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APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.




	
General Principles to consider in preparing your application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context
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SECTION TWO:                 CONTEXT STATEMENT 


	Context Statement 

Briefly introduce yourself and outline your role(s) and responsibilities in teaching and/or supporting learning in higher education (300 Words) 


	Write your evidence here

[bookmark: _Hlk136273364]I am a qualified medical doctor who recently passed his PhD Viva in Public Health. I am a Fellow of the Royal Society for Public Health (FRSPH). I am vastly experienced in clinical practice and public health research, and I have contributed immensely to the healthcare field. I have been teaching at all levels of UK higher education for the last three years. I have some peer-reviewed research papers to my credit, and I have also reviewed journal articles for publication in reputable journals.

My duties as Lecturer in Health and Social Care at the University of Wales Trinity Saint David include developing and delivering undergraduate and graduate-level learning activities and other educational programs to engage students and promote learning. I was the Module Leader for the Level Five Changemakers Module (Building Your Personal Brand for Sustainable Employment). As part of my extra duties, I help students to reach the highest levels of professionalism, which include giving them academic and pastoral feedback.

As Lecturer in Public Health at the University of Sunderland I had the responsibility of imparting knowledge and skills to students who want to major in public health or related fields. I designed and delivered several learning activities and assessment methods. I was the Module Leader for the Level Seven Epidemiology & Health Measurement Module. I taught epidemiology and related public health subjects at BSc and MSc levels, including the Public Health Practitioner Degree Apprenticeship program. I supervised dissertations for about five BSc and ten MSc students each year as part of my duties.

I provide an invaluable service to the ongoing operations of academic institutions in areas like dissertation supervision, student recruiting, admission interviews, marketing initiatives, research seminars and workshops, staff training, and professional development (V2).







SECTION THREE:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. The form will expand as you enter your information.

Your application for Fellowship consists of a 3,000 word reflective account shared across all five Areas of Activity plus citations (overall maximum of 3,500 word)

Citations should be included in an overall list at the end of section 3 of the document.

	A1:  Designing and planning learning activities and/or programmes of study 
(600 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences


	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· [bookmark: _Hlk133836114]Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	Write your evidence here

[bookmark: _Hlk138226665]As a Lecturer in a UK higher institution, I have been a key player in the design and planning of beneficial, worthwhile learning experiences for my students.

Before I took over as Module Lead for the Level 7 Epidemiology & Health Measurement module at the University of Sunderland, there were numerous complaints from students about the curriculum design and delivery of module content. The curriculum did not align with current research and trends in the field of public health. During my time as Module Lead, I spearheaded the redesign of the curriculum, ensuring that appropriate topics were selected and organised in a logical and meaningful way, and appropriate levels of depth and detail for each topic were determined, according to standard practice (Ambrose et al., 2010; Darling-Hammond et al., 2019) (K1, K2, V3). 

Additionally, I made it a point of duty to identify the learning objectives for each course. By guiding the development of course content and assessments, I ensured that the objectives outlined what students should know or do by the end of the course. Leading the module team, I ensured that appropriate course content and resources to support learning objectives were chosen. This included textbooks, articles, case studies, group discussions, videos, simulations, practical exercises, and other materials that would help students understand the subject matter (Ambrose et al., 2010; Darling-Hammond et al., 2019) (K1, K2, V3).

As Module Lead for the Level 5 Changemakers (Building Your Brand for Sustainable Employment) module at the University of Wales Trinity Saint David, Birmingham, I ensured that courses were engaging and interactive, using a variety of teaching methods and technologies to keep students interested and motivated, according to standard practice (Ambrose et al., 2010; Jensen, 2018). For example, I frequently include a variety of multimedia elements such as videos, images, and audio recordings to present information in different formats (K1, K2, V1, V2, V3).

Additionally, I led the design of assessments that accurately measured the extent to which students had achieved the learning objectives and provided feedback on their progress. This included written assignments, exams, presentations, and practical assessments (Ambrose et al., 2010; Jensen, 2018; Darling-Hammond et al., 2019) (K1, K2).

[bookmark: _Hlk136692682]Furthermore, I have always canvassed for professional development of my team members. I ensure that team members stay up to date with current research and trends in the field of public health by attending conferences, participating in professional organisations, and engaging in ongoing professional development. For example, I remember presenting my research at the 2021 Public Health Research and Science Conference organised by the UK Health Security Agency (formerly known as Public Health England) from Monday 24th to Thursday 27th May 2021. I had encouraged my team members to register for the conference and be actively involved in the events. True to their word, they had attended the conference in their numbers. The experience helped them to continually refine their teaching skills and stay current with the latest developments in their field, which ultimately benefited the students (V3, V4).

By leveraging my knowledge and expertise to create engaging, relevant, and practical courses that prepare students for success in their careers, I play a significant role in the design and planning of effective, valuable learning experiences for students. I use my expertise in public health to select appropriate content, develop learning objectives, choose teaching methods, and design assessments that support student learning and engagement (K1, K2, V1, V2, V3, V4).





	A2:  Teaching and/or supporting learning 
(600 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a range of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	Write your evidence here

[bookmark: _Hlk138226770]As Lecturer in Health and Social Care, I have engaged with students in a variety of ways, depending on the size, structure, and composition of the class or program. 

Using the traditional lecture format, I have presented information to students in a structured manner. I have delivered formal lectures in person as well as online using the video communication platform Microsoft Teams (Lee et al., 2021; Satterfield et al., 2021). I have used visual aids such as PowerPoint slides, videos, and other multimedia aids to engage students and facilitate discussion. I have also used storytelling, case studies, and other techniques to stimulate interaction among students and make the material more relatable.

Small group discussions have been another method for engaging learners. I have often broken larger classes into smaller groups to encourage active learning, promote critical thinking, and facilitate more interactive and personalised discussions (Wood et al., 2021). From experience, this approach has allowed for more in-depth exploration of topics and greater participation by students (K2, K3, V3).

Case studies have also been frequently used. Using this technique, I have presented students with real-world scenarios and asked them to analyse and make recommendations based on the information provided, following an authentic learning approach.

Furthermore, I have found that experiential learning remains an invaluable tool to engage learners. These learning techniques, such as field trips, simulations, fieldwork, and internships have helped my students apply what they have learned in real-world settings. In these cases, I have provided guidance and support to students as they engage in hands-on public health work in real-world settings (K2, K3, K4, V3).

In addition, I have relied on one-on-one meetings and students have benefited immensely. Scheduling individual meetings with students have enabled me to provide more personalised support and guidance. This has been especially helpful for students who have needed extra help and those who have had specific questions and concerns (Wood et al., 2021) (K1, K2, K3, V1, V2, V3). I have also assigned projects to students, such as research papers and presentations. This has allowed students to delve deeper into topics of interest and develop their skills in independent research and critical thinking (K1, K2, K3).

Finally, I have regularly used online forums and discussion boards available on learning management systems such as Canvas and Moodle to facilitate group discussions and collaboration outside of class time (Lee et al., 2021; Satterfield et al., 2021). These learning platforms have proven to be a convenient way for students to ask questions and share ideas. 

In essence, I have used a variety of strategies to engage students, such as asking open-ended questions, facilitating discussions, and providing real-world examples and case studies. I have also used active learning techniques such as role-playing, simulations, and problem-solving activities to promote learning and understanding of public health concepts and help students apply the concepts in practical contexts (K2, V2, V4). 

In all these formats, I always endeavour to draw upon my personal experience to inspire students. For example, I won the 2022 edition of the prestigious Three Minute Thesis competition that was open to all doctoral and postdoctoral students across all three campuses of the University of Sunderland. This was a major milestone for me as it afforded me the opportunity to compete with colleagues at the highest level. I often use that victory to inspire students to achieve their set goals (K5, V4). 

[bookmark: _Hlk136553375]It therefore came as no surprise when I received nominations for Outstanding Personal Academic Tutor and Most Inspirational Member of University Staff at the 2022 Student Nominated Teaching Awards (SNTA). I beam with a sense of satisfaction knowing that my efforts are deeply appreciated by students and staff and the university community in general.





	A3:  Assessing and giving feedback to learners 
(600 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here

[bookmark: _Hlk138226858]How my assessment strategies and activities are appropriate to learning experiences

Before creating assessments, I carefully consider the course objectives and ensure the assessments are aligned with them. For instance, if one of the learning outcomes is for students to critically analyse public health policies, the assessment should challenge students to analyse public health policies (Gibbs & Simpson, 2018; Sadler, 2019). I also design assessments that are accessible to all students, including those who have special needs, disabilities, or impairments. To do so, I frequently use alternate formats, such audio-visual aids, and accommodations, like extra time or resources (K1, K2, K3, K4, V1, V2).

Furthermore, I create assessments which require students to engage in self-reflection and critical thinking (Nicol & Macfarlane-Dick, 2019). For instance, I have asked students to study facts, evaluate arguments, and synthesise material to generate conclusions that are well-supported. I have also encouraged students to reflect on their learning experiences and how they have applied their knowledge (K1, K2, K3). 

Moreover, because the study of public health has its roots in real-world scenarios, I have seen that giving students the chance to use their knowledge and abilities in real-world scenarios has benefited students' learning. For instance, I have frequently asked students to evaluate a public health emergency in their community and create an action plan to address it (K1, K2, K3, V2).

My approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust

I have frequently employed standardisation of marking by giving all markers clear and comprehensive marking criteria, ensuring that all markers apply the same criteria to evaluate each student's work. This practice has been shown to reduce the possibility for marking variations (Sadler, 2019). To guarantee that they comprehend and consistently implement the marking standards, I have frequently scheduled training for markers (K5, V4). 

Double marking is another approach, in which the work is assessed by two independent markers (Gibbs & Simpson, 2018). By minimising the possibility of errors or biases in marking, this strategy guarantees the reliability of the evaluation. When there was a significant discrepancy between the two marks, the work was sent to a third marker for moderation (K5, V4). 

Through moderation, the marks awarded by the markers are reviewed by the moderator to make sure they are compatible with the marking standards and that everyone agrees on what constitutes an acceptable level of success (Sadler, 2019). Moderation can involve both internal moderation (within a department or institution) and external moderation (involving an independent external examiner) (K5, V4).

The final approach, quality assurance, involves a range of activities that ensure the assessment process is valid, reliable, and fair. This has typically included regular reviews of the assessment process, ensuring that assessment tasks are appropriate, and all students have equal opportunities to succeed (Sadler, 2019) (K6).

My approaches to feedback and the extent to which students are involved in the feedback process

I always provide students timely, constructive feedback about their works so they may better understand their strengths and weaknesses. In order to help students learn from their mistakes and advance in their studies, I make sure that the feedback is timely, comprehensive, and actionable (Sadler, 2019). This feedback, both summative and formative, has been in the form of written comments, rubrics, and verbal feedback (K5). 

The timely and constructive nature of this method, even though it is mostly tutor-led, has helped students improve their performance and comprehend how they may apply what they have learned. Students have favourably reacted to the feedback they have received and are pleased with their academic progress (K5). To corroborate this fact, I have widely been considered one of the tutors who provides outstanding feedback to students’ assessments.





	A4:  Developing effective learning environments and approaches to student support and guidance 
(600 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities. 

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	Write your evidence here

[bookmark: _Hlk138227325]As a public health lecturer, I have significantly influenced the design and development of learning environments that improve student learning. By integrating technology into my teaching methods, fostering inclusive and supportive learning environments, incorporating the most recent evidence-based research and best practises in public health, and encouraging active and engaging learning experiences, my contributions have positively impacted student learning (K4, V1, V2).

To make learning more interactive and engaging for students, I have incorporated technology into my teaching. For example, students have used online quizzes and interactive case studies to help them apply what they have learned in real-world scenarios (Hafferty, 2021). Platforms like Canva, VideoScribe and PollEverywhere have been used in this regard. To support learners in this context, I endeavour to provide training and support on using the technology and ensure that students have access to the necessary equipment and software (K4, V1, V2).

Additionally, I have created tutor systems that provide personalised support and guidance to students. These tools are intended to assist students in identifying their areas of academic strength and growth, setting academic objectives, and creating study habits that will help them succeed (Whittaker & Montgomery, 2020). Academic tutors can meet with students one-on-one to go over course material, give comments on assignments, and help them improve their study techniques. By providing individualized support, I have helped students overcome any obstacles to studying and achieving their full potential (K1, K2, K3, V1, V2). To support learners in this context, I have worked closely with other tutors to ensure that they have the necessary training and resources to support students effectively. My colleagues have often described me as “absolutely brilliant” in this regard.

I have helped learners by offering counsel and direction around professional advancement. I have assisted students in gaining real-world experience and developing their CVs by offering advice on course selection, career planning, employment opportunities, internships, volunteer opportunities, and other academic and personal difficulties. To help students grow their careers and stay current in their fields, I have also given them advise on furthering their education and professional development. I have provided office hours, online discussion boards, and other options for students to get in touch with me and get advice. My students have often sent me emails expressing their sheer delight in this regard (K1, K2, K3, V1, V2).

Furthermore, to guarantee that every student has access to quality education, I have taken a proactive role in extending participation and inclusive projects and activities. Regardless of a student's background or ability, I work to establish inclusive and accessible learning environments (K1, K2, K3, V1, V2). This entails integrating diverse viewpoints and experiences into my teaching methods, employing inclusive language and imagery, and making sure that all students have access to the required materials and support services (Hafferty, 2021). This entails assisting marginalised groups in overcoming obstacles to education, supporting and mentoring students from underrepresented backgrounds, and integrating various viewpoints and experiences into course material. These methods enable students to participate in interactive, hands-on learning activities that foster teamwork, critical thinking, and problem-solving. To assist students in applying their knowledge to real-world problems and develop practical skills, I have also employed several teaching techniques, such as case studies, group discussions, and simulations. I strive to proactively identify and remove any participation obstacles that students may encounter in this situation, and I endeavour to establish an inclusive and supportive learning environment for all students. (K1, K2, K3, V1, V2, V3).





	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development 
(600 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for, and involvement in, projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here

[bookmark: _Hlk138227392]Continuing professional development (CPD) is an essential aspect of the public health field. It has helped me to stay current with advances in my discipline and pedagogy, enhance my teaching skills, and improve student learning outcomes (K2, K3, V3).

Being involved in CPD has enabled me to keep current with the most recent educational tactics, tools, research, and advancements in my profession, such as new treatments, approaches, or legislation, as public health is a field that is continuously evolving. This knowledge has assisted me in identifying best practises that can be incorporated into my teaching, such as using cutting-edge technologies, active learning strategies, and student-centred approaches to deliver more in-depth and captivating lectures, ultimately improving the quality of my courses, and assisting my students in gaining a deeper understanding of the subject (Proctor & Catalano, 2020). By participating in seminars, conferences, and other training opportunities, I have improved my communication skills and gained more knowledge that has aided in engaging students and advancing learning. I have been able to better personalise my lessons to fit the various requirements of my students as I gain new insights about how people learn (K5, K6, V3).

By engaging in research and scholarly activity, I have developed a deeper understanding of public health and provided students with up-to-date information. For example, my recent research, which was peer-reviewed and published by Primary Health Care Research and Development (an open access journal published by Cambridge University Press) explored parental attitudes towards childhood vaccinations and used the Protection Motivation Theory to predict the intention of parents to adopt protective measures. By contributing to the body of knowledge in my field and incorporating my research findings into my teaching, I have been able to bring new perspectives and evidence-based methods into the classroom, assisting my students in the development of critical thinking skills and motivating them to challenge preconceived notions and consider novel concepts, all of which have increased the effectiveness of their education (K5, K6, V3, V4).

By conducting such research, I was able to identify the best practices for improving public health and develop evidence-based strategies for implementing these practices in the university environment. I was also able to collaborate with community partners to implement these programs and evaluate their effectiveness (K5, K6, V3, V4).

In evaluating the effectiveness of my professional practice, I have often used a variety of measures, including both quantitative and qualitative data (Hall & Collier, 2020). I have collected data on process measures, such as the number of people reached by a programme or the consistency with which an intervention was carried out, and health outcomes, such as changes in disease rates or improvements in health practises. I have also assessed the efficacy of my practise using feedback from programme participants or community partners. This feedback has given me information about how the programme was received and how it may be improved going forward. I have been able to continuously improve my professional practise to keep it useful and effective by gathering and assessing such data (K5, K6, V3, V4).

Furthermore, regular evaluation of teaching practices through CPD has helped me identify areas for improvement and make changes to my teaching methods (Hwang & Choi, 2021). Through evaluation and reflection on my own teaching, I have modified my teaching techniques, incorporated new tools, and provided feedback to students, which has further enhanced the learning experience (K5, K6, V3, V4).

Thus, by engaging in CPD, incorporating research and scholarly activity, and evaluating my professional practices, I have improved the quality of my teaching, stayed updated with the latest developments in my field, and provided students with a more engaging and effective learning experience (K5, K6, V3, V4).





	Citations (500 words)
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SECTION THREE:	Referees

Your application must be accompanied by two supporting statements from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Mark Gallagher-Read

	Job Title
	Academic Director (Health, Social Care and Early Years Education), Institute of Inner City Learning, Birmingham Campus

	Fellowship Status
	Fellow

	Institute/Centre/Unit
	Institute of Inner City Learning, Birmingham Campus

	Email address
	m.gallagher-read@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Line Manager




	Second Referee:


	Name
	Chloe Harries

	Job Title
	Programme Manager, BSc Health & Social Care, Institute of Inner City Learning, Birmingham Campus

	Fellowship Status
	N/A

	Institute/Centre/Unit
	Institute of Inner City Learning, Birmingham Campus

	Email address
	chloe.harries@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Programme Manager





SECTION FOUR: Declaration

Please sign and date in the box below to confirm that the application you are submitting is your own work.

	Signature 
	Kennedy O. Obohwemu

	Date 
	19/06/2023



GDPR on data sharing with ADVANCE HE 
Following the implementation of GDPR you should be aware that following successful recognition at UWTSD, personal data including your name and email address will be supplied to Advance HE. This is in order to trigger your fellowship registration and certificate being recorded on their MyAdvanceHE database. 
https://www.heacademy.ac.uk/my-academy-manage-your-higher-education-academy-experience  
Advance HE will make use of this data in the course of providing their Accreditation Services to UWTSD, and potentially in any reviews they might carry out of our accredited provision. 
By submitting your coursework and appendices you are confirming you agree to this data sharing.
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