask a learner for an answer. 

Whilst using lollipop sticks to assist questioning as a form of AFL it is important that teachers think about the types of questions that activate deep thinking. According to Coe et al (2020) questioning and types of questions teachers ask is a crutial element of activating hard thinking. Coe et al (2020) state that questions should promote dialog between learners and promote connections, elaborations and flexible thinking, it is highlighted that open questions tend to promote a deeper level of thinking in learners. However, Coe et al (2020) highlight the need for a balance between deeper level thinking and surface level thinking, enabling teachers to get a broader view of the learner’s level of knowledge and understanding. Whilst using lollipop sticks, teachers can easily use a mix of open and closed questions that allow learners to access both deeper level thinking and surface level thinking, this will allow teachers to assess learning quickly and easily. 

Conclusion
After completing research on the lollipop approach to questioning as a form of AFL, the writer has become more familiar with the strengths and limitations to this approach. Prior to completing this research, the writer had some experience with using lollipop sticks as a form of AFL however, it became clear that although the writer planned from deep classroom discussion through the use of lollipop sticks after asking a question and getting answer the discussion came to a close. Through engaging in research, the writer has realised that this could be due to the type of questions asked, although unintentional, the writer tended to ask closed questions. Moving forward the writer will plan a ‘bank’ of open and closed questions that promote deep and surface level thinking and classroom discussion relating to the topic being taught. This will allow learners to reflect on their own learning and take responsibility for their own learning inline with the Welsh government (2019) teaching standards. 

The writer intends to make a no hands up approach to questioning a ‘normal’ aspect of their classroom to ensure that all learners are aware of the expectation placed on them to participate and apply themselves fully in all lessons in order to get the best possible outcomes. To do this the writer will promote a safe classroom environment where learners are free to express themselves and their ideas without the pressure of being judges by others, in line with the Welsh Government (2020) vision. 

Part 2 word count = 2184 (excluding headings). 
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