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Introduction
Inclusive leadership is crucial at all levels of the organisation. It is essential to start from the early years to build an inclusive society. Building an inclusive system is a task that is important for leaders around the world. It takes time and effort. A leader must start the process and communicate it with every individual, such as children, students, teachers, parents, professionals and community members. The main task is to normalise the inclusive process, so all members of the society feel the commitment and togetherness.
As the head of the child learning department in the school, I need to create an environment where people from different aspects of life feel included. Becoming an inclusive leader is a process where a leader learns from different situations and past mistakes. Each situation brings new challenges, and a leader must understand the situation and make an effort to solve the problem in the best way possible. Therefore, this assessment's main aim is to highlight the role of an inclusive leader experienced in the scenario and reflect its importance in the Early Years setting. This reflected practice alongside policies and professional guidance in Wales related to it, and a personal blog is further included to derive a better understanding to promote inclusive leadership. 
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	Inclusive leadership is vital in all areas of the world. Inclusivity should be integrated into the early years of education, so children are normalised to this. The role of an inclusive leader impacts people from different walks of society. People in a society are often ignored, especially in workplaces such as lactating mothers, females, differently-abled personnel, people of diverse races and genders, etc. Inclusion in society is often interpreted as the inclusion of differently-abled people. But, inclusion is not only about including differently-abled persons but about creating an equal opportunity for all people. According to Qvortrup and Qvortrup (2018), inclusion is differentiated into five dimensions. The first dimension is about giving the right to choose and control their surroundings. The second dimension is about providing a sense of belonging. The third dimension enabled people to contribute and showcase their skills and talent. The fourth dimension is about including them in society to enjoy their daily lives without any trouble. The fifth and last dimension is supporting the person so they can be the person that they want to be. These dimensions should be a part of the early years of education and career.
	Commonly inclusive practice is studied as a global phenomenon that helps remove and mitigate barriers to facilitate learners' success. In the early childhood setting, it is evaluated that teaching standards lack inclusive practices that create differences in the design and delivery of learning that affect disadvantaged learners (Finkelstein et al., 2021). The development of an inclusive environment fosters better learning that anticipates learners' varied needs and ensures equal access to learning opportunities for all the individuals throughout their education. In essence, the significance of inclusive leadership is to ensure equal opportunities for each learner, without exception, in enabling a specific learning environment through engaged participation, not only in curriculum but in extra-curricular activities (Qvortrup and Qvortrup, 2018). 
	However, when I was working as the head of Additonal learning needs department in the school, I experienced different scenarios that reflected my inclusive leadership practices and the others who were working in different positions in the school. Though I was less experienced than others, different scenarios highlighted the importance of an inclusive environment and leadership in the given context. While it is assessed that different employees were hired, ethnic issues remain intact within the firm, where I realised that White-faced employees had more appraisal and benefits than the ones who were Black and alson don’t seem to be many black employees. Besides, I witnessed that inclusive practices were lacking due to which the differences between employees were more visible, which also impacted the children, families and communities (Finkelstein et al., 2021).

Impact of Inclusive Leadership on Children, Families and, Communities
	Inclusive leadership should be integrated into all areas, workplaces, schools, universities, and community places. I have experienced different situations like these in my early years. When working as the head of the department, I came across various situations that helped me understand other people's situations, and I included various things to help them feel like they were part of society. The office needs their talent and service. In 2018, two women were hired for the same position (Anderson 2019). After two years at the time of promotion, only one of them was considered as the other was pregnant and was on maternity leave. The human resource team was unable to consider both of them based on performance due to the perception that the mother with a small kid won't be able to perform so well. The management team should not have made such perceptions, and they should be able to provide an environment where a mother can work without worrying about the child (Marabini, 2022). An employee's performance should be measured without any perceptions, and they should be given a fair chance of succeeding in the workplace and all be given the same chance. 
	Inclusion should be in every organisation in the form of diversity and equality. Inclusion plays a huge part in community building. Without inclusion, there is a high chance of social injustices (Ryan, 2018). Social injustice occurs because teachers do not consider the background knowledge and capabilities when dealing with students. This compromises the efforts of inclusive leaders and communities built fallacies. I have experienced many situations. As a part of inclusion policy, institutes enroll differently-abled students, but the teachers are not trained to cater to their needs. If the school doesn't pay enough attention to helping kids from diverse cultures, the whole community will have an impact. The children won't be able to understand and appreciate the differences they acquire (Marabini, 2022).
According to the study of Anderson (2019), inclusive education reflected that children are encouraged to mane different lifestyles to enhance their awareness about celebrated diversity. It is evaluated that early year settings are well placed on developing a safer environment that also positively impacts parents, staff, and children to evaluate differences and similarities, focusing on managing values and respecting each other. In contrast, I have witnessed negativity, unconscious and other biases, and stereotyping that demand the fairer and social equal benefits to nurture children's development and well-being. Other than this, there should be inclusivity in educational institutes. Physical facilities like wheelchairs, blind sticks, ramps, rails, and sliding doors are some of the things that help differently-abled students feel included. Things like a tape recorder, braille software, and visual and audible signals for direction create an embracing environment (Ryan, 2018).
	Involving families and communities is important throughout the lifecycle of children with special needs (UNICEF, 2012). They are connecting communities and helping them understand these situations. Each person in the society creates some impact on the society. It is a responsibility of an inclusive leader to empower all people of the society to lead their life to the fullest. During my time as an inclusive leader, I analysed various situations where inclusivity should occur. We have a few differently-abled students, but not all teachers have the ability to deal with them. When creating an atmosphere of inclusion, each student should have a fair chance to the right to education. Teachers' inability to cater to blind students will lead to a non-inclusive environment. Parents and the community should come together to discuss these topics. If these things are incorporated during the early years, the children will automatically be a part of such situations (Schuelka, 2018).
 	In addition to this, the entire experience reflected that the policy implementation in the institution was lacking, which is why many children, teachers and staff were affected by the lack of inclusive leadership within the institution. Though, it is examined that early year setting demands inclusive leaders in the form of teachers who ensure the fair treatment of children and analyse each child's unique backgrounds, interests and needs for managing the academic experience and learning in a holistic environment (Billingsley et al., 2018). Likewise, it is found that inclusive leadership practice is important to assess the student's disabilities and their access to curriculum whilst ensuring educational opportunities for other students (Schuelka, 2018). I have identified that inclusive leadership is important to meet children's needs. The specially-abled staff who lack a good environment can develop their teaching abilities and feel comfortable as equal to other staff. 
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	In the past few years, the world has tried to be more inclusive and diversify the environment but, even after these inclusion efforts, some barriers create hurdles in the path. The environment is continuously changing, requiring the communities to change their thought processes. There are still workplaces that prefer giving men leadership roles and assuming that women won't be able to lead a group of people (Potvin et al., 2018). People still define a leader as someone who controls and dictates the subordinates. There are also barriers to acknowledging people of colour, minorities, etc. The biggest issue that any inclusive leader faces is stereotyping, such as gender stereotypes, racial stereotypes, and cultural stereotypes (ibid).
These problems are because the children do not encounter these occurrences in their early years. So, it is important to make inclusion a reality in the early years. To formulate and evaluate an inclusive society, it is essential to identify, challenge and remove barriers. It is to re-learn the whole process of how we see the world. While it is examined that many leaders fail in educational institutes and business organisations due to their non-compliance with diversity, equality and inclusion initiatives which also affect overall organisational culture (Köllen et al., 2018). Though I have also experienced in the early year educational setting that leaders' teaching practices and curriculum development fail to fulfil the DEI initiatives, which not only impacts students' academic performance but we also suffer inadequacies in fostering a positive work culture.

	The exclusivity in society is created based on the disability of a person, gender, skin color, immigrants, and refugees. When a person has a hard time fitting in a society, it is the society's fault. These are the barriers based on the origin of a person. There are other barriers related to structural and socioeconomic factors (Nwosu and Ementa, 2018). Leaders should create an environment that is inclusive to everyone and no individual will feel hostile and bound in the society. During the process of building a diverse and inclusive environment, some organisations make common mistakes that are tokenism, assimilation, and dehumanisation. Tokenism refers to the practice that when organisations want to include diverse people they intentionally add some people from the commonly excluded sectors. For example, many schools save seats for special children but don’t take into account the problems they are likely to face and do not train the staff so their needs are met in schools (Lundy, L., 2018). 
           Many organisations hire people from minorities just to tick mark the least inclusivity criteria. This doesn't help in improving the overall culture of the environment. Assimilation usually occurs when the minority doesn't feel well represented, so they try to fit in and leave their own cultural values, such as hiring an Asian person but not giving them vacations during their cultural or religious holidays. Dehumanisation also occurs when taking diversity and inclusion initiatives and hiring people but continuously treating them in a way that they are only here to fill those seats but actually don't have the skills needed for the job. These practices worsen the situation as it doesn't help in acknowledging the diverse people (Bondy et al., 2019).
	Furthermore, it is found that major barriers to inclusive leadership that hinder children's development and education is the lack of awareness and knowledge of leaders in creating the environment for inclusion, diversity and equality (Kuknor and Bhattacharya, 2020). From my experience, I have recognised that leaders need to set the tone through their initiative, strategies and tactics to promote diversity, equity and inclusion that also help support the broader business community. While, the lack of policies, government procedures and the poor institution policies also impact the leaders to apply relevant inclusive policies, which in turn result in differences among students. Therefore, in many situations, I have applied inclusive leadership to bring positive change among staff by conducting sessions and motivational workshops on disabled leadership, which provided opportunity for disadvantaged members to feel equal among others (Lundy, L., 2018). 
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	There is some silver lining in the whole process. The inclusion process starts in the early years. It is better to show the kids the right way in their homes and schools. This will broader their spectrum and when they see diversity and inclusion from the start, they won't have a problem accepting an inclusive society. The inclusive leader should have a keen eye and attentive ears. They should be able to see any problem that is occurring and listen to any issues that people are facing. This will lead to leaders having a profound knowledge of the problems. An inclusive leader value engagement and appreciate the difference. Inclusion means that there are equal opportunities for all genders, races, and languages (De Matthews et al., 2021). 
	According to De Matthews et al., (2021) there are various ways through which inclusion can be practiced clearly. There are some schools that are particularly focusing on improvement. They are planning, creating, organising and building the capacity of their student. The leadership is top-down approach. It has been a proven strategy to help analyse the situation without biases. Noting down all the things that might be the cause of exclusion such as race, socioeconomic status, neighborhood, family language etc. It helps them be more aware of the situation and enable them to find the solution.  
	When organisations are building an inclusive environment, they need to be mindful of certain things. According to Juliet  and Andrea, (2020), there are six key factors that can help in improving the situation of inclusion and diversity in an organisation. These factors include visible commitment to the cause, humility, awareness of bias, curiosity about others, cultural intelligence, and effective collaboration. The inclusive leader challenges the status quo and admits mistakes. All the hiring that usually occurs in an inclusive environment is not just for the sake of filling out the seats to show diversity. The main factors in these hiring are justice and equity among all individuals. This point will break the bias regarding gender, minority, or disability and will only include people based on their knowledge, skills, and talent. The goal of these initiatives is to empower the people who are excluded based on the given reasons (Juliet  and Andrea, 2020). 
	Children are more open to ideas of diversity and inclusion than adults. There are different activities that can be performed in class that can help improve society. The main is to create an inclusive classroom by promoting inclusivity and celebrating the differences while teaching about the cultures. The children should be offered various choices to empower them. One of the most important things is to include parents in school activities like lunch breaks, story times, etc. This will help children and parents bond with each other and build friendships. It is very important to allow students to ask questions. This will be helpful in decreasing the gaps that might be between them (Kuknor and Bhattacharya, 2020).
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	Since political devolution observed in Wales in 1999, there are undergoing significant changes in the educational practices with the focus on ensuring diversity, equality and inclusion (Belford, 2018). It is further examined that Wales has been developing purpose-led curriculum to comply with international trends with the focus on bringing school autonomy since 2015. The core development complies with the rising globalised trends in education in terms of determining curricular content, child-centered pedagogy and the increased “21st century” competencies (Zajda, 2020). Alongside various reforms implemented by the Wales government, new curriculum development is committed to promote the high-quality, inclusive education for people in Wales. In 2020, the government published the final version of the policy which is planned to be implemented among learners from September, 2022 (Penaluna et al., 2020). 
	Similarly, it is evaluated that the UK government states inclusion is a basic right with the focus on ensuring equity, accessibility and equality (Smith, 2021). It is assessed that practitioners play a crucial role in developing and promoting equality and diversity within the classroom. Though the current education system is criticised for segmented and inconsistency, which is why the new system regarded as Additional Learning Need System (ALN) that promote diversity by bringing early 3 years (pre-3 years old), 3-16 and further education for 16_ to create a unified system (Knight and Crick, 2021). This further aims to provide greater consistency and continuity in learning, thereby leading to the rights protection regardless of the complexity of learning. 
	It is also explored that the Welsh Government applied education policy as the aim to cover the "National Mission" that facilitated efforts related to action plan for 2017-2021 (Penaluna et al., 2020). The core principles and reforms comprising highlighted the developments in key areas including, school leadership, professional learning and training for teachers, assessment, and management practices to promote inclusive practices in the curriculum development and children's education. Likewise, it is examined that the cornerstone in new curriculum presents the idea of implementing appropriate learning practices for each learner in the early setting classroom (Loes et al., 2018). This reflects the vision of equity and excellence that influence the inclusive leadership practices for developing young students in terms of confident, capable and caring citizens. 
	In early year education, children’s development process is considered crucial for enhancing knowledge than primary school. It is assessed that integral part of this curriculum that help focus on Additional Learning Needs Code alongside the focus on Additional Learning Needs and Education Tribunal (Wales) Act 2017 (Ware, 2019). In 2018 and 2019, the development of the new ALN Code allows for managing stakeholders’ needs which is relevant for assessing children’s education and development. However, in the new code, the existing special education needs for managing disabled students’ requirements and disabilities to concurrently new code, to be passed and implemented by 2023 (Ware, 2019). 
 	The new rules and procedures reflect the learner’s ability to gain holistic and supportive school experience. It is examined that inclusive education is one of the prominent principles of the code to be implemented by the Welsh government. This encouraged all children to participate in traditional early childhood setting, with the implementation of a "unified approach” to help facilitate a robust learning environment with ALN. Commonly, it is examined that the education system in Walsh is distinctive to manage diversity across learning institutions in terms of language, culture, race, ethnicity and so on (Maxwell et al., 2020). 
However, the implementation of the Tribunal Wales Act 2018 further demonstrated the statutory framework for managing the diverse needs of children with ALN. It not only supports inclusive practices in the educational context, but also promote collaboration between authorities and health boards that support transparency system to avoid conflict and manage disagreements. Though, the traditional education system lacks the skilled teachers who are aware of the inclusion and diversity in low-income and rural areas (Knight et al., 2022).
 In line with the above-mentioned points, it is found that teachers’ attitudes and perceived efficiency to implement inclusive education is crucial, which is why many education systems in Wales lacked adequate strategy and knowledge to implement. While it is also elaborated that government, educational institutions and families in rural areas face adequate challenges in managing resources and providing a high-quality inclusive environment for teachers to get trained and develop knowledge (Connolly et al., 2018). 
The policies of Wales and the new Code implementation embracing diversity focuses on students’ management of learning by providing equal opportunities (OECD, 2022). It is studied that teachers face difficulties when including children from different educational backgrounds and special needs that impact the learning processes due to the mainstream education. Teachers need to acquire training skills and understanding for applying inclusive leadership practices in early childhood settings to support children with ALN. In Wales, educational institutions should focus on including teaching practices that allow for grouping students with individual learning needs to adhere to managing key requirements of individual needs (Knight et al., 2022). 
As shown in the Figure below, the SLO model of learning are implemented in schools across the Wales that reflected the key stakeholders who foster the development of effective and diverse learning environment within the institutions (OECD, 2022). It is also supported that this model facilitates the diverse learning paradigm that helps in developing a positive work environment for staff, teachers and students, which positively contribute to the parents and communities.
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Figure 1: SLO Model in School (OECD, 2022)
The Welsh government has been putting constant efforts to pursue the key goals of embracing DEI initiatives, but the teachers and practitioners should focus on implementing inclusive leadership practices through obtaining the required skills, awareness and competencies for balancing the harmony between mainstream education and children with special needs. The Foundation Phase Framework in Wales also kept the major foundation that encourages children to be creative, imaginative which makes learning enjoyable and creative (HWB, 2022). This ensures that the country has focused on implementing inclusive leadership from the beginning of education to provide a holistic learning experience.
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We have mainly defined the importance of concepts associated with inclusive leadership and its implication in early education setting. An inclusive leadership is commonly defined as the way to improve education at local, regional and national levels with the focus on accommodating children's needs, requirements, space and opportunity to participate and engage at their own level. It is common for parents and teachers that no two children possess the same mental ability and capacity towards learning. While, we have also witnessed that children with disabilities require special attention within the classroom (Brown, 2019).
With changing dynamics in education and the need to adopt different learning styles, the question arises that how can early childhood education professionals manage each learner's needs in the mainstream education context to ensure that every child receives the education they deserve and satisfy the parents? This confirms the importance of inclusive leadership to the dilemma. What is inclusive education? Basically, the concept is defined as the practice of considering the special students’ needs alongside the normal students for fostering collaborative and interactive classroom environment (Amor et al., (2019). Though, inclusive leaders here mainly refer to the practitioners, teachers and staff who actively engage in the process of developing children’s cognitive, social, physical and emotional ability through different strategies (Brown, 2019).
As it is studied and experienced that inclusive education is a great contribution to the education Amor et al., (2019), but it is not easy to bring this idea to life. Thus, we researched the CE International best practices to further dive into the phenomena and manage the significance of inclusive leadership in early childhood settings (See Appendix). It is explored that inclusive leadership reflects the personality and vision of a leader to implement effective practices that foster ways to listen to and communicate with stakeholders for improving education. These leaders are enablers of effective management teams that collaborate and work on the vision of positive change with the commitment to bring high-quality learning experience for children (Knight et al., 2022). 
As we can further analyse from the below figure and the fantastic book written by Jenner Brown, titled as "How to Be an Inclusive Leader" demonstrates a detailed aspect of inclusive leadership continuum that demand constant reevaluation of different diverse groups in their inclusion journey (Brown, 2019). We further emphasise that commonly inclusive leaders might only advocate for racial inequality, gender pay gaps and equity, but the constant evaluation would further support the discovery to include the LGBT community in the discussion. Similarly, this links with our topic that the core purpose of inclusive leader in any educational setting reflects upon the creation, changing and innovations, whilst ensuring the harmony between each children’s needs and their educational requirements (Knight et al., 2022). 
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Figure 2:Inclusive leadership practice (Brown, 2019)
While, we also elaborate that it is complex for staff, teachers and practitioners to obtain and understand the phenomena of inclusive leadership. Though, it is experienced that early education setting demands more attention and evaluation of students in their development phase that also affect their physical and mental well-being, if leaders fail to adopt right and inclusive practice. Therefore, it is recognised for inclusive leaders to establish a collaborative, internal process for school management to mitigate the challenges for teachers and bring together people with diverse skills for access a variety of resources. Here, parents can also attain benefits of their children’s development and improved performance (Knight and crick, 2021) . 
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